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Executive Summary

Rationale

Self-Access Centres (SACs) and Independent Learning Centres (ILCs) have been
an integral part of many tertiary language schools around the world for several
decades. However, over the past five years or so, there have been restructurings, new
developments, financial constraints and an on-going burgeoning interest in distance and
blended learning, all of which have had some influence on the functionality, utilisation,
effectiveness and management of ILCs. Therefore the pertinent question and focus
of this 6 udy was What is Good Prat ie regarding & udent a pport in Independent
Learning Centres in New Zealand toda$

The research project

These Guidelines were developed as an Ako Aotearoa-funded qualitative descriptive
research project which involved 14 tertiary institutions throughout the country, to benchmark
ek 5 ing framework and s rve s of their (mainly language e If-ae ¥ e ntres and
discover what current leaders in this field believe is Good Practice and how they can
bet delie rthis

Data collection was triangulated from questionnaires, interviews and personal observations
to gie a more o mplete oe rivew and differing perp et ie s

After a review of current literature, qualitative data was gathered via centre visits and
interv ews with managers and other work rs ine Ived. Thee WvBts and interv ews
foo & donthree majoria es relating to mak mis ng s udent ue of ILCs and int uded:

1.  Enquiry into the successful management of centre staff and resources
to ensure the best possible array of services and resources to enable
positive outcomes for learners

2.  Methods of engaging learners in the centre and their learning
3. Fostering autonomous learning in general

The researchers were also taken on centre tours, so could make first-hand observations
and tak photos wheree r pos ble. This data was then analg d us ng a method of
b rut ured,foa 8 do mparie nas8 gges ed by Crews ell (2009)totrak and doa ment
the major themes Therefore, the & udy was narrated through a des iption of eah

a 8 (centre) and themes within thee a s s then thematia Ily analg d.
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v Executive Summary

After this initial analysis, a follow-up questionnaire was sent out to some centres. This
ensured that there were responses to similar questions regarding what contributes to a
good e ntre. Fig major themes whib emerged from the & udy were:

1. The roles of people involved in the centre

2 The resources and activities provided for learners

3. The range and organisation of support services being offered
4

The philosophical and physical place of ILCs within institutions and
student programmes

5.  The support for the centre from the teachers, schools and institutes

This then, formed an up-to-date desc iption of the e ntres v & ted in 2009-2010, whib

was subsequently used as a source of Good Practice ideas for these Guidelines. ILCs
and ins itutions do not work in is lation, therefore thes Guidelines ale des ibe s me
other national and global influences and networks relevant to the study. This research
projet was ale an important nek & ep following prev ous at ion res arb & udies
ing lv ng three e ntres o mpleted by the ree arb ers. The & udies o ndut ed by Dofs
and Hornby (2006) and Dofs (2008 & 2009) ine & igated the us of a SAC, 8 gges ed
& rategy training for teab ers andlearnersto enhane thelearningouto me fors udents
and then ew luated and researb ed the effet ie nes of this Hobbs prewv ous res arh

was into adve ry e rve s (Hobbs & @ nes Parry, 2005) and learning and ae s to
teb nology (Haines & Hobbs 2007). Other relea nt publia tions ine v ng ILCs in New
Zealand are written by Reinders Andere n, and 8 nes Parry (2003) and Laa ro and
Reinders (2008).
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|ldentified Good Practice

This current study aimed to provide examples of Good Practice in the running of ILCs,
with the aim of maximising student use, and these have been compiled in the following
Guidelines for easy reference by anyone seeking to set up a centre or improve the
service they already offer. Sections 1-8 include all the Good Practice suggestions
that have emerged. More work clearly needs to be done in the area of evaluating
the efficiency and effectiveness of self-access learning and self-access centres as
well as in assessing the development of autonomy and/or proficiency gains from the
learners’ perspective. However, this study indicates a desire from a range of tertiary
institutions to provide some form of useful and beneficial independent learning centre,
to encourage life-long learning, and to support students toward taking more control
of the process. The best way to do this within existing funding mechanisms and other
institutional demands is a challenge, but one that is being met in a range of ways and
using various strategies, by different departments and schools within these institutions.
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The Rose

After working together on this project for nearly two
years, the researchers decided to use the metaphor of a
rose to encompass the concept and explanation of what
they were doing and what they found out. The learner is
the starting point and continual central reference point
for any tertiary institution, its staff and programmes.
Therefore, the image of a rose, having multiple layers
of petals emanating from the central core was a great
metaphor for the learner-centred approach. This
approach also incorporates an overlapping of support
structures, scaffolded development, and a blossoming as
awareness, learning and personal growth are awakened
and fostered. The rose also represents caring, safe
hands surrounding and nurturing the developing learner.
The image is also applicable to the work of ILCs - the
petals radiate from the learner through the ILC’s physical
and human resources to the higher levels of institutional
management and out into the global arena.




ix How to use these Guidelines

How to use these Guidelines

Thes Guidelines are india tors of Good Prat ie and are des gned to be us d by
ek & ing centres look ng to enhane their proiv 5 on, and for other int itutions wanting to
ek ablis a e ntre of 8 me form or other, for ea mple, ae If-ae s e ntre alongs de a
regular aa demic learning 8 pport e ntre. Centre work rsa ns mply us the ea mple
bor s thelis sofa ggesions the b ek is for materials and ree ure s and then refer
bak to the Guidelines for more balg round information.

The Guidelines follow the rose metaphor as well, with the findings and discussions
ale uBng the learner as the e ntre point. This bas ¢ print ple, whereby ee rg ne
ing le d o ntinually b ek s if and how the learner’s needs are being met, underpins
the information and ea mples presented in the following e t ions Therefore, 8 tion
1 focuses on the role of the learner, while each subsequent section reflects another
lag red petal of learner & pport or oe rarb ing infrastrut ure to enable learning to be
fos ered. Thus 8 tions2and3des ibes me good at ivties ree ure sand materials
that learners a nus for autonomous learning. Set ion 4 outlines the 8 pport aa ilable
in an ILC from the manager and other & aff members while & t ion 5 0 nsiders the ILC
and the philosophies underly ng its lag ut and ep lores & udent us . Moving outwards
further from the learner’s & andpoint, 8 t ion 6 des ribes and analg s the & pport
needed for the ILC itself at an institutional level. The two final sections, 7 and 8, overlay
a national and international perspective to reflect the connection between learners,
ILCs and the wider o mmunity.

The information int uded in thes & tions has dee loped from a o mbination of
complementary sources; existing literature, the data and results from the research project
and the res arb ers own ep eriene s Through identifiy ng and e lebrating ea mples
of Good Prat ie already el dent around New Zealand, the authors aim to fos er and
enhane effectie learning andteah ingwithinalle ntres Ak Aotearoawill be an eas ly
ae B blerepostoryofthisk owledge andthe web hos foran e-Community of Prat ie
(CoP),s thatpeople fromalle t orsoftertiary edua tionwith aninteres ine If-ae s
autonomous learning and ILCs can share ways of promoting educational opportunities
and expectations for the learners. It is hoped that the CoP will comprise a form of virtual
communication including a “question and answer” forum, suggestions for good resources
(both online and in book form), and a current list of conferences relevant to our work interests.
(see http://ak aotearoa.ac nk ree arb -reqgis er/781)
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Background: Description of

the Research Project

Rationale

Self-Ace s Centres (SAC¥ and Independent Learning
Centres (ILCs) have been an integral part of many tertiary
language schools around the world for several decades.
However, over the past five years or so, there have been
restructurings, new developments, financial constraints
and an on-going burgeoning interes in dis ane and
blended learning, all of which have had some influence on
the functionality, utilisation, effectiveness and management of
ILCs. So the pertinent question and focus of this study
was What is Good Prat ie regarding & udent 8 pport
in Independent Learning Centres in New Zealand toda$

The study of ILCs throughout New Zealand is an important
nek &ep following preivous ation ree arbh & udies
o mpleted by the res arb ers whib ine le d three
centres. The earlier studies investigated the use of one
SAC, suggesting strategy training for teachers and
learners to enhance the learning outcome for students
and then evaluating and researching the effectiveness of
this (Dofs & Hornby, 2006) and (Dofs, 2008 & 2009). The
other studies investigated advisory services at two centres
(Hobbs & Jones-Parry, 2005) and learning and access to
technology in a language school (Haines & Hobbs, 2007).

Thisres arh projet aims to produce 8 me us ful Good
Prat ie Guidelines for e ntre work rs teab ers and
e nior ins itutional managers in New Zealand. Another
aim is to add to a growing body of knowledge in the field
of 8 If-ae s and autonomous learning by ine & igating
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Background: Description of the Research Project

and presenting an up-to-date snapshot of current practices
of student support in a range of ILCs throughout the
country. It will identify some of the issues currently facing
these centres and suggest some solutions to counteract
them. As a result of the collaboration with the participating
centres, and guided by relevant literature, a valuable
resource of innovative Good Practice ideas is expected
to evolve.

Literature review

This literature review is a brief overview as ideas and
sources have been included and referenced throughout
the Guidelines.

Autonomous learning

There is an on-going debate about autonomous learning
which revolves around its definition and value for successful
learning. Many different views on what autonomy entails
have emerged over the years, for example, Benson and
Voller (1997) suggest that autonomy does not necessarily
mean total learner control and they provide five common
interpretations of what autonomy stands for:

“1. for situations in which learners study entirely on their
own

2. for a set of skills which can be learned and applied in
self-directed learning

3. for an inborn capacity which is suppressed by
institutional education

4. for the exercise of learners’ responsibility for their
own learning

5. for the right of learners to determine the direction of
their own learning” (pp.1-2).

If institutions choose to encourage autonomous learning
they can in fact adhere to all the above definitions by
setting up self-access centres and/or incorporating self-
study time into the curriculum. In so doing they can
provide for self-study situations (1.), teach transferable
skills for independent studies (2.), actively encourage
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Background: Description of the Research Project

learners to us their innate aptitude to learn (3.), ¢ eate
opportunities for learners to tak ao untability for their
own learning (4.), and let learners tak o ntrol of their
own learning as mub as pos ble (5.).

Bens n (2001) brings & t al and eo nomic fat ors and
ideologia | perp et ie s into the debate in & pport of
eno uraging autonomous learning. He argues that:

“Socio-economic and ideological changes are rapidly
bringing the notion of the autonomous learner into
harmony with dominant ideologies of what it means to be
a fully functioning member of a modern society” (p.19).

Thisis alse inline with Weins ein’s (2009) opinionthatk vy
elements for sue s are the ability to tak initiatie and
employ e If-diret ion on the part of the learner. Another
prerequisite is having innovative support systems to help
students master the multi-dimensional skills required by
ink itutions in the 215 e ntury.

Centres and their management

SACs, ILCs and Language Learning Centres (LLCs) all
have similar ultimate goals —to help students maximise their
learning opportunities and to foster autonomous learning.
Benson (1997) claims that provision of a self-access centre
alone does not necessarily lead to autonomous learning.
Rather, it is the approab applied in the e ntre that
leads to the dee lopment of autonomous learning and
independene . Gardner and Miller (1999) add that if
institutions provide insufficient management support for
SACs they are wasting their resources because it would
lead to les up-tak of the fac lities by learners Moz on-
MPE hers n (2007) ale reinfore s that e ntres need
to be both effet ie ly organis d and 8 pported by the
ins itutions Morrie n (2008) ek ends this by foa 5ng on
the at ual e ntre lee | and he outlines the four main roles
of a SAC as
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Background: Description of the Research Project

“...bringing together language learning and independent
learning, enabling the learner to improve both linguistic
proficiency and independent learning skills; providing the
necessary resources and providing learner support...”
(p-123).

He outlines the specific value and the central role of a
SAC and points out the importance of knowledgeable
staff:

“...specifically in terms of identifying learner needs...”
(p. 134).

He also espouses the need for suitable facilities with a
good supply of appropriate, varied, relevant, structured
and accessible learning materials, which all form the
basis for efficient learner support for autonomy in a SAC:

“...the SAC acts as a catalyst for independent learning
and as a provider of both human and non-human learner
support...” (p. 134).

Two of the foci of this study were to find out current
approaches regarding autonomous learning at centres
(including the management of the centres themselves),
and to gather Good Practice ideas for autonomous
learning support.

Learner involvement

Another focus of this project was to investigate the
techniques and levels of learner involvement in New
Zealand centres. Learnerinvolvement and its implications
on the viability of centres has also been investigated by
other researchers (Sheerin, 1989; Aston, 1993; Malcolm,
2004). It is mutually beneficial for students and an ILC if
students develop a feeling of ownership over the centre,
as Sheerin (1989) points out:
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“...the advantages are many: students become more
self-reliant and responsible...and they have more
opportunities for getting to know the system well, and of
influencing its development.” (p. 33).

Advising

Mozzon-McPherson (2001) argues that learner advising
is a key element for successful independent studies.
She clarifies later (2007) that a SAC, having an aim to
gradually develop autonomous learners, generates a
need for staff in an advising role to supplement the role
of the teacher:

“..advisors have a significant highly skilled role as
mediators between traditional models of teaching
delivery and a transformed model in which dialog is a
pedagogic tool in developing learners’ understanding of
the mechanics and contextual role of language learning.”

(p.82).

Moreover, she declares that centres offering one-on-one
advisory sessions and individual guidance need to be
aware of the conditions necessary for the advisory
service to work as intended - students sometimes may
demand one-on-one teaching rather than learning how to
become more autonomous learners. Conversely, newly
qualified advisers may be overly supportive in their
attempt to help. It is therefore important for advisors to be
aware of and learn to maintain the balance between
over-informing students and encouraging them to seek
out answers for themselves.

In research into student opinions of language advisory
services, Hobbs and Jones-Parry (2007) found that there
appeared to be a:

“..shift in learners’ attitudes and willingness to take
responsibility for their learning...” (p.139).
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and they B owed & gns of:

“...heightened metacognitive awareness and an
increased confidence in their ability to manage their
learning.” (p.139).

Learner training, skills practice and
strategy awareness

Sheerin (1989) argues that provson of e If-ae s
centres does not guarantee a full and efficient use of
thos fac lities by s udents Some kind of guidane or
learner training is needed & learners a n learn the
$ emto mak the bes us ofit. Thisis ep ree d by
Sint air (1996):

“...experience has shown that the average learner
needs a period of guided induction and adjustment to the
demands of self-directed learning, especially when it is
presented in an institutionalised way in the form of a self-
access centre.” (p.159).

Learner training aims to prepare learners for autonomous
learning and to help & udents beo me more effet ie

language learners Ellis and Sintair (1989) & gges
that this B ould intude dis e ry of g itable learning
& rategies and learning about fat ors that affet language
learning. Wenden and Rubin (1987), Ok ord (1990), and
Brown (2002) hae all 8 gges ed that learner & rategy
trainingh ould beinitiated bytheteah erinthetas oom.
Crabbe (1993) propos s that, when introdut ng tak

for improv ng language k lIs in the tas oom, teabh ers
B ould try to eno urage autonomous learning by being
overt with the purpose of the task, the difficulties it might
pres nt, and 8 gges © me appropriate learning and
0 mmunia tion & rategies thata n be us dto meetthoe

difficulties. This should allow for knowledge transfer from
the tas oom to 5 udents own & udy & tuations outside
the tas oom, that is sudents a n beo me more
autonomous as a res It. Dofs (2007) adds to this by
8 gges ing that learner training in the tas oom b ould
be integrated with & udies in a 8 If-ae s e ntre. She
refers to Brown’s (2002) ideas of learners B aring us ful
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strategies for self-studies as an important part of this
integration.

An important part of becoming an autonomous learner,
as noted by Little (2003) is to utilise the capacity for self-
management in learning:

“...a capacity to set one’s own learning goals, monitor
one’s own learning progress, and evaluate one’s own
learning outcomes...” (p. 223).

Sheerin (1997) prefers to call this “Learner Development”
which implies a process in which students learn more
about what they should include to make their own learning
more efficient and not simply use a set of skills presented
by their teachers or learning advisors. Brandon (2003)
suggests the term “Guided Individual Learning” which
entails a learner-centred process, and this incorporates a
range of additional roles for the teacher such as guide,
facilitator, counsellor and mentor. She places the control
and responsibility for learning jointly between teachers/
advisors and learners. Moreover, she states that best
practice in guided individual learning can be defined as
providing the most appropriate response to student goals
and needs within the available pragmatic frameworks of
budget and time.

Teacher involvement/classroom
connection

As mentioned earlier, support for autonomous learning
can be given both in the classroom and in an ILC. Lazaro
and Reinders (2008) argue that independent learning is
more effective when it is combined with classroom-based
learning. The Socrates Lingua Learner Autonomy Group
(2004) maintains that learner autonomy development
and learners taking charge of their own progress can
only be successful if the control over and responsibility
for the learning situation is gradually transferred from
teacher to learner. However, Sheerin (1989) points out
that this requires a teacher attitude change which may
not be easy for teachers as she notes that:
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“Most teachers have been trained and gained their
experience in the traditional mode” (p.7).

Kana B (2007) 8 gges s a model for fos ering learner
autonomy through “apprenticeship of learner strategies”
in whib :

“Teachers’ metacognitive knowledge and skills for critical
reflection should be shared through teacher-student
dialogue. Students should be guided in a scaffolded way
with explicit instruction in the beginning, and then, the
locus of control should be gradually shifted to the side of
the learners.” (p.6).

Support structures

Gardner and Miller (1997) & ate that, bek des proi ding
money and p ae for the ILCs insitutional 8 pport
b ouldale intudep ecalie dtraining forthe managers
and as Moo n-McPhers n (2007) argues the ins itution
needs to proivde the nee a ry infras rut ure s that
all parts of the self-access system work efficiently as a
learning scheme. Dofs and Hornby (2006) also identified
a number of reo mmended intitutional & pport
meas rements for ILCs from E§x & ure s (As on, 1993;
Curriculum and Independene for the Learner (CIEL)
language 8 pport network 2000; Cotterall & Reinders
2001; Brandon, 2003; Vink nk eugel, Lotoa le, & 3 nes
Parry, 2004; and Chanok 2004).

In 8 mmary, ins itutions and their 8 nior management
B ould:

1. Provide adequate funding for staff, resources,
materials and facilities

2. Be positively oriented to, and supportive of, an
ILC culture

3. Provide on-going staff induction and
professional development relating to an ILC

4. Oversee relationships with other organisations,
faculties and departments
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5. Include ILC considerations in programme
documentation and course outcomes

6. Provide pre- and in-service training for teachers
in the advisor/counsellor/mentor role

7. Fund the development of information guides for
learners and teachers about ILC provision

Evaluation

Evaluation of learner gain in an ILC has proven to be
difficult. Mozzon-McPherson (2007) states that the difficulties
arise because:

“...learning consists of the reorganisation and
restructuring of the learning experience rather than the
gradual internalisation or discovery or pre-determined
knowledge ... subjectivity, rather than objectivity,
comes to the fore and with it an emphasis on learner’s
representations, beliefs and behaviours.” (pp.12-13).

This subjectivity makes it imperative to undertake further
follow-up research with the key stakeholders to get a true
picture of the success or not of the ILC in terms of student
outcomes and satisfaction. Mynard (2006) suggests that
it is:

“..far more beneficial to describe and discuss evidence
of learner autonomy in a given context rather than
attempt to measure it.” (p. 3).

Morrison (2005b) proposes the use of learning diaries,
tests, learner portfolios, focus groups and various types
of self-assessment as evaluation tools. He maintains that
it is possible to evaluate learning gain but not necessarily
from an objective view point. His proposed tools can:

“..help the learner to make an informed judgement about
the degree of learning gain achieved. It is for the learner
to decide which of these to use and how, with the support
and guidance, where appropriate, from the SAC teacher.”
(p. 286).
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A more ree ntres arh projet on ew luation of learning
gain in a Self Ac es Centre was done by Law (2011).
This study identified the kinds of learning gain that participants
perceived they had in the self-access language learning process.
A tentative conclusion was that providing appropriate learner
support enhances the learning gain of learners

Method

The aim of this rese arb projet was to pres nt an up-
to-date a aph ot of a rrent pratie s in ® me ILCs
(mainly language s If-ae s e ntrey throughout New
Zealand, to identify 8 me of the i es a rrently fat ng
thee e ntresandtoc eate as ure ofinnoa tie Good
Prat ie ideas for mak mis ng 6 udent ue of ILCs

A qualitative descriptive methodology was employed for
the 5 udy. With regard to pres ntingaa aph ot of current
practices, data was collected through a telephone interview
with one manager and face-to-face interviews with key
pers nnel at the other thirteen tertiary ins itutions v & ted
— a & letion of poly eb nis unie rsties and pria te
training enterprises. They were situated throughout the
o untry in; Auk and (5), Hamilton (2), Rotorua (1),
Wellington (1), Nels n/Marlborough (1), Chris b urb
(3), and Dunedin (1).

Table 1 b ows k y intere ntions at c itia | times
throughout the ree arb projet .

Table 1. Overview of the research project

Intervention Time
Vis ting ink itutions 2009 - 2010
Interv ewing k y & aff members 2009 - 2010
Data proe 5 ng 2010
Completing questionnaires 2010
Data proe 5 ng 2010 - 2011
Reporting 2011
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The v sits enabled an ep loration and doa mentation
of a rrent fatlities and pratie s at the insk itutions
The interv ews took about one hour eab and foa s d
on ig es relating to mak mis ng s udent ue of ILCs A
follow-up questionnaire was sent out to ensure that all
the enquiries were fully covered.

The o mbination of obe rvations during v 5 ts interiv ews
and questionnaires enabled triangulation of data and
fat litated ine & igation into Good Prat ie initiatie s All
datawas analg d us ng a method of & rut ured, foa e d
0 mparie n, as 8 gges ed by Crew ell (2009), to trak

and document the major themes whib means the & udy
was narrated through ades iptionofeab a s (e ntre).
Major themes whib emerged from the & udy int uded:

1. Whether institutions had a physical centre or
not

2. Ifitwas a dedicated language learning centre

3. Currentissues and ideas about how to respond
to them

4. The range and organisation of support services
being offered through the centre

5. Various ways of advising learners
6. The roles of the manager of the centre

7. How learners were involved in the running of
the centre and their learning

8. The resources and activities provided for
learners

9. The philosophical and physical place of ILCs
within institutions and student programmes

10. The support structures for the centre from the
teachers, schools and institutes

11. How autonomous learning was fostered

Data from all 8 ure s together with the authors ek & ing
operational knowledge of ILC management were finally
c os referene d agains the elements of Good Prat ie
identified from the literature, and Guidelines for Good
Practice for ILCs were identified.
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Results

Results from the following enquiries, reflecting the themes
whib aroe , are des ibed below.

Did institutions have an ILC or did they
provide solely library/learning services
support?

Did they have a dedicated language
learning centre?

The results of the two questions above are outlined below.
As Table 2B ows four of the ins itutions in the & udy were
Englis language B ools therefore their ILCs were for
Englis language & udents only. Two ins itutions offered
learning & rve s through a library, that is they had no
ILC so no p ecal a8 pport for language & udents Fie
ink itutions offered e rive s in two & parate entities on
their & mpus One was a dedia ted language e ntre for
Englie language & udents int uding foreign languages
plus Non-Englis Speak ngBalg round (NESB)& udents
5 udy ng in mains ream, while the other was for aa demic
and maths & udents through Learning Serve s Two
of the ins itutions provded o mbined 8 pport in their
learning e ntres thatis for Englia language, aa demic
needs, and maths ILCs and & udent & pport are utilis d
by a variety of & udents at the int itutions Who may be
uB ng the e ntres depends mainly on the a pport offered,
and on who is deemed to be able to hae ae s to their
service, for example, language students only, certificate
& udents only, ‘at rik & udents only etc
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Table 2. Target groups for student support services

Ins itution Who the 8 rv e is offered to

1

10

11

12

13

14
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Englie language & udents
Aa demic needs & udents
Maths & udents

Res arh ers

Englis language & udents

Language s udents and NESB & udents
in mains reamtas s+learnings rve s
for & udents in mainstream tas s

Englis language & udents

Englis language & udents

Englis language & udents
Aa demic needs & udents
Maths & udents

Res arb ers

Aa demic needs & udents
Maths & udents

Englis language & udents and NESB

5 udents in mains ream tas s + learning
8 rve sfor & udentsin mains ream

tas s

Language s udents and NESB & udents
in mainsreamtas s+learningse rve s
for & udents in mainstream tas s

Englis language & udents and NESB

5 udents in mains ream tas s + learning
8 rve sfor s udentsin mains ream

tas s

Language & udents and NESB & udents
in mainsreamtas s+learninge rve s
for & udents in mainstream tas s

No specific centre

No specific centre

Engli language & udents

13

A o mbined learning e ntre

Ree ure s for Englia as
well as foreign languages are
offered

Ao mbined learning e ntre

The ILC is mainly for Englib
language prat ie

Ree ure s for Englia as
well as foreign languages are
offered

The ILC is mainly for Englik
language prat ie

Ree ure s for Englia as
well as foreign languages are
offered




14

Background: Description of the Research Project

What were the current issues and
what ideas were there about how to
counteract these?

The ILCs in the 5 udy 8 emed to be fae d with a & riety
of is es with the following & @ n haivng the highes
priority

1.

Receiving enough funding for the development
and on-going maintenace of centres. A few
managers did not mention this as anis e and
they 8 emedto hae & e eded with promoting
the @ lue and us of the e ntres amongs & udents
and & aff. They pointed out the importane of

8 pport from an unders anding 8 nior management
at the ins itution as one reas nforthisa e s

How to best promote the ILC and maintain
support. It was pointed out that managers

b ould mak & re they partic pate in a & riety
of o mmittees and meetings at the ins itution to
get ins ghts into trends and dee lopments that
may affet the ILC. Some e ntres partic pated in
and/or ran ILC p et al interes & pport groups
to gain k owledge and feel o nnet ed with the
t ak holders of the ILC.

How to deliver sufficient high quality service
when more and more students arrive but

the service may have been down-sie d and
therefore already stretched. This may be

bet approab ed by well planned indut ions for

& udents work ng in the e ntre, 8 that they are well
equipped for self-study. Student involvement in the
running of the e ntre o uld ale mak a differene
to the & udent-s pport & aff ratio.

How to best and most efficiently support
student learning. Initially ® me & udents were
relut antto us & udy book ets and adve h eets
preferring to us their already et ablih ed wag

of studying which may not be the most efficient or
effet ie . An at ionres arbh bae d approabh o uld
be applied to mak ng informed det & ons about
what and how to rep ond to thisig e.
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5. The difficulty for managers to communicate
on a regular basis with students, to be able to
get information across to as many students
as possible. One of the managers o mplained
about minimal utilia tion of ins itutional email
addres s Some e ntres had s t up Moodle
B tes for dis ribution of information, and Fae book
and blog s tes to reab & udents for les formal
0 mmunia tion.

6. Managers being faced with a wide array of
tasks and responsibilities which may be
difficult to accomplish. This a n be the 5 tuation
if the e ntre is under-s affed or too ;1 all to
ac ommodate more & aff. If thisisthea &8 , a
doa mentation and ep lanation of alltak o uld
be int uded in reports to 8 nior management to
alert them to the need for mak ng the work & tuation
more manageable. There may ale be a need for
® me uno ne ntional & lutions 8 b as temporarily
engaging @ lunteers from outs de the ins itutions
or, as 8 en at one of the ins itutions ‘employ ng’

5 udent @ lunteers who get free tutorials in return
fortheire rve s

7. Difficulty in incorporating online learning with
learning in the ILC. On-line learning o e rs a
@ stareas oneideao uld betoine le the
ILC as a meeting plae for & udents enrolled
in blended learning o ure s thatis o ure s
whibh hae a o mponent of fae -to-fae learning
included in the on-line 0o ure . Other ea mples
found were: internet guides with specific websites
and o mputer programs for indiv dualie d k lls
prat ie , @ a bulary and grammar learning. Moodle
sites were also used to direct learners to specific
resoure s for autonomous learning. Ag mmary of
thee & @ nig esis outlined in Table 3.
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Table 3. A summary of issues ILCs are faced with and
suggestions for creative solutions to counteract some of
the issues

1 Funding for
dee lopment

2 Promoting and
maintaining 8 pport

8 Serive is alwag
s reth ed

4 How to bes
8 pport & udents
and gie & udy
guidane

5 Communia tion to
reab & udents and
ins itutional emails
not work ng

6 Prov ding a wide
range of tak /
being oe rwork d

7 Ino rporating online
learning
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Mak 8 re there is 8 pport
and unders anding from
the & nior/ins itutional
management lee |

Managers b ould be
members of a & riety of

0 mmittees and attend
meetings at as many lee Is
as pos ble in the ins itution

Hae well-organis d

& udent orientations and

introdut ions and ine le

5 udents in peer teah ing

Us of anationres arh
bas d det 5 on proe s
0 uld remedy this

Mak ue of Moodle,

Fae book blogs as well as
information about us ng the
email g em prov ded by
the ins itution

Communia te the s tuation
to higher lee Is of

rep ons bility and mak us
of @ lunteers

Us the ILC as part of a
blended learning o ure
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What was the range and organisation of
support services being offered through the
centre?

Study 8 pport was provded in a & riety of wag All
the centres featured somewhere on a continuum; from a
comprehensive centre which included an established, viable
and effetie adve ry e rive within an ILC on the one
hand, to a e ntre e lely for & If-5 udy on the other hand.
The utilisation of ILCs als ranged from being int uded as
part of the a rria lum to being totally ‘drop-in’ bae d. Some
ink itutions hae not et ablis ed learning e ntres g t, while
others hae cut bak on their funding and e rive s or dis
et ablished them entirely. This s udy look d at ILC &8 pport
levels as framed by the following questions:

Adv sing Do s udents hag an opportunity for one-on-one time with
adv e rsinthe e ntre?

Teah erino le ment Do teah ers gie guidane and & pport for autonomous
learning in the e ntre and/or in the tas oom?

Sk lIs training Is there any training of trané erable k lls o ndut ed in the
tas oom whib enhane s s udentus of the ILC? Is there
any k lIs training in the ILC, int uding k llsadve b eet®

Learner training Does the e ntre prov de training in how to beo me a more
autonomous learner? Can & udents learn about how to bes
utilis their 5 udy env ronment, unders and their own beliefs
learning 8 ¥ es and ae T ated relea nt & rategie® Can they
be ine le dine If-awarenes at ivties learn how to analg
their needs & tgoals mak plans as s their own work
and ew luate their learning?

Strategy awarenes Is rais ng awarenes about ue ful & rategies part of what the
ILC offer?

Clas oom o nnet ion Were there t ear link between & udies in the tas oom
and the ILC? Were ILC & udies t early integrated into the
a rrig lum?

Peer ino le ment Were there 8 pport & rut ures built up amongs & udents

whib aimed at helping eah other gain k owledge?
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The anw ershae beeno llated in Table 4 and dip layed
in Graph 1.

Table 4. Student support services offered at the 14 institutions

Type of
Support

Advising X v v vV vV vV X Vv X X X X X X
S I S BV BV BV IV B IV VR VA S VA S - RV
Saining NN AN A AN AN A A A A A AR AR A R
el N N A M A M A A S
Stateyy sy X X VX VXXX
sl R R N A S O N
iF:ﬁ,eorNement vV VvV vV X X v X v Vv X X X X X

The graph b ows that two of the ins itutions & emed
to not be foa sng at all on autonomous learning, and
ins itution number 12 had ee n dis et ablis ed their s If-
ae sse ntre. The s udent 8 pporte rive atins itution
number 13 was under reo nsrut ion and had b os n
not to include any specific ILC. It seemed at the time of
the Bt that a foo s on autonomous learning a8 pport
was not a priority.
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Graph 1. Student support services offered at the 14 institutions

19

Level of support
D

0 1 2 3 4 5 6 7 8 9 10 N

Ins itutions

12

13

How was learner advising carried out?

A range of wag of adv B ng learners was found at the
ins itutions int uding:

Teaching and learning study skills
Strategy advising

Utilisation of planning sheets

L

One-to-one sessions

Class workshops
6. Small group work such as:
a. Interat ions with peers for ea mple:
i. shared reflection
ii. e If-k owledge er rce s
b. drop-inadve
c Peer Tutor and Learning Fat litator guidane

d. fanteab ing
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Fan teah ing is a method that was dee loped as part of
the e If-6 udy time at one of the int itutions It work d as
follows

The learning facilitator or the teacher showed two students
how to, for example, use a piece of equipment, do an
exercise, or use a learning technique for skills improvement.
These two students then passed this knowledge on to another
two s udents and s on, until all § udents who wanted
to learn it had learnt it. It “fanned out” from the starting
point.

-
"?t“’f- v
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!.-'r_.

£ %
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What were the roles of the managers of
the centres?

It was interes ing to die & r that titles were ee nly p lit
between higher & atus titles (Manager and Head) and
lower & atus titles (Co-ordinator and Adminis rator). The
latter title obviously reflects the nature of the contract,
although 8 me others paid on an adminit ratie o ntrat
were a lled managers

Title Number of centres
Manager 5
Co-ordinator 4
Adminis rator 2
Head 1
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While philosophical and financial concerns tend to govern
the human resources available in the centres, it was
notie able that only three e ntres had full time managers
whereas four were half time pos tions This t early limits
the servie sthatthee ntresa noffer (ep et ally adiv 6 ng
whib is by its @ ry nature, @ ry labour-intens e ). It may
ale limit other initiatie s lik organisng o ne ra tion
groups proir ding drop-in adive , preparing materials
c eating foa 8 d work ooks and dee loping hand-outs
etc

Time allowance Number of centres
Full time 5
Half time 6
5-7 hr/wk 1

The learning centres, although largely for language students,
fell under the auspices of four main areas: Learning support,
Language studies, Library commons and Foundation studies.
Whichever area a centre comes under can affect the centre
considerably. This could be in terms of management of day-
to-day is es oe rall funding and & aff performane .
Other affet s are budgetary o ntrol for e ntre materials
staffing allowances, funding for research, entitlement
to profes onal dee lopment and aa demic leae ,
ad ilability of time releas to enable managers to
undertak & udies and network ng opportunities. It was
also noted that some centres under direct control of
language schools suffered a managerial decrease in
"centre time" and an increase in "teacher time" as the
national and global economic situation became less
buoyant

Line management Number of centres
General learning & pport 4
Language B ool 4
Foundation & udies 1
Library o mmons 2

Guidelines for Maximising Student Use of Independent Learning Centres
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As language learner adivs ng is heay on res ure s, it
appears that regular adv & ng is only offered by e ntres
with full time managers although e ntres with part time
managers o uld offer (alee r) degree of adv & ng.

3 of the 4 e ntres hav ng FTE managers als offer
regular advsnge 5 ons

3 other e ntres offer 8 me adive r book ng times

There dide emtobeao rrelation between management
0 e rage and learner ine le ment - half of the e ntres
with a notable amount of learner ine le ment had full
time managers and another had a 0.5 full time equivalent
(FTE) manager.

6 e ntres reo rded learner ine le ment

with 3 hav ng full time managers

Beb des the managers who ale & metimes doubled
as adiv e rs there were a number of other pers nnel
emplog d in the e ntres Some of their titles were: lab
g perve r,teh nia las & ant, ree ure s o -ordinator,
fat lities teb nic an and adminis ratie as & ant.

(see section 4 Managers and Staff)
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How were learners involved in the

running of the centre and their learning?
(see section 2 Activities)

What resources and activities were

provided for learners?
(see section 2 Activities and section 3 Resources,
Materials and Equipment)

What was the philosophical and physical
place of ILCs within institutions and

student programmes?
(see section 5 The Centre)

What support structures for the centre
from the teachers, schools and institutes

were found?
(see section 6 Institutional Support)

How was autonomous learning fostered?
(see section 4 Managers and Staff)

Guidelines for Maximising Student Use of Independent Learning Centres
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Discussion and Implications for Teaching and Learning

Discussion and
Implications for
Teaching and
Learning

After o llating and analg ng the res Its and aligning
thee with the petals of the learner ros , we a n now
o0 nb der the ideas noted, and the implia tions of & me
of thee . The following & tions hae been o mpiled
once again in a layered structure to reflect the learner
as the e ntral & arting point of the dis B ons while
s ill being mindful of the outer lag rs whib eno mpas
the learners from within the e ntres through to their
memberk ip within the global 0 mmunity.
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The Learner

Students at the central core

The oe rarb ing purpos for an Independent Learning
Centre is to c eate a p ae e ntred around learners
Pit ure again the learner asaros -bud, hav ngaes ries of
petals gradually opening out, allowing fulfilment from the
5 udents theme le s and from their & rious interat ions
within and outs de the e ntre. Eabh petal needs thoe

beneath it, beside it and above it, interwoven and supported
by eab other to form a 0 mplete whole.

Tinto (2003) ae rts that & pporting & udents in a range
of ways can be extremely beneficial for the students:

“Second, students are more likely to persist and graduate in
settings that provide academic, social, and personal support.
Most students, especially those in their first year of college,
require some form of support. Some may require academic
assistance, while others may need social or personal support.
Support may be provided in structured forms such as in
summer bridge programs, mentor programs, and student clubs
or it may arise in the everyday workings of the institution such
as in student contact with faculty and staff advisor. Whatever
its form, support needs to be readily available and connected to
other parts of student collegiate experience, not separated from

it" (p. 3).
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can do
Orientation
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Of o ure , havng happy, 8 e & ul sudents is ale
an imperatie of many ins itutions whib are hav ng to
adhere to more rigorous audits in the current financial
timate, ep ecally in terms of 8 € s and retention
b atis is  asthee relate diret ly to Goe rnment funding.

Underpinning the phg a | & udent/learner interfae with
the e ntre is the role that s udents hae with their own
learning - what they think the teab er and the learner
roles are, their own learner beliefs how s If-aware they
are, their own unders andings of what being a learner
entails, and the self-belief and self-confidence that they
can be successful learners. This will then influence how
they view and dee lop their relationh ip with the e ntre
and with the k lls dee lopment 8 pport offered. Thee
are all ap et s of 8 € & ul 5udent engagement as
& ated by Currant (2010) and ine le ment of & udents as
8 gges ed by Tinto (2006).

At the o re is ale whatee r pia  ologia | ine & ment
& udents may hae in their learning goals and outo mes
This can influence their feeling of being part of a centre
“family/whanau”, members with a sense of belonging
and ownerh ip, and a sronger 8 ne of engagement
in their own learning. They a n B are in a Community
of Learning, jus as the s aff a n B are in a Community
of Prat ie at another lee |. Other important ap et s of
autonomy a n ale be fos ered within the learner in a
e Cable welo ming e ntre, 8 b as a growth in s If-
efficacy and self-esteem, and an understanding of their
own student belief § ems whib inite If @ n be used
to indicate “readiness” for autonomy as suggested by
Cotterall (1995). Along with this & If-awarenes and ‘s If’
o ntrol @ n o me a e ne of emotional attabh ment and
connection with the centre and the staff/peers within it, which
in turn can feed into motivation. Ushioda (2011) describes
how the k y to enabling & udents own motia tion to
grow and develop e emstoliein orb et rating the s t al
learning enivronment in 8 b a way that & udents want
to learn.
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What the students can do

----------------------------------------------

In terms of mak mis ng learner interat ions at the “gras
roots” level in the centre, there are several major factors
that need to be o nb dered in terms of at ion points for
students, particularly if it is their first experience of the
e ntre:

1. Orientation sessions
Students a n attend one or two orientation
ses ons either:

a. intas as part of the initial introdut ion to
the Sb ool and/or o ure of & udy, pres nted
by one of the & aff members that & udents will

e e mos inthe ILC, and with the tas teah er Are you learning a language?
pres nt
Explore opporiumities
b. intas orinam all group in the ILC atthe
Languwage Learning
c. indiiv dually in the ILC Cenftre
Thes orientations work better if 5 udents are o -

gie nas Catedwork eets tailored to s it the
appropriate lee | and/or 5 udy foa s and ® me
centres als prov de one-pagers giv ng ideas of

the range of ree ure s au ilable at a e rtain lee | = LSAC Resources

of learning. e L ]
Itis ale ue fulto B ep the initial introdut ion brief e e e

and v 8 al, preferably with realia (objet s from I
real life us dintas oom ins rut ion to improe !___I o -
students unders anding of other o ltures and T

real life 5 tuationy , and then follow this up with a i
more detailed introdut ion and orientation after = P

a week or two of tas s By this time & udents e

should hae s ttled into their routine and k ow R ——
more about the o urs , the timetables the e
requirements, and their own needs to succeedin | T T ...,_'
the o ure .

2. Learner profiles
Itis important to dis e r and unders and what
kind of learner a & udent might be, tak ng into
cons deration & € o-a ltural and aa demic
balg rounds Thisa nbewe ry us ful for s udents
die e ring or reinfort ng their own learner
identities and beliefs and a n be done in a range
of wag
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a. a simple self-questionnaire format (Ellis &
Sint air, 1989)

b. information b eets about learning & i es both
pit orial and tek ual (Ward & Daley, 1988)

¢ “in house” worksheets for students to consider
their own preferene s and learner identities

d. a free online profile questionnaire such as
http://www.a rk learn.o m/englis /index ap

e. more in-depth analg s (Willing, 1989, Ok ord,
1990)

f. a more general (Briggs Mg rs 1998) or
bus nes foa e d (Honey & Mumford, 1993)
analg s

Needs analysis
Learners a n do a form of needs analg s whib
will & ry for different learners for ea mple:

a. questionnaires or forms developed by
individual centres to more closely reflect the
needs and course requirements of the various
& udent groups

b. short ready-made questionnaires (Ellis &
Sint air, 1989)

Learning plans

Learners a ne tup a learning plan and/or
formulate a lis of ideas about what they may
want to do in the ILC. One again, this is largely
influenced by their needs analyses and goals,
both aa demic and pers nal. These may & mply
be t os ly aligned with the s udy goals and
outputs buta nale intude a wide range of
pers nal goals depending on what the learner
det des to s udy and foa s on during their s If-
ae s and/or independent s udy time. This is an
ideal opportunity for learners to think about and
tak o ntrol of their learning — both in terms of 8 t
a rrig la, and ale in terms of other B lls topis
or o ntent they may want to ek end.

Learning how to learn

To build up life-long tran erable learning & lIs
learners need to undert and the proe s ata

meta-cognitive level and trial specific strategy
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training to practise techniques in a variety of ways
int uding:

a. s rategy awarenes and prat ie

b. learner training, either indiiv dually or with
ILC & aff or the tas oom teab er (or a
0 mbination of thee )

c usngo ntent, kK Il ortopie bas d work eets

White (2008) s pports this when B e t aims that
language learning & rategies o ntribute to the domain of
independent language learning, as learners need to:

“...develop the ability to engage with, interact with,
and derive benefit from learning environments which
are not directly mediated by the teacher ... largely by
constructing a personally meaningful interface with the
learning context, and that strategies play a key role in
this regard.” (p. 3).

Ok ord (2008) & milarly reinfore s the & lue of & rategies
and & ates

“Learning strategies (and their associated tactics) such
as those in the metacognitive, affective, cognitive and
social-interactional categories ... are crucial because
they concretely help independent learners become
autonomous” (p. 58).

Note that elements of (3), (4), and (5) aboe are ale
well covered in Gardner and Miller (1996), Willing (1988
&1989) and other more general learning student resources
(Cottrell, 1999; Lewis & Reinders, 2003; Brown, 2002).
Some centres dip lay a e let ion of thee book plus
suggestion sheets, and specific activities that students
may choose to try, along with some background information
about how and why these methods can work. This information
isug ally ao mbination of B eets made up by the e ntre
& aff theme le s as well as ® me ready made h eets
from other 8 ure s (Ellis & Sint air, 1989; Ward & Daley,
1988; and Gardner & Miller, 1996).
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6. Interaction and respect for other students
As all teab ers k ow, tas o ntat hours alone
are not enough to enable & udents to pas a
o ure of learning, and it is important for learners
to unders and this as well, and to mak us of
another & luable ree ure - their peers Thisis
eno uraged in 8 me e ntres by organis ng the
furniture ina b awaythataes ne of o mmunity
is fos ered whenee r pos ble and appropriate,
and by promoting o ne ra tion groups and
dis & ons within the e ntre. Another important
requirement of course, is for learners to respect
Please consider other students each other’s needs for space and quiet, and this
a nbe as & ed by planning p ae sforles noig
areas as ¢ u enter further within the e ntre, and
by signage to remind others to work quietly in
e rtain areas Some e ntres ale hae s parate
rooms whib a n be book d for nois er group
work and b ared dim B ons

Individual silent
study only

7.  Self-evaluation and self-assessment
One of the main attributes of being autonomous
and being able to undertak 8 e § ule If-5 udy
is to be able to self-assess and reflect on the
nature of learning and the tak o mpleted. This
a n be eno uraged in e e ral wag

a. by produc ng b eets outlining the proe s

b. by having a quick checklist for students once
they o mplete a e t ion of work

c by asking students to reflect on the value of the
0 mpleted tak and what they would b oos
to do in the future

8. Peer support
One of the mos w luable res ure s within
a e ntre is the learner's own peer group (for
as sane atthea rrentlee I) and the general
o llegial body of & udents (for as & ane with
o rrent learning and ale as a way of & reth ing
the learner's boundaries & dewag or upwards to
more difficult work, which encompasses looking
forward to future & udie}¥ . This peer a8 pport was
undertak nines e ral wag

a. hav ng book ble tutorial rooms for paired or
m all group work
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b. hos ing organie d p eak ng/o ne ra tion/
dis B ongroups One again this a n tak
e e ral different formats 8 b as

i e B ons organie d by the e ntre with
either paid & aff or @ lunteers

i
5

j‘iil

il. e B ons organie d by a Sh ool
or Department (8 b as Bub nes
Tourimn , Sport and Language, either
independently or all together)

q;'**

i
|

i

¢ being part of PASS (Peer A & ed Study
Ses on}y , aw luntary academic as & ane
program that utilie s peer-led group & udy to
help s udents 8 e ed, and us ally managed
at the int itutional aa demic 8 pport lee |

d. B aring in ‘fan teab ing’ tak

e. learners simply asking questions of other
& udents and offering to as & other & udents in
the e ntre
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In this section

Advising
Learner training
Mini lessons
Workshops

Extension of
classroom learning

Student involvement

2 The Learner

Activities

Many of the e ntres vBted hos ed a range of learning
opportunities and as T ated at ivties & that & udents
could “pick ‘n mix” what suited them best, and try out
different techniques for learning. Some of these were
to as i the learner in meta-o gnitie awarenes and
strategy use while others were more specifically targeted
on dist ete learning items and B lls 8 b as different
writing & ¥ es and genres grammar and @ a bulary. This
e tion will outline ® me at iv ties found in the e ntres

Advising

Prov ding adv e for language learning took many forms
for example, from proiv 5 on of planning b eets & udy
k lls and srategy advsing materials through peer
student initiatives, to one-on-one sessions with qualified
language adv e rs or learning fac litators

Learner training

At some institutions an important function of the ILC was
to bridge the gap between learning in the classroom and
in the ILC. Studies in the ILC complemented classroom
work, and teachers conducted awareness building lessons
on language learning skills and strategies in the classroom.
Students then practised these strategies later themselves in
the ILCs. This is one good example of a way of maximising
student use of the ILCs outside regular class time.
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“It has long been recognized that the most successful
learners of languages are those who understand
their own abilities and capacities well and who
autonomously engage in systematic efforts within and
beyond the classroom to reach self-determined goals
of acquisition.” (Brown, 2002, p. vii).

Mini lessons

----------------------------------------------

Some e ntres had B eduled mini lee ns to help
learners unders and a number of 0 ne pts within eab
k lls area or for @ a bulary gathering and grammar
k owledge, and thes ale helped to a ffold them into
0 ntinuing & If-e let ing materials

Examples of mini lessons from the study are:

® Demonstration of listening techniques
® Pronunt ation of a & let ion of words
® Specific grammar items

¢ Different techniques to gather and keep vocabulary
8 b as mind maps word families topic lis s word
a rds on aring, etc

® Current affairs dis 5 ons about what is in the
News

® Cone ra tion tips

® Tips for how to 8 e ed with different writing & i/ es
and genres
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Workshops

A o mmon thread for 8 @ ral e ntres was to hag more
ENGLISH CONVERSATION GROUP interat ie forms of learner-foa e d work ops

'WORKSHOP
Al The English Conve

n Group s for students who
their English oral

Examples of workshops for speaking found at
some centres were:

The English conversation
sessions are:

® Students were in o ntrol of mak ng a group,
b oob ng a topi¢c & tting a time and then inv ting a
teab er or an ILC-t aff member to fat litate

® Teah ersinvtedap eak rtogie ah orttalk then
& udents were brok n into s all groups eab with
a Tutorial As & ant (TA) or Learning Fat litator (LF)
todis s

® Volunteers from the wider o mmunity a me into the
e ntre and joined weeky o ne ra tion groups

® Students made o e a rds with o ne ra tion
b arters and o ntinuers to us with other 5 udents
and s aff

® Clas oomteah ers gae TAs and LFs the range
of topis and k lls 6 udents hae been work ng
on during the week intas Thee o uld be
ino rporated and us din ; all group dis & on
work ops to help mak the o ne ra tion prat ie
more reles nt to their & udies

Extension of classroom learning

Bes des the learner training work already mentioned,
s udents o uld o mplete work in the ILCs whibh was
begun in tas or do their homework Some alse b os

to do at ivties that reinfore d k owledge gained in the
tas oom. Afew e ntres offered 8 bt antial work ook

for s udents to o mplete at eab lee | of Englis and
thee were ue d as a ffolding tools for the & udents
They & re d to familiarise & udents with a range of
materials and fat lities in the e ntre and helped & udents
s art think ng of wag of beo ming more autonomous
that is, encouraging self-evaluation and reflection leading
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to them mak ng their own det 5 ons about their future
5 udies and learning.

Student involvement

Some e ntres ine le d learners in the day to-day
at iv ties in the e ntre. Engaging & udents in the running
of the e ntre optimally leads to & udents dee loping a
feeling of ownerk ip oe r the e ntre and this is mutually
beneficial for students and an ILC, as Sheerin (1989)
points out:

“...the advantages are many: students become more
self-reliant and responsible...and they have more
opportunities for getting to know the system well, and
of influencing its development.” (p. 33).

Makng us of sudents for c eating materials and
er rcses in the ILC is one way of ine lvng them. The
rationale behind this is ep lained by Malo Im (2004).
She points out that learners are learning languages
theme le se theyhk ow what might work bes for others
too and they are often willing to b are ideas and to help
eab other. They hae g ars of ep eriene as language
learners and hae beenep os dtoaw riety of materials
and learning res ure s during this period. Teah ing
othersisale agoodway to learn and preparing materials
for others to use is a form of teaching, which requires
reflection as well as selection to make an effective
produt . Current 5 udents k ow the target learner group
® hae a good apprec ation of their lik s dikikes
preferene s and interes s Some other reas ns why this
form of ativty is e @ luable are that learning is
indiv dualis d to a ter for eab & udent’'s needs and the
learner’s e If-es eem, and rep ong bility for learning can
be enhane d. As s udents ale need 8 pport and prais
for their o ntributions ine ntie sa b as mark or other
forms of reo gnition of s udents ing le ment might be
needed.
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Malo Im (2011) later ew luated this mode of & udent
ing le ment and a me to the o nt uson that & udent-
drie n initiatie s proe the mos worthwhile:

“...true learner involvement depends on keeping
channels open for the learners to contribute in a way
consistent with their own particular wants and needs.
In other words, a “bottom up” approach, originating
from the students’ own ideas may be more valid than
a “top down” one, based on instructors’ conceptions of
what is needed to help students on the road to learner
independence.” (p. 72).

The centres in this & udy had different lee |s of learner
engagement in the management and running of the

e ntre, 8 me paid and 8 me v luntary. See ral us d
learners as Peer Tutors (PT¥ , Tutorial As & ants (TA}
or Learning Fat litators (LF} , to help fellow & udents
eitherin tas in language labs and o mputer labs or in
the learning e ntre. They helped run @ a bulary groups
helped & udents & udy the aa demic word lis , fac litated
p eak ng groups helped & udents to us the materials
effet ie ly, informally o mmunia ted with § udents and
helped them to us ‘fan teab ing'.

Other learner ing le ment initiatie s noted in the & udy
int uded a range of ek ra-a rria lar at ivtiess b as

® Language ek ange

* Photo o mpetitions

® Mov e and book rev ews pos ed on the walls

® Sh ool blogs

® Facebook groups

® Magnet boards for poems or other general mea ges

® ‘Organit whiteboard o ne ra tions that s udents
k ep adding to

® Origami o llet ions

® Student pos ers on walls
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¢ Opinion polls
® Sugges ion bor s
* Ew luation b eets
* Notie boards

® Study tips from & udents on dip lay in the e ntre

® Clas oom projet boards

The following e’ mples are inp ired by Malo Im (2004
& 2011) and des ibe materials & udents a n mak for
other & udents to help inc eae & udenting le ment and
ua ge of the learning e ntre.

Reading exercises using:

1. Extracts from a magak ne - a work eet with
true/false, short answer and vocabulary questions
a nbe made to ao mpany the artit e.

2. Internet readings - questions similar to those
mentioned aboe a n be proi ded for the artit e.
Some exercises of this type can be question-
only sheets with students needing to find the
information from webg tes

3. Books -awork eeta nbec eated bas dona
book with lots of ¥ & al aids and a ;1 all amount
of tek . This work eeta nint ude some true/
false questions or suggestions about how to use
the book to improe Engli (for ea mple, read
and 8 mmarie the b apters dim s the o ntent
with a partner; learn new @ a bulary . Sugges ion
b eets and guides a n be laminated and put near
the materials
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Grammar exercises/guides:

1.  Gap-fill exercises - a b ort artic e 8 let ed from
a newp aper, or any other s ure from whib
8 let ed grammatia | items are deleted (for
e& mple prepostions artices atie /pas e e rb

form} .

2.  Sentence-combining exercises - 5 udents work
alone or together (preferably to join two lis s of
half 8 ntene s

3.  Grammar guides - a guide for a specific

grammar point a n be made (for ea mple pas

or pree nt perfet ) noting the pages eg rce s
and tek s where thee a n be found in referene
book An interes ing and ¢ eatie grammar guide
a n be made us ng origami-s ¥ e folded papers
eab of them ep laining a different e rb tens ,
with an example and a fill-in-the-blank question.
The folded paper mus be unfolded to read the
explanation and the question, and the answer is
on the bak

Writing practice:

1.  Outlining exercises - s udents a n mak a
a mple outline for a piee of writing.

2. Letter writing - 6 udents a n t eate a model for
writing a bus nes letter.
3.  Web guides - for ue ful internet stesto as &

& udents with their writing.

Listening practice:

1. Recording a text - 6 udents with good
pronunt ation a nread atek and mak a gap-
fill exercise.

N

Interviews - comprehension questions can
be made bas d on s udent interiv ews of their
teahb ers tutors or higher lee |language

& udents

W

Video listening - s udentsa nmak egr rce s
for noting B y words in a s tion of a v deo.
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Comprehension questions about the whole video
a n be made to highlight e rtaink llse b as
lis ening for main points lis ening for gis etc

Games:

1. Card or board games - & udents may want to
donate or ¢ eate games for the ILC, for ea mple,
Scrabble, Mind Maze. The latter has questions
written on note a rds with angs/ ers on the bak
Rules for the game hae to be made t ear and
to be more useful the questions should relate to
0 urs topis

N

Role plays - s udentsa nmak upa ea rds
and role play the B tuation written on it. One
again, ua ge will be mak mis d if thes relate to
& udents lie s or & udies in some way.

Vocabulary:

=

Word puk es-sudentsa n mak their own
mental linguis ic b allenges appropriate to their
lee |, 0 ure s and interes s for ea mple, Word
Find - s mple c o& ords with a & c et word in the
middle.

n

Spelling exercises - thes are bas d on

s udents @ a bulary o ure materials and
a nhae letterss ambled or words deleted
altogether.

w

Crosswords - s udents a nus webs tes for
mak ng c oss ords for eab other, for ea mple,
from http://www.armoredpenguin.o m/c os/ _ord/

Other examples of student involvement were:

1. Recommending books for the ILC to hold.

2. Making versions of ILC orientation videos,
scripted and directed by students.

w

Creating ILC brochures.

H

Being members of an ILC special interest
group.
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5. Making cue cards to take out of the centre and
extend learning in the wider community - a es
for freer p eak ng prat ie are written onto a rds
whib @ n be lentto 5 udents 8 they a n prat ie
in authentic b tuations lik the a mpus a fé, the
5 udent o mmon room, with library pere nnel, etc

6. Making flash cards for themselves and their
peers - flashcards appeal to students with varying
learning & i/ es bea us they a n be handled and
manipulated, they ine le ai & al memory, and
a nbe use din group & tuations and they ino le
p ok n and heard memory as well. A problem is
written on one & de of the a rd and the anw/ er on
the other s de, for ea mple:

a. Vocabulary item / definition

b. Pit ure /e a bulary item

¢ Voa bulary item / natie language trank ation
d. Bas e rb form/irregular pat tene form

e. Noun / related adjet ie

f. Adjet ie /opposte

g. Sentene with ® me element mis ng/ mis ng
item

Thes a rds a n be utilie dinawa riety of wag

a. Indiv dually - 6 udents a n tes thems le s
B lently or aloud

b. In pairs or groups - students choose a quiz
master to ask the questions and the others
gie the anw ers

c Students a nus them for fas , 0 mpetitie
games or bk ow, deliberate chek  without time
prea re

Many of the at ivtiesand eg rce s ad ilable to s udents
inthe ILCs ale relate to the range of K lIs prat ie whib
is outlined in the following & t ion.
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Resources,
Materials and
Equipment

In this section

Resources

A highly funt ional and well-utilie d e ntre needs
interes ing and us ful ree ure s adapted to a s If-
& udy Btuation, whib B ould ultimately ale eno urage
autonomous learning. The res ure s b ould be
a talogued, tearly labelled and o ded ao rding to
lee Is kB lls and topis for eag ae s by learners
hav ng a wide range of language abilities and aa demic
literac es The mos o mmon o des ue d were o lours
numbers or letters or a o mbination of thee . Anw er
k g are c ucal as they enable learners to b ek their
answers and assess their own learning, a prerequisite
before they can reflect on their learning and become
more autonomous

There are many good s If-sudy res ure s readily
aw ilable from publib ers but it may & ill be a good idea to
adapt or mak in-hous materials fore @ ral reas ns to
help create a clear profile of the centre, to inform students
about the loa | area, to intude information about the
loa | o lture, to more toe ly align the res ure s with
the learning needs and & ¥ es of the learner o hort, or
for other particular centre-specific purposes. An example
of this would be res ure s dee loped in the e ntre,
(whether 8 gges ed by or t eated by learners for other
learners), and materials ¢ eated by tas teah ers that
have a particular lay-out specific to the ILC. Several
e ntres ino rporated into their pratie the polig of
us ng New Zealand or at leas Aus ralas an materials and
res urcesifatall pos ble, forea mple, 8 btitled movies
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lis ening, pronunt ation and reading tek s and a range

Lavels Galde of media files (TV, radio, newspapers, magazines etc.).

@ -~ The us of loa lly produced materials is important &

that students of the language a n ale ep eriene and

. P learn through the a Iture and beo me familiar with the

>, Aus ralas an ae nt. This is partia larly pertinent for the
Lo e s i

proe s of migrant language learners s talia tion and
0 ns rut ion of identity, as outlined by Riley (2003):

e e

“There is, then, an increasing weight of evidence drawn
r— from disciplines across the board that identity is socially
constructed, that our sense of self can only emerge as the
result of communicative interaction with others.” (p. 102).

LN N
e

Vg B sl s

This interat ion a n be mediated, at leas in part, through
the mebh animm of language learning and adv s ng in
ILCs

Learning materials

Ideally, language e ntres and other mains ream & pport
e ntresto a lee r degree, B ould offer materials within
the following areas

* Materials for the major language k lIs

speak ng, int uding pronunt ation
- lis ening

- reading

- writing, int uding p elling

- grammar

- voa bulary int uding dit ionary us

* Study kK lls int uding learning to learn and & rategy
training

e NZ/Oe ania o ntent and o ntek

* Media, int uding newp apers magak nes journals
TV and radio programmes

* Englis for Aa demic Purpoe s (EAP)
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* English for Specific Purposes (ESP), that is,
Englie for mains ream 8 bjet s at the ins itution,
for ea mple; work lae , bus nes medic ne, IT,
engineering, etc

° Exernal ea mpratie (for ea mple, IELTS, TOEFL,
TOEIC, KET, PET, FCE, CAE etc)

* DVDs CDs intuding let ures dim & ons & ngs
entertainment DVDs referene materials etc

* CD-ROMs

* Aa demic literag , 8 b as referentc ng information,
ree arbh k lls formal writing & rut ures etc

* Onlinerese ure s

« Computer e ftware programmes

Technical equipment

Reo rders and plag rs for lisening and p eakng
at iv ties are needed in the e ntre. In this day and age it
might be tempting to equip the ILC only with computers
as they a n perform both thes funt ions and more, and
it is important to & ep e ntres up to date with modern
teb nology to ens re high rates of & udent utilia tion.
Howee r, one has to be a reful about the 8 metimes
dis rat ing mia 8 of o mputers In this 6 udy a mix of
the following teb nologia | deve s was noted; audio
a 8 tte players TVs Video and DVD plag rs CD
plag rs, MP3 plag rs digital reo rders and o mputers
both PCs and laptops

Resources for language skills
practice

Speaking

Studies in an ILC not only involve quiet activities but also
offer opportunities for learners to s udy and prat is

whatever part of language they need and want (Gardner
& Miller, 1999). Therefore an important ap et of many
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e ntres is the o -ordination of o ne ra tion and
dis & on groups for learners of Englis who do not
hae many opportunities outs de of t as to prat ie , and
us their Englia naturally. Thee a ntak s e ral forms
depending on the needs of the sudents and the
fat litation a pat ty ofeab ins itution. Thisisanes ntial
role for the ILCs in p ite of the b allenge of meeting
p eaking needs in a 8 If-6 udy env ronment.

Some examples found in the study include:

e Cone ra tion tubs with Cone ra tiontas s

8 ak and drink run by peer s udents
* Speakng as anoptionin ¢ Foao e dp eakng
B eduled ILC time prat ie - determined
i by 5 udent b oie of
. Pre_-orgamg dp eakng fou se b asao rag,
topis  for timetabled fluency, appropriateness
groups relating to (regis er), intonation,
0 ure work v a bulary, and/or

* Language ek ange grammar etc

8 emes thatis natie . peergudentm all
Englis p eak rs group die & ons
learning other languages
math ed up with Englib

Cone ra tion groups

language learners with TAs or LFs

° Computer programmes ¢ Ekernal @ lunteer
requiring verbal 0 ne ra tion partners
language input from : ;
& udents * Pairand group er rce s

inap eakng area
* Work ops

The ILCs als held a range of pronunt ation prat ie
materials for ea mple: opportunities to reo rd words
and b ek thee agains a mas er reo rding; 0 mputer
programs for p elling, 0 mprehens on, and pronunc ation
practice; and making mp3 files with audacity.

In some centres a specific speaking area was set up
for pronuntc ation and e rbal interat ion. It was either
in a room on its own or in an area where the p eaking
at ivties did not dis urb others too mub . Howee r, a
o rner of the e ntre with am all table, ao uple of b airs
and a screen to give some privacy, can also be sufficient
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for this purpose. The area can then be equipped with a
reo rding and playing deve and & pplied with pair and
m all group eg rce s tak  atiivties and games with
ins rut ions and ep lanations Many teabh er res ure
book hae photoo piable board games for p eakng
prat ie whib a nbelaminatedto mak themlas longer.

Lis ening is a big area of need for & udents in many
centres as students find listening particularly difficult and
there have prevouky been e ry few opportunities for
authentic prat ie in their own home env ronments

Lis ening materials a n be made from a range of
res urces

e Authentic materials 8 b as TV and Radio News with
trans ipts and/orer rce B eets

* Book with audio and trans ipt

* Songs with ly is

* Short & ories with audio and trans ipt

* Chapters of books, with audio files and transcripts

» Specific self-study materials from different publishers
* Tes sorea mprat ie

* Mov es with trans ipts or & udy guides and work
b eets

* In-hous materials us din the clas oom

* In-houe materials dee loped ep et ally for ua ge in
the ILC

* On-line lis ening (8 e reo mmended web b tes later in
the 8 tion)

Guidelines for Maximising Student Use of Independent Learning Centres

45




46 3 Resources, Materials and Equipment

Students in some ILCs were advised to keep a
record of their listening in a diary and to include the
following information:

* Date and the time they began and the time they
finished

* Tp e of material and the title if aa ilable
e Their listening strategies, reactions and questions

* What they learned from the lis ening

More examples of listening activities students can
choose to do in the ILC.

* Choose a radio ad in which people are talking
Answer questions like: What is being advertised?
Des ibe the people, their relationk ip and the
B tuation. Then trans ibe the o ne ra tion. The ILC
b ould proi de a reo rding of o mmert als or refer to
a webs te.

* Choose an ad from a commercial TV recording
Answer questions like: Why did you choose this
ad? What did g u lie about it? Does the ad tell g u
anything about NZ a lture?

* Listen to the Radio New Zealand News and/or
Weather
Answer questions like: What did you learn from it?
Write down at leas three things that  u remember
from the lis ening. The TV news is ep et ally us ful
becaue it has many va al t ues as well, and
& metimes int udes a ptions

* Choose a favourite song in English and
transcribe it
They a nh ek their own work agains the ly is to
the 8 ng. Chooe two or three 8 unds to work on and
improe . Lis en to any Englia & ng, pay ng attention
to thee ® unds whenee rthey oa rinthee ng.
Write down all the words with the 8 unds b os n.
Check by looking at the lyrics and reflecting on their
efforts
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* Choose an audio recording
Listen to an excerpt at least ten times over a
period of several days. The task is to write down
something new each time they listen to it.

* Listen to a weather forecast in English on any
news broadcast
Write down the temperatures and conditions of at
least two cities. Compare the weather in these cities
to the weather in their own town for the same day.

* Watch sports on TV or the computer
Write down notes about what was heard and answer
questions like: What teams played this week? What
were some of the scores?

* Choose one of the TV series held by the ILC
For example, Shortland Street, Outrageous Fortune,
Friends, Lost etc. Watch it and choose one scene.
Describe the people, their relationship and the
situation, then transcribe two minutes of it, and find
any idioms and colloquialisms.

* Choose amoviein the ILC and arrange to watch it
once with other students
The following week choose three scenes from the
movie. Describe the people, their relationship and the
situation. Transcribe the scenes together. Then try to
act out one of the scenes.
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A good idea is to arrange for a special, quieter, place
for reading in the ILC. From the e ntres v b ted, reading
areas were equipped with some or all of the following:
o mfortable furniture, reading lamps audio plag rs and
a wide array of reading materials, both informal and formal
at all lee Is

Some examples of reading materials in the ILCs:

* Specific reading skills practice books

* Newp apers and magar nes and other authentic
materials - for e& mple, a ret pe from a magak ne or
from the internet for § udents to us at home

* General reading - readers in the ILC, 8 me graded
and some with audio, plus other fiction and non-fiction
aw ilable in the library

* Internet artit es and items - guides about us ful
webs tes for artit es jok s b at rooms information on
0 untries and a lture, etc

e Public e rve information - from the Goe rnment,
Department of Internal Affairs City Count | etc

* Internet-bas d programmes - for ea mple,
“Newsademic”

The ILC can provide purpose-made materials for reading
skills practice - either ready-made commercial publications
or made by e ntre & aff from a e let ion of materials with
detailed tips, ideas and explanations, often encompassing
the following k IIs areas

* Short tek s g itable for previewing, with t ear titles
e ction headings and photo a ptions for reis ewing to
enable as ne of the & rut ure and o ntent of a tek

* Tek s with 5 udent-e ntred topis for predicting, in
whib learners a n:

- ue their k owledge of the 8 bjet matter to mak
predictions about content and vocabulary and check
comprehension
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- use their k owledge of the tek tp e and purpos to
mak predit ions about di® urs & rut ure

- use kh owledge aboutthe authorto mak predit ions
about writing 6 ¥ e, @ a bulary and o ntent

Short tek s for skimming prat ie , or reading for
gist. These should have set questions so students
can read through the whole text quickly and gain a
general idea of the meaning. They b ould als hae
an anw/ er k y at the bak

Tek s for scanning, or reading to find specific details,
with questions and instructions to look for key words
to help find the answer

Texts and questions to use when guessing from
context. As with predit ing, 5 udents h ould be

eno uraged to us prior k owledge of the 8 bjet
and the ideas in the tek as t ues to the meanings of
unk own words ins ead of 6 opping to look them all

up

Tek s to prat is paraphrasing. Thee a n hae

ins rut ions and a model for how to & op at the end
ofae tiontoh ek o mprehenson by res ating the
information and ideas in the tek

Tak for knowledge transfer from a first language to
Englik . Students a nread a & ory in a newp aper
in their own language first and then read the same
s ory in an Englis newp aper. Mot of the & ory
will probably be the a me, & the & ory in their own
language will help them to prepare for reading

in Englis - it will gie them @ a bulary, 8 when
they read the Englie & ory and there is 8 me

0 a bulary that they do not k ow, then they a n ue
their k owledge of the & ory to gues what the new
U a bulary might be
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Writing pratie in a e If-sudy Btuation pres nts a
b allenge as sudents ® metimes need their writing
b ek ed and the e ntre may not want to tak on this
potentially o ns derable work oad. Various e ntres in this
s udy & le dthisin arange of wag ash own below:

* The ILC gae & me guidane for writing if time
allowed. For example, answer short/easy questions,
spelling or finding resources for self-corrections

¢ Students made us of the materials and did their
writing in the ILC, and then handed it in to their t as
teah er

* Peer feedbak - A more informal method for £ udents
to gie andree ie feedbak on their writing was
to eno urage them to o mment on other & udents
writing on dip lay in the ILC

* Students o uld be ing le dina“Writing b ek ng
service” from which they ultimately gained deeper
k owledge. Ea mples of how this was done are:

- copies of s udents tek s were k pt in the ILC for
other s udents to b ek

- anon-line wik for B aring tek s and o rret ing eab
other’s writing was e t up

- students were involved in correcting writing through
e-mails or Moodle s tes

Examples of writing materials the ILCs provided:

* Models with tp ia | format, ep lanations and
ink rut ions for tek tp esa b as

- narratie

- ep ostion

- ep lanation

- reo unting/reported p eeh
- information reports

- proe dure

- dis B on

- memos letters
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° Book orin-hous materials that o mbined k lIs
(writing and reading, writing and grammar, or p elling
and pronunt ation)

* Ins rut ions about how & udents o uld & ep a log book
for writing

* Information on writing & rategies

* Ins rut ions about free writing or journal writing for 5 -
10 minutes eab day on whatee r topic they b ooe

* Ready made pos a rds & udents were eno uraged to
write pos a rds or letters to eabh other. Thee were
on dip lay in the ILC as models for others

* Paper for & udents to write rev ews and
reo mmendations for book was prowv ded. The ILC
dip lag dthes inan areatos to the readers

* Students wrote reiv ews and ideas of YouTube t ips
that other 5 udents might lie to wath

* Students wrote mea ges to other  udents and
ep lained what they were learning (a form of peer
teab ing)

* Book and materials about the writing proe s

* Hand-writing models for & udents who hae different
writing scripts in their first or other languages

* Punt uation guides and eg rcs swhib B ow why
0 rret punt uation is important

* Materials and models for writing ree arb papers
ea gy lettersetc

* Tips about webs tes for writing

* Computer 8 ftware for writing, 8 b asls esin
Englis , Spelling Fus on, EASE etc

* Authentic forms for students to practise filling in

* Newspaper articles with questions as prompts for
writing

* AFae book ste whibh eno uraged written
0 mmunia tion

* A newk etter to whib & udents could o ntribute

* A magnet board with letters and/or whole words to us
to write poetry or mea ges
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A poster for verb tenses
found in one of the ILCs

3 Resources, Materials and Equipment

I Inlntls

Materials that support students’ understanding of grammar
b ould be provded in the ILC, but & udents may ale

need help with identifi ng their own grammar problems
Some grammar book hae units on “tes @ ur grammar
knowledge” from which students decide to learn grammar
items in is lation (Swan & Walter, 1997). Thes book

e em e ry popular with s udents howee r, the ILC
b ould als prov de materials that eno urage & udents to
learn grammar in 0 ntek , for ea mple:

* Study guides for learning grammar

* Referene book both grammar-only book and als
thoe with a 0 mbination of grammar and language
k lls prat ie

* Readers for 5 udents to ep eriene grammar in ue

* Specific grammar websites and sites where it is
embedded

» Specific computer software for grammar practice

* Pos ers B owing grammar inue a n be dip lag din
the ILC to rais awarenes of e rtain grammar items

* Er rce s thatrelate form to meaning and us , with
an outline of the grammar point and e&a mples gie n,
8 chas

- atak to pratie the grammar point with a peer
ub ng the ea mples

- atak in which s udents a n prat is the grammar
item more

* Er rce sthatrelate the us of the grammar item to
meaning and form, with an oral or written input from
a chosen topic (audiotape or reading & let ion whib
a n be from different genres and at different lee I¥ ,
8 chas

- atak toanalg how and why the grammar item
was us d; to beo me aware of meaning and form

- atak for s udents to prat ie the grammar point
in a 0 mmunia tie b tuation whib foo & s on the
topic
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Vocabulary

Learningwe a bulary is animportanta b-k Il in language
learning. Many ILCs prov ded a range of res ure s and
materials to 8 pport & udents learning and eno uraged
reiy 5 on to ens re retention. It was noted thate a bulary
materials in the ILCs fell within the four & rands in balane d
language learning, as outlined by Nation (2001).

The first strand is learning from comprehensible meaning
focused input. With rep et to this & rand, ILCs prov ded
a @ riety of tek s on interes ing & udent-foa e d topis
Students were eno uraged to b oos atek with only 5%
unk own words They ale had to b oos tek s within
their lee | or at alower lee |, and foo s on unders anding
the tek more than & udy ng the unk own @ a bulary.
They then learned the @ a bulary by inferring meaning
and gues ng from o ntek .

The 8 0 nd srand is form focused learning, whereby
5 udents learn @ a bulary by diret & udy of vocabulary,
including the study of the form, meaning, usage, word families,
and building up deep knowledge through word associations. ILCs
visited had various word lists, dictionaries, test your vocabulary
knowledge books, grids to use for analysing vocabulary items,
vocabulary software, tips of useful websites, and thesauruses.

The third strand focuses on meaningful output and includes
practice in conveying meaningful information. According to
Nation (2001), learners focus on words in a different way
when they practise productive skills (speaking and writing)
than when they pratis ree ptie k lls (lis ening and
reading), that is they p eak lie a lis ener and write lik
a reader. Some ILCs & pported s udents @ a bulary
learning by prowv ding opportunities for pratisng the
produt ie k lls whib at the a me time & rengthened
k owledge of prev ouby metw a bulary.

The fourth s rand deals with development of already
known vocabulary so that students become fluent in the
us of v a bulary in o ntek . For this s rand the ILCs
prov ded plenty of readers and lis ening tek s at all lee Is
The a me topis were o e red by more than one knd
of tek , and there were many opportunities to practie

p eak ng, and purpos ful writing.
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Table 5 shows some other materials and resources for
vocabulary extension found in the study. They are broadly
grouped into the four & rands mentioned aboe .

Table 5. Materials and resources divided into four strands

Learning from
comprehensible
meaning focus
input

Form focused
learning

Focus on
meaningful
output

Magar nes and
newp apers

Tips on us ful web b tes for
0 a bulary learning

Lis ening materials with
B ipts

Tek s with high or
low frequency words
(aa demi¢ teb nia | etc)

Voa bulary s If-6 udy
book

Dit ionaries and
information on how to
mak the mos of a
dit ionary

Thea urus s

“Themasaurus” — a
thematia lly organie d
thea urus

Book for & udy ng phrae s
or word-b unk

Er rce s for pair-work
b ek ng unders anding,
play ng games

0 mmunia ting etc

Graded readers

Voa bulary pos -it notes on
equipment and items in the
ILC

Enjos ble readers for
ek ense reading and
© a bulary learning

Authentic reading tek s
Aa demic tek s
Book for 5 udy ng

o lloa tions idioms and
phraa | e rbs

Tes materials and o ure
book

Work eets
Gloa ries

Pak ofw a bulary lis s and
tek s at the a me lee l/area

Word lis s - high and low
frequency

Aa demic word lis s

A range of opportunities
topratie andreg e

© a bulary, orally (with peers
and & aff in the ILC) and in
written form, with feedbak
from peers and & aff
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Development of
already known
vocabulary
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Matb ing a rds words
with meaning, words
with pit ures words with
& unds etc

Flah a rds
Vocabulary quizzes
Memory games
Cros word puk es

Reading tek s audio t ips
and p eak ng and writing
tak whib o e rthe

a me topic

Tips on how to organis
0 a bulary learning

Computer s ftware

Voa bulary b eets for DVD
wath ing, plus 8 me readers
of thee & me mov es

Dit ation er rce s

Vocabulary quizzes based on
Radio New Zealand News

Voa bulary o mpetitions for
ea mple How many words

a ny u form out of the word
“TENSES”?

Ideas on how to k& ep reo rds
of @ a bulary

Multiple b oie tebs

Pit ures with numbers to add
o rret words
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Online resources

----------------------------------------------

There is an increasing range of online resources and
learning software available for students to use freely either
at home, in a language lab, in the tas oom or in a
learning e ntre. Thee a n offer an alternatie and more
attrat ie learning mode to & udents with a preferene

for o mputer-bas d learning (ep ecially thoe who are
digital natie ¥ . Itis partia larly ue ful for the ILC to hos
® me of the programmes that need an indiv dual or & te
lie nce as neither & udents themse le s nor the main
a mpus 0 mputer labs and language B ools a n afford
8 b an outlay. Mos of thee hae been dee loped as
self-access resources, so teacher contact is not necessarily
required, although of course having a trained staff member
to answer quick questions is beneficial.

Examples of some of the longer lasting online
resources and software for reading, writing,
speaking, listening, vocabulary and grammar:

http://www.s udg s net/reading.htm

http://www.v 8_words o m/

http://www.eb -lab.0_m/

http://www.elllo.org/

http://www.bbc o .ukk lls/ is /

http://www.learnengli _.org.uk

http://www.many _hings org/

http://adek .org/
http://www.englie_page.o0 m

http://www.teab -nology.0 _m/qg i-bin/c o®/__ord.qg i

http://www.eleas on.o_m/
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Computer software

Some examples of software for reading, writing, speaking,
listening, vocabulary and grammar, currently used in
e ntres (and ® metimes in 0 mputer lab} :

» Eas —Es ntial Aa demic Sklls in Englis , by
Warwik Unie rsty, UK

* Interat i@ Pit ure Dit ionary, by ProteaTek ware,
Aus ralia

° la esinEnglis 1and 2, by ProteaTek ware,
Aus ralia

* Pit ures that talk Englis by TeAo Software, New
Zealand

* Spelling Fus on, by ProteaTek ware, Aus ralia
* That's Life, by AMES, Vit oria, Aus ralia

* The Alphabet, by ProteaTek ware, Aus ralia

* VILC, by AMES, Vit oria, Aus ralia

For more ideas on materials and res ure s (8 e
Gardner & Miller, 1996; Sheerin, 1989)

Checklist for materials and
resources

Whatever res ure s are e let ed for us within a e ntre,
there are e rtain c iteria that b ould be o nk dered and
met to make them as user-friendly as possible and fit-
for-purpoe . All of thes help o ntribute in® me way to a
Good Prat ie e ntre.

Table 6 0 & rs® me ap ects to o ns der for mak ng and
holding materials and res ure sin an ILC.
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Table 6. Some aspects to consider for materials in the ILC

1. Access Cantheybeae s deasly

Are they readily available and how will students find them?
Can they be us d by more than one & udent at a time?
Are they for ue in the ILC onl¢

Can the materials be borrowed?

2. Making

Do the materials need to be adapted?

O O ooogood

Are the materials worth the o § and the effort and time it tak s
to adapt them?

|

Can the ILC mak ®& me of its own material®

O

Can learners 8 ggets and c eate er rc e s for other learner8

O

Canthe ILC mak us of 8 itable in-hous materials ¢ eated
by teab er8

What mak s the materials attrat ie ?

Can they be made more attrat ie ?

What ins rut ions would they need?

Are the instrut ions t ear?

What is the noie lee | going to be if us d by more than one?

Should the ILC prov de anw er b eet8

O Oooooo o

Can & udents gie feedbak on the material2 How?

3. Technology [0 Doesthe ILC hae the nee a ry and purpos ful teb nia |
equipment?

O

What equipment is required to use the materials?

O

Can students manage the equipment by themselves or do they
need training?

4. Autonomy Do they eno urage autonomous learning?
Do they hae anw erk 8

Does the ILC need to prov de model ang/ er8
Do they o0 mplement tas oom work

Do the materials motia te  udent learning?

O O o oo d

Are they inp iring?
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Staff

An important element in the effet ie utilia tion and
8 e s ful o ntinuation of ILCs is the tp e and lee | of
the oe rall management of the e ntre. This relates to the
nature of the Manager’s role ite If and to the s pport for
the centre from teab ers from upper management in the
hos B ool if applia ble, from library & aff (ep et ally if
the e ntre is hous d within the Library and the & nior
management team of the tertiary institution as a whole.
The prec 8 nature of the Manager’s role and number
of & aff members in the ILC ite If has to be bas d on a
range of fat ors 8 b as the number of 5 udents & udy ng
in the centre, the range of & rive s the ILC offers and
budget res rit ions The following a tegories of & aff were
found: managers adv e rs, teab ers, tutorial as & ants
language fat litators peer & udents adminis rators and
theiras & ants ree ure so -ordinators andteb nic ans

Managers

The manager is naturally a key person in any ILC. The
employment o nditions for this pos tion differed a lot
between the partic pating e ntres in this s udy & me
were on adminis ratie o ntrats and others were
aa demic & aff members There was ale a range of
titles for this pos tion; manager, head, adminis rator, and
0 -ordinators were the mos 0 mmon. From this & udy it
was ale L ear that the role and tak  were @ ry die re

- not one manager/o -ordinator/adminis r ator 8 emed to
hae the a me job des iption, and they were alloa ted
varying proportional times to fulfil this role. A whole range
of different tak and rep onk bilities were found whib
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fall broadly into the following five areas; (1.) managing
the e ntre, (2.) training & aff and 6 udents (3.) dee loping
and maintaining the collection, (4.) maintaining the profile
of the e ntre, (5.) being ree arb -informed.

1. Managing the centre
This role int uded & rious o mbinations of the
following tak

a. Rec uiting and managing & aff

b. Attending Departmental and Sh ool
management meetings

c Co-ordination of e ntre & aff, § udents
teab ers and at iv ties

d. Book ng rooms for out-of-t as & 5 ons

e. Mak ng det s ons for the day to-day running of
the e ntre

f. Oe re eingthe s rve s offered

g. Managing p ec alis rooms 8 b as o mputer
labs language labs and p eak ng rooms

h. Organis ng & udent at iv ties
i. Organis ng language & aps math es

j- Condut ing pat oral a re for & aff, ep et ally
amongs peer & udents work ng in the e ntre

k Co-ordinating with the Library about opening
hours e a rity, holiday o e rage, building
maintenane , purb as s etc

I. Managing the operational Ino me and
Ep enditure budget and Capital Egp enditure
budget for the e ntre

2.  Training staff and students
a. Condut ing & aff training

b. Holding profes onal dee lopments 5 ons
around autonomous learning

c Leading p et al interes groups

d. Training teah ersinthe ue of p ecalis rooms
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e. Training teachers in the use of technical
equipment

f. Supporting teacher development within
autonomous learning

g. Holding workshops for students in skills
training

h. Giving orientation sessions

i. Running professional development workshops
for LFs and TAs

3. Developing and maintaining the collection
a. Deciding what resources to develop and hold
b. Making materials
c. Purchasing materials and resources
d. Adapting materials
e. Purchasing course books for classes
f. Ordering resources and materials

g. Creating autonomous learning initiatives in the
centre

It was also noted that one institution that had made the
conscious decision not to have a self-access centre at
all had no-one managing that area of resources, with the
result that the materials were in disarray, were not being
updated and there were few facilities where students
could make use of the materials. On the site visit, there
were no students visibly using the area, as would be
expected.

4, Maintaining the profile of the centre

a. Participation in School/Departmental
management and Faculty Boards

b. Being a member of the School research
committee

c. Interacting with other departments within the
institution

d. Liaising with libraries regarding faculty
resources kept in the library
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e. Promoting the ILC in classes and at the
institution

f. Creating a recognised profile for the centre for
example, vision statement and strategic plan

g. Maintaining networks and links with other
mainstream learner support

h. Publicising services to relevant Schools and
lecturers

i. Communicating with department staff about
relevant readings, research, conferences etc.

j. Being on conference organising committees

Those centres where the Manager had a high profile with
the library, the students' regular classes and teachers,
other mainstream learning support, and in one case
on the faculty board, there seemed to be a wider base
of institution-wide support. This was in terms of having
dedicated budgets for centre upgrades and general materials
development, including new resources and technical expertise
to digitise existing resources.

5. Being research-informed
a. Conducting research
b. Keeping up to date with current literature

c. Participating in research-oriented activities
in the faculty such as board meetings,
evaluations of research proposals etc.

d. Keeping up to date with new resources and
technology

e. Attending relevant conferences, to listen and to
present

f. Follow peer discussions on email, list-servers,
twitter etc.

g. Being reviewers for relevant journals and
conference proceedings

It was apparent that the managers interviewed were all
extremely interested in the current project and were very
willing to give many hours in total, during the interviews,
during the centre visits, and (for some managers) when
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completing follow-up questionnaires. They were happy
to share their own experiences and views about their
centres and what they believe has proved effective for
their learners. This interest in research is continually bringing
new and challenging ideas into the centre, as managers
and their staff strive to offer students as comprehensive and
worthwhile a service as possible, within their particular time,
space and financial limitations.

The three largest and seemingly well-used centres also
had managers who were directly involved in co-ordinating
a wide range of activities — one individually, but the others
with the assistance of several part time staff. It was also
noticeable that in two of the centres, the managers
were encouraged to have active research interests and
were given time and funding to support this — both in
terms of professional development opportunities and time.
Many other managers and some staff members were
encouraged to attend relevant national conferences, and
to make presentations if possible, although availability
of funding is an on-going issue. Similarly, workload arose
as an area of concern for some of the managers whose
roles were far-reaching. For the centre whose allocated
managerial time had been reduced (due largely to fiscal
pressure at the institution) there was a direct correlation
with a reduction in the advisory service offered.

Learning Advisors (LAs)

The LA roleis largely that of an advisor, guide or facilitator.
They typically help students decide on pathways for
their studies, give guidance about the choices available,
help them become aware of how they might learn best,
show them some strategies they can use, and generally
encourage autonomous learning. This category of staff
member is not well represented in New Zealand ILCs. In
the language-focused centres there were only a few staff
members working solely in the area of language advising
for ESOL students. In the general learning service of
several institutions there were advisors employed to
work with mainstream students, giving English language
advice and guidance both to ESOL and New Zealand-
born students.
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While some centres required teachers to work as
adve rs others preferred teab ers to e If-e let the
advising role. However, this can pose some difficulties
as budents and teah ers may not reo gnis the
(sometimes conflicting) different roles of classroom
teah ing and adivs ng. In Table 7 below, Riley (1997)
liss & me differene s between o une ling and
teab ing whibh an be ue d to rais awarenes
amongs advie rs and to mak them realis that the
role is more one of o une lling than one of teah ing.

Table 7. Some differences between teaching and counselling. (Riley, 1997, p.122)

1 Setting objet ie s Elic ting information about aims needs
and wik es

2 Determining o ure o ntent Why, what for, how, how long: giv ng
information, t arify ng

8 Selet ing materials Sugges ing materials 8 gges ing other
e ure s

4 Det ding on time, plae , pae Sugges ing organia tion proe dures

5 Det ding on learning tak Sugges ing methodology

6 Managing t as oom interat ion, Lis ening, rep onding

initiating

7 Monitoring the learning & tuation Interpreting information

8 Keeping reo rds e tting homework Sugges ing reo rd-k eping and planning
proe dures

9 Pree nting @ a bulary and grammar Pres nting materials

10 Ep laining Analysing techniques

11 Answering questions Offering alternatie proe dures

12 Mark ng, grading Sugges ing 8 If-as m  ent tools and
techniques

13 Tes ing Giv ng feedbak one If-ae =\ ent

14 Motia ting Being 8 pportie

15 Rewarding, punib ing Supporting
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Gardner and Miller (1999) add that adive rs are tp ia lly
reflective listeners, they help learners to self-monitor,
encourage them to reflect, and they collaborate with the
learner. In o ntrast, teah ers traditionally tak o ntrol
oe r s udents Gardner and Miller point out that it is
ale important for adive rs to feel o mfortable work ng
on a one-on-one basis “on the spot”, with little or no
pre-k owledge of indiv dual learners and to hae good
k owledge oflanguage learning s rategies foralllanguage
k lls He & ates that they b ould ale be k owledgeable
about the materials and ree ure s in the e ntre 8 they
a n guide learners in the ue of them, and they hae
to have sufficient counselling skills or be interested in
dee loping them. In this way, advisng for language
learning is a v able way whib a n & imulate & udents
autonomous language learning. Gremmo (2009) ek ends
the nature of advis ng in terms of adive rs ep ertie ,
us of language, and the 0 mmunia tie¢ proe s She
illus rates ® me e rbal interat ions whib a n trigger
5 udents behais oural b ange:

“... advising can trigger off behavioural change in
learners through the negotiation process which is at the
heart of the advising conversation” (p. 154).

Teachers

As analg s progres d, it emerged that teab ers can
play a k& y role in promoting and maintaining & udents
interes ine If-ae s learning, andthata e & ullLCs
ing le teab ers in the running of the ILC. This is ale

pointed out by many ree arb ers who 8 gges wag for
teah ers to introdue learner training and & rategy ue

to s udents (Crabbe, 1993; Gardner & Miller, 1999; and
Bens n, 2001). Crabbe (1993) 8 gges s ins rut ions for
trank erablek llstobe partoft as oomteah ing, thatis
teab ers promote autonomous learning in the t as oom
by teaching techniques, methods and strategies for
s udy and language & lls thereby s pporting & udents
on their out-of-tas learning journeg Miller (1999)
reinforces this notion when he 8 gget s that teab ers
b ould mak learner training and & rategies ins rut ion
part of their tas oom management B lls In relation
to this teab ers at the int itutions in this s udy 8 emed
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to welo me a 8 ne of belonging to the ILC and were
ing le dine me 8 pportie ativtiess b as

1.
2.

Participating in ILC special interest groups
Running workshops in the ILC

Booking rooms in the ILC for speaking
assessments

Using materials from the ILC adapted to the
classroom

Requesting certain materials to be put in the
ILC

Promoting the ILC amongst students
Holding class sessions in the ILC
Making resources for the ILC

a. work eets for the weather and the Radio /TV
News

b. readers for lower lee Is

¢ film guides and listening exercises for movies

The o ntat s betweenthe ILCsandteah ersalse work d
the other way. It was found that the ILCs & pported
teab ers with:

1.

Individualised temporary study solutions for
students

Recommendations for resources

Information re current trends and research
results in the area of autonomous learning

Notifications about new online journals, for
example, SiSAL (http://s a ljournal.org/) and
TESLJ (http://itek j.org/)

Information about new resources

Information about current issues covered by
online resource providers, for example, The

Virtual Independent Language Centre (VILC

at http://www.v rtualilc o m/) or English-to-Go

(http://www.engli -to-go.0 m/index € m)
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ILC assistants

Other staff members found in the centres were; Learning
Facilitators, Tutorial Assistants and Peer Students. They
all play important roles in the running of an ILC as they
participate in creating a welcoming and supportive atmosphere
for students. The Learning Facilitators worked with classes
in the ILC and could offer personalised support. The Tutorial
Assistants worked both in the classrooms and in the ILCs
thereby creating a bridge between studies in the classroom
and the ILC, integrating the different kinds of studies.
Peer Students were mostly employed as part of the whole
institution's Peer Assisted Study Scheme (PASS). They
helped out with study support for their fellow students,
and also had some clerical and administrative tasks.

Administrators

Some, but not all centres, have administrators to help
keep the centre open, prepare the purchase orders,
catalogue and display the resources etc. Part of their
role may include handling “desk copy” resources such
as headphones, CDs, copyrighted materials, teacher-
donated resources etc. They can also help students find
materials they may be looking for, or make suggestions.
At one of the centres the administrator helped organise
the conversation groups. In some centres they are
sometimes asked to “tick off and sign” that students
have attended and/or completed some work. If they are
qualified in research or language teaching they can play
an important part in providing “drop-in” help to students
as well. Some centres find administrative help is vital
to free up the manager for some of their higher-level
management duties, so they can proceed with their
research, attend meetings, attend staff development
sessions, and run workshops etc. as necessary.
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Technical support

Teb nology plag a i/ tal part in the edua tional o ntek
in the world today. Therefore, it is essential to give appropriate
support for students and centre staff about how to use
technology in the most efficient and beneficial way. Using
technology can be quite temperamental so centres often
need on-the-spot assistance available from technical
8 pport people as part of the daily running of the e ntre.
In the bigger e ntres the tebh nia | & pport pere n might
be dedia ted e lely to work ng with tebh nology in the
ILC. Howee 1, for ;n aller e ntres whib may be on a
tighter budget, the technical support person also fulfilled
duties within the e ntre as a res ure pers n, makng
and adapting materials and res ure s Some e ntres
had as & ane from on-a Ilteb nic ans
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The Centre

How to 8 t up and run a e If-ae s e ntre has been
described by authorities in the autonomous learning field
oe rree ntdea des Sheerin (1989), Gardner and Miller
(1999), and Dir n, Baba, Coe ns and Thomas (2006)
hae probably provded the mos comprehense sets
of citeria and 8 ggesions for this often-b allenging
undertak ng.

Centres in this 8 udy took many forms depending on the
institution, the finances available, the interconnections
with other “Learning Commons or Hub” spaces and the
Library, plus other m aller edua tional departments
for ea mple, Language Studies Departments and
Foundation Studies Departments Oe rall howee r, mos
centres try to offer a range of flexible learning spaces
and prov de as wide a range as pos ble of opportunities
for learners to engage with the material at all times to
whatever ek entthe learner wants Eab e ntrehase me
oe rarching philos phies whib at as inherent guiding
princ ples underly ng the e ntre, its utilia tion and the
moe ment through it by s udents ee n if they are not
t early doo mented in a mis on & atement or & milar.
Thee fundamental beliefs dit ated how the & udents
o uld ue the e ntre, how the res ure s were laid out,
the arrangement of the whole area, and the learning
opportunities being offered.

Guidelines for Maximising Student Use of Independent Learning Centres

69

In this section
>

Centre name
Vision statement
Student use

Cataloguing and
displaying

Physical space

Range of learner
opportunities




70

5 The Centre

Centre name

While five of the centres incorporated the word “learning”
into their title, four of them als & res d the nature of the
work ine le d, for ea mple, 8 If-ae s or e If-diret ed.
Three highlighted the foa s on languages while another
three were more generic us ng words 8 b as Learning
Centre, Res ure Centre/Library or Learning Support
Centre. One used the diminutive word “room”, and another
was called a “lab”, also a rather limiting word for the range
of ree ure s ug ally aa ilable. Who might hae input to
think ng about a name, and the proe s about det ding
on the name, a n hae far-reah ing effet s in the longer
term. Ilta nbee ry o nfus ng for potential 5 udents if the
e ntre names are acongpn s 8 b as LSAC, ELSAC,
LLC, SAC etc It would probably be worthwhile to try and
& andardis the name of independent learning e ntres
® budents a n eably identify the tp e of 8 rive s it
& ands for.

Vision statement

..............................................

The underly ng print ples of a e ntre a n be found in
@ rious forms 8 ch as Mis on & atements and Vison
& atements etc , whibh ale eno mpas the underpinning
philos phia | 6 ane s of autonomy, independene and
pere nal o ntrol of one’s learning.

In fact, e ry few e ntres had a Vis on & atement, and if
® , it was not well dip lag d. This is interes ing as many
other B ools departments etc hae a Mis on or Vis on
& atement from whib a & rategic plan is dee loped. It
is 8 en a ue ful way to gie greater & atus to the area
and to raise its profile and professionality to other staff,
higher management and & udents

Student use

At a philos phia | lee |, 8 me e ntres were managed
ao rding to & rious lee Is of & rut ure and autonomy
for learners For ea mple, ® me have tas s regularly
timetabled throughout the week with & ry ng amounts
of o mpule ry tak  Howee r, e ntres at the other end
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of the spet rum were o mpletely @ luntary, demanding
a high lee | of s udent e If-diret ion and i rtually no
a ffolding to & pport & udents through their & rious
& ages of autonomous learning.

Cataloguing and displaying

Materials and res ure s were organie d ao rding to
s milar princ ples as des ibed aboe - ® me a tered
for o mplete s If-ae s  while others had more
s rut ured and 8 pported at ivties often with teab ers
pree nt. The e ntrese tuponamoree If-ae s bass
fat litated easy brows ng and e let ion of tak and had
all anw ers aa ilable 8 s udentso uld e If-ae s and
8 If-ea luate. They were laid out with tear labelling
and o lour o ding as well as alpha-numeric n  bols to
ao mmodate the needs of learners at all lee Is and to
enable eay ae s and us of appropriate materials
Other centres had & riy ng degrees of ae s mediated
through & aff, 8 b as a talogues aw ilable for brows ng,
either on-line or hardo py, but with the materials being
phg a llys oredinanother roomand havngtobeis ed
by a & aff member. Afew other e ntres had limited is es
for certain materials which were available on “desk copy”
or B ort-term res re only, for ea mple, IELTS tek s
CD-ROMs DVDs headphones ande metas teksor
readings

Physical space

Within the e ntre ite If the at ual p ae s were arranged
in many different wag and one again the rationale
behind this organia tion depended a lot on the aa ilable
footprint, the hardware int uded (0 mputers CD plag rs
tables, chairs etc.), the materials and resources requiring
dip lay (B eets DVDs teks CDs res ure pak etc),
and the number of & udents being a tered for.

Als , ®8 me e ntres were planned e that, as the
learner nav gates through them, they a n be guided
into increasingly quiet and independent work spaces.
For example, starting from the open area at the entrance
where sudents a n meet in informal wag Bt on

Guidelines for Maximising Student Use of Independent Learning Centres

71




72 5 The Centre

comfortable chairs or sofas as they freely converse,
through to more defined, quiet, separate desks with corrals
etc. to discourage shared study, conversations and noise,
and then to individual study areas and rooms. The physical
spaces of the centres could be broken down into six broad
functional areas, each having their own duality:

1. Public areas vs. Personal space -
large tables in b ared 5 udy areass m all rooms
or 8 parate tables with head height partitions on
three 5 des

2. Formal serious study vs. Relaxed enjoyable
‘work’ furniture -
hard plas ic b airs at hard wooden dek  for
“serious” study vs. soft furnishings with welcoming
o lours and o mfortable s fas b airs etc for
reading informal tp es of information s b as
magarz nes and papers

3. Formal academic vs. Casual learning -
B rut ured tas oom programme us 8 non-
tas oomus anddrop-ine B ons

4, Controlled resources vs. Free access -
res rit ed ae s to materials for e rtain & udents
or aneed to ak a s aff member to hae itis ed
8 havng all the res ure s and materials readily
aa ilable for all 5 udents to 8 e and us

5. Free selection vs. Focused choice -
the print ple of being able to browe for materials
g 8 arb ing (a databas or a talogue etc) at the
outs t

6. Content-specific vs. High-interest materials -
very focused and course-specific resources vs.
a freer range of magaz nes newp apers DVDs
and other New Zealand res ure s

Range of learner opportunities

----------------------------------------------

In & rious e ntres the opportunities provded o uld be
framed in terms of pedagogy, o ntent and/or & II.
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Pedagogy

In the pedagogical sense these opportunities
encompassed catering for learners who:

1. May have preferences for a particular style of
learning & b as Vis al, Audio, Kinaes hetic

2. Demand a range of scaffolding and support
structures, for ea mple from wanting regular
appointment times with tutors to oa & onal drop-
inas & ane orbeing o mpletely e If-reliant and
e If-diret ed

3.  Work at their own academic capabilities and
levels of autonomy, hav ng ¢ aff on hand to
adve appropriately and ens re s udentsa n
as s their k owledge with an& er b eets etc

4, Prefer to work on their own, or in groups,
for ea mple indiv dual or b ared dek  around
‘hub’ of tables with 0 mputers aga ilable, and/or a
o mfortable e fa for people to meet or read in a
relag d way

5. Have different levels of language or academic
literacy. Lee Is are often o lour o ded for eag
referene (e ry ue ful for lower lee | learnery

Content

Interms ofthe 0 ntent of the learning materials ree ure s
and at ivties it is important to hae Ctearly labelled
topis and 8 bjet areas that are relea nt to & udents
lie s both on and off & mpus This ens res their interes
and engagement in the 8 bjet matter whib mak s
later manipulation of that information eas er. Some of
thes topis and 8 bjet areas found were: Health, New
Zealand Culture, Engineering, Media, Sports, Hobbies,
Parenting, etc.

Skills

Most centres also specified the skill being focused on,
for ea mple, writing, lis ening, reading, p eakng and
pronunciation, and they had large t ear ep lict 5 gnage
for this
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Institutional
Support

In this section As this projet progres d it bea me ev dent that there
are a wide u riety of tp es of ins itutional 8 pport for
Location of centres all tp es of learning e ntres whether this be & lely for
Attendees language e ntres (mos often for Englis as Seo nd
_ Language sudiey, s If-ae s e ntres or general
Funding learning 8 pport e ntres for all s udents ac os all
Es ablib ing a set ors of the ins itution. The & pport gie n to learning
e ntre centres from Senior Management can influence the
Day to-day running way the rep et ie e ntres are perceie d by & aff and
of the e ntre learners, and in turn, this may also influence whether it
Continued is being us d to its mak mum potential.
dee lopments
Staffing This institutional support can take many different forms

including; the physical location of the centre/s, a financial
contribution to setting up and running the centres on a day-
Embedded centre to-day basis, and encouraging continued development
principles within the centre. Institutional support can also take the
form of a commitment to adequately staff the centre,
support an advisory service, and the extent to which
principles and goals of autonomy and self-determination
are embedded (either explicitly or implicitly) within the
educational programmes.

Advisory service

Location of centres

Mot insk itutions reo gnie d the need to provde a
centralised service for students and there was a definite
trend of on-going dee lopments at & e ral ins itutes
with rep et to building projet s for a new Learning
Hub or Learning Commons o mplex Thee endaw ur
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to ino rporate the tp ia | library funt ions of & orage,
retriea land s udy p ae s aswellasint uding ree arb |,
information literag e rive s and learner 8 pport. Mos
are alse in @ rious degrees ale managing information
teb nology for & udents int uding drop-in 0 mputer labs
and hos ing other multimedia applia tions for & udents
to use within the confines of the library. Several of the
ins itutes ale had bank of o mputers outs de the
at ual library, mosly havng o mplementary internet
0 nnections for free us as & udents walk to and from
the Library Hub. Interes ingly e & ral of thee Learning
Hubs (confus ngly, 8 metimes a lled a Learning Centre)
hae cafeterias nearby and at ually eno urage eating
and drink ng in the library, e tting as de t early labelled
tables for this

Some of the institutions also recognised the need for
a p ecalis d language e ntre e rve (or would lik
one), both for ESOL & udents and for other mains ream
students who have a definite need of language assistance
to o mplete their & udies well.

There were e ntres that did not fare 8 well in terms of
loa tion, as they tended to 5 mply be put 8 mewhere out
of the way with no & pport at all, or were generally hard
to find and access. The language centre that was left
mos alone o nst edofae ries of B ele s within a main
library, but had no dedia ted & aff, a taloguing or dip lay
B gnage. The (out-of-date) book were 5 mply plae d on
the b elf in no partia lar order, with no o mmitment to
keeping materials up to date, and nowhere specific for
b5 udentsto us theree ure s Perhaps as a diret result
of this no-one was & en usng any of the materials
Another language e ntre was ‘hos ed’ by the Foundation
Studies Department, but was at ually hous d about 15-
20 minutes walk from the main @ mpus Yet another was
Btuated in an oba re part of tebh nia | & pport, one

again away from regular language t as s and e twithin
many narrow and winding pathwag Howee r, there
were ® me e ntres that had prominent pos tions within
the whole ins itute and within the o ntek of the Learning
Commons Hub or language B ool in partia lar.

In & @ ral inkitutions the language e ntres were 8 t
right ins de the library prec nt in an ep et ally dedia ted
p ae , were well sgned and had tearly dip lag d
materials for easy browsing and selection, and also had
specialised information about autonomy and various
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strategy suggestions to assist learning in general. However,
ee n e me of thee e ntres had on-going philos phia |
differene s with the library management with rep et to
oe rall management of the e ntre, the opening hours
access, food consumption, staffing levels, staff roles,
a taloguing methodology and o llet ion polit es

Attendees

Some of the e ntres were for & udents of language
courses only (as other ‘mainstreamed’ students requiring
learning 8 pport for language o uld ae s the ins itute-
wide aa demic dee lopment & pporte rive ). Howee T,
& me of the e ntres had open ae s (intuding e e ral
with a permanent opening into the library . A number of
e ntres were relatie ly relag d about ua ge — indeed it
e emed that ideas about this may be b anging and it is
now seen to be more beneficial for everyone if centres
a n be ae 8 d by ang ne wanting language help,
int uding & aff. Notably, one int itution that a rrently
has general learning support, but not specific language
8 pport, is look ng into the pos bility of e tting up a
language self-access centre, mainly to cater for an influx
of international & udents who need to & udy language as
well as their course content. An extra benefit of this open
access is that there is better use of financial resources
ac os the a mpus and better language (and aa demiy
8 pportac os all e tors 0 e ring the 8 pe of all the
0 ure s being taught.

Funding

The financial and management reporting lines for
@ rious e ntres were many and ® ried. Some are
funded by the language department o mpletely -
including all hardware, software, resources and staffing,
ee n when within the library. Others are funded by
another department (for example, Foundation Studies
or Continuing Edua tion) or are o mpletely s parate
and autonomous language ins itutes within the larger
ins itution. Others are funded o mpletely by the library
(or Learning Hub) or by the general Learning Support
for the whole campus. While it is difficult for the centres
to attrat funding, ep et ally in an era of EFTs targets
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and constrained finances for most universities and
poly echnis at the moment, it may be pos ble to gain
more ink itute funding if the 8 rive is e en as part of the
es ntial infras rut ure of the int itution, rather than jus
for a s all group of 6 udents For ea mple, one e ntre
ran p ecal 8 5 ons for engineering & udents Another
language e ntre ade rtis d its pres ne to bubnes

diploma s udents and has materials ep et ally for early
b ildhood & udents and media | & udents who may hae

language difficulties that need addressing at the same
time as they are & udiy ng for their degrees

Establishing a centre

Theinitiale t-upo & sforae ntrea nbeo nsderable,s

there does need to be good will from upper management
at this & age of the dee lopment, ee n if further down
the trak at ual day to-day management is deo le d to
language B ools or other departments While tables
b airs B elvng and other materials and res ure s may
in ® me a 8 s be b arged out diret ly to the language
b oolo & 0 de, e niormanagements ill needs to be on
board with rep et to allocation and ua ge of dedia ted
p ae , whether this be within the library, the language
b ool, or 8 me other @ nue. There will be other hidden
‘e tup’o 8s8 b aslighting, wiring for o mputers TVs
and DVD plag rs internet o nnet ions and payn ent for
work rs to ins all thes items

Day-to-day running of the centre

As mentioned aboe , different departments may be
rep onsible for funding of aa demic or adminit ratie
employees (such as managers, office staff, technical
g pport work rs tutorial aB sants and learning
fat litatory . In ® me of the language B ools regular
teab ers were timetabled to work ee ry week in the
e ntre. The mos heavly ue d e ntres had managers
e parately rep ong ble for the day to-day running of the
e ntres, and they ale o0 -ordinated the & rious at iv ties
and materials in the e ntre. Thee managers work d in
this role for a range of proportions from half to full time.
In addition, they had a o né derable o -ordination role
alongs de programme leaders and tas teah ers with
rep et to materials held, vBts to the e ntre, learner
adv B ng and the dee lopment of learner autonomy.
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Continued developments

One the initial 8 t-up has been o mpleted and day to-
day runningis organie dinaway 8 itable for the ins itute,
it is 8 metimes & ill problematia | to get ek ra funding or
g pport for on-going developments - indeed, & e ral
e ntres found their funding & reams a t throughout the
year, and on into subsequent years. This was explicit
in terms of materials budgets being cut and difficulty
in getting a pital ep enditure for updating TVs CD
plag rs etc Howee r, budgeta ts hae ale oa rredin
les ep lict wag 8 b as redut ng proportions of & aff
work ng in the e ntre. For e&a mple, in one of the e ntres
the managerial role had dec eaes d from full-time to half-
time, an adminis rator’s role had been inc eas d to tak

on more work from ele where in the department, and
other & aff members at ually had to leae the e ntre to
work regularly in other parts of the Sh ool for one whole
day, and/or & e ral hours for two - three dag There
is evdene that the o rrent role of e ntre work rs is
ep anding to tak on more of the work that would hae

formerly been oute ure d to other parts of the ins itute.
Some e ntre & aff are hav ng to learn to be teb nit ans
and are undertak ng the large job of digitis ng res ure

and materials (8 & ral e ntres are updating their & ok

of audioa & ttes to a CD-only range, while i deos
let ures and media programmes are being updated to a
DVD format).

Staffing

Another ea mple of dip arity in funding is es is with
rep et to whether e ntre & aff are on adminis ratie or
aa demic o ntrat s (whether they work in a e parate
language e ntre or in general learning 8 pport), and if
there is prov B on or not to fund learning adv & rs within
the e ntres

Advisory service

Only one ILC had a dedicated adv e r a rrently paid in
that role, although in the pat & e ral e ntres had 8 me
funding for a part time adive r. The postiona n be s en
as a form of aa demic dee lopment aid for & udents e
warrants emplog es with aa demic status who a n gie
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aa demic input, who a n manage and unders and the
role and function of the e ntre, and hae the ability to
mak informed det s ons The adiv e ry role is different
from a librarian’s or an adminis rator’s role.

Oe ralle ry fewe ntres hag ao mprehense adiv sory
e rve . Some of the e ntres hae & aff trained in this
area who may o ntribute either in a & mi-regulated
way (work ng with purpos -deb gned work ook while
others offer more "ad hot drop-in 8 8 ons whenee r
they a n. Other e ntres mak ue of teah ers havng a
partia lar interes in adiv & ng by timetabling them to work
with s udentsinthe e ntreandine mea 8 sals givng
them time releas from teah ing for this

Another e ntre timetables all their clas oom teab ers
to hae regular 8 8 ons with & udents in the learning
e ntre. See ral of the e ntres who hae no adve ry
& aff nee rtheles hold a wide array of “Helpful hints for
learners” including practical leaflets about autonomous
learning 8 b as needs analg s goal e tting, learning
tles s If-ae | ent etc as well as a e letion of
8 ggestions learners a n try for thems le s

Embedded centre principles

Princ ples a n be embedded in programmes of relevant
b ools and/or whole int itute. In 8 me of the language
b oolsthereares atementswithintheo ure doa ments
that t early & ate an aim to fos er autonomy. In other
situations this is an implicit requirement as students are
expected to undertake “independent” study out of class
time and/or “self-access” study for a certain number of
hours a week

Mot s hools departments and ins itutions o me from
a b ance of wanting to a pport all learners to ah iee

to their mak mum potential and to allow & udents the
ability to interact on an equal footing in the educational
proe s . Therefore, havng a e If-ae s learning
e ntre a n help promote and maintain this In this way,
e ntres are play ng an important part in partic patory
collaborative education which, in Cornwall’s (1999) words:
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“..is a conscious move away from knowledge for
the sake of knowledge to knowledge for action and
empowerment.” (p.1).

This is a notion that 5 ts e ry well with learner autonomy
as well. While learning in an ILC is not nee a rily in
itself equivalent to autonomous learning, a centre can
fulfil an important role in promoting awareness around
B y o ne pts of autonomous learning 8 b as e If-
control, self-determination, self-reflection and a general
growth in self-esteem, self-efficacy, and self-belief as a
8 e & ullearner.
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ILCs from
a National
Perspective

The outer petals in the rose metaphor are only indiret ly In this section
o0 nnected to this s udy. Howee r, Englis language
learning is an important part of the national edua tional =~ [l NEEIEAIE
landa pe, as New Zealand is the des ination b oe n =%

) Inspiration sources
by many & udents from & rious parts of the world, and for ILC staff

international edua tion o ntributes o nk derably to the
ep ort set or of the eo nomy

“English language education was the fourth largest
export industry in New Zealand in 2007” (Department of
Labour [DOL], 2007, p. 6).

With the current influx of students to New Zealand from
many different edua tional o nteks it is es ntial to
k ow how to meet the indiv dual needs of & udents from
a die rety of a ltural, 8 t al and religious bag rounds
Therefore, it is obiv ouby @ ry important that ins itutions
and managers of ILCs keep up to date with a rrent
dee lopments and trends within the autonomous learning
field, both nationally and internationally, so they are able
to gie the bes & pport aa ilable to all 5 udents

The dee lopment of thee Guidelines is a & ep toward
restoring ILC profiles nationally, and toward promoting
more reo gnition of the important roles that e ntres play
in the life of our learners Another outo me from this
ree arch projet is to re-ignite, notonly aphg a le ne

of o mmunity, but ale a vrtual means for lik -minded
indiv duals This allows them to o ntribute to and belong
to a group of profes onals working in similar fields

Guidelines for Maximising Student Use of Independent Learning Centres




82

7 ILCs from a National Perspective

even though they are at some distance apart. Of course
another beneficial outcome is the mutual peer support
from other centre workers, as well as opportunities
for peer collaboration on materials development and
research projects.

These Guidelines have briefly outlined some areas in
which centre workers can seek knowledge and inspiration
and it is also suggested that a Community of Practice
(CoP), an ILC-Special Interest Group (ILC-SIG), should
be formed to further increase the quality of the collegial
support.

Networking

Through this study, a national perspective of centre
practices and support, and the utilisation of these centres
beganto emerge. Acouple of centre managers bemoaned
the absence of an ILC-SIG, and as the study progressed
it became clear that there was a perceived need amongst
some of the other centre personnel for such a group to
be put in place. This is already undertaken informally to
some extent by ILC colleagues within ‘fellow’ institutions,
as they arrange to meet, are given tours of centres, and
share ideas via in-depth discussions about the resources,
materials and services they offer. A once-active ILC-SIG
(called SAC-SIG) dating back to 2005, has been dormant
for some time due to restructuring and/or downsizing at
some institutions, and changes of personnel at the most
active centres. The group used to have formal regular
SIG meetings, usually within the Auckland/Hamilton area,
but involving visitors from around the country whenever
possible. However, this valuable peer networking and
sharing of practice has since gradually devolved as less
time became available for the managers and other staff
to attend these gatherings. So plans to revitalise the SIG
and create a new CoP are in progress. The following
ideas were pooled through the contacts and networks,
established during the course of this study: to renew
inter-centre meetings and visits by centre staff members,
to form a supportive research community, to support
each other’s conference presentations, and to have an
internet platform for discussions, collaborations and peer
support.
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Inspiration sources for ILC staff

ooooooooooooooooooooooooooooooooooooooooooooooo

Below is a list of some recognised researchers and
authors in New Zealand to seek more inspiration and
knowledge from:

1. Advising and study skills (Hobbs M. & Jones-
Parry J. 2007; Lewis M. & Reinders H. 2003)

2. Autonomy and the classroom (Crabbe, D. 1993)
3.  Good language learners (Griffiths, C. 2008)

4. Autonomy and ILCs (Hornby & Dofs, 2006, Dofs,
K. 2008 & 2009; Cotterall S. 1995, 2000 & 2001;
Reinders, H. 2001)

5. Vocabulary learning (Coxhead, A., 2011 a&b; Gu,
P. 2003; Nation, P. 2008)

6. Distance education and strategies (White C. 2007
& 2008)

Some language organisations and other associations
in New Zealand that people interested in autonomous
learning can join and participate in are:

1.  Association of Tertiary Learning Advisors of
Aotearoa New Zealand, (ATLAANZ)
http://www.atlaanz.org/

2. Association for Academic Language and
Learning, (AALL) http://www.aall.org.au/

3.  Teachers of English to Speakers of Other
Languages, (TESOLANZ)
http://www.tesolanz.org.nz/

4, Community Language Association of New
Zealand, (CLANZ) http://www.clanz.co.nz/index.
html

5. Higher Education Research and Development
Society of Australasia, (HERDSA)
http://www.herdsa.org.au/

6.  Tertiary Education Research in New Zealand
Conference, (TERNZ)
http://www.herdsa.org.nz/Ternz/2011/

Guidelines for Maximising Student Use of Independent Learning Centres




84 7 ILCs from a National Perspective

7. Independent Learning As ot ation, (ILA)
http://www.ila.net.nz

8.  Community Languages and Englis as a Seo nd
or Other Language Conferene , (CLESOL)
http://www.t es l.org.nz

9.  The Applied Linguis is As T ation of Aus ralia,
(ALAA) http://www.alaa.org.au/

10. The Applied Linguis is As t ation of New
Zealand, (ALANZ) http://www.alanz ac nz

11. Language, Edua tion and Die rsty Conferene ,
(LED) http://www.led.edua tion.auk and.ac nz
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ILCs from
a Global
Perspective

While New Zealanc_l may be phg a lly a long way from In this section
other hubs of learning around the world, we are jus the
tik of amous away from our international o lleagues » Practical

Indeed, while his oria Ily autonomy and the dee lopment perspectives of ILCs
of specialised learning centres first arose in Europe,
nowadag ree arb ers from within ILCs in New Zealand
hae p read around the world — partia larly to & pan
and Aus ralia. New Zealanders are atie ree arb ers
and regular pres nters to many international forums
about learner autonomy ree arbh and prov de prat ia |
e& mples for other edua tors and adive rs to follow.
This is one way of B eping oure le s and our e ntres
pedagogia lly up-to-date and at the forefront of what is
pos ble, alwag with the aim of enhant ng the & udent
ep eriene andsudents e s

Theoretical
perspectives of ILCs

As important as it is to literally hae a global pres ne |,
it is ale imperatie that ILC managers and & aff tak a
metaphoria | global perp et ie¢ of their own e ntres in
the sense of “standing back”, “seeing the big picture” and
perhaps acquiring a more "objective” and “distanced” view
of what the e ntre and ¢ aff are prov ding. Itis & metimes
us fultotak awiderap et ,e parate fromthe emotional
and e ntimental attab ments that inev tably o me with
tos ae cation and ownerh ip of the daily at ivties
and day-to-day nee & ties of managing a e ntre.

As alluded to earlier, the whole notion of autonomous
learning aros from the pot -war European need for
retraining and up-sk llingawork ore whib was notableto
attend regular day t ae s The term "learner autonomy
was in fact first coined by Holec (1981). As outlined
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by Bens n (2001), the Countc| of Europe’s Modern
Languages Projet , undertak n at CRAPEL, under the
leaderh ip of Hole¢ foao sed on autonomy by prov ding
ree ure s o une lling and e If-ae s learning to gie
b udents the opportunity for ep erimenting with e If-
diret ed learning. To a e rtain ek ent, a 6 milar mind-e t
is now e dent in the world whereby there is a 0 ntinual
need for re-training and re-edua ting onee If throughout
one’s life, people nowadays a n ep et to hae e e ral
different a reers in one lifetime — not 8 mply a job for life
as ue d to be the norm. In ree nt g ars there has ale
been inc eas d dim B on and res arh about learning
forthe 215 e ntury and a need for autonomy and c eatie
8 pport as preir ous y mentioned by Weins ein (2009).

This need for flexibility and renewed academic pursuits
throughout adulthood requires a certain amount of
autonomy and the ability to be able to & ure and
study the required knowledge, to develop skill-sets, to
gain experience, and to have the self-efficacy required
to undertak thes multiple b anges in work lae

and diret ion. The work his ories of two of the e ntre
managers, (which also required their own various types
of s udy and ea ms etc in the rep etie dis pline} ,
illus rate this @ ry t early. One a rrent full time manager
and adve r has ale work d as a berry pie r, full time
mother, greenhous work r, librarian, bus drie r, tak
drie r,andat as oomteahb er.Anothermanagerhashad
prev ous a reers as a Goe rnment & atis is department
e ng s adminis rator, petroh emia | materials tak -off
technician (quantity surveyor), early childhood educator,
full time parent, and a t as oom teah er.

When considering the information gathered from personal
visits, observations and experiences from centres around
New Zealand, (and preivousy around the world) it
e emed to fall naturally into two main a tegories in a
global 8 ne , one prat ia | and the other theoretia |.

Practical perspectives of ILCs

1. Learning Centres around the World
The authors hae v Bted a number of e ntres in
tertiary ins itutions around the world, int uding:
Florene (ltaly , Nang (Frane ), Dublin (Ireland),
Cambridge and Hull (England), Melbourne
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(Aus ralia), Hong Kong, Chiba (& pan), New
Zealand, and Hels nk (Finland). This has
informed them about the lates ideas regarding

e ntres e If-ae s and autonomy from world-
tas edua tional ins itutions Thes were hous d
in a wide array of & ttings — from old his oric
buildings in e nturies old traditional unie rk ties to
brand new purpos -built e ntres on new ‘green-
field’ site polytechnics.

2. Validation of Self-access Centres
For the pas o uple of g ars, two well-k own
ree arb ersin autonomy and e If-ae s Davd
Gardner (Unie rsty of Hong Kong) and Marina
Shae z (Unie rs dad Nat onal Autonoma de
Mek 0 ) hae been o llaborating on a projet to
network and try to dee lop a e t of 6 andards
Through thee all s If-ae s e ntres around
the world a n be ea luated, in terms of Good
Prat ie and in relation to their own o ntek s and
goals (s e hiip://a_d.e le.unam.mk a £). This s
mub the a me as what the writers are hoping to
ab iee with this Guidelines projet .

However, in relation to evaluating centres, Morrison (1999)
states:

“Any attempt to evaluate ... will have to in itself be
flexible and responsive not only to changes in the
centre but also changes in the learners and the wider
learning environment.” (p. 132).

In a more ree nt paper Morrie n (2002) propoe d a
mapping approah toreah ak ared o mmon

unders anding, ino rporating v ewpoints of the & rious

& ak holders in the e ntre to gie it more & lidity ee n if
it is not entirely objet ie . Morrie n (2005b) furthered
this idea to int ude ew luating learning gain in ® me
way as this is the main outo me that & udents want from
a e ntre, in p ite of the fat that:

“...the presence of numerous potential extraneous
variables make it impossible to isolate the effect of the
SAC on learning gain.” (p. 286).
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Therefore, in order to do this he 8 gget s

“...a need for a new understanding of how to judge
learning gain ... based upon perceptual rather than
objective, verifiable data...” (p. 287).

from the learner, us ng 8 b tools as learning diaries
T tes s portfolios foo s groups and e If-ae ® ent to
help the  udents mak informed judgements

It is not only e ntre ea luations that poe problems but
assessment of autonomy is also a difficulty for institutions
around the globe. Cook r (2011) des ibes her a rrent
research investigating this, and finds that:

“...in institutions where learner autonomy is a
pedagogical focus, learner autonomy is widely
assessed, but there are no systematic approaches or
tools for carrying out such assessments. Furthermore,
assessment practices were rarely reported as involving
learner themselves...” (para.l).

® nowh eis usng:

“...Q methodology to understand learners' perceptions
of the non-linguistic outcomes of learning in an
autonomous learning environment ... to develop a
learner-generated tool for the formative assessment of
learner autonomy.” (para.l1).

It 8 ems that this ap et of ea luation needs more
(8 mewhat 8 bjet ie ) input from the prime us r - the
learner.
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Practical Publications

Oe r the pas dea de or so, there has been a growing
world-wide interes in & tting up e ntres adapting and
produt ng materials appropriate to e rtain tp es of
5 udents and 8 bjet s adivsng, and dies B ng & rious
techniques for evaluating centres, self-access and
autonomy. Some of the mos widely ue d book for this
purpos are:

1. Setting up a Learning Centre (Gardner, D. &
Miller, L. 1999; and Sheerin, S.,1989)

2. Handbooks for materials (Dixon, D. Baba, H.
Coe ns, P. & Thomas, M., 2006; Esch, E., 1994;
and LRC project partners, 2003)

3. Advising (Mop n-McPherson, M., 2001 &
2007)

4, Teacher involvement (Voller, P., 1997)

5. CRAPEL (Riley, P. 2003; and Gremmo, M-J.,
2009),

6. Strategy training (Oxford, R., 1990; Wenden,
A., 1991; and Brown, H. D., 2002)

7. Evaluating centres, self-access & autonomy
(Morrison, B., 2005a & b)

Theoretical perspectives of ILCs

oooooooooooooooooooooooooooooooooooooooooooooo

Autonomy has a e lid foundation of ree arb around
the world today, and other ree arb ers while not s lely
fooa Bng on e If-ae s or autonomy, ine & igate areas
of great interes to managers and & aff ing le d in ILCs
Thes areas int ude motia tion, & rategy training, tertiary
& udy, and s udent engagement. Well-k own authors in
these fields are:

1. Autonomy (Little, D., 1991; Crabbe, D. &
Cotterall, S., 1999; Benson, P. & Voller, P.,
Pemberton, R., Toogood, S. & Barfield, A.,
2009; and Scharle, A. & Sa bo, A., 2000)
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Motivation (Ddrnyei, Z., 2001; and Ushioda, E.,
2008)

Academic and social engagement (Tinto, V.,
2006)

Student engagement (Currant, B., 2010)

Distance learning and CALL (White, C., 2008;
and Levy, M., 2010)

Study skills (Lewis, M., & Reinders, H. 2003)

Tertiary study and open and distance learning
(Hurd, S., 2008)

The pratia | and theoretia | perp et ie¢ s mentioned
aboe are bridged nationally and internationally by a
raft of Aa demit Profes onal/Sot al organia tions and
network ng opportunities 8 b as

1.

Conferences, Proceedings, Reports and
Journals from organisations: NZJALT,
ATLAANZ, IATEFL, LASIG, ALANZ, TESOL,
ILA, CLESOL, SiSAL etc.

Research groups: AILA Ren, IDP Database of
Research on International Education http://
www.idp.o m/idp-today ree arb -databas /

List-servers: TAILEARN, ilearn, AUTO-L
Social networking sites: Facebook, twitter

Professional development sites: Ako Aotearoa
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Limitations

Thisree arb isarelatie lym alla ledes iptie &udy,® whiletentatie o nt usons
can be drawn, any results need to be interpreted cautiously and it is difficult to be able
to generalise as there is too little data to make definitive claims. It should also be
remembered that the data was o llated from 2009, 8 & me ofthe e ntres will now hae
been updated — aned otal eivrdene 8 gges s that at leas one has been thoroughly
re-vamped in a new “Learning Hub” part of the campus and planned developments
at other e ntres noted in the projet B ould hae been put into effet by the time of
publia tion. Howee r, in p ite of the s all number of partic pants and the time-frame
of the research, the results of this qualitative study are encouraging and indicative of
Good Prat ie a rrently tak ng plae in New Zealand e ntres
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Future Research

The nek & ep would be to undertak a wider-reab ing & udy to replia te this res arb
on a larger a le. Another area already highlighted as a fertile ground for further
ree arb is with a foa s on the s udents This B ould tak o0 gnia ne of the (often
more 8 bjet ie ) learner v ewpoint, partia larly with regard to ea luation of the & If-
ae s e ntre, and to em luation of the rese ure s offered and us d in the e ntre, and
to the learning proficiency gains as perceived by the learners themselves.
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Conclusions

The rationale for the prov 5 on of ILCs and the eno uragement of autonomous learning
by tertiary int itutions was ep lored in the literature rev ew. Ee n if the ewa luation of
s udent gain in ILCs proe s to be a b allenge, it is 8 gget ed that learners gie n
the tools for independent s udies a n beo me more 8 e & ul learners Thes
Guidelines aimed to prov de ea mples of Good Prat ie in the running of ILCs in New
Zealand, with the intention of mak mis ng 6 udentus . The res Its b owed that a range
of initiatie s for autonomous learning 8 pport is being undertak n by the ILCs and
they demons rated ea mples of adv & ng. In addition,a® & & ure of pratia |adve
and Good Prat ie 8 ggestions for the running of an ILC emerged. The 8 gges ions
are bes & enasindia tors of Good Prat ie only as the e ntres wanting to utilie them
may differ from the e ntres from whib the ideas originated. Other res lIts highlighted
that the managerial role & ried o ns derably between the ILCs and that there 8 emed
to be evdene for the importane and need for robus ins itutional & pport, through
both appropriate funding and o mmitment, for e ntres to be able to dee lop and
thrie . The & udy india tes an ap iration by a range of tertiary int itutions to prov de
some form of useful and beneficial independent learning centre in order to encourage
life-long learning, and & pport & udents towards tak ng more o ntrol of their learning
proe s . This desre is being metina riy ngwag usnga rious & rategies by different
departments and B ools within the ins itutions It is hoped that thee Guidelines
will inp ire and help tertiary ins itutions dee lop ek & ing e ntres as well as prov de
eno uragement for e tting up new ones
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