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View the author‘s introduction to critical 
pedagogy and Work-Integrated-Learning in 
the 21st Century. 
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Executive Summary 

Most work-integrated-learning (WIL) and the research generated around it 
are conducted within vocationally-oriented disciplines – business, 
engineering, health and tourism. This handbook advocates a view of WIL 
that promotes social transformation through the development of graduates 
and new professionals as engaged and active citizens. There is a strong and 
growing movement in the pedagogical literature on transformative learning 
and the facilitating of students to become these active and engaged 
citizens. Incorporating much this literature, this handbook provides 
grounded and real world examples and the ―how to‖ solutions in order to 
effectively apply critical pedagogy. Based on three years of experience of 
teaching WIL and over fifty internships, this handbook highlights the most 
intriguing, real-world application of emancipatory education melded with 
WIL. Indeed, WIL should be structured for the betterment of society, to 
help students directly and productively consider social transformation of 
their society. The results have been dramatic, with intern after intern 
commenting their internship was personally and socially transformational, 
that they now understand the value of their degree to productively affect 
social change. 

Written for the busy academic staff member with the goal of integrating 
some work experience into their programme, the organization of this 
handbook is structured so readers can pick and choose which section they 
are interested in pursuing – the philosophy of WIL, organisational 
structures of internships, course design to generate the citizen/scholar, 
working with site and academic advisers, and/or marketing liberal arts 
internships in a neoliberal economic environment, all focused through the 
goal of helping students make a difference in their society. Most topics 
include references to the Resources section of the handbook, where 
example handouts, guides, outlines, etc, related to the topics are available. 

Altogether, this handbook adds a voice to the literature on both critical 
pedagogy and WIL, combining both theory and practice in order assist in 
the transformation of the perceived value of the liberal arts in a more 
humane and democratic society. 
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Philosophy and Participants 

This section gives an overview of the assumptions of critical pedagogy, 
and its applicability to Work-Integrated-Learning. It also suggests specific 
ideas for internship according to subjects and majors. 

A formal Liberal Arts internship programme is essential to the 
evolution and legitimacy of the Liberal Arts in the twenty-first 
century. Many see the Liberal Arts degrees as a series of ―pseudo 
courses,‖ of little relevance to job and career prospects.1 Currently, 
training students to be the ―critic and conscience of society,‖ the 
historical core function of the Arts, is considered a waste of tuition 
fees, time, and space. 

This handbook has been created to directly address these critiques and 
to highlight the applicability of the Liberal Arts in today‘s economic 

system. It combines the theories of social analysis with the practical 
application of those theories in projects that have real-world consequences. 
It is designed for those interested in working the theory/practice 
relationships within the Liberal Arts, dedicated to producing the 
citizen/scholar as socially-engaged professionals. It is based on, and 
advocates for, a Work-Integrated-Learning that promotes social 
transformation through the development of young professionals as 
engaged and active citizens. Drawing on the knowledge gained through 
courses within the Liberal Arts, interns apply their knowledge(s), adding 
value and distinctiveness to projects, to their degrees, and to their 
professional careers. 

Two major discourses currently dominate the literature on Work-
Integrated-Learning (WIL). The first is based on leadership, improvement 
and school effectiveness. While focused on the future, this vision is mostly 
silent on the big issues of our time: social justice, poverty, environmental 
and/or economic collapse, and colonialism. The second body of WIL 
literature focuses on critical pedagogy but is generally too abstract and 
remote to be of much practical value for those interested in implementing 
Work-Integrated-Learning. This handbook is both a theoretical and 
practical approach to the potential for social transformative education. 

Guiding Philosophy 

In the global marketplace for tertiary education, universities continually 
articulate how their graduates currently meet and will meet the future 
needs of the global economy. Tertiary institutions adapt to the rapidly 
changing demands of the global economic marketplace supported and 
guided by industry demands, producing high-tech products, industry-ready 
                                                
1 The Editor. (2007, May 5). Turning the Bachelor of Arts into a degree of success. The 
Press, p. A21. Christchurch, NZ. 
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workers and high income consumers. However, when the political and 
social relevance of education is dismissed in the economic language of 
measurement and quantification, when university education is idealized as 
producing graduates who are skilled and flexible workers for twenty-first 
century industries, when students themselves seek a university experience 
that is geared towards a smooth transition into professional practice, 
questions must be asked about the role of the university to develop a 
capacity for the public good beyond market and employer considerations. 
The analysis of the tension between education as complicit with, or 
resistant to, industry-training has a long international history. Indeed, in 
1916, American educator John Dewey besieged educators to prevent this 
co-opting of education by the needs and demands of business: 

The kind of vocational education in which I am interested is not 
one which will adapt workers to existing industrial regime; I‘m 
not sufficiently in love with that regime for that. It seems to me 
that the business of all who would not be educational timeservers 
is to resist every move in this direction, and strive for a kind of 
vocational education which will first alter the existing industrial 
society, and ultimately transform it. (Dewey 19162) 

For Dewey, one of the highest goals for education is the transformation of 
the industrial order. Similarly, the pioneering work of the South American 
activist and educator Paulo Freire (1973) entreats educators to strive for a 
just and democratic society beyond market orientations: 

Education either functions as an instrument which is used to 
facilitate integration of the younger generation into the logic of 
the present system and bring about conformity, or it becomes the 
practice of freedom, the means by which men and women deal 
critically and creatively with reality and discover how to 
participate in the transformation of their world. 

Conceived through these emancipatory lenses, education should do more 
than just train workers/consumers. It has the potential to generate 
citizens/professionals who work for social justice rather than reproducing 
conformity to the status quo. In the Freiren/Deweyian conceptualization, 
education should emancipate its citizenry to help them become active 
moral agents (Bronner & Kellner 1989, Geuss 1981, Habermas 1972). An 
extensive literature review of radical pedagogy and WIL is provided in the 
Resources section of this handbook. 

Potential Internships by Subject 

Below is a list of B.A. subjects, potential organisations, and relevant 
projects for those organisations. Generating a list of projects grounded in 
the Liberal Arts helps conceptualise the range and diversity of potential 
internship projects. 

                                                
2 Works cited in this handbook that are included in the Bibliography of the literature 
review will not be referenced in a footnote. 
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American Studies 
Interested organisations: 

American Chamber of Commerce 
New Zealand Trade and Enterprise 
Democratic & Republican Party expats 
Operation Deep Freeze 
American Clubs 

Potential Projects: 
Content analysis of representations of the US (NZ web, blogs, 

newspapers, television) 
Can be specifically targeted on US trade, science, or technology 

developments that effect business relationships in New Zealand 
Can be specifically targeted on New Zealand media who also cover 

EU representations on specific international topics. Can also be 
researched in conjunction with European or International 
Studies 

Topics that draw on US media influences 
Local companies wanting to draw on US icons, or anti-American icons 

Anthropology 
Interested organizations: 

Multinational organisations 
Community groups 
Organisations needing understandings of communities within its 

structures 
Immigrant groups 
Human Rights Commission 
NZ Tourism 

Potential Projects: 
Research needs of specific community 
Identify needed resources for community 
Provide model of community outreach 

Art History 
Interested Organisations: 

Art Gallery 
Arts Centre 
Local Theatres 
Libraries 
Museums 

Potential Projects: 
Assist in creation/research of collections 
Research theatre set design for plays/theatre 
Research type of art needed in business 
Research media representations of Art Gallery‘s programmes 

(children, lectures) 
Analysis of external community relationships of Art Gallery 
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Chinese 
Interested Organisations: 

Chinese schools 
Chinese churches 
University‘s connected with China 
Confucius Institutes 
Asia New Zealand Foundation (their website lists several funding 

opportunities) 
Potential Projects: 

Language competitions 
Community organisations should have good resources to support 

projects that arise out of their perception of their needs 
Could be used as model of immigration useful to other groups 

Cinema Studies 
Interested Organisations: 

Women and film archives 
Video stores 
Film Festivals 

Potential Projects: 
Help catalogue archives 
Help organise film festivals – schools, city councils, international 

Classics 
Interested Organisations: 

Museums 
Art Galleries 

Potential Projects: 
Research for future exhibitions 
Document what is already owned, on background information 
Research on how collection should be displayed 
Research on teaching classics in high school 
Info on Greek plays, Greek literature for other organisations 

English 
Interested Organisations: 

Publishing houses 
Editors 
Critics 
Book reviewers 
Publishers 
Book sellers 
Libraries 

Potential Projects: 
Use of books within various communities 
Language in marketing 
Book shops at risk 
Chapters/poetry readings 
Art and literature 
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European Studies 
Interested Organisations: 

EU 
Language communities 

Potential Projects: 
Representation of Europe in NZ/South Pacific 
Comparison of US and EU in NZ media, run simultaneously 
Look at particular issue across New Zealand 

Gender Studies 
Interested Organisations: 

Battered women 
College of midwifery 
Human Services 

Potential Projects: 
Gender in the media 
Research on pre-teen readings of advertisements 
Focus groups on women‘s issues 

History 
Interested Organisations: 

Archives 
Museums, small regional museums give them help with their 

collections 
Cultural tourism sites 
NZ Historic Places Trust 

Potential Projects: 
Oral histories: Age Concern NZ, immigrant communities 
Historical database preparations  
Regional museum collection research 
Community historical societies 

Japanese 
Interested Organisations: 

New Zealand Japan Society 
Asia New Zealand Foundation (their website lists several funding 

opportunities) 
Potential Projects:  

Business oriented with corporate connections 
Translation 

Linguistics 
Interested Organisations: 

Origins of NZ English (ONZE) 
Potential Projects: 

Research and support for language community 
Use of Māori language in leisure 
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Māori 
Interested Organisations: 

Schools 
Community organisations 
Federation of Māori Authorities 

Potential Projects: 
Māori language packet for primary schools 
Historical research 

Mass Communications 
Interested Organisations: 

Newspapers 
TEDx 
Web-based organisations 
Any organisation interested in media analysis 

Potential Projects: 
Content Analysis of different media around topic, issue, organization 
Focus group analysis 

Music 
Interested Organisations: 

Community music groups 
Church groups 

Projects: 
Music education 
Analysis of music performance 
Music administration 

Philosophy 
Interested Organisations: 

Animal/Human rights 
Environmental ethics 
Health ethics committees 

Potential Projects: 
Background on animal/human rights 
Human ethical research 
Sustainability issues 
Ethics business practices/options 
Ethical development in business through alternatives not associated 

with gambling, tobacco, alcohol 

Political Science 
Interested Organisations: 

City councils 
Local politicians 
Issue-based organisations 

Potential Projects: 
Research on science and technology 
Research on policy issues 
Community organisations issues 
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Psychology 
Care must be taken not to attribute any kind of certification to the 
internship. Stage-three students are not representing themselves as 
―psychologists.‖ 

Sociology 
Interested Organisations: 

City councils 
Civil rights organisations 
Unions 
Media 

Potential Projects: 
Environmental sociology 
Content analysis of topics in media 
Race, gender, class issues surrounding policy or media 
Content Analysis of media(s) about organization 
Qualitative projects: in-depth interviews on issues/hot topics 
Quantitative projects: surveys, statistical analysis 

Languages 
Interested Organisations: 

Embassies 
Ethnic restaurants 
Local television stations 
Translation services 

Potential Projects: 
Develop community service/support system 
Develop cultural outreach on local television 
Develop school language packet for teachers 

Theatre and Film Studies 
Interested Organisations: 

Film societies 
Archives 

Potential Projects: 
Archival research 
Performance analysis 
Support community theatre 

Cross-Disciplinary Projects 

While subject-specific internships are vital to the success of the Liberal 
Arts internship, the breadth of the Liberal Arts allows many projects to be 
addressed from multiple disciplinary perspectives. Suggestions of a few 
such possible projects follow: 

Media Content Analysis: The analysis of the representation of an 
organisation or on a topic(s) or policy. How is the organisation 
represented in various outlets – newspapers, television, community 
feedback, etc. An intern provides a meta-analysis beyond a mere 
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marketing survey. Potential organizations: City and Regional Councils, 
DHBs, Transportation and Water, Museums, IRD, art galleries, various 
non-profits. 

Analysis of Communities/sub-groups within organizations: Intern 
researches any community, local, government, business from an 
anthropological, or sociological, or gender, or multicultural view. How 
is the community functioning and in what capacity? What can be done 
to improve functioning in accordance with community goals? 

Streamlining Policy: Intern collects, collates, and synthesises large 
amounts of information. The intern then reports back on what is 
included, what is missing, and suggestions for improvement. 

Research for grant applications: Intern helps community organisations 
get funding from other bodies (City Councils, Creative New Zealand, 
Japan Society, etc). 

Researcher: Intern provides necessary background or current research 
for a complex or multiple-team member project. Intern work as part of 
that team, affording organisation staff to complete sections or work at 
a higher level. 

Single Community Focus 

Each year a group of interns work within one community. The different 
invested groups within the community work with their specific intern to 
develop the outcomes. Combined, these internship projects have a greater 
impact on the community. This single community focus creates 
interdisciplinarity within intern cohorts and cements links between the 
community and the university. 

For example, a small community is in transition. It has a deep agricultural 
foundation, an immigrant resettlement history, and in the twenty-first 
century, has become a target of many new residents living in ―lifestyle 
blocks.‖ 

Potential projects: 
Research on immigrant heritage to document and promote its 

multicultural heritage 
Help curating community museum in order to protect its collection 
Assist museum in the display of its collection 
Translate museum‘s ―history folder‖ into a searchable database 
Document the narratives of the region‘s residents through oral histories 

(visual recording) 
Assist in the development of a technology grant to support digitization 

of historical material 
Assist in the development of a Creative Community grant to support 

better document the community‘s history 



Internships for the Liberal Arts 

Internships for the Liberal Arts 9 

Many organisations will seek media-type internships, assuming they will 
be provided with marketing. While marketing-type internships focus on 
purchase, sales points, and barriers to purchase, Liberal Arts Internships 
research instead foundational issues, issues largely other than money. 
Liberal Arts internships ask the bigger ethical/social questions of long term 
image, economic and environmental sustainability. Solutions are generated 
through application of critical theory. Students learn to apply their 
knowledge and critiques to solutions that work in the real world. They do 
not critique for critique‘s sake, but generate an outcome pertinent to the 
industry or community within which they are working. They do not 
generate research just to acknowledge a problem, but work to produce a 
solution for a better world. 
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Organisational Structure 

Liberal Arts internships should be specifically designed to be project-
based and structured in cooperation with organisations to achieve their 
outcomes. By being project-based, interns work on projects important to 
the organisation and their positions do not devolve into merely answering 
phones, doing clerical work, or filing. By developing projects with Site 
and Academic Advisers, internship projects remain grounded in the real-
world needs and goals of organisations. Projects can emerge from sites, 
from academics and/or from students. This section identifies the general 
structures of Work-Integrated-Learning internships, including all 
participants and their roles. 

General Overview of Internships 

Project-based: solves a real-world need in an organisation. 
Intern produces a product for organisation (e.g. media analysis report, 

archival research, science or policy research, etc). 
150 hours devoted to accomplish this specific project. This time 

allotment is flexible, dependent upon project: 
Semester one or semester two 
Short term (one or two months) 
During semester breaks 
Summer 
Full year 

All projects should have a specified time limitation. Using the TEC 
mandate of 300 hours for stage-three courses, internship course hours 
are split between project requirements and academic requirements. 
This division allows 150 hours allotted for all projects, 150 hours 
allotted for all course work. The 150 hours of course work is also split 
between the Academic Adviser‘s requirements and assessments, and 
the Internship Director‘s class time interrogating issues surrounding 
power, race, class, and gender in the work environment. It is important 
that all participants, Site Advisers, Academic Advisers and interns 
understand the time restrictions so projects do not balloon and take 
over the intern‘s other course work and life. A database can be set up 
to help monitor the project hours. An example time log is included in 
the Resources section. 

A specific project description for each project should be developed in 
coordination with the Academic and Site Advisor. Some sample 
project descriptions are provided in the Resources section. 
Students apply for the projects or they can develop their own. 
Project descriptions are advertised at Career Centre, Internship website 

and relevant course websites. 
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Each project has measurable milestones, a draft report, and an end-
product due date. 

Interns are selected by Site and Academic Advisors based on candidate 
applications, references and interviews. 

At the University of Canterbury, the course is titled ―ARTS395 
Internship.‖ The course resides in the College, not within any school or 
department, preventing competition and clarifying financial 
implications. 

Stage-three University Credit. The academic component is also 150 hours. 
The 300-hour total meets the New Zealand Tertiary Education 
Commission‘s requirement for stage-three courses. Toward the end of 
their degree, stage-three students incorporate the baseline knowledge 
of their subject before graduating. They embody the ―graduate 
attributes‖ identified by their specific subjects. 

Students required to complete weekly readings, online discussions, and 
reflective essays. 
Site Adviser contributes 20% to course mark. 
Academic Adviser contributes 40% to mark. 
Internship Director contributes 40% to mark. 

Funding: 
For-Profit: $3000 donated to Scholarships/University Foundations. 
Not-for-Profit: $2000 donated to Scholarships/University Foundation. 
Community Organisations who cannot afford payment may apply for 

funding grants through College of Arts. 
Student‘s tuition for course is then paid through Scholarships. The 

accrued funds cover College administrative costs and provide 
grants for community organisation applications. 

Project Template: All project descriptions need to follow a template so that 
when posted on the various websites, interested students can find the 
relevant information. A blank Project Template should be taken to 
initial meetings with organisations considering internships, to structure 
the conversation and provide the foundations for the eventual project 
description. 

Placements 

Each organisation identifies a Site Adviser. The Site Adviser, in 
conjunction with the Academic Adviser and Internship Director, work to 
define a specific internship project, detailing hours, length of commitment, 
roles, responsibilities, lines of authority, confidentiality, etc. These project 
descriptions are posted on the internship website, course website, and 
Careers Hub. Project descriptions include the recommendation that 
students participate in Careers CV Writing and Interview Skills workshops 
prior to submitting their applications. 
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Students will apply for specific projects, submitting CV, transcripts and 
references. 

Organisations are offered the opportunity to review student applications 
vetted by the Internship Director and to interview a selection of candidates. 
This process allows both students and organisations to make choices and 
negotiate appropriate skill levels and various commitment requirements. 
Organisations that do not wish to participate in the selection process are 
assigned an intern based on the Academic Adviser and Internship 
Director‘s review and assessment of suitability. 

Internship Applications 

The selection process is key to a successful internship. The first step is the 
application, which should include the relevant information for the 
Internship Director and Academic Advisor to short-list interview 
candidates. Besides the basics of applicant‘s name and contact details the 
application should include: 

The internship being applied for 
Requests for references 
Academic records 
A short piece of writing about both a class and a life experience that is 

related to the project 

Some project descriptions may also require specific details such as a police 
background check, familiarity with a particular document, or a specific 
computer skill. Project descriptions should also include specific detail on 
how, where and when the application should be submitted. An example 
application form is included in the Resources section. 

Site Advisers should be offered the opportunity to read all applications. In 
practice most will only want to participate in the actual interviews. 

Student Registration of Interest 

Developing projects takes time. Finding and refining the projects and 
milestones so that they meet the needs and requirements of the site, the 
Academic Adviser and the time and skill set of stage-three students is a 
process of negotiation. Occasionally, projects arise needing quick 
turnaround times. A mechanism is required to access and target interested 
students for these projects. Creating an interest ―pool‖ where students can 
register their interests, academic orientations, and availability addresses 
this need, and allows a more targeted recruitment of potential candidates. 
An example of a Registration of Interest web-form is included in the 
Resources section. 

Interviews 

Based on their applications, the top three candidates are selected by the 
Academic Adviser and the Internship Director. The interview panel 
consists of the Site Adviser, the Academic Adviser and the Internship 
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Director. The Internship Administrator schedules the interviews around 
everyone‘s schedules and around multiple projects as some students apply 
for several. Interviews usually last a half hour. Care must be taken to both 
support and evaluate candidates. If a great candidate is rejected because of 
the other factor involved in the selection process (networks of familiarity, 
experience, age, etc), that candidate should be contacted about the 
possibility of setting up a student-generated internship at a future date. 
This follow-up allows the nurturing of the best students into valuable 
projects, using their connections to generate more options. 

Roles and Responsibilities 

Below is a list of necessary tasks for all positions associated with WIL. 
The list here provides the details for requesting administrative support for 
administering bodies. The list also describes all that needs to be done to 
ensure the successful running of a WIL programme. The teaching and 
supervisory responsibilities of the academic and site advisers are more 
thoroughly described in the Course Design section. 

Internship Director 

Guiding a new course proposal through faculty. 
Recruitment of business and organisation partners for student 

placements. 
Recruitment and selection of students to undertake the course. 
Recruitment of academic staff to supervise student placements. 
Construct internship placement descriptions in negotiation with 

businesses/organisations‘ site advisers and academic advisers. 
Have a few alternative projects lined up within various service centres 

at the university, in case an irresolvable problem occurs. These 
projects must be able to be implemented at short notice and have 
flexible start and end dates. While not ideal, these projects will 
fulfil the course goals and learning objectives. 

Coordinate and teach course sections of internship. 
Construct reading packet for course. 
Run ongoing student online discussions. 
Supporting the successful students, business/organisation partners and 

academics for each project. 
Recruit speakers for course. 
Oversee student assessment. 
Mark assigned assessments. 
Troubleshooting any issues that arise. 
Undertaking an evaluation of the course. 
Ongoing marketing of the course. 
Organisation of relevant meetings about the course including events to 

recognise the business partners‘ contributions and student 
recruitment with Careers Office. 

Ensure equivalency of internship placements and that they conform to 
established guidelines for quality. 

Enable course to pass Human Ethics Committee. 
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Internship Administrator 

Process Student Applications 

Set up and maintain contact list of students who have contacted 
internship office, questions asked, responses given to feed into 
webpage design. 

Collate student applications for academic and site adviser review. 
Based on site and academic advisers‘ recommendations, communicate 

with students their success/rejection in first cut. 
Coordinate timetable for interviews in conjunction with site and 

academic advisers, Career Hub interview rooms, and students. 
Advise students of their final cut success/reject. 
Compile time/day availability of successful candidates and arrange 

dates and room for course. 

Process Students after Acceptance 

Compile each new intern‘s Internship Packet: 
Each intern‘s project brief with timetable and relevant milestones 
Each intern‘s Student Learning Contract 
Each intern‘s Letter of Agreement 
Protocols 
Syllabus 

Intern Administration 

Administer intern enrolment process for students. 
Track various start and end dates for Registry. 
Ensure correct programme/lecturer EFTS for College. 
Track each student‘s assignment marks. 
Track each intern‘s milestones. 
Submit final grades to student administration. 
Set up system with student administration and College administration 

so that each intern‘s tuition is reversed once intern passes course. 
Take and transcribe notes at meetings when requested. 

External Relations 

Organise annual ―showcase‖: 
Coordinate VC‘s schedule with showcase dates 
Catering 
Invitations 
Maintain database of organisations to invite 

Provide information to College administration to enable invoicing of 
participating organisations. 

Organise each Site Adviser‘s internship packet: 
Obtain organisation protocols for student packet 
Organise Site Adviser Packet: 

Project Description (see project samples) with relevant 
timetable and milestones 
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Student Learning Contract 
Protocols 
Site Adviser Information Sheet 

Send out and record both Site Adviser Evaluation Forms (midway and 
final) for each Site Adviser. 

Assist in identifying any potential opportunities to promote internship. 

Faculty Assistance 

Coordinate individualised Academic Adviser handout: 
Project description (see project samples) with timetable and 

relevant milestones 
Student Learning Contract 
Protocols 
Academic advisers‘ ―Working with an intern‖ handout 

Coordinate student reading packets for academic advisers and 
internship director. 

Support faculty participation as needed. 

Assist in the Promotion of Internships 

Help organize Internship Director visits to all stage-two and three Arts 
programme core papers. 

Help organize first and second semester‘s student 
information/recruitment meeting with Careers Office. 

Help organise website releases. 

End of Internship Tasks 

Send thank-you letters to organisations, site advisers. 
Send thank-you letters to academic advisers. 
Survey of semester interns. 
Organise invitations of all participants to next ―launch‖. 
Send information letters to all B+ and higher GPA stage-two students 

in B.A. at end of year. 

Construct and Maintain Database 

All students expressing interest. 
All student applications. 
All contacts suggested from various outreaches. 
All contacts visited, and when. 
All participating faculty. 
All projects descriptions. 
Career Hub project list. 
All contracts. 
All memoranda of understanding. 
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Site Adviser 

Organisations ask: What are the costs? What are the benefits? What am I 
going to get for my investment? How much of my time is it going to take? 

Liberal Arts Internships address those questions but are not merely job 
training or work experience in an office. They are project-based with 
specific, clearly-defined end results, purposely designed to meet a current 
organisational need. The interns work in with, or around, the 
organisation‘s busiest times, supporting its endeavours. 

Successful internships need one person within the organisation who has 
the time and interest to represent the organisation‘s interests, help frame 
the project, participate in the intern selection process, and supervise and 
assess the intern. In coordination with the Internship Director and 
Academic Adviser, Site Advisers: 

Contribute to the development of a project-description to meet a need 
in their organisation, including milestones. 

Participate in the interviewing of selected top three student candidates. 
Provide initial orientation including confidentiality issues pertinent to 

the site, intellectual property issues, safety issues, etc. 
Supervise intern regarding subject area. 
Meet and assess project at milestones. 
Evaluate intern at mid-point. 
Complete final evaluation of intern which is 20% of intern‘s course 

grade. Further information about the Site Adviser‘s responsibility 
for assessing the intern is included in the Course Design section. 

Comments from Site Advisers 

Andrew Holden – Editor, The Press 
―The University internship has provided us with the opportunity to tackle 
an important task - the auditing of The Press‘s historic materials as it 
approaches its 150th anniversary – that has languished on a to-do list for 
far too long. Our intern‘s energy and focus, combined with her ability to 
work in an effective and charming manner with staff, has meant the task 
has been completed on time and with a sense of achievement across the 
organisation. The fact that she has academic oversight provided by the 
university also gives us confidence that the audit has been done in a 
credible manner.‖ 

Sarah Whitehead – Canterbury Museum 
―The internship scheme has provided our organisation with a passionate, 
enthusiastic and highly competent student. This student has met every 
deadline and produced work beyond our expectations. We anticipate the 
outcome of her research will make a significant contribution to our 
organisation now and in the years ahead.‖ 



Internships for the Liberal Arts  

Internships for the Liberal Arts 17 

Kate Yeoman – Eating Awareness Team 
―Our Arts Intern has brought a new, critical eye to our organisation and 
we look forward to the results of her research. She has enthusiastically 
engaged with our organisation and shown great curiosity and insight 
about its workings and its people. And she has conducted herself with 
professionalism and confidence as she has engaged with our stakeholders. 
Her research will influence future developments within the organisation 
and be a vital resource for showcasing our services. Because of our 
limited resources we could not have undertaken this research with the 
same depth and insight on our own, and we greatly appreciate her work.‖ 

Academic Adviser 

A Liberal Arts internship programme directly develops enduring 
community partnerships through the establishment of links between the 
classroom and the workplace. Academic Advisers are vital to the 
effectiveness of internships and are necessary for the development of the 
project and supervision of the intern. Successful internships need the 
direction of specialist academics that have an interest in the subject area, 
expertise in the methodology and/or have contacts at an organisation. As 
the area-specialists, they guide the intern, and provide the background 
research necessary for the success of the project. Organisations appreciate 
the supervision and knowledge resource provided by the Academic 
Advisers. Academic Advisers supply the theory in the theory/practice 
relationship. They receive a 50% EFTS split for each of their interns. 

Since internships are project-based, they emerge out of a need determined 
by organisations. However, the actual project is finalised in negotiation 
with Academic Advisers. Most projects suggested by sites are way too 
large and complex for the amount of time allowed within an internship. 
The Internship Director arranges a time for the academic adviser to meet 
with the site adviser in order to negotiate the specific requirements and 
milestones for the project: 

Academic Advisers make sure the project‘s requirements are suited to 
stage-three students‘ abilities from their subject area. 

Academic Advisers establish if there are any other learning outcomes 
beyond the stated internship outcomes listed above. Together, this 
process generates the Project Description that is advertised to 
students (see Sample Projects.). 

During the first three weeks, the Academic Advisers ―upskill‖ their 
interns into the methodology and/or research necessary for them to 
feel comfortable entering the workplace/site. 

Academic Advisers set a 40% assessment for the intern. Not all 
projects appear immediately conducive to academic assessment. It 
is thus up to the Academic Adviser to set an assessment that 
evaluates their intern‘s ability to meet the learning objectives, the 
absorption of assigned materials and appropriate methodologies. 
Types of assessments to consider include: 

Research journal submitted periodically throughout the 
internship 

―Civic consciousness and 
behavior are formed at the 
intersection of study and 
engagement—reflection and 
action—and in public 
settings where difference and 
conflict are plentiful and 
treated as assets, instead of 
liabilities.‖ (Coleman 2007) 
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Extended research into an object found on site 
Essay analysing an issue that emerged on site 

Further information about the Academic Adviser‘s responsibility 
for assessing the intern is included in the Course Design section. 

Questions to Recruit Academic Advisers 

What skills, attributes and knowledge(s) do your students learn that they 
could use in a business, a non-profit organisation, or government 
department? 

What communities or organisations do you have a critical/theoretical 
interest in? Results of projects allow faculty non-confidential but more 
situated or insider knowledge of institutions or organisations. Faculty 
should think of communities and organisation within which they have, or 
would like to develop richer contacts. Ideally, these contacts can feed into 
larger projects, build relationships and create research support. 

What communities or organisations need assistance? The internship can 
provide necessary foundational research to facilitate improvement and/or 
development. 

What issues/topics are important to generate visibility or awareness? 

Comments from Academic Advisers 

Dr. Lyndon Fraser – Sociology Lecturer 
―My role as an academic advisor has been terrific. I‘ve really appreciated 
the opportunity to extend teaching and learning into the workplace and to 
encourage students to reflect critically on their work experiences. As 
someone who studies the past, I‘d strongly recommend the intern 
programme for those considering careers in public history, museums and 
heritage.‖ 

Dr. Cornelia Sears – American Studies Lecturer 
―I supervised two interns this semester. What a pleasure! The internship 
program is extremely well organized and offers academics an opportunity 
to work with top-flight students whilst they enrich themselves and whilst 
they promote the B.A., and its many critical attributes, to vital 
stakeholders.‖ 

Interns 

All majors within the Liberal Arts – from Art History to Classics to 
Political Science to Anthropology – are suitable subjects for internships. 
All stage-three students who have a background and interest in the subject 
area of a project are eligible to apply for that internship. Students apply for 
projects listed on the website or initiate their own projects with the help 
and guidance of the Internship Director. All internships need an Academic 
and Site Adviser, and experience suggests that combining these roles in a 
single person is undesirable. 
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Most students apply for an internship project that is relevant to their major 
subjects. GPA is not the only criterion, as selection is determined by fit 
with organisational culture, intern‘s social skills, and intern‘s previous life 
experiences. 

To apply, students must fill out an application, and submit it with 
academic transcripts and two references. The top three candidates, as 
evaluated by the Academic Adviser and Internship Director, attend an 
interview with the Site and Academic Advisers and the Internship 
Director. Only after selection, can the student enrol in the internship 
course. As part of the internship course, interns will participate in online 
discussions, present on their projects, complete research as suggested by 
Academic Adviser, and complete a project that is assessed by the Site 
Adviser. A draft of the syllabus used in the University of Canterbury‘s 
ARTS395 Internship is included in the Resources section. 

Site Involvement 

Organisations, both profit and not-for-profit have a plethora of projects on 
their ―wish-lists‖ – projects important to the organisation but put on the 
―back burner‖ while attending to day-to-day tasks. Linking with these 
wish-list projects creates both one-off and long-term internship projects. 

Site Project Examples 

As part of a community organisation‘s professional practice and self-
monitoring evaluations, it needed to conduct an appraisal of its 
services, which included obtaining feedback from its clients and 
other sector professionals. The organisation did not have the time 
or the personnel to conduct this type of appraisal. An internship 
project was set up to interview sector professionals to garner their 
evaluation of the organisation. A final written and oral report was 
generated which was then included in the agency‘s review. The 
intern selected was a sociology and psychology major. The 
academic adviser was located in sociology. 

A large for-profit organisation was moving buildings and needed to 
know what kind and the history of the many artefacts displayed and 
archived within the building. Because of workload and internal 
politics, no one person within the organisation could complete the 
task. The intern catalogued all artefacts and presented a report to 
the CEO, resulting in the gifting and displaying of selected 
artefacts in the new building. The intern selected was a history and 
media and communication major. The academic adviser was a 
cultural historian. 

Further ideas for likely internship projects can be gleaned from the sample 
project descriptions provided in the Resources section. 

The Ako Aotearoa website has a great resource for those wanting to start 
an internship programme, in the form of three PDFs describing best 

Johanna – intern at 
Canterbury Museum: 
―My internship gave me a 
great opportunity for work 
experience in my B.A. subject 
area. It also allows for a 
greater understanding of 
your own strengths and 
weaknesses, and helps you to 
prepare for life after 
university.‖ 

More examples are on the 
University of Canterbury 
B.A. Internships website. 
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practices: one for those setting up internships; one for students; and one for 
academics. 

The New Zealand Association for Cooperative Education also provides a 
guide of interest to those wanting to begin an internship programme. It is a 
27 page PDF that begins with the basics such as the definition of terms and 
ends with the necessary administrative duties. 
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Course Design 

The internship is not merely work experience or job 
placement. It is Work-Integrated-Learning. While the 
internships must be project-based, to be pedagogically 
sound they require the establishment of a course through 
which the interns participate in class discussions with the 
Internship Director and other interns, read theoretical 
articles analysing the structures and practices of the 
workplace, research in the subject/project area, present the 
results of project-research to others, and finally are 
assessed on achieving the multiple learning outcomes. This 
chapter is the ―how to‖ of course design. 

Student Citizens/Scholars 

Liberal Arts degrees prepare students to participate in ongoing public 
conversations about the crucial political, social and cultural issues of the 
twenty-first century. The internship course specifically focuses these 
knowledge(s), empowering interns to evaluate complex and difficult issues 
from multiple perspectives as applied to their organisational sites. By 
encouraging critical and responsible attention to issues of identity, 
diversity, globalisation, and economic power, the internships help interns 
understand their site and its relationships within larger global systems. 
While they have mastered their discipline-specific knowledge and skills, 
those knowledge and skills are focused through an understanding of their 
social and civic responsibilities. The goal is that they become socially 
engaged new professionals, invested in social justice and making a 
difference. 

Philosophy of Student Engagement 

Liberal Arts students are taught, through their subject matter, assigned 
essay questions, and oral presentations to develop strong verbal and 
written communication skills and the ability to analyse and think 
creatively. The internship course includes an academic component, with 
interns working under the supervision of a subject specialist within the 
College on the focused research for the project, and with the Internship 
Director on the big picture issues surrounding their site. Interns earn stage-
three credit for the course. 

The internship course should examine political, economic, aesthetic, social 
and cultural differences in order to equip interns with the skills and 
insights that an increasingly globalized world demands. It should provide 
with the tools to critically assess the consequences of actions, both 
individual and social, and to sharpen their understanding of the ethical, 

 
View Jessica‘s vision of the student 
as citizen/scholar. 
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moral and political implications of public and personal decision-making as 
they enter the professional world. 

Rationale for a Liberal Arts Internship 

Creating a new course within a university is always a political process, 
igniting factions and sometimes generating divisions. A Liberal Arts 
internship, rather than department- or programme-specific internships, 
should be established to: 

Prevent competition between different programmes over internship 
sites 

Allow small programmes with limited number of staff/time to recruit 
sites the same opportunity for internships 

Spread the workload of the participating advisers 
Project a unified image of the College and the University to external 

organisations 

Course Proposal at University of Canterbury 

Below are the necessary procedures used to establish a Work-Integrated-
Learning course at the University of Canterbury. The course proposal 
presented to faculty allows them to question and provide their support for 
the course. Prior to the actual faculty meeting, presentation and discussion 
should occur about the new proposal. Support must be garnered from key 
constituents – Pro Vice Chancellors, Heads of Schools, and Heads of 
Departments/Programmes. Presenting the concept of the internship and 
requesting feedback at the early stages of planning is essential. 
Modifications can be made before the course is presented to the entire 
faculty. 

Human Ethics Committee approval needed to be sought for the entire 
course at the University of Canterbury. Students work within organisations 
and interact with individuals outside the classroom. In the practice of the 
necessary reflection exercises, they will be commenting upon themselves 
within the external environment. If each internship project needed Human 
Ethics Committee approval, the feedback discussions would limit project 
time and necessarily impact on recruiting businesses. Several issues need 
to be carefully considered… 

Confidentiality 

How to ensure interns maintain the privacy of individuals they work with, 
work for and observe within the working environment. 

How to deal with the potential of inducing stress generated by the 
internship – for both the Site Adviser and intern. 

How to deal with the potential of moral or cultural offense. 
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An example of the Human Ethics Committee submission form from the 
University of Canterbury is included in the Resources section. 

Protocols 

It is important to identify, in the course proposal, the procedures students 
and advisers should consult and follow if problems arise during placement. 

Student Learning Agreement/Contract 

Including the learning agreement in the course proposal allows faculty to 
see the standardised responsibilities expected of students. 

Learning Outcomes 

The intern should be able to recognise, analyse and apply knowledge 
within his/her major(s) to a real world project. 

The intern should be able to evaluate the larger social structures and 
processes that shape practices and conditions in organisations. 

A Liberal Arts internship programme directly develops enduring 
community partnerships through the establishment of links between the 
classroom and the workplace. For the student, ―learning work‖ not only 
entails the development of technical and social skills but also an ability to 
understand the social relations involved in those skills. Knowledge is more 
than the ability to perform certain tasks. All tasks, both within the 
university and outside, are embedded in a particular set of relationships 
within which people define the facts, skills, procedures, values and beliefs 
relevant to particular jobs in organisations. The theoretical aspect of the 
internship program explores the basis of this knowledge both within and 
outside the university environment. It also explores the negotiations 
necessary to cross the boundaries between academic and organisational 
cultures. An internship program allows students to directly experience an 
organisational environment, to apply theories generated within their 
disciplines, and to complete a project within that workplace. 

The short-term objectives are to teach students about the structures and 
processes that organise practices and conditions in the world outside the 
classroom, to help them recognise and analyse social relations within that 
environment, to have them be able to convey how those relations are 
negotiated through accommodation and resistance within that 
environment, and to complete a project that is viewed as productive, useful 
and timely by both the student and organisation. Theoretical analysis of 
labouring, of work organizations, of social relations within the working 
environment, and New Zealand within a global economy is integral to a 
Liberal Arts internship model. 

The long-term objective is to enhance the ability of students to increase 
their effective participation in determining the practices that define their 
working lives, and to demonstrate to community organisations, 



Internships for the Liberal Arts  

Internships for the Liberal Arts 24 

government, businesses, the university, and the larger community, the true 
value of the Liberal Arts degree. Students will be able to articulate how 
their Arts background contributes to making a difference in the ―real 
world.‖ They will be able to explain their position within the ideologies of 
global capitalism, and to convey the relations through which these 
ideologies reproduce themselves. Moreover, they will better formulate 
their own potential to practice productive strategies within work places as 
the critics and consciences of society. 

Liz Coleman, President of Bennington College discussed the limited 
critical engagement in most community service programmes in 
universities. Her address questions the blindness that currently supports the 
political, social and economic assumptions of community service. 

The veritable explosion of community service programs in high 
schools and colleges might suggest a very different picture than 
what I am painting. But wonderful and important as service is, 
surprisingly, it often limits the realm of civic action rather than 
extends it. Situations are typically sought where there is clear 
agreement about purposes such as teaching literacy, or working 
in soup kitchens, or building homes in Costa Rica or New 
Orleans… Meanwhile opportunities to explore the policies that 
cause the unacceptable rates of illiteracy, the desperate levels of 
poverty, and the grave injustices in the distribution of resources 
remain largely overlooked. This stopping short of engaging 
policy issues would be less likely were these experiences deeply 
connected to what is going on inside the classroom, but they are 
pointedly not. (Coleman 2007) 

Layout of Course 

The sample syllabus identifies the orientation of the course, the learning 
objectives, and the division of the assessment between the Site Adviser, 
the Academic Adviser, and the Internship Director. 

The course integrates the responsibilities and expertise of the Academic 
Adviser, the Site Adviser and the Internship Director. The Academic and 
Site Advisers‘ roles and responsibilities are detailed in the Organisational 
Structure section. The responsibility of the Internship Director is to set up 
the course through university administration, monitor the interns‘ hours 
and progression of the projects, and most importantly, to provide the 
theoretical and critical pedagogical framework that turns the work 
experience from merely vocational training, career improvement or self-
advancement, into the possibility of social transformation through the 
development of professionals as engaged and active citizens. 

The Internship Director brings the cohort of interns together in a series of 
seminars in order to meld WIL with the intriguing, real-world application 
of emancipatory education. The interns participate in discussions with the 
Internship Director and other interns, and read theoretical articles analys-

Watch Liz Coleman‘s TEDTalk on 
the value of the Liberal Arts. 
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ing the structures and practices of the workplace, to productively question 
social justice both within and outside market and employer considerations. 

Seminars 

The Intern Director‘s first three weeks of introductory seminars prepare 
the interns to enter their sites. These seminars provide basic orientations 
demanded by organisations: 

Review University‘s Health & Safety procedures and requirements for 
Field Work 

Professionalism in the workplace 
Protocols: Clear expectations of roles for both interns and Site 

Advisers should be outlined on paper and reviewed with everyone 
before placements begin. 

Part of the objectives of ―learning work‖ is for the intern to learn how to 
identify and negotiate problem situations. Interns will be taught to both 
analyse situations for their power dynamics and negotiate situations for 
satisfactory outcomes. Often such problem solving can be a strong 
theoretical and practical learning experience for an intern. 

Confidentiality 

The Internship Director should be well experienced in the significance, 
protocols, and techniques for maintaining confidentiality and 
communicating its importance to students. 

At several points throughout the internship, organisations and the 
Internship Director have the opportunity to discuss and implement 
structures that will minimise the risk of the disclosure of information 
deemed sensitive: 

The Internship Director discusses confidentiality issues during initial 
contacts with organisational sites. If confidentiality is an issue to 
the organisation, it should be included with the project synopsis so 
student references can address the topic. 

Organisations should discuss their confidentiality protocols with 
candidates during student interviews.  

Those sites identifying a specific need for confidentiality should assess 
the best method of ensuring confidentiality: refuse students 
admittance to sensitive areas, material, or meetings; signing of 
confidentiality agreements, etc.  

Interns are informed of their responsibilities concerning confidentiality 
when assigned their placement. 

All interns will sign the student learning contract. 
In their oral reports, online discussions, portfolios, and programme 

assessments, interns will be required to follow Human Ethics 
Committee protocols as discussed during the first three weeks of 
the course, and in the student learning contract and the 
confidentiality agreements with their organisations. 
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Beyond Introductory Seminars 

Realising the intern has three masters, the Site Adviser, the Academic 
Adviser and the Internship Director, the latter needs to balance the 
requirements of all concerned in order not to overload the intern. The 
course needs to stay within the bounds of a stage-three workload, while 
also meeting the learning objectives of integrating the project work with 
theoretical questions about social transformation and justice. 

Self-Reflection as Social Critique 

Given the pedagogical orientation of a Liberal Arts internship, self-
reflection is fundamental to the development of the citizen/scholar. Much 
has been written about the need for self-reflection as a source of recording 
the student‘s experiences and reflections. However, the goal of critical 
self-reflection is not merely to challenge personal norms, assumptions and 
―taken-for-granteds.‖ Based in critical pedagogy, self-reflection should go 
beyond merely acknowledging the historical, social, and political contexts 
of experience. 

Beyond WIL directly addressing students as employable subjects in the 
future, WIL has the potential to invite them to reflect on themselves as 
they engage in the process of becoming active citizens. Entwining social 
justice perspectives with WIL reorients the face of higher education from 
mere training and increase in employability, to engaged active citizens and 
professionals. Thus the objective of self-reflection within the internships is 
to create learners with relevant occupational knowledge, grounded within a 
robust and critical theoretical orientation of their major subject, and to 
create an active citizenry engaged in meaningful dialogue about social 
justice issues. WIL in this sense employs education as an aspect of social 
transformation. 

Questions to Guide Reflection 

Viewpoint: From whose viewpoint are we hearing this? Who is speaking? 
Would this look different if s/he were in another place/time? 

Evidence: How do we know what we know? What evidence will be 
accepted? How credible will such evidence appear to others? What rules of 
evidence are appropriate to different tasks? 

Connections and patterns: How are things connected together? Have we 
ever encountered this before? Is there a discernable pattern here? What 
came first? Is there a clear cause and effect? Is this a ―law‖ or causality, a 
probability or a mere correlation? 

                                                
3 Giroux, H. (2010). Lessons to Be Learned From Paulo Freire as Education Is Being 
Taken Over by the Mega Rich. Truthout, 23 Nov, 2010. 
http://archive.truthout.org/lessons-be-learned-from-paulo-freire-education-is-being-taken-
over-mega-rich65363 Emphasis added. 

―‗[C]ritical pedagogy‘ – the 
educational movement 
guided by both passion and 
principle to help students 
develop a consciousness of 
freedom, recognize 
authoritarian tendencies, 
empower the imagination, 
connect knowledge and truth 
to power and learn to read 
both the word and the world 
as part of a broader struggle 
for agency, justice and 
democracy.‖ (Giroux 20103) 
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Conjecture: What if things had been different? Include not only technical 
and situational reflection, but also critical reflection, so as to question a 
particular policy, a particular theory, or a particular level of reflection, and 
to ask such critical questions as, ―Whose interests are served?;‖ ―Who 
wins?‖ (if only by legitimating the status quo); ―Who loses?‖ (who has to 
deny identity in order to join the winners, if this is at all possible?); ―Who 
is likely to continue accepting a subordinate and exploited position in 
society?‖ (by virtue of their membership of oppressed groups). 

Significance: Who cares? Does it matter? And to whom? Is it of mere 
―academic‖ interest or might it lead to significant changes in the way we 
see the world and the world sees us? 

These questions develop over the course of the online discussions 
facilitated by the Internship Director. They are aimed at developing the 
citizen/scholar. 

Online Discussions 

The online discussions do not need to be directly assessed. Frequent 
participation can be required without continual monitoring as interns 
discuss with each other the questions above. The Internship Director, 
however, needs to keep students focused on these questions, continually 
asking them to challenge each other in meaningful dialogue. A good 
guideline for discussions aimed at helping the interns learn how to express 
disagreement, necessary for pluralistic democracy, is included in the 
Resources section. 

Potential Readings for Students 

Interns should be enabled to question, critique, judge and evaluate ―what 
is,‖ ―what effect it has,‖ and ―why‖ and to be concerned and informed 
about equality and economy, the environment, and social justice – both 
within the classroom walls and in life beyond the classroom door. 

Professionalism 

What are the qualities of a ―professional‖? How can professionalism be 
both a positive and a negative attribute? How would the qualities of being 
professional at times work against the needs of either individuals within 
the organization or the organization as a whole? 

Bansel, P. (2007). Subjects of choice and lifelong learning. International 
Journal of Qualitative Studies in Education, 20(3), 283-300. 

Barratt, E. (2003). Foucault, HRM and the Ethos of the Critical 
Management Scholar. Journal of Management Studies, 40(5), 
1069-1087. 

                                                
4 Swedberg, R. (1999) Civil Courage (Zivilcourage): The Case of Knut Wicksell. Theory 
and Society, 28(4), 501-528. 

What is needed today… is a 
thorough discussion of the 
social and institutional 
conditions under which 
individuals can acquire the 
strength to stand up and 
defend their rights in difficult 
situations… The question we 
should be asking is what kind 
of schools, universities, and 
corporations are needed for 
civil courage to flourish? 
(Swedberg 19994) 
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Assessment 

Interns are assessed by Site and Academic Advisers, and the Internship 
Director. The assessments should be adapted to the projects and the 
personalities of those involved. 

Site Adviser’s Assessment 

The amount and quality of input from the Site Adviser‘s contribution to 
the overall mark should be taken into consideration when constructing 
each project. On the one hand, the Site Adviser is usually not an academic, 
has no experience in marking stage-three work, has no contractual ties 
with the university, has no comparison with the quality of other intern‘s 
work, and is usually very busy with other concerns. Should they then 
contribute to the intern‘s mark? 

On the other hand, the Site Adviser has intimate knowledge of the quality 
of the work of their intern and how that work meets their expectations. 

Research with early University of Canterbury interns, Site and Academic 
Advisers concluded that Site Advisers should contribute 20% to the 
intern‘s mark for the course. At the midway point of the project, the 
internship director sends an evaluation sheet to all Site Advisers, 
requesting they discuss the project‘s progression with their intern. The 
form asks for a potential grade, based on work to date. This grade does not 
contribute to the final mark, but is indicative of the intern‘s ability to 
understand and meet the project‘s expected outcomes and their 
competence/professionalism to date. A final evaluation sheet is sent to the 
Site Advisers at the end of each project, and the Site Adviser‘s grade is 
factored into the intern‘s final mark. 

Academic Adviser’s Assessment 

Academic Advisers understand their role as advisers differently. Some 
want to totally immerse themselves with the intern‘s project and have 
weekly meetings. Some have a more hands-off approach, and wait for the 
intern to report back to them. Trusting the Academic Adviser to monitor 
the intern and the intern‘s project is key to developing long term and 
productive relationships. They are the subject experts with knowledge, 
insight and a dedication to their students. 

The Academic Adviser‘s responsibility to assess the intern needs to be 
highlighted at the very early stages of recruiting them for a project. They 
determine 40% of the intern‘s mark. They should be required to set an 
assessment during the first three weeks of the semester so the intern 
understands and can be thinking about that assessment throughout the 
project. Types of assessment include: weekly journals, research journals, 
in-depth report on a finding, essay on history of organisation, etc. 
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Internship Director’s Assessment 

Three Intern Presentations 

Interns continually state interest in and support for their classmates‘ 
projects, developing both friendships and theoretical linkages between 
their own projects and others in the course. Presentations share that 
information, allowing interns to evaluate and apply both presentational 
content and the style. Interns specifically stated presentations were 
necessary for their development. 

All presentations however need to be theoretically linked into the larger 
political social issues of their sites. Encouraging interns to think beyond 
their own projects to the larger social political landscape in which their 
organisations must negotiate, instils an appreciation of how their project 
―fits‖ into their organisational goals and missions. Through the 
presentation requirements, interns should be required to make links to the 
possibilities of social transformation, asking questions of themselves and 
each other about social justice issues. Doing so allows interns to see the 
theoretical linkages between their sites and their projects as all sites 
negotiate the demands of financial limitations and accountability. 

Pre-Site Presentation: At the end of the first three weeks, interns give a 
ten minute presentation about their site. Sample guidelines for this 
presentation are included in the Resources section. 

This first presentation helps develop the interns as a cohort and assists 
their ability to see themselves as immersed within larger social structural 
constraints. As each intern presents the overview of their site and the 
social issues within which their site must negotiate, they, as a group, begin 
to recognise similarities between all the sites. They begin to understand the 
social and political intersections between seeming disparate organisations, 
developing insights into the need for social transformation.  

Issues Presentation: This is a mid-project presentation about what the 
intern has learned so far, issues that have arisen, theories that apply, and 
problems yet to be solved. Sample guidelines for this presentation are 
included in the Resources section. 

Final Presentation: All Site and Academic Advisers are invited for all the 
interns‘ final presentations. Sample guidelines for this presentation are 
included in the Resources section. 

All interns evaluate each other‘s presentations, providing both support and 
critique of content and style. 

Interns also need to meet occasionally to discuss their sites, their readings, 
and their projects. However, they are also extremely busy so a balance 
must be kept between seminars, online discussions and project work. 
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STARR Reports 

Interns prepare three STARR reports reflecting on their work environment. 
STARR stands for: Situation, Task, Action, Results, Reflections. Interns 
post their reports to an online forum where they are discussed, analysed 
and critiqued by their classmates and the Internship Director. The STARR 
Report handout, gives the rationale and objectives for the exercise and is 
included in the Resources section. 

Each STARR Report exercise is focussed on a specific question, and a quote 
from a course reading. All STARR Report exercises should be available to 
the interns at the beginning of the course so they can be processing events, 
circumstances, incidents, or thoughts in relation to the reports. Sample 
STARR Report exercises are included in the Resources section. 

Examples of the critical reflectivity expected in the STARR Reports helps 
students understand the expectations and focus on themselves, the course 
readings, their sites, the larger social-cultural issues at their sites, for 
evidence to support their reflections. Both a ―C‖ and an ―A‖ example are 
provided in the Resources section. They are based on a composite of 
several intern‘s experiences, and re-written to fully highlight the expected 
level of reflection. 

The STARR reports become the basis of the last piece of assessment for the 
course – the Portfolio. 

Portfolios 

The portfolio is submitted following the Academic Adviser‘s assessment. 
It provides the capstone to the entire internship, asking the intern to 
process their learning for a potential future employer, while also 
articulating the theoretical perspectives used in online discussions and 
STARR reports. It requires interns to pick from ten standard interview 
questions, answer them briefly based on their STARR reports, and then to 
critically reflect on that answer. The portfolio guidelines handout is 
included in the Resources section. 

Database 

Monitoring of the interns‘ hours on the project occurs through the time-log 
database. Most Site Advisers don‘t have the time or interest to check on 
the intern‘s hours as long as the project meets its milestones. Academic 
Advisers usually follow an academic time schedule, working until the 
project is done no matter how many hours. So the Internship Director 
should assume responsibility to monitor intern hours, checking that interns 
are not putting more or less time into their projects than was determined at 
the beginning. An example time log is included in the Resources section. 

At the midway point, interns add up their hours to date and turn in a 
Milestone Review Midterm report. The Internship Director reviews the 

The urgent questions become 
where are we going with 
democracy in this project? 
Who gains and who loses 
and by which mechanisms of 
power? Given this analysis, 
what should be done? 
(Satterthwaite, et al. 2004) 
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hours ―spent,‖ the hours left, and the distribution of hours over the project 
goals. The results need to be shared with the Site and Academic Advisers 
so all are aware of the project timeline and to meet objectives. The total 
hours the intern has worked on the project should be included in the end-
of-semester Portfolio. 

Summary 

This course design emphasises the adoption and promotion of interns as 
critically and socially engaged professionals. It resists the pressures that 
work to construct them as mere managers of day-to-day activities. It 
attempts to promote and to redefine their role within counter-hegemonic 
practice that is both useful and productive to the organisations within 
which they work. 
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Marketing Liberal Arts 
Internships 

How do you ―sell‖ the concept of the Liberal Arts in a world that only sees 
the degree as non-vocational? This section addresses that question, both 
within the university environment and in the larger community of ―work.‖ 

Beginning Discussion Points when Talking with 
Organisations 

Think for a minute about your ever-growing wish-lists of projects that you 
never seem to ―get-around-to.‖ Consider how your organisation would 
benefit if some of those wish-list projects could be completed, how your 
life would be easier and more productive. All organisations have these 
backlog of projects they would like to complete, that would add value to 
their positions and the organisation. Too busy doing their jobs however, 
these projects never gets completed. Marketed through the acknowledged 
needs surrounding these types of projects, Liberal Arts internships become 
valued for their ability to contribute to an organisation‘s success. 

Potential organisations need a framework to conceptualise having a 
Liberal Arts intern. The Liberal Arts teaches students to think beyond 
formulas, to challenge taken-for-granted assumptions, to ask the hard 
questions of themselves and of their society. Liberal Arts internships can 
thus provide resources for for-profit, non-profit service and government 
agencies, and community groups. When making contact with an 
organisation it‘s best to take an internship overview to frame the 
discussion. A sample Organisation Recruitment Overview handout, used 
as talking points in discussions with organisations, is included in the 
Resources section. 

Top Ten Employment Skills 

Liberal Arts interns are taught to write well, ask good questions, think 
critically, research answers, present information succinctly, and work 
effectively with others, all part and parcel of the Liberal Arts degree. 
Interns can provide support for current projects, expedite wish-list 
projects, or analyse behind-the-scenes research for future projects. 

According to the 2004 New Zealand Vice Chancellors‘ Committee Report, 
University Graduate Destinations,5 Liberal Arts graduates procure full-
time employment, outperforming graduates in most other fields. It is not 
surprising that these graduates perform so well on the job market given 
                                                
5 New Zealand Vice Chancellors‘ Committee (2004). University Graduate Destinations 
2004. 

Do you have a wish-list of 
projects? 
What are some current needs 
of your organisation? 
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that Liberal Arts majors develop precisely the skills employers identify as 
essential amongst potential employees. In a recent Victoria University 
Career Development and Employment office Employment Skills Survey,6 
the top ten skills/attributes identified by New Zealand employers were: 

1. Strong interpersonal skills 
2. Strong verbal communication skills 
3. Strong written communication skills 
4. Flexible and adaptable ―can do‖ attitude 
5. Sound academic achievement 
6. Self-motivated/self-starter 
7. Team player 
8. Energy and enthusiasm 
9. Problem solving skills 
10. Analytical and conceptual skill 

The Liberal Arts address themselves to the cultivation of just such skills, 
and especially to strong verbal and written communication skills. 
However, the current negative portrayal of the Liberal Arts skill-set 
suggests that there is a need for improved marketing and ―packaging‖ of 
these degrees to employers and the wider community. There is also a need 
for a sustained effort to equip Liberal Arts students with the ability to 
articulate their learning achievements in ways that correspond with the 
above list. 

A Liberal Arts Internship programme addresses these issues. While the 
Colleges of Business and Economics, Science, and Engineering, and the 
School of Law run vibrant and successful internship programmes, the 
Liberal Arts have failed to capitalise on the possibilities of an internship 
program. Internships are thus vital to the evolution of the Liberal Arts in 
New Zealand universities. They will fill a gap in the nation‘s under-
graduate education by connecting the Arts with valued work within the 
community. 

The public and government agencies expect openness and accountability 
from universities. While internship programmes have the potential to 
acknowledge and celebrate individual students and cohort learning, they 
can also communicate that aggregate knowledge to these external others. 
Internship programs provide evidence for greater accountability of the 
various disciplines to the wider community and the transportability of 
knowledge and skills across diverse communities in an increasingly 
mobile society. 

In an era where organisations are emphasizing corporate responsibility, 
sustainability and community awareness, Liberal Arts interns should be 
well situated to provide assistance to this global mandate. Liberal Arts 
interns have the potential to make a significant contribution across 
business sectors, from non-profit corporations, community services, 

                                                
6 Career Development and Employment office (2006). Employment Skills Survey 
December 2006. Available online [PDF]. 
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government agencies, small businesses, to large international corporations. 
The diversity of Liberal Arts majors generates potential fits with a variety 
of organizational types. 

Funding 

Most commerce internships charge organisations for the intern. The intern 
is treated like an employee, producing a product for the organisation. For 
the Liberal Arts internships, the situation is different as many community 
organisations do not have the finances to pay for an intern. While for-
profit organisations have little difficulty in justifying spending money on 
an intern, community organisations and government agencies operate on 
smaller budgets. A sliding scale allows the flexibility to work with 
different type of organisations. 

$3000 for-profit 
$2000 non-profit, community trusts, etc 
Community organisations apply for internship grant 

The accrued funds cover College administration costs, provide grants for 
community organisation applications, and pay the intern‘s tuition on 
successful completion of the course. 

Sponsor an Intern in the Community 

Alternatively, a business or corporation could provide funding for an 
intern to work on a specific community project, in line with the business‘ 
own community outreach programme. An organisation would provide a 
$3000 scholarship to the University‘s Foundation to support an intern‘s 
completion of that community project. This is a win/win scenario that 
benefits the community and allows a student to apply his or her knowledge 
to the real world. 

In whatever financial scheme is devised, the Liberal Arts interns should 
not be ―ghettoized‖ by working on projects for ―free‖ while business 
schools charge for their interns. For-profit businesses usually have 
discretionary control over this small fee. Community service organisations 
however should not be refused an intern because of their financial status. 
The sliding scale provides flexibility and support. 

Selling Liberal Arts Internships in the University 

Because of their practical and theoretical experiences, Liberal Arts interns 
become both evidence and symbols of the value of their degree. As such, if 
both the intern and the site give their permission, the internship can be 
showcased on subject webpages, university webpages and local 
newspapers. Showcasing the interns allows subjects/disciplines to 
demonstrate to potential students, parents, and employers the real-world 
application of Liberal Arts knowledges. 

Organisations pay for 
internship projects on a 
sliding scale allowing the 
Internship Director to keep a 
balance between profit and 
not-for-profit. 

Hatesa, – intern at the 
Canterbury Museum; 
―I really liked the way I could 
merge museum practice and 
procedures with my academic 
learning for the project.‖ 
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Interns will become influential alumni, and as such, they will also be 
uniquely situated to further the internship program, providing potential 
internship opportunities and sites, generating a feedback loop of networked 
successes. 

A Liberal Arts internship program thus becomes a point of difference for a 
subject/discipline, for a college, for a university. In the era of measuring 
―progression through degrees,‖ ―learner competencies,‖ and vocational 
applications, internship programmes showcase learning through: 

Illuminating students‘ achievements 
Demonstrating the achievement of the defined graduate attributes 

within particular disciplines 
Demonstrating to first-year students the skills and competencies their 

degrees will produce and therefore provide motivation and 
direction for their efforts 

Becoming marketable evidence of the applicability of the Liberal Arts 
degree 

Generally, internship programs support a holistic approach to learning 
which moves interns beyond simply attaining a grade in a course, to being 
able to clearly articulate what they have learned throughout their degree. 
This approach to learning allows interns to reflect on their own learning 
and by doing so, integrate their various learning experiences, skills and 
knowledge developed in their proficiency requirements and within and 
outside their majors. 

Internship programs display the intern‘s educational goals and 
achievements, offering students a powerful means of authorship and 
ownership of their education when they enter the job market. Students 
develop a self-reflexive and more coherent picture of their learning 
experiences, and enhance their self-understanding and self-identity as 
graduates of a specific discipline. In these ways, interns become a unique, 
visible and articulate life-long marketing vehicle for the degrees. 

Discipline-Specific or College-Wide Internships? 

Political science, Media and Communications and Sociology departments 
are the logical subject areas for internships. Problems will arise if these 
different programmes start competing with each other for internship sites. 
As more subjects/disciplines realise the benefits of WIL, more competition 
develops for specific sites. This competition can produce confusion and 
irritation among potential host organisations as they are targeted by many 
subjects, receiving duplicate or contradictory information about intern-
ships. Additionally, smaller programmes with less staff and resources to 
devote to the time-consuming efforts of coordinating internships remain 
outside the many visible and pedagogical benefits of internships. 

Given these detrimental factors, along with the interdisciplinary nature of 
subject knowledge, and with the reality that top students double-major 
across multiple subjects, a more cooperative and coherent internship 

 
View Jessica‘s position on the 
benefits of combining theory and 
practice. 



Internships for the Liberal Arts  

Internships for the Liberal Arts 37 

structure needs to develop. Indeed, the interdisciplinary nature of the 
Liberal Arts program fosters sharing across programs. That interdisciplin-
arity allows the marketing of the entire subject range as potential sites are 
identified by the needs inherent in organisational wish-lists. 

Potential Sites for Liberal Arts Internships 

Advertising Agencies 
Age Concern 
Alumni Association 
Art Collections/Galleries  
BNZ 
Business Associations 
Chamber of Commerce 
City Council 
Community Groups 
Creative New Zealand 
District Health Boards 
Employment Authority 
Environmental Groups 
Family Planning 
Festivals (community, 
school) 
Historical Societies 
Human Rights Commission 
International Film Festival 
IRD 
Kiwibank 
Manufacturers Association 

Museums 
Navy 
Pacific Trust  
Presbyterian Services 
Problem Gambling 
Foundation 
Prostitute‘s Collective 
Publishing Houses 
Race Relations Commission 
Resource packets for schools 
Rotary 
RSAs 
Salvation Army 
Skillwise 
Tenants Protection 
Association 
Telecom 
Theatres 
Tourism 
TradeNZ 
YMCA 
Youth Health 

Sample Project Descriptions 

Bioweapons monitor 
Café 101: Social Impact Assessment of Café 101 
Canterbury Museum Antarctic Collection 
College of Midwifery: Tertiary Women‘s Perceptions of Midwifery 
Eating Awareness Team: Evaluation of Connections in Mental Health 

Sector 
New Zealand Manufacturers and Exporters Association: NZMEA‘s 

Use of Social Media 
Spanish Language Resource Packet 
Survey of The Christchurch Press Historic Materials 
The Disarmament and Security Centre (DSC): Social Media and 

Conflict Resolution 
UC Art Collection 
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Promoting Awareness – Showcasing Interns 

There are many opportunities to promote the internship and it is vital that 
university branding and marketing put forward the Liberal Arts internship. 

Launch 

Launching the Liberal Arts internship concept is important as it is the 
initial vehicle that generates awareness of the internships around the 
university, organizations and businesses within the community. It is also 
an opportunity to thank those who have assisted in its development. 
Invitees should be key leaders within the university and within the 
community, with guest speakers chosen for their speaking ability and 
connection to Work-Integrated-Learning. At least one student voice should 
be among the speakers at the launch. 

Internship Website 

The internship website is as vital to the promotion of the Liberal Arts 
Internship concept, as it is to the projects themselves. The website is used 
as a resource by students, faculty, and members of the community. 

Front Page 

Strategic thinking needs to be done about who and what is on the front 
page. Having the Vice-Chancellor of the University welcoming and 
acknowledging the importance of the Liberal Arts and the internship 
provides prestige and status to the programme. This is important for 
businesses and faculty recruitments. However the Vice Chancellor‘s 
message might not impress potential students. On the other hand, having 
past interns describing their project and its worth is very user-friendly, but 
lacks the authority of an official endorsement. 

Past, Present and Future Projects Pages 

A Past Projects page needs to be identified as these projects demonstrate 
the breadth and depth of the Liberal Arts and their successful applications 
in the ―real world.‖ Each semester as projects come to an end, a select 
group of interns and their advisers should be interviewed on camera. That 
video and commentary should be posted on the website accompanying the 
project description. 

A Current Projects page identifies and advertises the projects for the 
upcoming/ongoing semester. The page needs to list all the current projects 
and the due dates of their applications, and a link to the application form. 
Interested students can then evaluate their interests, their academic skills 
and their match to the particular projects. 

A Future Projects section should also be included on the Current Projects 
page. The negotiation of projects takes time, as sites and academics 

Mary – intern at The Press: 
―Through my internship, I had 
the opportunity to use the 
theoretical knowledge and 
analytic skills acquired through 
my History degree in a practical 
way. Not only have I been able to 
develop my research and 
presentation skills, I have also 
had a practical insight into the 
corporate working world, which 
I believe will be greatly 
beneficial to me in the future.‖ 
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discuss logistics and outcomes. Identifying these potential projects 
suggests growth and continual development. 

A Frequently Asked Questions (FAQ) page addresses questions that 
continually come up in the Student Information Sessions, below. A copy 
of the FAQ page is included in the Resources section. 

Student Registration Form 

Most projects develop slowly, as Site and Academic Advisers negotiate 
their requirements in accordance with the 150 hours and the skill level of a 
stage-three intern. Some projects, however, arise quickly, either as a matter 
of urgency or fit, and neatly form a coherent packaged project. These 
projects are somewhat disadvantaged though, as their postings on the 
internship website and corresponding advertising is shortened or even non-
existent. Potentially suitable students remain unaware of these projects. 

In these circumstances, interested students need to be directly informed 
about the project and the rapidly approaching application due date. A 
student registration form that allows students to select their relevant 
subject areas, interests and availability then permits the internship 
administrator to contact relevant and interested students. The form allows 
the downloading and searching of relevant criteria, so the sending of 
relevant information happens quickly and efficiently to targeted and 
interested students in the least amount of time. An example of the 
Registration of Interest form is included in the Resources section. 

Career Centre 

The Career Centre should also promote the Liberal Arts Internships in 
their online databases, on their notice boards, and with pamphlets in their 
offices. Career Centre personnel have immediate and reliable sources, and 
can refer potential contacts. They should also attend, and potentially speak 
at, the launch, and are very important at the Student Information Sessions. 

Student Information Sessions 

In the last half of each semester, an hour should be scheduled for an 
―Information Session.‖ The timing of these sessions is important. If too 
close to final exams, student will not have the time to attend. If too far 
from the beginning of the next semester, the list of projects is limited. 
Speakers should include: 

The Internship Director discussing the overview and rationale of 
internships and specific projects 

A Site Adviser discussing their expectations of interns 
An Academic Adviser discussing academic requirements 
Someone from the Career Centre discussing their support of writing 

CVs, cover letters, and interview skills 
At least one former intern (three or four is good), discussing their 

internship experiences, highlighting the highs and lows 
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Time for questions needs to left at the session‘s end. An information sheet 
discussing internships should be provided. An example internship 
information sheet is included in the Resources section. 

Student Radio 

Student radio reaches both students and those interested in the student 
community. Interns, Site and Academic Advisers, and the Internship 
Director should make appearances on local radio, especially student radio. 
This presence will raise awareness among the student body and those 
organizations interested in marketing to university students. 
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Resources 

Work-Integrated-Learning Literature Review 

Executive Summary 

Most work-integrated-learning (WIL) and the research generated around it 
are conducted within vocationally-oriented disciplines – business, 
engineering, health and tourism. This literature review sets the foundation 
for a critique of educational agendas that specifically conceptualise WIL as 
vocational training, career improvement or self-advancement. Instead it 
provides the grounding for a questioning of the purpose of the university in 
the 21st Century, and advocates a view of WIL that promotes social 
transformation through the development of professionals as engaged and 
active citizens. 

Definitions of Neoliberalism 

Most tertiary systems worldwide currently find themselves operating 
within a management system guided by a neoliberal agenda. The practices 
and discourses within this framework are always structured through an 
economic relation. In this sense, education is not viewed as a means of 
individual and social emancipation, but as an ―investment‖ with students 
targeted and attracted by the promise of university qualifications impacting 
both their labour market and consumer power potential. Students are 
trained to adapt to the needs of employers, and are viewed as ―human 
capital‖ available to be developed. Discourses of choice, education, work 
and lifelong learning are connected to the market, their dominant meanings 
an iteration of the economic discourses. 

Neoliberal WIL Models 

When neoliberalism is applied to WIL, the ―output‖ conceptualises 
students adapted to the requirements of employers. There are many 
articulations of WIL in this mode. This literature review highlights a few 
of the key texts promoting this adaptive orientation. 

Critiques of Neoliberalism 

However, the literature gathered here seeks to document how WIL can 
address the work of critical theorists of education such as Freire and 
Dewey. Originally inspired by the pioneering work of the South American 
activist and educator, emancipatory education has as its goal a just and 
democratic society that emerges through the emancipation of its citizenry. 
The questioning of assumptions, particularly those reflecting relationships 



Internships for the Liberal Arts  

Internships for the Liberal Arts 42 

 

of power within social and political contexts, is the key difference between 
this type of critical reflection and other forms of self-reflection. 

Solutions 

There is a strong and growing movement in the pedagogical literature on 
transformative learning and the facilitating of students to become active 
and engaged citizens. Challenging much of the traditional literature, this 
body of literature provides grounded solutions on how to confront and 
negotiate the tensions surrounding divergent goals and orientations at both 
national and international levels. 

This review highlights the most intriguing, real-world application of 
emancipatory education melded with WIL. Indeed, WIL is superbly set, 
for the betterment of society, to directly and productively confront 
neoliberal agendas. 

Future Research Topics and Applications within New Zealand 

Much more needs to be researched, legitimated, and promoted about the 
productive combination of WIL with emanicipatory education. While there 
are gaps in the literature, it is not surprising to see how much is being 
accomplished and challenged within the New Zealand educational system. 

 

Introduction 

This literature review begins with a pointed question. What is the purpose 
of Work-Integrated-Learning (WIL)? Universities around the world 
articulate the nature of the education they offer to their students through a 
description of the generic qualities and skills their graduates possess. But 
when the political relevance of education is dismissed in the language of 
measurement and quantification, when a university education is idealized 
as producing graduates as skilled and flexible workers for 21st Century 
industries, when students themselves seek a university experience that is 
geared towards a smooth transition into professional practice, what 
happens to the traditional role of the university to develop a capacity for 
the public good outside market and employers‘ considerations? 

This tension between education as mere vocational training and as critical 
pedagogy was famously articulated by John Dewey in 1916. Besieging 
educators to prevent the co-opting of education by the needs and demands 
of business, Dewey stated: 

The kind of vocational education in which I am interested is not 
one which will adapt workers to existing industrial regime; I‘m 
not sufficiently in love with that regime for that. It seems to me 
that the business of all who would not be educational timeservers 
is to resist every move in this direction, and strive for a kind of 
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vocational education which will first alter the existing industrial 
society, and ultimately transform it. (Dewey 1916) 

Dewey, considered a key originator of thinking about reflection, 
challenged educators to resist accommodating ―industrial society‖ and to 
instead dedicate themselves to transforming it. Dewey (1933) believed that 
reflective individuals have characteristics such as open-mindedness, a 
willingness to accept intellectual responsibility for one‘s own views, 
wholeheartedness (defined as a willingness to face fears and uncertainties), 
and enthusiasm, all traits that are vital for maintaining a democratic 
society. Literature on reflection, developed from Dewey‘s ideas and 
drawing on the pioneering work of Donald Schön (1983, 1987) either 
focuses primarily on adult learning (Boud, Keogh, & Walker 1985; 
Brookfield 1995; Mezirow 1990) or is concerned with reflection in relation 
to practices and actions, especially professional practice in fields such as 
school teaching (Allen 1992; Beyer 1989; Collier 1999), nursing (Burns & 
Bulman 2000), social work (Fook 1996), and management ―communities 
of practice‖ (Welsh & Dehler 2004). 

Significant in the literature on reflection is the work of the pioneering 
South American activist and educator Paulo Freire (1973). Inspired by 
Critical Theory, and this type of ―emancipatory education‖ (Bronner & 
Kellner 1989; Geuss 1981; Habermas 1972), has as its goal a just and 
democratic society supported by and evolving through the emancipation of 
its citizenry. For theorists within the critical theory and pedagogical 
tradition, the key difference between critical reflection and other forms of 
reflection is this questioning of assumptions, particularly those that reflect 
relationships of power within social and political contexts. 

Writers such as Cope (2003) and Reynolds (1998) point to the problems 
associated with diverse definitions of critical reflection. When applied by 
those in the adult education tradition such as Boud, Keogh, & Walker 
(1985) and Mezirow (1990, 1991) the focus lies more with personal rather 
than social transformation. For these theorists, ―reflection can be critical if 
it challenges personal norms, assumptions and ‗taken-for-granteds‘‖ (Cope 
2003, p. 444). For critical theorists based in the Freirean tradition on the 
other hand, critical reflection should acknowledge the historical, social, 
and political aspects of experience. ―Critical educators stress the socially 
situated nature of experience must be taken into account for reflection to 
have any meaning‖ (Reynolds 1998, p. 189). While transformative 
learning can take place by changing one‘s own meaning perspectives, 
social transformation occurs when learners review and change 
misconstrued meanings arising from uncritical acceptance of the status 
quo. This distinction is significant when any type of self-reflection is 
promoted as a part of an education agenda. 

Accordingly, the focus of this literature review specifically highlights the 
need for a critical reflection that helps transform WIL. Most WIL and the 
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research around it, supports vocation-oriented disciplines – business, 
engineering, and health – and aim to develop and adapt students to the 
current needs of these vocational agendas. This literature review, however, 
creates an alternative foundational orientation for WIL. Highlighting the 
need for social transformation, this literature review establishes how 
learners can develop an awareness of themselves as active, engaged 
citizens and as developing professionals in WIL environments. 

Definition of Neoliberalism 

Much of the current research on WIL fits extremely well within neoliberal 
educational agendas. This orientation is also titled ―new managerialism.‖ 
Neoliberal educational agendas ignore much of Dewey‘s and Freire‘s 
appeals for penetrating social critique as part of WIL. Paul Du Gay (1997) 
charts the transformation of Britain into an Enterprise Culture over the last 
few decades, and shows how this transformation created the subject 
position of the entrepreneurial self, which is a key component of neoliber-
alism. The development and historic rise of this entrepreneurial self within 
neoliberalism is also outlined by Cameron McCarthy et al. (2009). He 
defines neoliberalism as the active creation of the social conditions for an 
effective competitive market order. Those social conditions are based on 
the belief that the government must intervene, but on society only, not on 
the economy itself. Translated into a set of social and economic policies, 
neoliberalism transfers part of the control of the economy from the state 
over to the private sector, ideally, to produce a more efficient government 
and improve the economic indicators of the nation. This privatization of 
former public institutions is based on the assumption that the private sector 
responds more effectively and fairly through market competition and 
incentives. Success in the marketplace is seen as a valid indicator of 
efficiency and innovation (Gauld 2009). 

Government intervention then is directed to create and sustain competition 
and to support the functioning of the market, not to fix its imperfections. 
―The market is an artificial game of competitive freedom that could be 
guaranteed by interventions into the vital conditions for the market-game 
(i.e. the rule of law and the institutional frameworks) not by market 
intervention. The main issue to tackle is not the anti-social effects of the 
market, but rather, the anti-competitive effects of society‖ (McCarthy et al. 
2009, p. 40). Policy formulations include juridical and institutional inter-
ventionism so as to suffuse society with the appropriate competitive spirit 
and to universalize the entrepreneurial form within the social. McCarthy 
et al. suggest the effect on the individual changes the impetus and 
grounding for effective social support networks. 

Given that his/her survival is no longer dependent on society (it 
is now their own responsibility), the neoliberal subject does not 
have the same commitment to the social. Consequently, skills for 
the individual‘s survival (i.e. ability to earn money, flexibility, 
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competitiveness, etc) replace those essential values for 
maintaining the social fabric (e.g. solidarity, fairness, 
compassion). In this context, then, the neoliberal subject is one 
who chooses for her/himself among different social, political and 
economic alternatives, not one who strives with others to 
transform or organize them. (p. 45) 

As a hegemonic discourse, neoliberalism constructs the human subject as 
an autonomous, individualized, self-directing, decision-making agent. This 
assumption of what and how a human is in the world is at the heart of 
current educational policy making. 

Indeed, when neoliberalism and its market-values orientation are applied 
to the university setting, educational ideals and graduate attributes are re-
structured to become more responsive to the needs of employers, viewing 
students as ―human capital‖ (Coffield 2000) available to be developed. In 
this sense, education is not viewed as a means of individual and social 
emancipation or transformation, but as an ―investment,‖ with students 
targeted and attracted by the promise of qualifications impacting both their 
labour market and consumer power potential. Discourses of choice, 
education, work and life-long learning are connected to the market, their 
dominant meanings an iteration of economic and market discourses. 

The embrace of the notion of profit-driven private enterprise as the 
fundamental economic engine of a developed society has a dramatic 
impact on the culture of the university. No longer determined by the 
intellectual community, the knowledge economy is now being decided and 
enforced by what the government, linked to private enterprise, is willing to 
pay for. Under such conditions, all of the Humanities and much of the 
Social Sciences are seen to have little value. Philosophy, History, 
Geography, Literature, Modern Languages, Classics, Art, Music, Drama, 
Film, and the list goes on, are valued as ―useless‖ by various governments 
and their representatives. Areas of study such as Women‘s Studies, Post-
Colonial Studies, Gay/Lesbian/Transsexual Studies, Peace Studies, Area 
Studies, and Development Studies fair even worse (Lewis 2005). 

The commodification of education is further advanced by policy that 
acknowledges the relevance of ―life-long learning.‖ Through the neoliberal 
lens, life-long learning is a key component that develops workforce 
versatility. Indeed, within a neoliberal orientation, life-long learning 
supports the economy as it allows the transformation of workers to the 
needs of flexible production. As workers continually assume responsibility 
for adapting to the new economic structures, life-long learning ensures the 
possibility for business organisations to offset responsibility for social and 
fiscal payments, while also enhancing organisations‘ freedom and 
adaptability in a global environment. As such, life-long learning also 
ensures the responsibility for employment tenure belongs to individuals 
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themselves. Workers must transform themselves to meet the demands and 
swings in the global economy (Olssen 2006, p. 222). 

And what makes these facets of neoliberal discourse in education so 
compelling is that they addresses concerns about a learner‘s future in a 
global economy, an economy whose common traits are low wages, capital 
flight and insecurity. That type of competition and insecurity is evidenced 
also in the university environment as Evans (2004) suggests: 

In structural terms, universities have been increasingly organized 
in terms of competition both external and internal. Universities 
compete ferociously against one another for funding; 
departments compete for funding within the institution because 
of new regimes of ―internal budgeting.‖ Hence an institution 
which might once have assumed that is physical space (lecture 
theatres, seminar rooms and so on) belong to all its members, 
now charges individual groups or individuals for the use of those 
facilities. ―Successful‖ departments obtain, in effect, gold paper 
clips, others make do with whatever they can find. (p. 93) 

Universities also compete internationally through advertising campaigns 
directed at demonstrating their relevance within the marketplace. Students 
are translated into numbers of Enrolled Full Time Students (EFTS) and 
transform themselves in entrepreneurial subjects ready for the job market. 

It is this type of economic impetus that has hijacked the public debate and 
the discourse of professionals so that education is no longer viewed as a 
means of individual and social emancipation, but is now either ―invest-
ment‖ or ―consumption‖, has ―inputs‖ and ―outputs‖ (even ―products‖), 
―stocks‖ which ―depreciate‖ as well as ―appreciate,‖ and it is measured by 
―rates of return‖ or ―return on investment,‖ an approach that, at its logical 
conclusion, produces such offensive jargon as ―overeducated graduates‖ 
and ―monopoly producers.‖ 

Neoliberal WIL Models 

Neoliberalism directly impacts WIL and its influence is obvious in 
educational literature from around the world. The Career Industry Council 
of Australia published a report in 2006, stating, ―Career development is the 
lifelong process of managing learning, work, leisure and transitions in 
order to move towards a personally determined and evolving future‖ 
(Career Industry Council of Australia 2006, p. 38). And again in its final 
reports, it states, ―Workplace experiences where career development 
learning is effectively embedded provide benefits to the student, their 
educational institution, and the workplace. A critical success factor in the 
workplace experience being transformational for all parties is that the 
underpinning reflective practices are designed around career development 
learning.‖ In direct opposition to the Deweyan/Freieran social transform-
ation orientation, these reflective practices are designed to help students 
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adapt themselves to the work environment. The report cites Moreland‘s 
(2005) description of work-related learning: 

Work-related learning involves students learning about 
themselves and the world-of-work in order to empower them to 
enter and succeed in the world-of-work and their wider lives. 
Work-related learning involves: 
 learning about oneself; 
 learning and practising skills and personal attributes of value 

in the world-of-work; 
 experiencing the world-of-work in order to provide insights 

and learning into the world-of-work associated with one‘s 
university studies; 

 experiencing and learning how to learn and manage oneself 
in a range of situations, including those found at work. (p. 4) 

The report continues, ―In this description of work-related learning there is 
a higher-order theme of ‗learning to learn‘.‖ Developing such a 
metacognitive capacity in students enables them to consider how they 
learn and make sense of what they learn, and concomitantly optimises both 
how and what they learn through career development learning and work-
integrated learning. 

I use this extended quote to highlight the uncontested nature of this 
report‘s ―learning to learn.‖ While the report emphasises metacognition 
and higher order learning, these concepts are utilized in order to support 
the student adapting to the working world. Instead of social transform-
ation, the student is to re-craft a self, an entrepreneurial self, to better suit 
the working environment. Adapting to the ―world of work‖ is taken for 
granted as a self-evident good. 

Coffield (2000) documents how the European Union also accepts life-long 
learning is a self-evident good instead of contested terrain between 
employers, unions and the state. He states, ―Lifelong learning is being used 
to socialise workers to the escalating demands of employers, who use 
‗empowerment‘ to disguise an intensification of workloads via increased 
delegation; ‗employability‘ to make the historic retreat from the policy of 
full employment and periodic unemployment between jobs more accept-
able; and ‗flexibility‘ to cover a variety of strategies to reduce costs which 
increase job insecurity.‖ Such a critical approach exposes both the ―fiction 
that workers and management are on the same team,‖ and ―new structures 
of power and control‖ introduced by flexibility, such as ―the discontinuous 
reinvention of institutions‖ (also see Sennett 1998, p. 47). 

Danaher et al. (2007) challenges the concept of ―learner-centredness‖ in 
the environment of increasingly ―massified‖ educational systems. To 
counter this trend, he asserts the need for meaning emerging in practice 
that is fulfilling and productive. However, the definition of ―productive‖ 
used here is focused on self-awareness, on interpersonal factors that 
obstruct positive outcomes. Exploring the integration of learning-
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centredness in three distinct environments (marginalized pre-
undergraduates, teacher education in math, and online postgraduates), this 
self-transformative learning was framed an outcome of, and a rationale for, 
a learner-centred approach to university study. Citing Cranton (1994, p. 4), 
he suggests transformative learning occurs when, ―through critical self-
reflection, an individual revises old or develops new assumptions, beliefs 
or ways of seeing the world.‖ Similarly, Eisen (2001, p. 405) views 
reflection as a means through which a convergence of learning process and 
product can be realised in the form of an effective, independent learner 
who can manage everyday affairs and operate informedly and productively 
in society. While focused on self-transformation, all these authors suggest 
a transformation that is geared towards helping the learner adjust to the 
status quo. This type of transformation is the key difference between 
adapting to the neoliberal order, uncritically accepting the status quo, and 
reproducing the social structure, or working toward social transformation 
by re-envisioning an alternative way of being. 

Critiques of Neoliberalism 

The articles and orientations in the section above leave unquestioned the 
inequitable social worlds within which these learners are taught to accept 
and manage. In this way students are turned into ―human capital.‖ Human 
capital theory treats skills as a measurable attribute of individuals, but Jill 
Blackmore (1997) argues that skills are better viewed as a relational 
concept whose meaning shifts over time depending on, for example, the 
perceived status of particular tasks; the supply of and demand for skilled 
people; and the ability of the skilled to exclude others. In other words, 
skills are not neutral, technically defined categories but are socially 
constructed by, for example, trade unions negotiating higher pay rates for 
their male members, or employers redefining skill levels to reduce costs. 

Davies (2005) warns that neoliberal regimes constrain education so that 
―we can no longer say it is the life of the intellect and of the imagination, a 
positioning from which the culture will draw both sustenance and critique, 
a positioning from which we can speak and be heard.‖ Neoliberalism 
changes the role of the university so it becomes an education provider, 
with student-customers, intakes and outputs. To counter this transform-
ation, she suggests that education should interrogate social systems, that ―it 
is a vital part of academic work, to understand the dominant and indiffer-
ent discourses through which inequalities of various kinds are put in place 
and held in place and to explore the means of disrupting them, over-
writing them, of speaking a different kind of existence into being.‖ Not 
merely an intellectual exercise, Davies works with students to achieve this 
type of cultural disruption. ―I have invited students to listen against the 
grain of those dominant and indifferent discourses through which they and 
we are constituted, to begin the very hard work of thinking how they, and 
we, might be otherwise‖ (Davies 2003). Her work is excellent at 
suggesting how educators can work with students, and themselves, to 
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achieve this kind of insight that goes beyond mere self-awareness, to an 
awareness of self with a social context. ―Caught up in being neoliberal 
subjects who operate within the terms of dominant discourses does not suit 
academics very well. It runs counter to intellectual work. It places us in the 
impossible situation of existing in a context where what we know we 
should do is scoffed at as a romantic dream, a fantasy, an indulgence of the 
past.‖ She explores neoliberalism and its tenets through consumption, 
individual responsibility, value-drift, surveillance and autonomy, and then 
suggests both the implications and strategies for education. 

Evans (2004) in Killing Thinking: The Death of Universities analyses the 
tensions between the educational agendas of neoliberal and critical theory 
approaches. While critiquing inspirations of the traditional ―good society‖ 
based on nostalgic references to a non-existent past, she also explores the 
shift from this more collective world view to one based on economic 
structures and competition within the education marketplace. She critiques 
the UK‘s Dearing Report of Higher Education: 

The Dearing Report of Higher Education explicitly stated that 
universities had four functions: they should be a significant force 
in the regional economy, support research and consultancy and 
attract inward investment, provide new employment and meet 
labour market needs and foster entrepreneurship among students 
and staff. (p. 22) 

She suggests that the Dearing Report imposed a ―quasi-democratic ethos 
of collusion with the values of the market economy‖ on contemporary UK 
universities. Along with the umbrella principle that recipients of public 
money should be accountable to public scrutiny, she suggests the report 
also displays an explicit commitment to a particular form of public – a 
public which wholeheartedly endorsed the market. This embrace and 
promotion of the market by government leads to support of university 
research amenable to market forces. The results denote a turning away 
from the liberal idea that people could become ―better‖ or ―educated‖ 
through the study of certain authors or ideas, to the view that there is no 
necessary gain in the study of particular individuals or texts. She concludes 
that this leaves universities with a moral vacuum at the heart of their 
teaching in the humanities and to a certain extent, the social sciences. 

Evans (2004) also suggests that the discourse which has been sidelined as 
a result and which must now be brought centre stage is the discourse of 
social justice and social cohesion. In order to counter ―creeping vocation-
alism‖ in higher education, and to prevent WIL from becoming merely 
basic skills training, critical reflection is touted as the solution, allowing 
students to become aware of themselves, their socio-cultural location, and 
the larger historical, political and social issues entwined with their work 
sites. There is an increasing amount of research into developing students‘ 
capacity for critical reflection in this sense (see for example Barnett 1997, 
2004; Carson & Fisher 2006; Clegg 2000; Danaher et al. 2007; Jansen et 
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al. 2006; Madsen & Turnbull 2006; Phillips & Bond 2004; Yost et al. 
2000). These authors suggest the discourse of social justice and social 
cohesion, previously sidelined, must now be brought centre stage. 

Solutions 

In a speech given by Elizabeth Coleman, President of Bennington College, 
delivered at the celebration of the college‘s 75th Anniversary in 2007, 
Coleman directly linked the discourse of social justice and social cohesion 
to educational agendas: 

Civic consciousness and behaviour are formed at the intersection 
of study and engagement—reflection and action—and in public 
settings where difference and conflict are plentiful and treated as 
assets, instead of liabilities. 

Significantly, a study of the development of this type of civic conscious-
ness, to become an active citizen in this vein, was done by two recent 
European research projects on the life histories of active citizens—the 
ETGACE (2003) and its successor Re-ETGACE (2004). The reports showed 
that informal learning had more impact on these engaged citizens, with a 
rather minor role attributed to their formal education. When educational 
settings had any influence at all on developing these active citizens, it was 
mostly in non-formal, extra-curricular activities. 

Formal education, however, is one of the key areas where space should be 
made to interrogate and critique neoliberal language. Indeed, Jansen et al. 
(2006) identifies social cohesion and integration as the ―hot topics‖ for 
political, academic and public debate over the past decades, and both are 
now reflected in educational initiatives. Jansen though questions the 
conceptualization and definitions of ―cohesion,‖ seeing most programmes 
and initiatives as, again, means of adapting ―others‖ into dominant and 
mainstream frameworks. The discourses surrounding the ―hot topics‖ of 
―social cohesion‖ fail to acknowledge a ―politics of difference,‖ by repro-
ducing uncritically traditional assumptions about social integration and 
consensus. Jansen et al. apply theorists Durkheim, Giddens, and Beck to 
the concept of reciprocal social practices, highlighting the need for re-
inventing the sense of discourse and discussion in public space. These 
authors suggest the rewriting of citizenship to include the ―active citizen,‖ 
relating it to Delanty‘s ―cosmopolitan citizen‖ and Castell‘s ―project 
identity,‖ helping people engaged with others across borders of nationality, 
gender, race, etc. ―Active citizenship involves both critical engagement 
with existing political and social institutions as well as (re)production of 
common wants and needs in the interactions of the daily life world.‖ 

Included within his discussion is the need to activate learning, in teaching 
students not only why, but how to challenge social structures and connect 
with those beyond one‘s own world. 



Internships for the Liberal Arts  

Internships for the Liberal Arts 51 

 

Jerome Satterthwaite et al. (2004) in The Disciplining of Education: New 
Languages of Power and Resistance, critiques the discourses that help 
individuals adapt to social structural conditions that operate in opposition 
to their best interests. He suggests that education, combined with a 
therapeutic ethos, serves to lull us into complacency and is in this sense, 
dysfunctional. ―Like the broader therapeutic ethos that sustains it, 
therapeutic pedagogy appears comforting and empowering. It also seems 
to resurrect lost voices in progressive and critical pedagogy. One 
implication of arguments in this chapter is that building people‘s self-
esteem and exploring their identity suppress debates about what counts as 
useful curriculum context, or as empowering forms of learning for 
autonomy and equality, or about how communities can decide what types 
of education contribute to a meaningful life‖ (p. 132). Stressing the need to 
analyse the larger social structural determinants, to interrogate the 
individualization processes, he questions: ―While notions of identity can 
explain new oppressions and inequalities, do the cultural conditions 
outlined in this chapter lead merely to circular introspection, just like 
therapy itself, without any material and social consequences? Can a 
therapeutic identity be a basis for combating inequality? Can a debate 
about the purposes of critical pedagogy be resurrected without merely 
reverting to old nostalgic ideas about social change?‖ (p. 133). 
Satterthwaite et al. warn that helping learners merely to reflect upon 
themselves as isolated individuals fails as an emanicipatory strategy. 

Evans (2004) in her book, Killing Thinking warns that neoliberalism is a 
discourse that ―destroys social responsibility and critique, that invites a 
mindless, consumer-oriented individualism to flourish and kills off con-
science‖ (p. 6). She also suggests that universities represent only one site 
where critical reflection and challenges to dominant discourses take place: 

The history of intellectual life in the 20th Century demonstrates 
that many of the ideas that have had a transforming impact on 
our culture (for example feminism and psychoanalysis) have not 
come from universities but from outside them. Nevertheless, 
universities have allowed generations of students the space in 
which they can consider these ideas, not in terms of the 
difference which these ideas make to the world as a whole, but in 
terms of the difference these ideas make to other ideas. Ideally, 
what can be set in train by a university education is the ability to 
recognize the relationship between ideas, and how to evaluate 
them. (p. 45) 

Jansen et al. (2006) also looks at education as one factor in social 
transformation: 

Like any other public place, educational practices may contribute 
to the growth of active citizenship. In this respect, education 
cannot claim a privileged position over other practices in the 
public sphere, such as neighbourhood initiatives, union work, 
voluntary services, cultural manifestations or social activism. The 
issue at stake is how the formal, curricular content of education 
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may add surplus value to the informal and non-formal learning 
experiences for active citizenship taking place in various social 
practices. (p. 149) 

Hill and Kumar‘s (2009) definition of critical awareness is ―sensitivity 
towards and confidence and ability to challenge ecological and social 
injustice, a planetary consciousness rooted in an international global 
citizenship, and empowerment to act in defence of the oppressed, of other 
species and ecosystems.‖ They state, ―Students need to become aware of 
how neoliberal politics and capitalist structure encourages unfettered 
growth and an educational system which feeds, supports and reproduces 
both the production and consumption sides of an unsustainable economic 
system‖ (p. 34). They suggest that mere exposure to and celebration of 
subcultural diversity is not enough. He sees establishing a positive meta-
narrative of social egalitarianism and justice as, in essence, conservative, 
for failing to challenge the economic, political, and social status quo, based 
as it is on ―social class, racial and sexual and disability stratifications and 
exploitation including environmental exploitation and injustice which 
intersects with class and racial stratification in complex and structured 
ways‖ (p 41). The goal of critical reflection should be to locate the process 
in both local and global socio-economic and political contexts, while 
exploring the relations between them. 

It is possible for students to adopt the function of intellectuals 
and to resist becoming mere managers of day-to-day activities… 
and to redefine their role within counter-hegemonic practice. 
They can, through their discourse and interventionary practice in 
the ideological and political determinants of schooling, promote 
empowerment, autonomy, and democracy. The goal is not to ―tell 
the people what to think‖ but to enable them to think clearly - to 
provide them with the tools (critical literacy in the first instance) 
to engage in cultural action incorporating the exercise of critical 
(dialectical) consciousness aimed at social transformation. (p. 46) 

Application of critical evaluation to work-based practice and experience is 
important. Theory can provide the analytical and conceptual apparatus for 
thinking about practice, while practice can provide the opportunity for 
testing and assimilation of theory. A learner‘s role becomes one of an 
intellectual instead of a mechanic or technician. In this sense intellectuals 
are necessary for the development of a critical, active, interrogating 
citizenry – thoughtful, questioning, perceptive as well as skilled – pursuing 
a democratic, anti-authoritarian, socially responsible and socially and 
economic just society. 

Specific Solutions 

Jansen et al. (2006) identified a number of concrete educational objectives 
that may enrich and add to citizenship learning. This type of emancipatory 
citizenship education embeds social justice and emancipatory education 
objectives in different forms, including training courses or counselling. 
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Whatever the form, the orientation systematically challenges experiences 
within the learner‘s world, questioning implied assumptions and hurdles to 
developing active citizenship competencies. Importantly, he suggests 
linking formal education to genuine practices, substituting abstract lessons 
about citizenship by stimulating the learner to participate and critically 
reflect experiences in concrete practices of active citizenship, is key. 

Hill and Kumar (2009) suggest students also provide critical, reflective 
and transformational strategies. They want learners to be enabled to 
question, critique, judge and evaluate ―what is,‖ ―what effect it has,‖ and 
―why‖ and to be concerned and informed about equality and economy, 
environment, and social justice – in their life both within the classroom 
walls and beyond the course. Their book gives a good overview of what 
questions teachers should ask of their students to achieve insights into 
social transformations. They provide good formulaic questions for 
evaluating texts and ideas: 

Viewpoint: From whose viewpoint are we hearing this? Who is 
speaking? Would this look different if he/she were in 
another gender/race/place/time? 

Evidence: How do we know what we know? What evidence will 
be acceptable? How credible will such evidence appear 
to others? What rules of evidence are appropriate to 
different tasks? 

Connections and patterns: How are things connected together? 
Have we ever encountered this before? Is there a 
discernable pattern here? What came first? Is there a 
clear cause and effect? Is this a ―law‖ or causality, a 
probability or a mere correlation? 

Conjecture: What if things had been different?  
Who cares? Does it matter? And to whom? Is it of mere 

―academic‖ interest or might it lead to significant 
changes in the way we see the world and the world sees 
us? (p. 77) 

Coffield (1999) identifies ten key problems with the simplistic investment 
in ―life-long learning‖ and treats the concept as a contested terrain. He also 
questions that if the thesis is so poor, why is it so popular? He then pres-
ents alternative visions of the learning society and of life-long learning, 
including a sceptical version of life-long learning as a form of social 
control. He offers some possible ways forward. 

Barnett (1997) is one educator in the critical theory tradition who tackles 
this issue through an exploration of the concept of criticality, positing the 
concept of critical being as central to higher education. He identified four 
levels of criticality, ranging from ―narrow operational skills to transform-
atory critique‖ (p. 102) and three domains of criticality–knowledge, self, 
and world–in which critical being can be practiced. Corresponding to each 
domain are the skills of critical reason, critical self-reflection, and critical 
action that, when integrated, produce a ―critical being.‖ Although critical 
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self-reflection focuses on personal transformation, it is not until this is 
integrated with critical action focused on social transformation that full 
criticality is realized. 

Holly (1997) and Moon (2004) advocate student journals and the recording 
of student‘s experiences and reflections, which then form the basis of their 
self- and socially-reflexive reports. Writers such as McNiff (1993), Boud 
(2001), Hiemstra (2001), and Cunliffe (2004) identify how the process of 
writing serves to enrich student learning. Writing, provided it is private to 
the writer, can lead to significant insights as unmediated experience is 
translated to learning. That learning however needs to go beyond mere 
self-reflection into the social contexts, power relationships and criteria for 
social justice. 

Billett‘s work (2001; 2008a; 2008b) focuses on the relationships between 
the personal and the political and how the personal and the political work 
toward developing an individual‘s learning and remaking of culture. By 
consciously mobilizing storylines that acknowledge and exceed neoliberal 
presuppositions of economic rationality, the personal, as political, 
contributes to a broader project of imagining a post-neoliberal future 
(Walker-Gibbs 2008). 

Work-Integrated-Learning 

Within this context, there are high levels of interest in WIL as a major 
driver within universities, viewing WIL as both a part of critical pedagogy 
and a means to meet industry demand for work-ready graduates. It also 
addresses student demand for employable knowledge and skills. There has 
been a plethora of literature supporting the need to meet industry demands 
in terms of career entry, with WIL enhancing career identity (Weston 
1986), career planning (Super 1990), professional skills and knowledge 
(Curtis & McKenzie 2001), and career decisions (Hackett et al. 1992). 
Involvement in co-op type programmes also has been demonstrated to 
positively influence graduates‘ short-term career progress, including the 
level of job responsibility they achieve (Gardner & Motschenbacher 1997), 
their involvement in decision-making activities (Blustein et al. 1989), 
salary levels (Gardner et al. 1992), maturity and independence of thought 
and action, a sense of identity, motivation and self-confidence, academic 
achievement, and clarity about goals (Wilson 1987). All of this literature 
however tends to accept the work environment as an assumed good, 
without attempting to interrogate the social transformation necessary to 
achieve Dewey‘s or Freire‘s emancipatory objectives. 

According to Richard Coll et al. (2009), a key aspect of WIL is the notion 
that it entails the integration of knowledge and skills gained in the 
educational institution and in the workplace. It is the integration aspect of 
WIL that distinguishes it from mere workplace learning (i.e., what a 
student or employee learns in the workplace, Boud & Falchikov 2006). 
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Coll cites Eames (2003) who identifies a rich literature on the success of 
WIL programs, but that research is almost entirely concerned with what 
Eames terms ―operational outcomes,‖ such as benefits for students 
(Dressler & Keeling 2004), employers (Braunstein & Loken 2004), and 
HEIs (Weisz & Chapman 2004). This literature focuses on the compari-
sons of conventional graduates with WIL participants, documenting how 
WIL students gain employment more easily, fit in better in the workplace, 
advance more rapidly in their careers, and so on (Dressler & Keeling 
2004). Coll suggests there is little analysis into what WIL students learn, 
how they learn, whom they learn from (Eames & Bell 2005), and how the 
learning might be better facilitated and supported. 

While Coll‘s research focuses on students‘ knowledge acquisition, David 
Hill‘s research (2008) demonstrates how students‘ preparation for the 
world of work is as much ideological as it is technical. Through WIL, most 
students are trained to be good workers, developing the habitus and 
identify for work under capitalism. The pedagogical benefits of work-
based experiences thus depend largely on the extent to which students 
reflect on them and the extent to which they take understandings derived 
from an academic context and relate these to work-challenges which are 
both epistemological and pedagogical (Hill 2008, p. 66). 

There are a few authors who promote critical thinking and WIL and 
advocate for a critical pedagogy that is also ―in the world.‖ Billett (2008a) 
for example suggests there needs to be more than the mere rehearsal of 
existing critical perspectives. Instead he proposes the need to understand 
how these critical pedagogies can be positioned productively, for the 
purposes of learners as well as the community. His perspective is that of a 
learning theorist whose work focuses on understanding the relations 
between: the personal and social contributions to the individual‘s 
development; the remaking of culture; the development of culturally-
derived occupational knowledge; and larger curriculum perspectives 
emphasizing learning through practice: 

Developing and guiding the exercise of personal epistemologies, 
becomes an important educational priority as others have long 
argued, albeit in different forms (Brookfield, 1995; Marsick, 
2009; Mezirow, 1990; Simon, et al. 1991). Indeed, learners 
actively remake the socially-derived cultural practices in which 
they engage (e.g. Giddens, 1991). However, a key role for 
educators is to guide this criticality so that it is directed in 
productive ways rather than leading to disillusionment from 
confronting or uneasy experiences in work places. (p. 42) 

Billett also suggests that it is overly presumptuous to believe that this 
criticality is something which only educators and educational institutions 
can impart. Clearly, critical insights arise through experiences outside of 
educational institutions and processes. Wherever the opportunity arises, 
there is a need to explicitly provide critical and strategic insights and 
prepare learners to use these insights. But, beyond what educators intend 
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and enact, learners are likely to be necessarily engaged in critical thinking 
as they are faced with problematic and critical circumstances such as 
applying what they have learned through participation educational 
programmes into practices and settings which are quite distinct from those 
in which they have learnt about them. 

In this sense, Billett suggests practice-based experiences should not be 
seen as being opportune, or as a side issue, but brought centre stage within 
critical educational provisions. Indeed, the expectation for all professions 
today is for them, as practitioners, to be self-directed learners who main-
tain the currency of their professional practice. Ignoring for the moment 
the critical theory of life-long learning as evidence of suiting individuals to 
meet the needs of the economy, Billett‘s point here is that, the very 
qualities required to be an effective student in higher education – a pro-
active and agentic learner – are those required for effective professional 
practice. In essence, the agentic qualities of learners are essential for 
effective professional practice and rich learning. Consequently, more than 
attempting to organise experiences for students in educational institutions 
and workplace settings, there is a need to focus on preparing students as 
agentic learners, as part of their initial professional preparation. Questions 
arise though as to how well this type of reflection prepares students to be 
active in social transformation. 

In this vein, Smith et al. (2007) designed modules that required students to 
reflect on their experiences and to use both reflection-in-action and 
reflection-on-action. Reflection-in-action occurs during the experience and 
involves making sense of the experience while it is happening. Reflection-
on-action occurs when students think about their experiences, analyse 
them and produce personal theories (Beard & Wilson 2002, p. 197). Smith 
et al. states this dual reflection encourages deep learning where the student 
attempts to make sense of what is to be learnt (Walker-Gibbs 2008, p. 2). 
―The modules asked the students to transfer their formal knowledge, 
gained through their experiences on the course and on the WBE modules, 
combined with their non-formal learning and personal experiences, to the 
workplace. Then, through the process of reflection, the students were 
expected to transfer their knowledge back into their degrees.‖ Smith et al. 
summarises his pedagogical priorities: 

 developing capacity for critical analysis; 
 linking social theory/social policy discourse and 

work/organisational experience; 
 giving students an opportunity to use their existing 

paid/voluntary work or unpaid care work for academic 
purposes, or to acquire work experience; 

 assisting students to manage their own learning; 
 providing a flexible mode of studying; 
 devising an assessment strategy that encourages students to 

reflect actively upon learning;  
 contributing to student employability and ―graduateness.‖ 
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All the authors above suggest a re-conceptualisation of the worth and 
appropriateness of practice-based experiences. Critically-enhanced 
practice-based experiences need to be more fully understood, legitimised 
and promoted through a clearly articulated and validated set of theoretical, 
pedagogic, curriculum and epistemological bases. This version of learning 
excellence emphasizes the importance of the development of individuals 
who can become good citizens in society, which also directly impacts on 
the professions. Entwining social justice perspectives with WIL reorients 
the face of higher education from mere training and employability to 
engaged active citizens and professionals. Beyond WIL directly addressing 
students as employable subjects in the future, WIL has the potential to 
invite them to reflect on themselves as they engage in the process of 
becoming active citizens. Thus the long term objective is to create learners 
with occupational knowledge, grounded within a robust and critical 
theoretical perspective, an active citizenry engaged in meaningful dialogue 
about social justice issues, using their education as an aspect of anti-
capitalist transformation (Rikowski 2007). 

Current and Future Research Topics 

Jerome Satterthwaite et al. (2004) in The Disciplining Of Education: New 
Languages Of Power And Resistance, suggests that since we are already 
immersed within ―academic capitalism,‖ since we have all already adapted 
to this new regime, we now need to specifically question the extent to 
which educators can promote critical work within such a milieu. ―Given 
the Faustian bargain of the federal and corporate embrace, how can the 
work of education challenge the categories that organise existence?‖ To 
answer this loaded question, he suggests the use of Foucault: ―In analysis 
of policy as a technology of governmentality, contrary to the view of those 
who see Foucault as a pessimist and determinist, it is very much about how 
understandings such processes might raise possibilities for doing other-
wise.‖ Through this analysis, the perpetual principles of dissatisfaction call 
into question assumed knowledges, connecting praxis to an unmasking of 
the current inequities, and thus leading to and ultimately generating 
transformative possibilities. He suggests the application of Foucault and 
the concept of govermentality expands the ability to understand and 
change the neoliberal world. 
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Satterthwaite et al. (2004) interviewed academic staff members about the 
sorts of language they used to express their thought processes in designing, 
delivering and assessing modules. Specifically he focused on the metaphor 
of learning as a ―journey‖ in order to examine the understandings and 
attendant possibilities which the metaphor promotes and silences. The aim 
was to examine in more detail the origins and implications of this 
metaphor in constructing stories about learning and the learner. He 
demonstrates how the journey metaphor, and similarly ―pathways‖ and 
―routes‖ metaphors, conceptualises learners as individual travellers who 
are continually making choices about pace, direction and destination. 

[The journey metaphor] provides a discursive context in which 
related ideas such as ladders of learning, routes for success, or 
pathways to opportunity are easily assimilated, and in which 
policy developments such as credit accumulation and transfer, 
targets and learning outcomes are readily understood. Each refers 
to the progressive and cumulative nature of the journey, in which 
arrival at certain pre-determined staging posts is recognised 
through qualifications or portfolio entries. (p. 176) 

Journey metaphors fit well within current neoliberal policy imperatives, in 
particular the requirement to identify, measure and assess all forms of 
learning at the level of individual achievement. It forms part of the 
economic rationale for investing public money in life-long learning, based 
on the logic that it will eventually yield results in terms of economic 
productivity and global competitive advantage. Similar to the critique of 
life-long learning, the journey metaphor is also a form of social control, 
helping individuals adapt to an exploitive environment. The dominant 
paradigm in education and training treats learning as a self-conscious, 
deliberate, goal-driven process which is planned and organised by 
―providers‖ to yield outcomes that are easily described and measured. 

Education is charged with developing the knowledge workers of 
the future. In this case, education plays a key role in developing 
the human, and in some cases, social capital required by the 
economy. The former refers to the individual‘s expertise, skills 
and knowledge, whereas the latter refers to the social networks 
and patterns of trust relations within which the individual is 
located. The need to develop social capital is in part reflected by 
the increasing emphasis placed in education upon the 
development of key skills or those related to enterprise, both of 
which carry a significant social weight. This can be seen in the 
high levels of social skill associated with problems solving, team 
work or indeed creativity, and the resulting social skills whose 
development is thought to contribute towards economic 
competitiveness. (Satterthwaite et al. 2004, p. 71) 

Workers who conceptualise themselves as life-long learners and as being 
on a learning journey through the non-stop acquisition of skills and 
knowledge, create themselves as the ―entrepreneur subjects,‖ as ―value-
added products.‖ Their manipulation of vocational knowledge becomes 
pivotal to attaining competitive advantage in the economic marketplace. It 
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is through the continuous acquisition of a range of transferable and 
intellectual skills that the worker will be enabled to keep pace with the 
rapidity of social and economic change, thus enhancing his/her competi-
tive advantage. For future research on this topic, Satterthwaite et al. 
suggests that metaphors are both powerful in their effects and extensive in 
their reach. It follows that by changing the metaphor we would expect to 
see profound changes in who we are, our understanding about the 
processes of teaching, learning and working, and that these in turn would 
have fundamental implications for the way we organize our lives. 

McCarthy et al. (2009) identifies the need to foster the conditions for 
widening access for those severely disadvantaged by the current 
educational and policy formulas and who are being shunted around from 
bad educational options to worse ones. Educational discourses and 
practices need to be reconnected to a progressive emancipatory project 
based upon solidarity and social justice. He suggests that more research is 
needed to challenge the neoliberal hegemony and its moral and cultural 
leadership. Similar to Satterthwaite et al. (2004), McCarthy suggests we 
examine the relationship to what Foucault defines as ―governmentality‖ or 
the regulation of conduct of populations through systems of administration 
and self-management of everyday life. This type of research will help to 
better understand and act against the specific impact of current political, 
cultural, and economic forces on education. 

Bansel‘s (2007) project is key for exploring how neoliberalism as a 
discourse is articulated in the life-histories of today‘s and tomorrow‘s 
workers. By asking the interviewees to tell the story of their working lives, 
he invites them to mobilize the narratives and discourses through which 
those lives are made. Bansel‘s methodology, like Higgins and Nairn‘s 
methodology (discussed below), taps into what Rose (1999) calls the 
project of self-realization. Through the interviews he makes visible and 
analysable ―the practices through which the identity of this responsibilized 
individual is articulated in terms of the individual crafting of self within a 
personal biography.‖ Bansel‘s analysis shows how the rational subject of 
choice so central to neoliberalism‘s project of clearly defined and 
predictable outcomes depends on a gross oversimplification of the ideal of 
free choice, a freedom that frequently dissolves into a failure of the self to 
adequately take up the burdens of being the appropriate(d) subject of 
individualism and responsibilization. Bansel demonstrates the effects of 
the social and emotional sphere as it is shaped in the context of work and 
as it is lived by each worker/subject. 

New Zealand Applications 

Although neoliberal discourses convey a sense that anyone can gain 
positional advantage in the education marketplace if they ―try hard 
enough,‖ Lauder and Hughes (1999) have shown that such advantage is 
only available to particular groups: in New Zealand it is the middle-class 
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and Pakeha (Nash 1999). Jane Higgins and Karen Nairn (2006) focus 
specifically on the New Zealand context and the adaptation of the nation‘s 
education system to neoliberal changes. They interviewed one hundred 
Kiwi students making the transition from secondary to post-secondary 
education, illustrating the student‘s sense of agency within and resistance 
to neoliberal ideals. They portray the current neoliberal discourse‘s 
conceptualisation of young people as having a ―skills deficit,‖ and the 
educational policies developed around that perceived deficit geared toward 
adapting students to the labour market. The perception of student deficits 
combines in important ways to construct a particular perception of risk by 
participants. For example, the ―user pays‖ model of education and training 
contained within the youth transition infrastructure makes young people 
and their families bearers of the financial risks involved in making a ―bad‖ 
post-school choice or in not succeeding in the option chosen. Higgins and 
Nairn‘s analysis is thus an investigation of the tensions between discourse 
determinism and subject resistance, focusing on the extended linear policy 
model of youth transition and the job-shopping expectations that accom-
pany that transition, together with the participants‘ sense of constructing 
an elective biography through active choice and agency. 

Higgins and Nairn specifically investigate the changes within the New 
Zealand economy and social structure and their ramifications for the 
country‘s students. Considering neoliberalism as a key form of a 
disciplining regime of power, this article specifically analyses five in-
depth interviews with New Zealand students, highlighting the complexity 
of neoliberalism as it meshes with other discourses beyond those of the 
knowledge economy and cultural economy. ―The relationship between 
these identities is such that attaining a successful learner identity is a 
necessary and also sufficient condition for achieving a successful worker 
identity: hard work will pay and qualifications can be translated directly 
into labour market power.‖ 

New Zealand has its own association of cooperative education – NZACE. 
Their website states ―NZACE is a non-profit organisation that promotes co-
operative education to education providers, business and industry and 
government in New Zealand.‖ Each year they publish their conference 
proceedings, which is another resource for those interested in researching 
the tensions between critical pedagogy and WIL. 

However, more research is needed both internationally and locally to 
demonstrate the effective application of critical theory with Work-
Integrated-Learning. The research is necessary to document productive 
and resistant praxis to encounter the over-determined effects of neoliberal 
agendas in education. 
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Project Title: Social Impact Assessment 
of Cafe 101 

Bachelor of Arts h1ternship 

CompanyJOrgarnz.aCion: Cafe 101 
Intern Position Title: Social tmpad Assessor 
Organisation S.._,efVisor: Chns Stephenson 
Academic Supervisor: Colin Goodrich 
Project Reference Number: 5111ICafe101 fllP 

Application Deadline: 31 January, 20111 

UC · 
U~IVERSITY OF 
CANTERBl~R'\' 
T, 'l\li.nriJ lv'i!!n•'161 iJ U":.1~14~ .1 
l'"10tl4Tj"Ml"l>r l1 -. r,,,. n ... ~ '(-, 

Cafe 101 w;s esteib.shed .3t the University ,of C.,terbury r, 1998, with 
!Reboot beginning in 1he Erskine building in 2000. Cafe 101 and Reboot are ,a 
pnvatety owned business serv11g lmiversrty students. staff and visitoo, . They 
proVide a wtde variety of fOod options with a, emphas.s on he.atthy chotces. 

Project Description·: 
In an env,rooment of large corporat;ons Slfl)tying mass-pro<l.lcecl foods tor 
places ~ke the student residency hals, cate 101 aid Reboot are points of 
difference., The owner of Cafe 101 ~nd :Reboot ts requtec::t to renew her lease 
Wdh the University in tflree years. In preparation for the revwew, the owne< 
requres a report examm11g tssue5 of place, semse of pl.ace, identity and 
community inherent in Cafe 101 and Reboot, aoo how ttlese· are negotiated 
and articulated in the context the University ot Canterbury. Assuming an 
advocacy role, the intern will produce a small SYl!e social impact assessment 
tt1.e1t evalmites :iilld soc.ajty situates Gate 101 and Reboot, providing evidence 
that ·can be used 1in the ~s review. 

Responsibilities: 
1. Read the appropnate literature as directed_ 

2. Undefstand and document the, ddferences between the Student'·s 
Association .O'lll'fled 1food outlets and Gafe 1 0 1 and Reboot. 

3. Jdentify the key s1akehok1ers (mduding selected! Cafe 101 and Reboot 
customers}. 

4. Estat.iish the main issues in relation to the project. 

5. Conduct 'interviews' with stakeholdel'S as approved. 

The 'intervews' will focus ~ points of dif'fefmce between the 
Srudent"s AssocEatiOn awned outlets and Cafe 101 and Reboot The 



 

 

  

  

·Bachl!lor or Ana lruernship Project 
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tmem Po;lOon Tillt'c ObJoe1 History Ro\oarctwr 
Org•11..,.1lon Supervisor Natalla Cadenh••d 
/l~~deo,tc Sui,e,v\SOI" Or. Alison Gr-tmu, 
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\U•l ij!\IM ~1.nora t(Oirl .. ,1 Ov$T II•• wOl11'.1 ,.., u-.O(• IM1'1 I ftO ~aa-r, 
l f)t 1111,110,&,)ff/ C,/t'I. •I) fJl'l\(lf11)ff fO I•~~ c,tl()I,•~ 11(,,il~" f111C1111tM t~ \.'QIVfl ~ 1~,. 
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lmoorunc, ot Ut-0 ~v~ to (hi qQ4,'0IQClq" l'ilCC~n Of IUMIJII 11nd 11111,.-. kilifiS, Tlt'I 
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•t1Mk.'t'l,il\((J 1,,m AlfU/IUX!IIW,.., ,-o O~/Clll wfo! o, Ql:HmJl"l® !Jul~ lhu ,n~-.i ll'l."'0· 001 1f,-: 
p.tC4 lfUfl1b~r w.11 uo fl<~IUift4 IJI lnll n}&!Ut(l) 11 QampllillM , ~ (i,Qitcllt,lln Oil 
111M·1Jr\ll1•ll't If ·v11u,1 ~•1~•• ti~v••i,i-f1•111 011 r,•llo, lt1t1111• u, d~~ \h.,. 1mh:111U•~ A,r 1•vt"-1w11 ui 
IHUllt t!tlougn "'~ Ont»!Cll'C" .toum•t Utt p..,n•• o l rlll•iv-- Z&af•rl<I Alll••'11Ciool:lf ., lll t 
111;.,ttli•lti bl 11,i S~t'fy ,J11d 11111 111v,11i111 a,1,1<;1 

Responslb1/lties: 
1llj•u1Q(;l).SJ;I\II &;l\4ionl muo1 f,1,e Plaa<> Uc.µ ,~~" .,.n lh .. rr )Ml WUU'1Q ti,) J,afl~•"'ll 

,.,, V,;u11llrol.iy ff\,,.,, •• ," ul~ tvmdl~IC 1u1111,iu 1rtJ11W1\t in '"'-' lr.;G or ,11,. t1lY,1'1u"1'•• 
W•rNJlt a11r.i, ....... WOii ~~ny a,110, ~~~lU11.CJ lffl!Nl\g ll-.t .-Oliy M fllQliltflll 

I o.,11caoe,1 fliTlllllQfafilUO 1~6M';ft on orl)tK.tl--1.lflfR:111\ 1\t. •leflllt 'f'UIU .ti1f'1 wtf!l\'wut ..,,.,,, .. 
1 w,itt' ur> IM t1«1ortpl'on~ns (If 01~1) !w,u1f11 01 ~l » v,1fy ckpc11t,1,1~ ifl1 

t 1"!falllh, bl 1~11, 11 fd.,'\.ul'lium SOfl ""'"'llh ,,.,, 11 

.,J iomm&1tse dextti,uon ol uch abJOG1 10, &l)lfilllM~ 111 $) llltCffll 
·I u, Q)l1"Jtli'll1ot, wi.D) i,cJtio, aniJ D ollt.111,1 Wt.Iii i. '"'' \Ao'Ull.l llrfld,t J'I PI 30 t>llj ittCl h.11 o·•· 

c,or,ur.,; .ovdfl>,-oo 9t ttlCI iOnto,t;t,c; Jftvfn'llJ, 
:S MAM1 ,a fln.af fl"&."Of\tllllcm 10 ,nuse1m1 •l inunra .. ,a ;.u111• • ,,o.n~ 

Ne@s"Sary ova//flcatlons; 

\ I it jll 11/ )\ Ii 11111',( () I 
/'vi tUU!IX'l• '(ffll1!11 tho tn, , e,9001,11, tit)lc>fy .Ar\O An\111~·,. T'l'!O.'.lll '1!!"-r9t'M IA W11/~lf'(J 
'N+lh 11• u,fM"11 t a." ,,_ M j i,•UJ')- 11f tlA.PQ) mi.>' M ~ ~y 

lh·tti.•rtt~d f 'tmr<f.J,: 
NU MOJ """"" ,1/J I A 1011 ll1RWH6 or Nlllf~'lll 

C 1.11111rnhn )..1111,,· h1d)(Ul 
Kn..,. .. ~ ol ,_...,_,, Ol!l<• Y,o,<10,_,19 



 

 

  

Oth,•r ,sill,. compeknd", Snn11 ledge need,•dlpl'dCrred: 
Goe<J '""'"'"" cat,oo sk,I Is 

A '"''Y '° <a ko ""'" "'" 
A ,,1,1, to wm> '°"""" <1ea11 , ,rn<l ,n ., ,., m 

uooo '"'"'" ' • ''" Good t,me maoageme"1 sk,lls 
ke;,:,a 'Ch c,p;O l,t,(,; 
F OJO> s dec,,,r,e,, •q ,me ,e,aC OC h.rndwnt,ag 'MCk .as • Ith ,,,macy Cecum aa1s 

,µµl10otinn ll,-([lint: 
I "Jay, 11 J""" 2010 J DO '°' 
ll,m al'e 1he !SIi hon,~ tu be completed: 

The •, cay a wee> w,lh '"'""" ,s "'""'• St""""" "'' also neec lo,,,,, .ct ,ocepeodent 

'"'"' ' Ch "' tile ""''"'" ' """'" ' "" ''" '""°'' " Coll ""'"" I ,t ""' """"°' ., "'' ""' .. ,.., 

Mil,•stones: 
Mo11ot, ly orug,ess m ,el mss w1tt, '"" 10, a ad academ c ad, sec to "''"""" """ 

steos ,o """'""" 
Meoo,ng wllh ,es, of la1c,•s 10 O,=,,s P"'I"' Lo date 
l h "'•·"' ,,c le f,,,,i p,e ,eolot,o,1 g '""'9 o, oveo,, ew cf om, ec1 0 ,,oo,er,e, l)IOS '" • 
<lep1' '°""' oa oae oOJeci 

I ,•ao·nin~ 011t,·nnws: 

"' "" en<' of 1" e ,o,,se ""'""" " ,11 oe "'" 10 
Ha.a a :,a,~ uade,staad.ag of Mcseum P""""" 

llecoo10 mo,e p,o,~,eol ,o oooCuct.og """''" omoog '""'"'> '"""''' ,ei,100 lo 
h,sioocal cbJ ects ,a the Museum "' lec1,on 
Heco me moce om•~ ""' ,o "'"' oct s, othet~ """""'"'" of artefacis 
Recos " ,,.. a·,al ,,.. "'' apply k"o~I ,c;ge(st ~ """' B A <o "" o"''"""'''°'" I 

'""'"""''"' 
Evaloatc 1'0 "'""""' aoe pmcosscs lhal °''"""' "'"'""" '"' coadll<ms '" 
111e comm ""''> ,rsl ""'"' ,s ~-O"<I 

Spcci"I 'ioks: 
Pl easo , oro,m '°"' ,cfc,ccs 1"a< they sho,ld addcess )'""' ab ,hty to *°'' 
'""""""'"' ' "' """'" >ISO '"'"" "" "''" ''"" '""''"'"''" I "te" .,oo,e > Seleclee caod,daoe """" so thcougo "'""'' check 

J lotem w,11 he g"'" rnp,es of 1he '"'"""" Jo"""' fc, ""''' 



 

 

  

  UC 
l l~I\ l:lflSJ1'\ 0 1 
c.:A "J ' I Ii ltlll Ut \-

PrOj\lt l TIii~: Tllt'lhJry \-V•)1n\tll1 S­
Perccptlons of l\1id,vlfuy 

oc:iu1pa,1y/Orga1\iza1fon O:llleQ•!- oT M1t1w1te1y 
ltnom Position Titlo: Rasemche< 
Organls-atlon Supervisor· Karen (,<llllhan<.I 
ACildamfc s·upervl'sor o, TiloR Varas 
Pro)acl Ref•r11nce Numb•i::Sl t l/C0~/5/P 

Appllcalior1 Oeatllioe: 11 ~bruai:y 2llll 

" 

W1111 uvct 29¢0 u1~•11;r.:;, .. , U•v Nvw Z(,ularn.1 Coll1,..-gl" of Mldwt" "'1' (NZ.COM) tlf lid) 
t, o,t't.fSIOf1.tf O(~anl-s6~ J"hf1 reriognJtad 1/A~"'tt fvr miawtve,; tn Maw ·Z,ul!nl1, 1 nts 
,enuQ9e M t~""' ' .,nuvotV r,,111ll;b!"8F!: " '" t\18h stw1dan'Ja fot JTRIIV..l t1"Y fl3t.111e tn Nt:!V. 
Zcaroild, MO .11.61>1> ,111aV11Va, aonie-.mu lh°""->CEMmds llllllilul• ttWtlfiam~I 1n 
,.,.rwllory odu°"ltt,, and Iha Mldwllor\l Slo"4il\lt R-,v,vw n1Me$• T~i>Col<\!C •too 
, .. pre-;;e'1t5 mlc21Mfv1J !f.1111 ¥R,1111~,.~ I i.V9Jll t 1, 11(11~ fl.I unvtH•IOl(llll he.a1lh 
•non111!Wl1om:i oo,u;, ,,,,w c,1uuo• ,11111 mo ui:1mnlJ DUt1kti 

l'rofecl !Jes<:r1ptlon: 
i o ~el/> 1nlorn, '"" New iealand Coll~ ol Mlcl'ltl<mf!s 11111~11, edu<.>lln11111111 .. ,v.. II>• 
CoMege woulc 11~ a ••PO" on Ille cur,eM 1m119e ot mlttW.'ves a.mong 1•• o•rv wamc!' 
ihe l"lllf'M w,u '1"1 \wn (OC,,a gra1rps (If\ Ille top6c- A1'1qr IUilUiCfltlll\g • nd lll\llly.lf~ 1t1Q 
llllf'li!.St0,'1' U\t'J tn1\'tfll WIii f'l'tt5trn• U\• ltttlmr.1}c 19SUltlS'afttte: tCICIII g~11psJn C>oO)!l 
NJml'n mnt or,JI ,.00i0n I.no• r,oi, t» 01 artW.11001 i,l,,!IP It' lht NZOOM 1 

Jl,uponslbilitkls: 

If\ ('ll)•i fi\,Wt!lr/ort w11" mt dW(lul'!tU) ,,10 ,,u, f!IO\'lb0/6 \tiff 1\ri),,, ¥11U OVVOIOO !!\!"' 
Ols<:MISl(>,1 QIMSliOftl, 

• Wit~ uu,oJmc.. from thi. at.'ildaq,i<~ ~dYl1'Mt Uta !rdl!!rt1 wtll ,..amu t\• I 1) lt'nt"11,.!\ 
pot Yf()Uo Two y,o,r~ ,ttuttm"" 
W•lf• g11,a111)0J 1,0111 dCt.!tf(.)111!0 ill.lVIS1ll' ll1v .,,,1i1,,1 wm (!tlt1tJ1JCI Ult _'Woun 
Oilli;»SSlOl' tli 

• lnt,ul') wtll tr-An~ IM Ol!it':Ut$10M , 
~ 110nm \\111 unntysaqimtntmemu, l:l lt\lum111r:-,111H)(1, 1,1u r,inui,,t u u111Ky 11,11u m 

WIIIJl>q to 111,t C<>llftQft 

Neoesssry Ouallflc.-allons~ 
M4lor/Mlno11(•) A11 .. ,11, .. 1> ~'"''" '"" II,._ -•lb lhlllt• Ill/II ,1 .. 1 Wll~ 
RI l31ilall..,,, .. Oollye.11t. 

P,ul@fr~d C<>urscs~ 
• Any ,ovrs6~ lh•I hove o~~lo'llO •~uot 111toulid no•ltll . .!JOntlo, . 

~ltuaht,M, 11:,l•r.v ,rHil r.\f 1nc1rft nmvom·w,,, 

,. 



 

 

  

Computer knowledge: WonJ Powe,Po,,t 

Other 5kill5, compgtoncio•. knowlodgo noododlproforrod: 
Good Lyo,ng skills lor tmnscnb,nq locas group <eoord,ogs 

• Good cornn1anical10,, skills 
• 

• 

Abl,• lov.mk ,,,iepende"lly 
Ab1lrty ,o lake IOIMlrve 
Ab,hly to work ,ndepeadec<ly and ,n a •eam 

How are the 150 hours to be completed; 
Boe<Kl o" ,otem's echeoulo 

Slart Date: 21 F,•b,,,a,y 2011 

Site Start Date: 21 Februar1 2C I 1 

Milestones: 
21 Fob- 12 ~arcM ·' J wee'S· 

Within Acaden11c Adviser Lp skilling oc how 10 run focus 
g·oups 
Wrtll $11c aM llcadcon,c Ao,·,so'- CroalG q""''"'"' 
Rec,011 paorc,pan1S 

14 Mocch - End of Meech ~un 2 foe JS groups 
Bcg,,,n,ny Apnl - :lO Ap•,I Tron,cn,,t,on at Cnll~g•· of M,d,,,,,-,s (L,·nn 
b·eak) 
2 May - 20 May Thema"c a,,a )"'> 

ll May· □ ,aft R,'po,t to College 
Jjc,ae Fmol Rer,:,rl Oue 

Learning Outcomes, 
6y 1he end of he coocse ,1.,Qen<s w,11 be ab e <o 

• Recogmse, analyse "'" ap,,[y knowle,kJe w;11,;n BA lo a,, 
o'qa"1'"'"""'1 environment 
Evalua1c the ,1,uctuccs aod processes thal orgaoosc JJ<actrccs and 
ocnd,1,ons ,n the co,n,nuo,ty an~ bus,ness ,,o,ld 

• Make connec<1ons between ind "dua 1,,cs and broader soc,al 
con1cx1S 
111.,s,ratc an apprec,at,o" of ethical ossc.es ,n q,..,htatrve rcsoa,cll 

, Dcrnonsua1c knowledge cf a,·d cxpcncncc ,n c,f the use ol 'occs 
g·oups as a rne!"OdOIOJ'I 
Anal,se transcnpt data "''°0 a lhcmatrc ana1y1,c aoproach 
Wrr;e a,d present a sumn1ar,- ,er,:,rt lo an orga~,sa11on 

Special Notes: 
I" ,our apphcat,on, please ,oenhl,- any expcnonco ,n lcad.,,g a d,scuss,cn 
v.,th10 coorses c,, ""h other groups 

• Belo,e ,nt,cv,ews seiectM car.:Mates shoal<! cea~. n,e M,dw ler,­
Part,icrsh,p A Model fo' Pract,cc The boakle·I "'' be a,allablc from Gwen 
51and<1,~ the lnoe,nsh,p Adm1nrstrator aftec notrloca1'0n or ,nteCJoew 
se1e-c1,on. 



 

 

  

Bachelor of Arts Internship Project 

Company/Organizatioo: Eating Awareness. Team 
Project TtUe: Evaluatm, of Coonections in IMeutiill 
Health Seetor 
Project Reference Nurnber: S210.IEAJ/51NP 
Intern Position rme: Re-semcher 
Compat1y SUpervisor: Ms. Kate Yeornan 
Academic S._::,ervts0r: Dr. Anne Scott 

Project Description: 

UC 
u ~,v~RSIT Y OF 
CANTl:RBURV 
r. lv.1,,, •• 11-:; "" "&, • w;.,, ,.,,., 
CllllS"T'Cllt ff-~ JI !,if .... i'.1.il.L ~,_ D 

The Eating Awareness Team~ a1 Christchll"ch-based NGO that 
prOVldes suppor1Jcounse41ing. information and education servkes for 
individuals with eating .and body 111age diffi-c-ulties and theif fam~•es ~d 
fnends. Tlie agency atso provides commun.-ty e-ducatm sef'Viees arid 
lraini)g arld support to other professionals. 

As part of the agency's professionai practke and ser-monitomg 
activities it needs io conduct evaluatoos of its. services, Wflidl inclit.Jdes 
obtafling feedback rrom its clients ..id other mental health secta 
protessioflats, Using the tllfomiation gathered from the agency's 
arlOfl'/fllOUS 011lrne sutveys, the intern win develop follow up qualitative 
iflterv1ews vmh the mental he.ilh professionals working wrth the 
agency. The rinterviews. will tie -specifically desg,ed to give feedbadti 
on the agern:ys serv.ce. Based on the infom1al:KW'l gallered, the nem 
'Mii \'lil11te a report that eva•uates the agency's connectiOns wrth mental 
hearth protesmonals. The intern !MIi also present a summary of ithal 
report to the agency. 

Responsibilities: 
• Undefstru1inQ organ.sation's misSIOn sta1;e«ient: read, evak.:late and 

~atyse ~gency's eviiiilua.tion pol cies 
• Based oo trlderstanding of organisatloo, •ts survey results, and ~n, 

cmsuttation with agency, develop qualtative inte-rv,ew quesbons 
• Orgiilrl,se a"ld coodud 8 to 10 half hour iflterviews with mental health 

protessiooats assockited wrth agency 
.. Transcribe l'lterview audio-tapes 
• Draft a report oetai~ng ,effectiveness of ageocy based on su.-vey aria 

interv1e'INS: 
o Provide det,uled emence of protesshnals' satistactions 
o Provide suggestms for areas of development based on 

profesSKWlats' r-esponses 
• Present wrnteo and oral report to agency 

Necessary Qualtr,cations: 
MBjorNlim>rs(s) All majors WJthin the Bacnelor of Arts, ~c~IIY 
lhose interested in wo"ing with not-tor-profit'S. 



 

 

  

  

Pro}~"lllle: NZMEA's Use of Social Media 

/lt1ith111<11 oj' An., /111 arn.~l1Ji•~ 

Cornp.11,y10ff1an1u 1,o, ,, NlMEA 
Intern l'o:.~on TIile Communltallon Con~u11nn1 
O'i'11111lr,afion-Supe1vlW1· Johr• Wolley, CEO 
l\!)adem,1:. S,pef\/lsor Or. D1>neld M.itlwson 
Pi\Jtt::(11 RetQ'tt1rn;1u NWfflUt.1' 

NZMEA 1& 1/\e NOfl zealana M&1'illa!ilwers m1 i:l.!X)ne,: ,AS6o•an,011 tmrnuo 111 
.-.UgUSI ?007 by lhl' mo,ger 01 lhe Can1erb(1,Y M~tl\Jli\ctumrs As-~001111,on llrt!J ov, 
Ne,v lealancl €:n9ln('I!~~ r !iOOflltlon hl[c1byww,m"'l 9'Sl n» 

ProJe<:1 Oesc,lpllon: 

NZME~ us~ <I 1,mge. al Olg1ta1 ,neclln 111 oarryll'1g ou1 lt.s role 01 ooppo,11119 
,11anulac1un11g an.S e,po111ng In New 2<-a/and II would liKo a lc1ill?IY ol lhese 
111edla Spoomoa11r,, NZMEA Is fooklng lor a review ol 1helreAl~111\g 
cOlnmun1cattons s 1a1egy 1nrJ1.10,n1, ns va.t111,ona1 and on-lltie m!!<fu Toi~ Is '101 
loohnology-loauseo analy$1$ Jlle profool I$ abov1 meeting lno: 1n101111.:1Uo!'I 
networking " "" lobll)llng imods ot 111.o .!eG101 i<na tnr l~o&e roasens would 11111 m, 
•nlnm wm, o BA b~r;kgr011nrl 

Re8ponsibllilles: 
rrom a Media ano Comm1m;c,11lon P~<GPeGIIV&. tho ln1etn "1111 review lh"e 
crgalit&allo<\'~ !!lCle1 nal dlg11al ooinm11n1cauon. lnrJUdll1g lls u~ 01 roclal 111e'dfa 
Aile, n11s rQVflOW lhe \nlem w,11 pro<ivce" r•l'll•i ht~I WIii vl'lil(t,ile Qf SUGO""' 
r,ha/TgBS'lU 11,e ella,;ljV~nes• ot Ille QimmJO,IJ:HIIOn oti)oettVaa l'lle 1n1arr1 WIii 
J eaU'ltm antl!of urll~ue lhe orqan1seho11's a.ment a,1n1nunlbtl1un 9l11:1letJl1'S, 
erueula1111g ll/li.1 1us11fy111g tier a, /us perap•euve IIV drawtng on e\Jlr~•tl l!lSaaiCII I 
"'"l)Ptl!l lhe suQgested ccnclusiu, •~ 

Neces;sary Qua/if/cations; 
Major/Mlr,ors(sl All maJrir5 W1011n ttua 8~chato, ot A11a, <1spacia11y 1110J;e fl 1 
Medlt-J Mntl Cott'lmu,ucabor1 

flrelerre<J i;C>ur,aes: non~ lcqut,ccl, llul any ol 1nes,, WO<Jld prc,µ:a,c 
s1uclen1, .well 

• New, In a D(g•lal Worill {OOMS222) 
• rachnologles ancl Prnt'AIOOS OJ E•lllYO'I\I u le (S0012116) 
• I ' FacOllOOK. MMla and '"o C<lhuro of Ev~;yd~y urc tCIJLT 110) 

:;o;npu1er 1irtowlod11e; 
General ltw~J oJ £CQaJ, Powerl)01n1. Worcl 



 

 

  

E,pcrioncc. personal use of social mcd,a lor e,amplc -1,nkod 1n 
Faccbook T willer, RSS feeds, 
Database web desigs or orner ·ectrn,cai Skills rol rieoooo 

Other skills, competencies, knowledge needed1preferred: 
Demcnstrat1on of good oommunicatlan skills 

Appl1cat1on Deadline: Monday. 31 January 2011 
Please nave apphcabon :o College or Arts lnlernsl\ip Drop Be, by I OOpm 

How ar<1 lhe 1~ hours 1o be completed: llased on 1nterr sown 
scl1edule. 

Site Start oa1e. Week of 7 ~arch 

MIiestones: 
~eet1ogs at 1 Ohrs w1lh s,,e and Acaden11c Supervisors. 

Intern 10 save sooped organisa1,on·s curren, web-based 
lcchnolog,cs and rcpoJt ovcrv1ow o· f1nd1ngs 

Suggest way forward 
Mon[hly meel1ngs (or more lrequently 1f requ11ed) with CEO on 
progress and problems 
Meet1og w,lh Acaderr,c and S,te Superv1so, al 50 hours 
Meetng w,th Acaderric and S,te Superv1so1 at iOO hours 
Final Rcpor[ delivered 10 CEO and rclcvan\ other personnel 

Learning Ou!ccmes, 
By lhe end ol lhe coucse students will be able to 

• Recognise, ana yse and apply kno..iedge,:s) within lhe11 ma1or 10 an 
or;ianisa11onal cm•cronmcnl 

• [va,uate the str JClures and processes Iha\ organ,se praC11ces an{j 
co11d,t,ons ,n tile commun,ty and business world 

Special Notes: 
Interview will 'ocus on cand10a1e·s deas about ,he orqan,sat,on's website and 
abcul !he pctcn\lal of social media for lobby, nctW<Jrk-bascd o-ganisallons. 



 

 

  

  

Bac.helor of Arts Internship Project 
uc_ 

Con)p~ny/O,g9nlZSIIQn, $Umf)v-r- Primary SohQOI 
ProJo~ Tltll!: Spanish Language Resource Paakct 
ProJect l~eter.ence NJJmber· S2101SPSl9t!'iP 

~ l \ '1.ib,SITV OF 
c:A TERJ\l 1RV 

lnlem Poslllon Title: Language. Resource Developer 
Or9"r,1~Atfo11 Superv1~or· s,uar1 Camero11 
Acndem11) Supenllsor Laura L6pez !'emender. 

Sum1\l!I ,s a luJI p11nn1ry school C'ilter,ng /cu sl!Jd8)1ts 11'0111 Ye11, i lo 'VeaJ ii (5' 
vears olo co 12 yeal'S ord) S\t1Jated' In a 1Jnfque environment cto~e lQ Sumner 
Beaof1 arid vtllaQi:, Olir mh;sson Slatemenl ,s lo (Oster ·awtlonco anu Effort Ii , 
e Canng EnvrronmenL' n11p:11www sumner sononl.nz: 

Proj~r Oesortptio11; 
Th!lre I~ a sr.hoot-wufe tor.us on languagas am1 vulluNJ~ during lntrd Imm ( 1\l 
Jyly 24 Q,;1) Ttie intern wm develop a Spanish.language resou~ ,:>ackel 
uased 0,1 11,e specmc neeos a,10 requ,remt!ntS or Sumne, SC1100!, Toe oac~e1 
,viii tle oe&lgned 1n negollat1or1 wllh ltle scnoors Spanish la"guage teacher 
and (n l/lle1actlon wl\h s\vden1s. 
There are lhree PQ!'1S ol 11Je lmemsh111. 

1 t\s part of the rvi1n1slry Educa11on ~qulrement. 'lears 7 an'1 6 ta.ge 
between 1 i.i 3 yrs old)"'" requ,red lo meeL wee~tv 1n $ one tl(){Jr 
tomial language classss. BEl"Sed on a11icu1e1eu needs or the language, 
teacher, and 1n interaet,on w11h stuaents, the l11tern will develop a 
resourc,e 1JI<<:~e1 to suppofl the Span1~h la11gu,ge , e4~1lrement 

l , r l\e 11 1lem w111 wur~ wllh slu1hm<s It 1ru11ylloul 11,e s1.,1llJ()l-,1,;· 011~ 11(., 
SpaniSh 1.iliguage aluh. This 1nt11rmallon W111 afs11 oontMbute to lhe 
rt.sour<.-e packet 

3 , The 1n1em WIii WQlk W11h one student Wllo has t1an,c1i.,a1ea lh a soa111st1 
1mmefsion school ove!!,eas. 

R~ons1bil/ties: 
• Revle\V-and evaluate tangua,ie 1esourre& ava11abte a1 1Me school 
• Dlscuss teaci,ers tieeds a11d -W1sl11,s1• wlU I spec,fk IB'IQUBEfe leacJ,et 
• Orgemse and meet with lhEI Spanl&h t,myuage c;1ub 
• Proouce dran l~ource pacl<et {01 SPa.nrsh teilcne, oasw on researc~ 

an,I wur-1; w111, stL1<1enl~ 
• S'aluate ef!catlVeness of resource paci\et tor teac:/lers and srudents 
• Pres.er11 nnd/n9s 10 lloaro or rrussees, 

fo(ecessary Quafifical/o,is: 
Majclf/Mlnor'Sjs) Sparnsn mnlor 

Preferred Courses: SPAN301 

Computer knowled9e: B!!s.c knowli!:d!JE>OI· ttoiv to use lnte,11.-.t 
Eouc:al1onof reGoorces. 

• 



 

 

  

Other skills, comp1it11m:ies, knowtildge neededlpreferntd: 
1n teres l in worl<. ing w1:h pM1Hlry level ch ird ren 

Application De.idline,: 3 July 

How ara the 150 hou~ to ba complalad: 
Weekly interactioo with Sp.ams.ti language/culture interes1 dub 

during school lunches 12:30-1 :30. Ll•nchli'ne groups run 
12:45-1 :25 

Reseo1 rch or sources f1Jr p.ic ke1 
lr1div1dual interiii.::t1un w1tb irnrner.:.icm s1uder•t 

Site Start Date: 1 9 July 

Milestones: 
2 Augl1st: Report clue on review of 'c1cilities o1n(l 1e,1cher interview 
6 Sept: Prclirr:,nftl)' roport on resource pflckc1 to Lflura, Stuart flnc 

tea crier: 
Whst is vJDrking 
Wh1lt is rot working 
What 1s. reeded 
Wh 111 is tl)e pl an fot the resource packet 

22 August Draf: of final report 10 L.iurcl aml Sumner teacner 
Encl of Qclober: Presenleition of resource p.icket 'I() Board of Tru~Lees 

,:mdlor lhe le.:iders.hip Te8m 

Learning Ou1comes: 
By the end of the cou.-se, the in:em wi II be able to: 

• Recogrnse. c1nalyse clnd .ipply Knowledge(s} or their B.A withn .in 
o rg:,1 n isc1 t io nc1 I e ,w iron men t 

• Ev.:i[u;:ite the structures and processes th;:i\ org,inise practice.,, ;ind 
oond1t1ons m the aommuf'l1ty. 

Speci.il Notes: 
1. Between 24 Sept - 11 Oct StJmner School has a two wee-k holi\1ay. No 

classes or leache1:s will be avail;ible during this i:;er1ad. 
2. Sluder•l Wlll need own transpor1at1on or be w111ing lo tr.ivel by bus to 

Sumner, The !'3 Rea Bus lec1\fes UC evert 20 minutes ~nd arrives in 
Sumner 50 minutes lc1ter, 



 

 

  

  

8aetielor ol Arts lfl'!emst,lp Project 

Comµa,,y/Organ,~Uur, The Chtl.sl<1hun:It l?tMS 

Proieci n110, Audit 01 The C/11/:,tt:hurch Prass t1fslortc Marerlllls 
P1oiec1 llalP.rancs Number: S210/CP/8/P 
loiern Pos,uo,1 i\lle Researctl9r 
OTQa.1L-et,o/\ Supeo'IIISOc. Andrew HOldan/Ji>a11ne BatlanfYnl•· 
~oademlo S\IIJ<'..f\llspr 01 , Co, nella Sear-, 
Ca~1erbu1 y Museum Curator Stop!leo Ruscoe 

UC 
l.l1111VIHI.Sl'M' Oi· 
LA lil:.lt!ll l[t\' 

,.'--. ~- .......... 
, t .. •• 

irn, Cn,1sto/iurr.f) Pless ,s Ch1tslchulch s 11!1.odJ"IJ madlo 01on11,s;llluJ1. w,lh.l di1ily 
newepaper, t11t.W&Vfebsile .:if1d .ttabie,. at Mmm11nny ,,nwspBllOtS and u; 01,e .ot 1ltr 
01au,1 bu"11\llSSes •n me t>'ly, 

Pro/eel c»scrtpJloni 
Nl)-Xt Yt!'3"f1 Tft(! Pt't,.&$ ~d ttavo lie!,: l~rh venr annl\lur-sw. The o,~~11Dtt ,s- al:10 
mov,~g o!Ooo '" ca/IV 20\, 1/la Cn11~rd,ufl:r/ i'>r,nis would ttkc a,1 1111o1n co ,11A1•1 II~ 
hta(t11lt: rrn1le11al!i. 11• p,epw~tlon 101 tn1·, move '11d 11.i ann:iVersa,v yaht In constllls11on 
WII~ 11\~ Pfdasstafl • Cantm1Jr)I M~eum °'111101, ii~d I~~ ~~•.m« ann .,,. 
,upolvlsu,, 1he ln1e,n .,m nsl. desc,lbO, 1ccu,1J .lhe loca1io11 .,,lh\,111\0 q,111:,11 bulldu 19, 
e.11alullfe ll1e hrr;tonc:31 ~g,-11hcwnoe- .and If u,1"19 .-lloWS-i fJ3Seu ma pu1enllal value ol lh9 
""(lf;IC(I' 

fl\5 ,a11ehtc.1s WIii tnc;ludt.t dc)c;urtum1.s1 book¥ oho1901Bphs1 ptuntmga: 1,oph1e5 8'M1 
n,n,1n1od aen(noal~~ 1u,'n1~Nhr» ~nn n,ole!.Slonal •~ll!l'(l•nl 

111 addlfloo lo woOong wilh fo1,fliJ8 ,;taH1 lhc ,ntoro w,11 eri;I) l101sa 'MU\ 1,1 a.rnto1 frcrn &he. 
Canttrl)uoy /Jusevm, who will he 01«»1fno a m•i;i, e>h1blftnn 1n '1f"lk lho ,u1nlvru=rt 

Respons/bi/1/Tes: 
J ~..,.doh• l/l•house puolcation (he /lilllDI)' of 1'7>9 P1sss,'/11lclJ cove,,. lhe 

!i/QQlll~•~•~'s 111$1 QeNiji)' 
2.- M .. aa u11pu04tSht.-"U vefS1011 lhit 11is1orr 01 TH~ Press wi,ie,1 cove,~ Ahe ;)8n0d 

11\rouph 11>6 p,.,.ss nsr anruve,..,,111 
J Rllv•ew prop,i,·od l1$I of 1dentlflod .iMI I0"'11ed a~elaC'IS and aren111~1 ma1e,1~1 

o, tl1~sen101 mt1n3gttrn«1t a,ea, Cahlk>gu.e Jt1ese Otm1, q1, r,l:0¥Cl1!1d e-..001 
d..ala..b3St! 

1 !/, C<>l1$Uilat1o~ w11h Gl)eo(floaJly -,ssi_anec personijel, rue~1i1y a,,o lilllo•ogve 
•11e(2<.~$ ai1a aot lllval O<•lurial Ol\ p,uvldod ext:<!1 tlilla!J,,,.,, 

5 Cbmplooe ca,t•logv• ol of~er l\!S1or1c artf!lacjs Nlll1tn the tw11<11rtn 
!\. Rt\sull1' wlll tie oeni weekly II) 4t.!ldatrli,\ atM~ol .inO C.1oll!cl1lul'/ Mu,Oul1\ 

r.umtar, They WIii ~t,;n bi, ur,klad"'1 Ir, 11,e P,es.., tnbanel l or tfalt re1J1ew 
• F'IL'Se11I ofl) f\'{)0010 EQ,10, , ;l911J,1 \'llihda\(i),a,,e, a(JII w~tu,n W•f11'11<111 ~, 

dt1lablisit-'. 

N11cuury Ov11/lfit:alion$.! 
M11Jo1/Mlr1011,(a) All mlij()ri w11n,n fhe Bacllolo, el Anl' aapecially 11,~10,y 
AnUuopolQgy Mr,dlo a,,~ Coll\lllunlr.,,llons. •JKf tho!IO Jn1s1·001ed "'Wo<king w;u, 
l!l~lllOl:1, 



 

 

  

Preferred Courses; Thme arc- no rcq J irc:::I ce>L rsos. but 1 hose courses that 
devc-lop a o appreciation of h iSl(l rical a rtc-fac1 s are pref erred. 

Computer knowledge: :=;;eel. word processing 

Other skills. competencies, knowledge needed/preferred : 
At,,hty 10 work ifldeD"=nden11y 
Aboh ty 10 to1;k~ ,ni liative 
Gooo Comm1,1J1ication ~kills 
Gooo 1,me m.;nagement skills 
Research capaoililies 

Application Deadline: 14 Jun1;1 

How are the 150 hours to be completed: 
At intern& dIscrc1ion, im:f1,1d1ng rng1t:, ;;i;nd Saturday and Sund<1y, but will 
need 10 wo rl<. in at I easl fou,-hou r ::ilocks. 

SI.art Dale: 12 July 2010 

Site Start Date; 19 -31 July. 201 O • Induction an!.l irilroductiun of inlerr1 
:it a few st.all mac tings bcfo re beg In ning catalog uI n g. 

Mitesl-1:111115,: 
1. 9 A1Jg1.1s1 ITleeting: Report an prog'ess i;m~l r1:1vi,:,w c;! infem·,; 

assos~mcn t of v iabi lily o1 ta rgc-~ g::,.als and use;:ibility ol database after 8 
hours (2-6 Augi of ca1alogu1 r,g o111c1J-s. in :kldi ng c d itor s, Oat<lba~c to bo 
se~t to editor . .;vrator and site:'academic 5'1per,isors by 6 A~Q1.1!l-t 

2. 6 Sc pt Eval J.::ttion of proq rc,s (ill least) SD r ours. 
3. 1 Oct E11,ll1.Ja1,o n of p rOgrnss 
.:1. 2Z Oc1: Presei11a I it;,n of F 1naI Re port to Ed .tor 

Learning Outcomes: 
By Ire e ~(l Q f the (:(l\1($€, SI ti den!$ wil I b~ able 1Q: 

• Recognise, :)nalyse and aq:,iy knowledge(s) within their maJor to an 
or,;i,ani Sill io-nfll en vmJ ,, m ent. 

• Evaluate the struciures anc pr<Jcosscs that crganisc pracliccs ar>d c1Jndil1<Jr>s n 
[be l.'.omrnvrnty ,.;.ritl bvsins1ss ~V<J1lu, 

Special Notes: 
Successlul cand:date will sign a con1identiality agf~ement. 



 

 

  

  

rroJect 'Title: Social Media and 
Conflict Resolution 

UC 
l.lNIVl'.IL'tl I \' ( l ll 
CAN1'ettm ll<V 

com,,anv1orga-.11zBJ1on 11t11 D1sa1man1e~1 ano Ser.u111y Cen\fll ti,::c) 
lntorn Posll\011 TIiie Sucial Media Re:semchc, 
Org3nfsatlor1 su·porvlsot . Kole Dewe,. Natasha Barn(!!; 
4 0ililemlci SlJpetvl$0TI RO~llma,y (]11 P1~5$>~ 
Prolecl Rel'eronce NU[Jlbet; 

Application Deadline: 7 February 

Tllo OlssrirulJ)efltaoo Sec.univ Centre (DSCl ts ll non-oovemmt>-11131 
oroamS<1ltQn 11101 at:ts as II reso1 ,,w Q.lnlro ,,or etternattvo 11111,~1nu on 
u1sa1111111nen1 and secu11\y '"15"" hall! lnl!lfnatlonallv ~nd wljt,ln 
Aolea,oa/N8.W ZoaJancJ lnta1r,allnrra11y U,11 DSC'11~dose tl!!S 1n 111n Un1lotf 
f\lailor1•· Its co,<llrector1 01 UowfHl. ls a n•Bmber ol 1he United Nation>< 
Sec...,,A,y 01'11eral'S Advisory Board ur1 D1sa1rna111ent Mailers. t..oca1ty, 1111' 
OSC 1, assoc,ah!d Wlll• Ille New Zeata110 F'eaee Fhur,uallon, but ,s e 
sepaflllely 1!1001 porated llocfy, wlllt Its ow~ Couna1I, The DSC'$ CO-dllector Is 
Con101andc1 Roben Gre~n (Royal Nav')> rct'd) F>le<!Sll seo the OCS webeilo 
at. t!1lb.•iwww.,llfisai111Y.>11U1~,,uunrung_ptfQ 

Prt>Jecr De1c,fpr/o,,: 
T11ls·p1 oject will explme IIOW lhE falesl cJly,tal l.!,cl11,uluu,.,. !!lid liOclul met118 
·sires t1~e f:aool>Ool< can bl!-used 10 12100 ...,-a:,eness abour the poss1bl1111es or 
non •v1Glenl 1i,si)or~ lo O)nfllCI Tl18 illlern Will locus on h/JW l\!lllllng, 
1111eracllve websites , andfor social oe1wo1klng spaces 01m 1nrr0duoo yoilni;r 
pe6ple to me p,tnolples 01 oonllrct rerotullon ,n entcna,n1no ~l'IO lively ways 

Tlle profoo1 1s ~ componem or rea01>1rtg Yornn Global Respon. lblhty (li'GR) 
- a re•flO""" by lh" 0$(: fo l llf.'•r,,.,on11neotta1J~n2 ol \I>~ 2no;>, IJN SI\ICly un 
Cllsam,en1an1 Educal10!1 l 11/! DSC rs lmplall11'1111ng a ,111~• ol lh11se 
1e,,""~mrr,-.nfdatJons by ,m;ee1 chu19 artO 0eEJ1ug dy1tSJJ1J'I) sr1d eng11gi.1Q 
111,e;11e11ve media e~i,eneoce$ tot you111 wtlli t~e 10,111 ll!!rTtgoal ol 
1/,oorpi/rating them 111\u ;, lll,,p,oNt buS1ness. 

Wh1I~ 1t,ere ,s a lot 011osco1oh on lne v10te,,1 roows- or many computer games, 
more ts little lltci'ature on 1eao11lng the opposite - \he ;;(Jwer or genies as a 
roree 101 goOd, cvrrenuy the centre. is working w,111 1wo 1oca1 games 
developer.& in c ~~slc!li,r~ 10 ~•ea\e V/8~ llOrtalsaoo 1ntetaet1ve ga,nes 
i!IUlt/1tl ,~ls. VIIIIO•i . The lhtllrn w1111es,,a1ch CUl!1'nl pOJIUlf ilnO disMll\!iment 
edur.alion nielhnds· tlncludlno Q,2.m@! ,nfl!raCflve webslies and sor.i.st 



 

 

  

nclW<''k1ng 1n111a~,•cs1 an~ 1oc1,s o, an ~~ca,, on~ cs,9,1,u 1e<Mc<VD~ 1.,,1 ,s 
o' pmbcular 1nlero,t lo lherr 

Responsibilities: 
• In oonsullat1on w,!h acade ru, aad s,,e scpe-..;o•s_ lr.. 1111e· o w1! 

c◊mplele a l11e1 at,ire rev,ew on ha,1<,..ehs,1es. 1ames anj scc,al neO,a 
,~n Oo v~uO :;, ,nlQrm y(llJn;; µC"l;ilc a;i,;u1 no>•c<J!~ "ilVl \? rcaQi.c 
conll1cl and ongago tr<,m 1n aot,,01-,0 1na1 vsc •~e ~""<-'P'cC at oonll~1 
<esalul•on 

• In 0011su1la1,on w,th acaderm anO SI«· S.Jpe<,-s~rs ll>a ,r1e·n w1! 
decide on the d,g,1al med,a ~-s~e .. we I•~€ 10 lve<os on ric,e 
sp<'<01f1cally log so;1al no~rk,nJ s,10:; l,l<c fa-et,,,:,!, ,n1e'""'"'~ 
,,o~sllcs. or oomputor !}ame,1 T--., mte·1 '"" so~• 10 apoly tho 
kno-..edge ~en~r3\ed 1h•<>Jgh lhe 1,1.,.,8,u<-,. "''""" le ,re c1g,1<11 med,a 
of h•s•her choice 

• Tho ,nicrn w,11 prcscnl the 1,r,,,,I rcpall •o :he C:SC ""d P'l""dc 1,o;m 
w11h 1nlo·ma1,on at:xlul ~"f ,<>,~s ili•y ha"• <le·,e•~ lo, ~am<>s. 
,ntccacll\'C wc~Sil<."S o, scc,al nc1...,,-,,n9 , !es lo DSC: Th~ 1..,,1 <cpo·I 
will be a coma,naunn ol 1ne ,,10,aa.<o ·ev..,...,. ard n,s--.,, spec,J,c "'"'" 
med•a appo,cascn Ii ,_,11 be <lr~c1e<1 ·" ca,t,t-,1,"J :o ohe TYGR 
,n,t,al ve 

Neco11ary Qualification$: 
,,fojo,,Mmoro[~J All mJ,"'S ,n 1no fl 0. "11P,:,'-'""Y ,r,o,.c Iha' "'''"·" 
c"Uc~I lh1nk1n9 and o<ot,loe'n ,cl•1 n9 

Comp"te, knowledge ~rel@or@C. 
D~••dopmcnL or ~ fa'-""''°"' PJ~C. c, "'!"'""''"". ,-, i<ai'") 
compcler qan,es o, t;.o,oi,ro-;i o, "'"'"'""'"'"" • ol ~ weo-,,• 

Olne, skol ls, compelenc1es, kno.,JOCJge -"•"'P releu...: • 
ln10res1 ,n pe11<e yoJ:,. ,o,:,al rreel'3. ccmp.,er gamas a'Cl 
educ5·,cm 

Start Date: 21 Fe~'""''' 

Sile S1a,t Oate: 21 Fe~ruar~ 

Milestones: 
• 21 Feb - 18 ~ace~ In cc~soll31,on ""'" SOie ara 30bcJeOI,~ 

advisers.. ro,·1cw htcrature an '"'" ,a,,<re US<>S a! new mc,c,,a 1031 
ma..,, learn ng aOOul peacel"I and no, -,t::<eol 51 •a1.<g,es 10 
reso ve e<<1ll,cts en~ai)nJ a.-.:J .,.,,"""' c fa, ~oani paop ~ 1,.,, 
page summur; to Acaccrn1, A,w.,;cr l"ilu'.:lenl~ ,.. I! ,e;-.o,r, 
advice on scu·cee 1c <:<m,ulC) 



 

 

  

• 21 M&rcll • 8 I\Plll KeQ~10g ill milltl 1110 ll!af>tliJle 16Vl8il' 01 
mffdfs end for.hnnloglRs, f<ivleW ilrara~tre mla11nn 10 lhU 
PtfO!lpl~~ ol conli,01 ,e~IU11on S11mrna,y 8 -8 oago r,,pon ,11 
,·avlew>\Utlm11teo !Q ooth aoacteriwc and site adv/sera. 

• 11 -:!ll.Ap(lr: In COllSIJl!ahon Wllh lite acad9)11il! and'"'" 
advtSers, and OS~,.gsmu19 and webslledev•IOIJBrs, IMem 
01100,e~ a mu,e. ;pool fie ltlcu» DII e1111a, oornpu1e, ga,oes 
tnteraat,v~ web,11&$. 01 taaetJoo~ ne1w01111ng s,te to locus on ieal 
worlcHipphoat,ons of wha1 t·,as b~e,, 1eai n, lrtl)T, \I re rg~i'uw ot 
r~1evam llle1aturo 

• 2 - is May. Wlfi,n14 ol a1all repori 111n1 elaborates ,eal W(JJ'la 
applrcatlon 61 tdeos Spe~mc 1equ11emonl.!I ale dependo/\1 upon 
media ohooon and .,.,11 bo !.peG1ned ,n April, 

• 16 Mlly• Sub11,11 draft 1epo,1 W OSC 
• 23 M1,v - 3 ,Ju11a: RaVlse a11"1 sub11~1 hmJJ repu,1 tu aea~a1111c 

,;uµ•1'11w1 a11d DSC. Or&I µtese111aJJun ot 1apot11u DSC ""ti 
Con,pur~, Oeveroi,e,s. 1s1uoon1 ~an sullrr11 e more a~ade011t 
, ~poll ~aaoa on lhC 111etnlun:, 10 me ecademk $uperv,sol and a 
moree!)pl!cd rer,011 II) DSCJ. 

LMrnlng Oulconi~t 
By me t!nd ol 1110 OOUISe, SIVQ8111S wlll bo nolo lO 

, Aectl!jflts!.!, aHalyse ana Bp;)lv k11uwletlg<i(2J acQuireil Urfuugh 8A 
oourses 10 a parncura1 c<111cauona1 r,,01ect 

• EflecUveJy •flieract wllh 01~a,usahon.s thal ope1ale at a focal, 11alJOr1al 
ai,u !illubal l~vu1, 

• Design l)<ot.,nl,;.. "'" !J".!JQ Ir, .,110,u,v,;, lum 1lianag~mur1. w,1111 t l!/'Ort<-
31,0 prown\ hnu1nga to ~toital1Ql0m 

• 0emonG1ra1e ;io unaers111nd,ng 01111a key Drrna(ples or oonllio1 
•·ooo•ullon ann translaltl 1na1 ~no\llledgtl 4n!Q ti O'arfiQIJlar edu0nUonn1 
•~tervant,011 

Special Nole:.c 
• R>r 111or ... \nlli•1J1•II~~. P'"~ ctlec:I< or•\ Jl,I• 11r1 

l)jll;, ,www,lm t>Jt.nfiiJlk&'tanu ITI[l!IOl'llqtll G3nfin(.. ~I\ lrr.!k~a bullor 
wm1d.hlml 

• Oot01e the lnton?law 10r11n m10rn~n1p on In!~ r,ro]oct. glVo ~om~ 1nougn1 
lo ,~e soofal me</Ta vn11 l/11n~ you woul<J ltko v, ~"1\ WIii~ whutl•ar II •,; 
.iofllllltle< ooroos, ,nlaractlv~ W~tlalt~6', or 18oebook or snothnr tyPI? ot 
=al rm>dlo 



 

 

  

  

Project TIiie: 

UC 
I f"\1 \lll llSITT Ofl 
CAN1'l: 1Ult '~Y 
""' IJ --. , 
I -UI ... ♦ I ... 

Baverstock's Art Exhibitions Catalogues: 
A McDoug.an Direclor's Collection 

Bachelor ol Art:S Internship 

Company/Organlz:all011i Macmillan Browri l.Jitlf.a,Y 
lrnern Po5ltlon n11e: Ari Ar~hll'O Researonec 
"'''" Adv,.,.,,. ,1111 ov,1111y 
I\CB.Clemlc /'icN1ser: Dr Emflle Sl1?1a 
Plo)ee! R1>tere11(l6 NlJ!111Jel s2111UOCall&c:1Jon,,,31NI 

Application Oeadlfne: 27 June, 2011 5:00pm • 

n,~ M.c,11111~11 B,owo l.lb<a,y ,s Ille Uf11ve1si1v ol C.,nia,bUllf's 1esi.arc11 c0ll"c11ort ul 
New Zea~i«:! alld Pa0iflc Islands male11als, w1d~ly ret1ow11 by &.«.-afI.1\£1!; ,n lh• 
,,~manltle!. and 30Cfal ulenr.e Ttie l lbr~ry s ,;ore ooJlci;llO~ Wo$151S' ol If/Sr 
M&,0011 hool\s, pampt\lalx 11rrrl penod1<:al;.. log~V,er w1lti ~ltiOMJII r;olli!Cl1<>nz nl 
ducum&rtlctry an.:tuves, pl10to_g1apl1s a>H.:hll8ci.ural d1ttw1ui1~. p11n1i;1 ept1e111em1 
vodeait, CDs. t:essalles. The Doc1;111ei,1a,y Art:11,ves Colle1:1ib<1 co111p/lsl!S T1atla 
Union reO<llliS, personal p.ape,t, g.une,eo lly Mernbels o/ ?a, 0El'rtlen1 and M!n\stel'$ of 
the Cro""!, ~rion~I ai•~ f;vnlly 1)3pa1$ cornplled l:ly lodfvlclo31$, 1~e 'ei'.llfl!S or 'T• 
RnnRn!)• o No~• Tahu 11n1v.,rr.f1V or CantA/bllry rec,;,rw- Ute i,;,a,,v,; ot w,tunr~,y 
groups.~tvli- in UHi c.,rnmuni1v, ei=-. ffli'. c:oll~lon 15 011t:i11Wed t<,waltliin•"-'JJPorlh'IJ 
tho •~s<?ard, )ll?edS of U11ivors11y of C0111e1bu1y stall. stodems and the Vlido, 
oommunny as Wc-11 llS pre.serving 1cool'ds or hr,-,1oral s,Jnlflcance. 

Pre/eel Oescriplfcn: 
1111• ("icject " 1ess:11oh based wrll will locus "" Ille 8avbrr.tr)d paµ,,rs. W1tllarr, 
Sykes t!l{\l\!lll.lo,;I,. f 1~~3· 1~75) Wl1S .S<.,c1u1my ol 11'1.0 Ca11\e1bu1y SOCIO\Y ul /\11e. 
i>art•~me eu,ato, 01 1he Ro\,el\ MeDoug3il /\r\ Galta,y r,orri 19~3 lo ,sso t1ncl 
D1t"<!I01 {full llr~e) 01 tnQ McDougall Ail Gtl.llarv 11am t~60 ,10 e, 1970 ,,, 1950, llw Wlb 
ert,cted a Fetlow or the Royal Soc,efy ol 11m. He 111e,,-ageo oo maio, a,nitl,ll01\9 10, 
•ho Chosrotwf(lh Cizy COVflOIL Q,J>ci 21 IOI' lhc /\)1~ Soale\Y, For ma,iy or lllese 1,e 
p1GQ,ared 1n1i ~llltogues,i.no wrol<> ~" 1110 aovon1mn9 

The &avetatock p~pn,s is a very largo collao11011 Witll • n1JfT\Oor nf 111lle1·en1 ,enes (llll 
- Ullalogu.ct. corrcspanoanoe; e10..1 Dul tho 11~11~~ ttvru~le 101 11 11 $0me11mes 
<h!lWW'illC> end ,o~omplel~-~ P'!')C--QI wovld tOQVs on 0"1to.~1"1l ;md C1.1ta)Qllu,rg 
procroely ,u,l'J consiste~ity all \lie el'l eatarogoes lrom ltt1s cotre:et,on a,,d• ma~,; (~i; 
mvAluatlls 1••011,t,,. nn New lealslld Art w~ir.l'I ls.avallalll~ nnllne 



 

 

  

Responslb/111/es: 

Tn• ,o,,:oscro c<odsm ""'" oo l<'U,ng In pa,L,c,pa«e ,s ox,,....,,» •c~ ,,g t·a,s,c0 
lrJ'""'" ,n ,he "'" or 1na L,,..,.., , <1J1aoo;e sr"•"' a<""'" as .,, """'' work Meed 
,r,,n,ng ,,., may oc =,u,rc~ 

I ~ '" ~c1 , ., la, a 01 oia,,.,.,ai l,om " ,, ""° ,,,, :.., v<e ""'" c,>lC,c,,o , 
~ ~oodu:I ,.,..,r<h oo ,,. c.:.lo cqu,_. •~•msel-,s ,dost,t.,,,1 an,,is aod 

vc"I) ,; o ,,., ,o ''"'" ~aoc, a " d O>:aoo, 1< 

1 w,,,o u~ ,no do,a,1,:,j Cc,:c1,~t,o"' ol ,,e <~,oo,;,o, io,,_,, 01 '""'' ,o 
"'"' 0•~•'1,n~ o, ,~ult. o• ,e,ea·ea. "''""'"'"' ,no --«<"o """' 

• S"'"'""""' ~"" "r1,an o, """"" c,<,lnS"" ro, ""~"''" ., .., ""'"' 
5 In con,ull•l•an w,1\ .. ,c-r,,v,,t ,r>.1 acaie .. ,,c """""', M•!• • 7!.'.J w••c 

,, , ,,ei, ~" '"" Ha ,e,,1~<0 a ~ ¢0101¢0-"• '1>•e<:a,eo !c, one , eo •••~• 
(;_,11oc,"'" ;,cbQ"l" 

,_ M,a.c a ,,, ,1 ~,,:,scnoao,on to '"" ~~•o<ai C"""- ~"""' 1'~oo'~'cl c • 

Hec9ss11ry Qua//f/c111/ons: 
,.~jo,,~1no,s1•1 
/\II su"1e;1< ~,,~,n tho ~ /\ , 0S0<'0'0Uf A-I H,<<l'y an~ -h001' ,aC l<,s,n<v 
t ha•• ,n,~,e><e<J ,c ~mk, 'II ~,th ,vi ,,,~,vol male,'JI "'" ~SO "IJOiy 

~,~terned~"""~• A"' ,c, o, oac "" A'<' , "<••··"'""''·-••' ,, •• ,., '"''" .,,.,~,. 

04h•• skills, competencoes, ~no.,ie<IS8 ~M<1,,.,.-pro1e11e<1· 
Cc"""'"""'-'""'"'"''•~"-'"~•""•" r ,~1 •,c • , , "'"'-I '" ,,,, , '·''"' 
~ •. ,.,, _,c,,,,,,.,., 
:" '" ~- '" ' ~·" o .. -, '"' '·'"'' " A; ,•, ,o ,,,, ,. "''" , " 
~, ,,, 10 ~, • ,10"0 ·oo,·1F, ,~, n, ,;;,,n 
' SC ,o • ,< "o -,.,,,s 

I-low are Iii,, 150 hours <o be compl~1ed va-,o,•,_ ~'-"-'" rua,-~''"'"',, 
'"''"'''" ' ~··• . ""'" '·"• 

Siar! Oate. 11 July 

S11e SI.art Dale: 11 July 

Mllesto"""' 
• ,,,,,,,.,, ,,,:;-cso ·ce, .. ,~, ""'' o,,;..- ,., ,- ,, o ,,:.:;:,.•~ ""~'" ·c~.a .•>lo 

,.,. '"P' , ,eso,,, ,.aco,,01••S< 
• w01-,,,"'""''°'~' ,~"'"',.~~"'"-, #..,,,,,.,,. 
• T,,,,,. ma;·, ,,,-,1 """'. a·,o, , •• ,,," v,e·•~~;-· c '"'""'"'""" "•" ,,, , "'"" 

•c:,o co'"' ca1c1c,c0 

Learning Outcomes· 



 

 

  

• 

• 
• 
• 

s'""'" • ' ma·,·,ai 

• Special Noles: 

' 



 

 

 

,.,.,. -o,c.(' 1...- unt """~ ~I ""• i,,or.a ~~1 •y~ ee"E11 rm:11:.0'V\, -~• ,.o)tflOl.lft; 11rt ,_.., /ff 
~"' rJ,,.., D"JM. OCI tlr i.tl"> _ ,.. ('.ft- \ftl, -. fin Jicn-t'Wd~,v, ,. fuM .. .,-h.d,_ Uh..,fl~olt~cm,:: 
'""'" '»~ hint 1Wn, or.UOO-' '"" .TQ,..J;; 1/W , .... 11• ,.,,.41 mi'Silt•r~.,.,..,,..,a ,'4, 



 

 

 

Project Trtle: 

Bacbelor of Arts lntemship 

Company/Organlzatlon: 
klttm PMitioo Title: 
()rgapiMUonSw,erwtto,: 
AcademicSupervtser: 
Project Reference Number: 

Appl I cation Dead I in e: 

Project Description: 

.Responsibilities: 

Necessary QuaJlflcarlons: 
Majof /llinors(st: 

Pref.erred CotneS: 

Computer knowledge: 

UC 
U f\-1 v EH.SITY 01-­
( :Al'TE n IHJ l Y 
,,,. -,,,. .. ..,,. .. liti~ 'lft:Jl#I •• \'\,~ .. .at"' .• 
, rllll:T< Ht t.C'I. --~~~I.Hi,-.:-

Other ltik oompelendes. knowledge needed/prefeffe: 

How are the 150 holn to be completed: 

Start Date: 

Site Start Data: 

Milellooes: 

teaming Ootcomes: {Academic Adviser to fill mt 

Special Holes: 
• Sludl'lnta 81!!1ifldl!ld b IIIIM/-..ii6aa Rulll: bl!I 111,-tieMe- ;b ~ ~ pen!l0II di.Rig 

1he week d +••· 

• Arlt ... meelng will be ■ W ■ 

• Dwed applc:111101, cow:, Jiaarer'I ~ Oiredor 



 

 

 

Students wlll need to apply and be se'ected for a p reject before being ab e to 
enrol In ARTS 395. 

HIJW lo .a ppty 
Th Is form can be filled In on l lne. Pl ease complete th Is form, print It 
out and return it to the College of Arts office, with the following attached: 

• A cover letter detailing your suitability for the project you have chosen 
• ACV 
• Academ le Transcript (download from UC Student Web) 
• TWo letters of reference, one from an academic staff member and one from 

someone who knows your work ethic. 

Project applying for 

Nam"' 

Ema 

Minor 

Home phone 

Prior to submitting an internship a ppl icati on it is re com mended that 
you contact Careers, I nternshlps &: Employment. They will be able to 
assist you where necessary with cover letter writing, CV development, 
and lnte vlewsl-.llls. 

Go towww.canterbury.ac.nz/careers if you have any questions. 

The completed application form and ace om pa nying documents should be 
delivered to: College of Arts Office, Ground floor, History. 

Students will be Informed If they have been selected for an Interview two 
weeks after the closl ng date of the application. 

If you have any q uestlons, please contact: artslntemshlps@canterbury.ac.nz 
or phone Gwen Stand ring on 362 2253. 

For more information on other internship projects please check: 
www.arts.canterbury.ac.nz/internships/ 

Project Code Reference No. 

St1.1d,..nt numb"' 

Expected graduation date 

Cellphone 

current address _________________________________________________ _ 

Postal code 

What days and hours are you available for work? 

If selected, on what date can you startworklngi' --------------------------------------

Can you work weekends? 0 Y N Can you work evenings? 0 Y • r J Do you have your own transportation? 0 Y O N 

Do you have any special requirements for safety In a work environ menti' O Y ON Do you have any criminal convl ct Ions? 0 Y N 

How did you hear about th Is p roJecti' (Choose more than one If app l lca ble) Su bJect website □Poster UC Careers &: Emp l~ment Website 

lnternsh ip website D Referred by lecturer Referred by friend □ Referred by staff member □other 

In 400 words or less, please discuss a llfe experience and one course, or two courses that helped prepare you for th Is p roJect: 



 

 

 

Stud@rsl: A.dv cc 

Oepartments: and 5c hool s: 

Transf2mng .5tuderts 

·--~- --------

o utteac.h 

UC H om1!! > l\gp~rtme:nts > Colfe;ge- ot Arts 

Internships 

• Cyrrcnt Prp1ssl1 

,. cnwse I oformmmo .. Fa ►• PCAJPCIJ. 

Reg;stration of Interest 

N>mo 

Minor 

51Ud@nt: number 

GPA 

Peim anent addre,;.s 

Peffll anent horn e phone 

UC term add.-ess 

IJC tenn home phone 

Cell phcne 

PO:!-ft:!fT'8d COJltact 

't'IOlll"!illdll!i: 

CJl.edctng for aa:uracr 

Cla:s:;1fytn,g t@a>l"d!i: 

~ Coac:hmg 1nd1V1du.als 

l I Comm uniiy/go'IA!!!mm ent 
affajr!5 

Companng res.ult!:i 

com p1lln,g stansbcs 

Conducnn9 1n'h:l!l"'llll:!Vlll5 

C.-e.abng ID arts or d1.ag.-,ii1Ql s 

D.at.i:11 enby 

O.-ill fbng f"e,ports 

Dr.amabz1ng •dll!:as 

Edi hng .dowm E!nt!!ii 

Olh@r 

Inl~ed In inlan!lihlp!, IR:: 

~ Adverbsmg 

A.-t 

Comm umca'bon5 

Education r~:!i-Dun::es 

B'lv~ronm e:nt 

G@ography 

e,o,I 

Finding mfurm oiibon 

Foreign languag~ 

Ga'lhenng mform a ban 

Lo~ bing m i1$$1.ng 11"1 furm abon 

Hanagmg people 

l'i4ed1a bng- b-etv.een people 

O.-giiJ!rnzmg file5 

P@~suadmg oth-ers 

P1duog out un portilrit 

1nfvnnabo:n 

Public !-peakmg 

R~1smg fund.> 

Go-.emnient 

- H@ahh 

Mon-profit 

D SeUlng ideas 

Sum man sing m a~nal 

Sum m ans1ng information 

C Tea<hmg/b".aim1ng 
md1viduals 

0 Updabng fol•• 

0 Web b.asCi'd sll.•llii 

l!j Word-pto~s'!!:ing 

Worlc:mg m ii be~m 

D Wo,lmg m 1'!.olanon 

D worll,.ng Nth youth 

Wnbng repor'l!i 

D Soaal policy ,ssue5 

Tedmolouv 

E"l lheao-e 

W@b-b.as~d 

cam m uruca.hons 

Feedb:!icl I H elp ar.d Acc l!!s:s1b~ht'f' I Co;p-.,.n-gh.t iillnd O.scl a1mll!!!r- I -t: u mv-l!!!P.utv af Canterbury - Chm;;tchiurch, New ~ealillnd ~ 



 

 

  

UNIVERSITY OF CANTERBURY 
Te ~/lh11r"' lfitr11111ga d Wtillalur 

CourM oo"' o1nd Ulh, 

0 eJ)a,V,ttt'1lof Scl1ool 

F~QVI\Y or Co/10941 
Contact por,on .ond 
phOOQ Otlmbor-

t 1,0t:~( "' \ t i, 

Or: Jc.~,ir11 k.11111111111 ~,1,,Al 

D"I" , pproved by ~00/Sthoot 

Oato '"'' d r3'1 .ipprovi,d by PVC 

Otta. ot Board or ScudlH or F"acufty ap·proval 

Dttto roponei:t 1o Ac.douiic B<i.,d 

Ju:.UJicut.lor, 

l>"1'•H• 

ll.11cbitor vf Atn, • •l•~u11, :.M.!1iv..,I. , t1!)()e.1! hJ 11i.1J11f IA tl•t- /\ttto, RA ~1Udl.!li~ tth! 'tl111 t.. '11•4' N.hllie:,.'I t°'1U,,ti~, lu\v 11.r 

t•••1111 ►1.m,., -.Ol.4'>"'-'<" -.1111~•1111. f h,•y hlJ\ -.t IJ rn•«\W 't..:i ti)' \ 1+o•"'k\~~"' uod ~ Ilk, IJt,l'11 uu ( 'tltll'illly 01«lc.r t..':l.·1,g111"'1,jl A· 11\" 
14 .. ,c-1 f,b,1,l1 •1111 ul Am 1111,1111\tlif, , .. i,1111~(\Jh• 1ulJ, ~an.IM 11,111/'Hll,Uiwf wr ,h,t l\r" .1, ihl.' Uutu•~«, ft,111{ltfl-a11 i11 0111 t i 
''-'IIIUt) l 

iu.tc1 .. J1 1~.'.> C t\11~ ~ vt A_M1, L1'A,nl11,r. llju,I I , ~h\1t£t C.1\0'w)~llt,t IJ~ulU'f(,, 11,.,. UA Ji\1.:f1, ,J1ip ••~ tn~ vf 11\( 1\1'\)1.;;tl) ,H1,-o.g 
lhtm lht AA f(11,-yj1J1\I 1111i.l 1111.1Jmle1I i1•,1IC"',\°l••1mi<•oi l,1 IJ1cl•u1t~1~ vi ' ' " " l ol\•hm).; ,111d li&i.irnimJ t' h111 l••f )1rN ) HIU t lir­
ihlN 11•1tl11 l1M 11,o ,Ofl()('1l f,f , ti(> 11n, \ ~.C", .. ('hfrlflCi> lh)t iArt .. ) , lhlol ( rr l vffi'tlllllilC th., flUlli"III (" ,100::,,• I -:\1'1t'\m H• 1\(111 Ot), 
l i~l(.:c 11(-'\ff:t, E',H•ro,,t <\1h•l.)\11Y Cmv11 Ar1J thruo~h •~< iohwtj\c ,,r tile vVet,, , ... ,. ,h ... Ci>w~,, 1;1f II)( N/ 
M1111111hc1\trc:h 111\I C"thU'l~lo ,\l,,~1t1t1 \ln h.t11 :.lrc11,lly.\i\'l~rr,.,od ,~h:r<•.1111 Q\,),\ 111,~m,lura, ~1111,111r 11,1 , 1.c- 11m: n1•1Hf' l! 'n 
1n, C\;llc~~ " f f;n._gjctt<:-rJ~ OtuU\N ,h11I f -.\>M1mk,. ,.nJ lAW1 lh~ C,~/\ Hut;fu,l\l(l v. IO cf1rCG"tl\ ,l~vt'lt)r Ci\~Ufl111J 
fo lffl 11 \1 U oil y flllflt 1c:r,J111 ""-

1,, tfk.' tu• .. ~ •~ 1, uo11v- pfHjf1.~l1h1 ihfiJU,~• ~1c~~o, .. ,,rl "'few flt't ~)tt~'t'li:1-.-11:. .. l 'I (•uA, h111 1 u-.h11t wlll 1;11, 11 •f\l'\'I fi'1 .. It,) 

•h\l',\\.1h,( lht l\lUCild°' 1t111du111c l"\\llk, lntm\\lJlp, llh1111111ulc hh.1d~O(lt' ~.Chl\'. \ 'i.1'1~11.\ tUli.l ii'f.-\1\mi: llhtlbU\Cl.1111\l UI..: 
\l'll~h\111 vf ti,( ~W(t¢11f4 "'ir"i:-ti.lTt(,t '-l\1lWl~I§ 1-IJO,~C• 6-lu11,g, \\ ilt\.ll1r..'lt >1\ltnill 11""\jllhllUV k11mYl'-'\1~ I, n y-
1loow11i:nl h~ :-rud\'W'> • tc-..U)otl► ,11t (.\1 /1 1•11~1t"'ti,1, \1 ,u 
• \ ·1u~, \ ;•/\ \ , ... ", moij 1,.1\t11.'\Nf..:;. ~ bi.bh.•, 

\fl 11111.Jo.no, 
lo l(:IKltlcr, 
111 1•\l;•)T.,_11 \'Y~llw1lh1tt 11{,.lh-. 

,~ t!K' w1(k1 t:\)1l1111uJm y 111~hhhUij 1•u-r~n11 u11J cmrhw.:"' 
• D~tMJni,lt1m:. th< 1ccl\1tv..-,iwn1 v , 1h• tkfinctl /t(l,ll1J11< 1nfubulcA wf'ltuu •~1utttu111t •h~~u.,1mc110tLm>~n1111m<" 
• Or1J\1Jll'i1Jijl~ th( .-_,,., .. 1i;ilh _.,nl l.'\.IOW"IOtl<lt:& lu 01•i hw,1 ►IOJ\111.lti 
• I fll\(" 1hX' ~1\)t .. ·1111111 to o~,J,111C l llMlkrn1blc ~v,J,:11 .. ·~ u, tl.C- 11\'ll llQlb\lll}' HI lh.: UA jc,¥1\'C 

I 



 

 

  

P(l)poiur;f new regul1111ons. aftd prpcrfptlons (•.e C..kt11f:la, Fonn ef lt\11 elld of th11' t.mpl,ta) 

fi4Cl1 ill1~m,h,p will be ri:u1\'\:l·b._~;lt '"";NCl-~~ltctp\ .lj('J'!Cti1..-{I 1,,-; .. l"i"""'-HO•t. Th~•f"C'-'JflQ \lf'lafl iJl~ll~l41illJ! 
1111Jj,c.'<"1 w°III bit it,Jv¢lt.,rtd Tn ;1L:-cmdianCC with 11111'1! Oi.1m ,ih(' in1\!m .. hip ilirtthU ~nhl ..ca.1lcmlc •J\1i11"l-T"fh>m " rcl0-V\111t \.\ ►A 
f'l llt<•lllmll~ I lu~ \;, ........ wm ll•H ,. W l1)1tlfuh11f111(1)111!)' Pt\1Pilli11I , nulrfl(I,. ''"1~1 ... uh,1111 rv ... , fr~H.'nt,,\!"i, ,,..J 11..rlh 11•~1e 
111 ,11, fllll'Nlt'W \d~lli}I! rri•t.'l'""' willt ,1,e h •l(Jfi~h1r ,il,~~ut • +ht.' 1011k111I,; iiilvh,l\t l)vt'u ~ ( ' hi\ f\O 1,.rum'm,,:.4fu(j ll \Ill.' 

101\'I-A..:r (tum the ur~;u1lJ1»0on, 1' •tuikm wm Ix !lclt'CM:.t.l ~It 11 ~rrrdtic 1>1o)n·1. Onl}1 ~,udC11t11 1'(cc1,11..,1 for f)C\ricc,, will be 
11U1J~,'1I 11\lu 11111 '-i\11 '-'.l· 

P1o po£od toaC-hlngtdoUvory motl"todJ 

rnc- h11tf1~M,, b1 IMI 1ncrdy wurk (')(l~rknrc ,IT !Ob pLK.'(lni:111 II Wlll tk- fl i.'S>\I~" '1111'11(1~1'.I\II Whkl1 lh(I Cui\ ~tllilJIII ,~tll 
he: N(tlllrc,t rv l)Qrticit1-.Uc-i11,h.,,;cu,;,;t"m1111ftll toad Ult'mo1\oat ,lnlol~ ,1n-"l,y,rn9 tho ,1roc1UTl."l.~1r1,, j')rMll~I\ ,,(tlic­
w1.1,~ntt\i.,c1 The: lh,1 11\1'1.•.; \\'\.'I!~ wilt 1,1: l11UuthA'11J"' ~\'' 111111,11, ~,0111lij4.il•tl tw Ilic 1111\'t m l\111 101\.·ti•h,,- A " "'' I~ 
i1,,.1,u1t,1lll\g ~cmltt~P,i. l'tUJC!lt~ WIii bu t\"(tUll<:d U) l~ll!dlMII \.~ ill 0111111<' 1ll•~"lt1U.~U Hit jvun"1f~• •-> 11..:1 , unilliuo«~u,iy 
w,11k, IO (..'\)11\plolo .i 1\1,u:.:, rv1 ,01 •'•VMt .. 1uhu1, Tl~i' onl:M" .mn1~,tm11. \\•Ill ,dM1 be- Ii.HI ft)' d&( fo1a1 ...... 11ip ,u1~h» Tl,~ 
l~H~ ,t)ll +.l ,1f1 , 1,t II l) 111l" 1, ~•00), rk1~1uk111 1~,un 1he \l,o ;\it.& 111t),1••" luh1•lii'l6 (f,\111\1pl~ (,11~, ,.,,,, •• • 111 111 ~•~ 
4,;111( ~,~·t tm.,;,k. IIU\1 \ln('rl. With 1- C'IJOOrt ol htU4JC:nt \ >i!Mlll\W lt>i;OOlff CIW.h llni,;:~ 
Oin.:ipUy, QIK'I\ cQh1'" ul'Af\J,1Q"m" ,~u J•11.1"Jltip11e: in: 

~•1uiuru, 
11,r,,i ,J w~b \Jc11Mt11!f wu!, 1l1C ~1U1kiw 

t:oJc ur c1hlr.11 r\1'1 ,m1kuh 
{lc.Y1hl1 &,Jiilfo1~ (»u~IUl'!:1> &u,I t1-t11lli'!111~t"\lr. 

l11tl'.'1i<.•~l\11tl l'Nf'Cfl)-1 i;OlllihkNll\)lt. 
i\~«-ITIC.lll u r , ufKMJIOI) Ml~ iii •OIO .~ "'1irl-.\mf( lllM.t~. kturl.m1 ro,q'hllUlhllllla. !Ul(I C\'.>1111.; 

vr ~ •v•• If 1fk.J~ ,I I i. ,,•w hfl.'l)i,., w11h 011ti.t1 ... t\ 1\111 

C 1J11),,t1 ,K-'lfo11 ur 1ilr111!1>•t•• Ill fl)(' Wll'l'~,,1+u,1,• 

f'.:\l.lgpi,Y 11i l1111o:tll•h\lh 
11M11,,~-h,u,P,1 , l,'._,eru t4\ "n r,1111\,,,11111·,:.uol .. /jh,11) 

t '" 1111c--\11~(',):.'1t011., 1<>m nil 111. (J\/('►l1tH~ g(n(11 Vl~\I \-1:1 h1ti:11tit11 p \1\f «1¢C' O.ttt\<d t\l 1,f¢\l,.· IO!l ill(' <'th ,~n'Wli!J lfl t 
rici.-twork: h\1loc1 tbr un,111\1,1111an 

.S~ :m:J..:lm l .,\,U.ibu.,_ - - ..,_ -
Comultstlon on acceptAblllry 

\lrc,.,,cn11tl,on,- altl~On.MIII\Ut..ltl.l. Wllh' 
Ali1Mn1 M.,I Qt\aglv1l<Th ,ll . CJ1,11111I l h4!ill2- fn 11M1 O't"WIH 
Cul\ lin1tni•tit & f('tk~ti i11\: t ·,,11111,fllcc 
t.'ominart~ Aaulcnu( M•11.1,v.n ~111u M1,1.")'· 
C'Nl l1u..irn 
l 11 ~.11)111•hn~ 1t1'iilln~1\I W111~ t 1l , 111lr,\M1tt t l)d)' I \VNWl.l'I 

(, 0 1muc:,~ t.Jc,cc,11111 (\.\1Jhllm1,V>t t.dC'Oth,1 Lothtun 
llumMnt~ 
1k-lt"vl ,,r \ l\!l!U \!H!I lwliw('-liJO~ 810111<" 

t•v(' 1\Ch1l.:in11-t· l\,h'l~1•f)' ( 01111\IUICll' 
f'Vt fu•Cffl.11 Ath ,ll(IC\' C on1ml11pt 
i,.Al'i' 
Jliich1)ul M I IH!gU~, <"lh ll'J'Vt ihtd l~h '1g i110,1/C't 
ftt•lt"vl 1•fS,1ei~I \:V111\ llimJ t !umuJ1 SC1t, ; l ,c1, 

Siutlcm l(C('fliilmc11! & lk, otui1mcm 

C' omr~ t'M I Inc ""'· MudC"· ~u\d ·rh.c1or1J1 ,1n1I n 1ms,11tJ1i:;. 
I lf' l tA.•cf•., C':h, , .. Fhi(l,l"i\111(1 

tJ('SA 
UCTI 

Go;llS o t (ho CC)' lltl\O 

r ,1 tWl \,tlup ,11Alc.n1,' 111. ... 11h,1t',.., "' 1twh t1\liw "'~ 1-1,1 a\o-. t; r,,1hr,d.: 
f V h.il1' MUt1C:nlJ comp\(!< 11 ltll1'1t!!WIH V ~ ~l►IW(>~ 114yj"• ,tin~ II'''~""""' '4\ mar111~lul, prot.Jum~ l~~cltJ( ,U,ll 111ll~J.\· 
by 11,~ •~kl:,c~hWhc:r Pl>J~nun, 1hc ,:n'1i)ulli\illon, -1~lJlli.J!1ll,~:;..:•c::•""""'"'w"'1"liT,.}.,_, _______________ _ 
L-,a,nlng O~COftlQ.5 

O,i 1,A'-'(.;)-' lu l qvmplct,vl'ic v( 1j1~ ~l,fu1~ 1he ; 1v,1_,,..,, ,v,U b< ut)t\, iv · 

l(O('V~JII\~. ,tWJ)'~C Ct11d ~,,,,1ly 1lHl,)\"k11£C4 t.> Wlll1111 hcl "l'JOf lo I WUtk c1w1ro11nm1t 
f \._luMC' U1J,,1nMU1 \lo, ~mt jH!k.~I~ m '10mmuuh~ 4111.I hm,1T1.4..,,.. vl).tltlll<wUl,11\io 
l,l..-,1 '11> l111'W \1tt.l•I h1l .. 1lu11, 1111.: 1\1.l !;,;.11f i1U(', I " '~1M11 \\'1•i~ •••I\ 11111\111c111, 



 

 

  

Ruouwu 

7£.~1': uN n\kqu1all: ruotm il•r u.,;,~rwY :cmrn.t1i-: oml t,•,;•llnulu_:JC\11 • t1111w1, 1/.J, ,.mllur (hx.U)f>IO~. 
li.n fni..•n)Jihlp tllrcctur wlll b,,.t n\!cik'tl 10 N:t-i·uh ~rg1uifit1ulon~. 01cul1y 11n,t tt•udc,no,. hltllh1u\o' lmct1~h11,-,, 1uk.1 1~1d\ tha 

\•lllil M'!W11lk \ l1U\f•1111•4lt . 
rl~ IW!flho:1di111 uf(61:f\t.l n,v:,1u1 .. a 1hm rl~Y l!!flif> will ,t.:1•L1l1l 1\11 , .. ,.. till.:imlnp ,iliw1u1 h:..:-,,1111n:: 14f'P(lfJ1••1.lk 

P1l!JIUli1n1Mn.1t. tcnhUIW f\1111 &IU&Cl.!i Wllh \lf'WII\IMtlh)II" l11t)'t w,·cn ,l\'C'l'Y tncUonllon nl l,H\fAl1ihAl1UMI IIIICJl'O,I , " 
IJ!W>ljlt11\11:11u ly lh ~ f)\!(" " (i.41~11.11 Ail ~~_,,-y r 1111111.iJhtol l1u,, \'l!/lltmij\l fu h ,,\,.,., Nv 1i , r1111ol " "•11 lh , I ~ 'HIit 1,11 

t1Mi.1f, lv v,;,-,1oul1AJU> \111(11 0~ l.!\lW)C' 11 IJ'llioC"J by (q.;:1,111)'. ; \ l,:,1111,hM wtll bi:: ~...,.,l("f'l~,1 h.'1 vr¥,1mh«h\11\ 

1uukl"IA, 
n ,ci, c: ,oo: 1u111" d.iw ,uk,10:,111 111111Jhai 11( l~11A ~ .. a,lo 1'li" ,11lviS1..,-,. , 

0 1111111,1 •lie lh\• 1,)1111 )'\'•11 ,,, LIi I I~ 1N 1,1,c,n:,Jllp ,llff.,:lln- ,v11t 1le.vc.1,ir, ~ •i:mplu1.; j1 ,r Ow 11i,.-,11\l.:,111(' 114.Jv,~~, .. 

rl'lc.lf r.:111>t)tt,,lbllhk• 1m~ulil)' l11clut'.k. t:ti1J.ua 0 11 ort;11u1j41n\l11.1d t•l\Jj«• m-tt.hf\:111.:111.1i 111>d hmJlc,)1mu­
rolo,im1 M 11lc\r ~n)b\Jllm,uc' 1i.5t~" l l¢a1Mi1\g ,t'bjco1\, r.b; 111pm ,vn fl'lo ~,gl«i(mn i>f ,,111dom r,1r 11i11joo1r 

111\1\''ll,; fl•Suuf't'I; ~ff\'<.'\i(.1fJlr ,,,,::olui.k:,111; UII\' ,S:,,l--»m...'11( vr 3(1..J~,1. 
l"lk MC'lldcmlc t,M'fcf ,, ill tcc.civc '411 errs 111llll fo, ,ti,:j, \AJ,11Mb11H\)11 1() !ht 1k~lu1mwt1• of the l'N)~t 

1&1uf 11111"'wii1on 1)(1ht ~mih..'1lt.. Jl,rilla, hll'Ufftni 11.>M~>"hUJu,u, !l(j,cn•l1h1t\ M"T!"i ,,101 A ,0011):011 m,11: 1 
1111 m, .. F.rfi.; "f\111 will t,~ ,lh •&1ll)11e1I. 

A wctmt< will mi~,I h> b,; \°l\\'1blGlhe,t 1mcl nr.1in11A11\91t. wllh mn~\1nl 1111~11;; nnd Im"'- 1ur b1P1ntMt'Clt1omun 11) 
01)Vill\1mmni., 1UU1l..>11tA, 111\d faoUII)' 'l'hQ Wcl,111,'il\l WIii ,1.-, dc11ok,I r"~CCf11YJk)t,;c--. llil/f\g Wll»i \'.!lniitt. 
t-11.1111, ,..,,1, ,ct1i,, f'i v111 l'•"l : 1111.1,1 , .. , ,;,I~ ; .. t11 ,,_ \.I 111 I I u ,t,1,• 11w 1i, ,ft ti,11 ,, 1:.,;c1 ••~1 i , ,e.. I >11 l't-1 Ho~,. \vlll bl.\ 1h>Mlf' 1 •, 11 

111v!:!,l'l•nuo,•.-. wd,~i)a,. 1md 111\.'tl \ Ut\.'l:'i't\11 1mct11~ 
!'hi: C:c1!1c;j► ul llu~lu.:A" nn,I t!t-uo11u,K"1- i.l~~ nm 11111:m\h11r- \ii 1111111 thnllfci1u1cl1, lll\'1111il4 ollt'°f'hlliUle..c- h> wu1t; rn 

l:UMii.!1il M ii (!.!\'I I ,111j11~ .... T1)1!1 11pj),1( n11,t.,1 t1&.-.:.,,1t.lfl.\_<, I l:'Jlr•• .. e.u1 liiu, 1l111 I lhi\!\!f\;{~ \ii ruruc.ihm)' 11,, ,Ill 

U~'lMIIIIUU0\1, w h ile l\bo l\tCntUy ini: lhC' Unlqu~ \Uh l d 1Vt.'QC l1k111 :rel I ut' Ibo IM und tht: et·om atu,k'nl, f ,. ,,'('U,111 

coot\1,;h,n !Uh1 llla)llil), tliM:u:llo.)illlYt. "'° C\IIYClnll) fl10CC\.."dil\!! \\ uh 11\Q ("OIICgl! {1rn,~,11~ ;1nJ EcCtl\lJlnk-\ 111\ 
, ,,-,i•Jll'! li 1111a u l' (iuJHC'tJI p 111111,1 1!\,1Ti11u ft•I .JU11Ail-.,. C"i•Vtlfi111>1f11n1 11t 11wi1l.C1t111;; lil111J (1v1r~.1ch, .11fl l ,li.t.,..t\l1J, U11l.!11I 

vr 11 ,t1,111lbt1\C of('-h1 i,k 1t~1d1 Vf~imi,14HOll1 1·1~(.'. di"\C\Mi\.1/lio t!1) 1101 '"'" .... 10 ,lc •lie 1li-.t111'-'l~\!C' \'l!loiUII IJ1i1J .til1,('I\ 
of'1ti~ Aris 1mtJ the c;1ui:l.il \~d li, WIH'k. w1fh 11r,1 ,ft.1r •11ndi1 1uul 'lnhilk, cu11un1u1h.} 01}:',1f\11i1ulm1, . 

A jliU1 ,loll! l(Hill"ru.Wfl ,u'lu'I./Ji.lt.lhlh'U• WIU he O~fY 111 b'rllritl\011e, ,nmo.:;.h , dul'llbl.lt fbilrlag'c:mcm, ,,hh'.1bll .llai:.tiudJh , 

~.,~ ~~,_!_i'I.Ul~~ml ~'£r~1(111lk:!)\'(J 

Plcmo for nun1ito,i11,0 (t1J..1Jtty 
& r(' j I .)ln'<;)'- .Affbt J" y,:u., . ~,lu a u fm,, 1lrAI l,•~,1~.._,.11) t~~"" J"lf1111,r1m11~ ,•,11,•1rn'il (•t!;llu1~1t111~,i11(f ,11,.. 111W,~1t1• ~ 41f\ 

~,lemic itdvi>CG.. 

Pf&dl, tod swaontnW\1bers 

l(lw s-•u l:1u.~ 0L~ inc~~llll 10,.,~t:-'T ti)~' ! r.t11<k!ro,.. 

Aun1mon1 procodurn 11nd .. rudont wotiload 
~"ii m1cn1-~h1r PN>JCCI 1.~ un1qucl) llllmeil 11'"1 ',;OrkXf)IUijh~I )IOIIV.JICil to fo 1hc )iltl->,'f .J 1i::.i1m11ui vbJ«tl\'011 u l ii. 

Ji"6,,rl11111ry 01v~t.i fl 111ll.; ur 4.flTC-1\r1 .. ,11lHni.ry 1•1\1J1111111v11 II\ .ll....,w•J1;111, w 111\ lhv mu,,,.,.1111• ,1;,11,,, 1111 , , !iv wl\l .i11~111v u, ,JAIi 

wu,.:lu,,o «)llity . t.~h J1!VjC\.11yni•&t<.i► wlh be ,1,~11i1J 1oht •l<iftt11c,11 1d:11111~l1l!; OW hU411~ 1<.'\1mr~I. lhc vm~,w• ,1\c., 
1,..:-c,ki:I. 1hc: \ t•ri \l!ld lirihrh <hue I w l1otc-}''=IIJ . 1tnn bt\"11k. \C111c.111.:r btc11k. ~u111Ut\.ll :i1e1 ,,ic C\.\1lu111t1111 crhci1,. ,ll1icn1 ~,m . 
Ult... 

A,,,11~n..:nt; 
1,i.1nlrv-h.-. ...o-1 fW11'1\T.l1l1111 M l";&~~g:r1111n,1 MM~_.Mlt(11n111111mM<1 l5~~ 

(lrnJ,u; fo11 lhrt'\' w.:('h ,1l Ilic CNU11<, -,1u, ltt1li. will f\''{•tt\ I, O,t tw1,•~tiu.uit 1uli~m~w11111.-,,.. ... ~•,r)' ll't 
fM li1,111i11~ \\'OU 11n 1l1l•l1 (lfllj~•,:li. 111, ,·u\j11M1Co11 wllh t'ol\ (•• \~1ufl11w• i1\IV,1till lltl1l 111tf1101,4111,f1•\I wi'4' 
1ith 1t\~,. , 1 0J<•11\► wtll _s111h'cr tk m li1tn._til)111:1I 11f1,i 111('ln,A~Jv ~1\.',,1 ~11111.0i,._, l.'►'+;,1 1 l11! IV ~,uu;d uh! 1t1t•• 

,o,,.1~n"-1hlllll1J,,~todcnu will pN:-11!111 th1>. 111t,,rmn1lol\ t1, lhc: ,:~ 
M,1,hllt:iP,,.1ft.1llu 15••• 

\\1hl)f V•I ,.h,1, 1t\1\l~lll7 ,v,n ~t,• '~lll•lhJ 1,, l\•iill .W.IJ.Ot<ol 11fll\!l~...i11J l)llfOvil)AI~ iu 1111 1,)1\tOI~ J i i,,.\,l \\t \111 , 

tu lhc ,.ind uf 1h4l \'\)Uni.t, 'im.Jc11t- WIii b\' l\'CIUjl'\!J HI ,un, m tlti.111' II "~~, .. 11u.1h1g, Willl 1•1.rvt11J!lllll'lil8 

)1Ml1lrM1t,n .. JwJltl,1ui,;111i Alll,•,t 111 •'"'" OI\ cr,11,r. .. o r,~,lln,;11 111111 c\111,11\ 1,..-.~110,~ \v~1hln !hfll1n>ll1lt l 
fh,m..:•~i 111 \I t\1111.:\•111,.;tJ! \1!~•1n~11,1VTI ln~ 1~ 1rict11t11> l\b-1ul 1h .. •1t ,, ,1,11-11 r~oi..,,.;r,1h!)~ ,,, , mllm. 
,1l~'U»I01lli ~1111 \Hh..!c \t11Jt111 ~. • j®rt1111 ~i,umcnf ,, 1U 11\: ili."'1~111111,J, I 

rr. .. /J)Ort•b.l•,Od ~U~III w•1\ 
~t.~IJ'-!-111 ,~1 1ty 11\c- ,w~1kmh:, ,1111g_(llu111,t-. ~,I \ 11..:r I h, 1o ._ .... ~.,1ot•11t wll1JW• 1111.' 11, ••~ •"m11•~ 111 "•o/.;11/uk 

UtG'\\11(!\1111• lk.'q\ih,11\vu \/1\I .• ,,,,11~1hm ,1f ,,)l.·<:1nt.' ,114•1plh,.•1~ ~l\~il~•k\l»~· lillll Tut ~p11lli.:J!t11lh) W~lliltl tti, 
,n~111,i,d,111al 1)",wl1<iumun1 



 

 

  

Student Leaming Coolr.id: 
Cooe of Cooaud Requirements for Students 
Agreement Forim for ARTSJ95. Internship-

l'.~IVERSITY OF 
CANTERBURY 
1:• lt",'. ~,.,, l,·~".rng~ -~ ·:,l;!r.::i,I;., 
-~r111,;,,: 1:~•o.c1: :,..·1 •.•· .::t"'L..,_:-·i; 

I have been informed ol lhe code of ,conduct expected of this ~tern pbcement aoo I 
undelistaod the folowlng: 

1} Students are requred to ad w.tn pmfessionaltsm at all times on placement. In 
addition students agree io uie by the ahce supen.,sor"s r~ tor coowct 
and'\heafth and safety_ 

2) The assessment ~ is under the over.a~ guidance and ~ • of your .academ~ 
supervisa, and the Internship Director. Dr. Jessica Jomston. While ARTS395 
triemsh~ is an ·eledi-ve stage 3 ro.use, ~ oo IOCation the stuoem fOllOWs ~ ito day 
d1rectm arxl offic.e protocols esblJfished by ithe student's site s~JVisor. 

3) Chatham house rule applies to all research ~ oo placement - materia~ may be 
used for your ·own personal study and research purposes only and must not be 
attrbtlled (I( ctiSOJSsed exc~t d5 autt'lonsed by ~ ~ supervisor. No recording 
aevices of any kind indudi'lg cell phones are to be used to record interviews other than 
br purposes authorised by your srte supervisor. 

-4) htY issues of coocem should be dascussed with the site su:pe,l"WiOf' and academ~c 
superviscr, then if required With the llltemshiJ) rnrector. A bre.;i,,ch ot privacy ts regarded 
as a distdilary matter and lhe matter wiU be referte(I to the• University disciplinary 
procedures. 

5) StUdents are expected to MM"k. ~arty and maintln .;i r~l.ilr coot.act by way ct an 
agreed set of 3 milestone dates with lhe site ~rvisar 1o report on progress. An 
agreement can be reached if material cailained 1Mf1111 a,y final as-sessment is 
embargoed. Please discuss with lntemst11p Director. 

I have re8d and 1undef'-stand the abow ,code requirements. I agree to abide by 
them at 811 times. 

Name (Please Pmt): 

Sqlarure: 
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to,c. ;m 
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Arts31Jll Internship l'rotocols 

C1mf/al~~·:.uu, At ceve1:\I points, lhmuqftout 1lhe mlet11!;h(O. oruanlsauam; ~n(S lhP-
11,l~c:i d•focto11Mli l')ave ,h,. Of.l)Qr1um1y to dtSoU¾ ~"ct ,,opl~-•"l.!11\ ~11(1~1u1¢S 
01111 wdl tfttfHffi,~4 U•e ,,sk of l~it ot::ic1o-au10 o1-ie1'$hV& mforrru,no1)· 
• Thi). lotooi<hlO P.rectOI wm 0.t:OV!i'- 0011lld01>dollfy ,, •••• dut1119 mllilll 

OJ1)litClt w1!h org:m1s-o1l!oru,I ~\lei 
• 0 1gnr,~iot1~ ,noy d~r.. jhe;, confkfN'llk!O.t)l -p,o1owts,w01 Chtaeritrs d.u1ing 

iu,a~nr tllloMirm. 
• Thoso wo~ 111111 dolorm,~& ~ nee<i 101, oon!ldonO~ln~ w,11 ~ss= 1119 ce,1 

n10thlxJ o1QttiU• 11 19 t.'t.mftda111ra!1tY! 11.1,uw ·it\i.'11,m~ ad111~lar..:)l- to 1ern.1hNe 
atea.1 maienaJ a, mef-1119'1 i;ignmg ot amlidet1llaOty clg'lt:i3'1T1e111~ elc 

• 311Joe11ts WIii b., 11,ro,o,~d ~ 11\0lf •sspo11,lblinle• 001\c,,in()ig eo,lfl(Jr.11lli1IIIY 
NtieJ1 vssl911t1d u,et1 pJac-ement. 

• Our1t1(1 IIU! fi1~t lh•ce Wl.!t.!~., W 11.r! cou1-..,!, a ~...;,111uw ~lU be dcvulW lo U,e 
ts.sues ol con11d811t1ehry1 nu1ir.m1ch proloa,ti, sJ1d numau elf!IC6 Or Ml~e 
G1lm!lll<1W ~~J vo1,,n1~o•l!d 10 l)O/f,c,oa10 ••1 cn,i $0111,n;i, 

"t TO l'!S51Jo'.S i tvd<ntll n.egollisliC!l" im't<:HSl!IS: a1 0\1! lnl1J4! ,t,gec or f,13ftlCll)&IJOrt, 
SW~OOI$ \\All he )OSln!rt(lO tn ~-M !/lo lt,ljllllM>•~·, 01 111~ l\lojNI P!'QPOMI 
011d 11,,al p1o)ec1 wllh II\~• on'Sllo 9UporvlO<I< ana µ•~~•.lillmeacaden'IKl 
.acfv1se1 Slude1tls end 61.l;;a1Y1tJUl'S 1c'.c1r, lrter1 ,,egouele polenusl co11hde1tllalily. 
~~i"i ~.5 ·;,pprt,J)l,:}tf) 

~ In U,&11 oral f£ipoa1, onhnc dl!CUl\G1011ai pa,lfdlio~. e.tnd programme 
a&&oumei•1~. ,wdonts w111 tx> IO'lufrod 10 follow H,•mn~ E1hrcs CO/M11\t411' 
0Jt1lMI~ lil&"di~ussed dt.1d1\~ I.ho- n,st lltt<H VNel!.ti, ot l~e cou,ne 

• n,o i(;o•1•~ ~"d (" O~lemi $•~fOonnfnil ~onl l(l•nll,]11,Y '11111 b~ ,,.Mort¢ 111 
IN1urc,, S<:mtnar, ·lllld <trscu:>Qo~n,. 01, J om1t1011 ~•~ a long t>acl(gro1.1•id ,~ 
QUl\tll8bVC$ ,weaicti melhcxb Ill Whlctl CQf'l fftfenhahty f§\JBS dl"eof param,uu,1 
«,ooe~, She hlll' bee,11oaoJ11ng 1h1)!.~ mo,hodo a1111 •\Jll!livts,no ~0$1· 
g,aduo10 '•••••ch pro/octs vllils~,o 11<..-..a mumods 10, .t.,o~en yea,,a. Slw ,s 
UuJ); Wliilfi UXC)l.!1tenceu 111 lhe sigrnUcam.,e 1:110Joa,ls, ,u,q (ecOnlql,IRS fo, 
,n.alr,t.Ul"\lno zo,1Uden11.alhy 311d r.ofT1mu11!G,1tlr,g tl!:.-tmporranc.e ,o r.ruda,,~. 

~. On,sitep,ol)letn$ 01aa, exf)tc1s1ions 01 l<iles 10, bolll , 111de111s 11nd 
01p,WS~tlonai •llec .,. ra~•WO<l WIit• OJ9'11lli.:ol1onaJ •vP<iNl•nrs-Olia ,,u~ nt• 
~cloit> pln<;cmont b(,ion• Clew olcp~ for prot\le,n !ulv,~I) vAJ De 111tlu/hid: 
• i, a srud!)TII has a problamwM1 th.,- on,slta supo1"1sor lhe flll<VMh'P Otrn~m 

5/>ould be informoo uoo· 
(\ , S1'001:.!nla :;hovkt llltfflTTPI lt>.d lstUiS' nu.1 sllucilion \'-"ti t lholr SUfWl,VJSOI ;m(J 

to 1lnd a rwifVUo~ 
9 . 11 lllO proo1om IS no11oool\lod. llld lnlO/nDJ\fD O,(('(l ~J wm n\Odldto th• 

~Uu.uliou .,-,Uh Uttt su~,•it3Ut 

c.. It 11/\1 ~1Ql)l8/tl$11ll !:. .. ,~or ~ , ..solveQ, 11'1l .iv<!eril wlll l,)! 1'!1111<! -~" i\Qll\ 
1~0. wor~<tle ana com?lale •• olte1nallvo P,OJCCI, 

, II lflo s4~->V!.':"~'hU$ a p, ot,l~m "1•\h O 1tudC11L U1❖ ~11"'11W\!µ 01/t,ao, 
!ho11kt b11 !fllo,mnd amf: 
fl , Sile slJJ)aMOn•• thQu1d a(lQffll)I 10 t11;;~(ms ~,tt,alion '"'" U•~ ~Qont IJJltt 

fin~ o <l>l>OWt•on 
a II u,. p101>lo1!1 IS n<>(tb;blVod, ll>tt '"'""'""'p 0111>CSO) will <n!'<liilit<I 111a 

iltmillt'n1 Wllr\ the S1l;c1en l 



 

 

 

11 lh~ f>IUblQ1n ~llll o.,nnal llO l ~ lvoo (118 WIOMI ,111111)4) IVIIUd•own 110m 
11\~ l'<Of1i,iW omJ 11J'Olhv, sttldcm "lit mtt'lllpl ION (~Urlll I~ ( nr,JjA0\0 11•~ 
proJm 

• .Should nmblMf\ff """" µ.1n cit lllo,obJ<1<:IIVA• In lt..1111111g wn,~ WIii b~ lor 111'1 
otua<111J to loam now to ldont~y 1nd nA11011a1~ In~ • prQot•m3Jle •lftmllnn•. 
Stuaoot, WIii Ot, 10-on110 !IOI~ unOfy~C 11\Uall<)~, !Qr 11\011 po~J dyl\all11C> Qll~ 
n~ulla.lo S11UliJklni l(Jt nl1:stlilt lo1y. 0utwm•11 OCla.n t \iCti OJ obl.ftn aal~!f1(J Cf\f1 b' 
"l: 1J101m c.onc.•~ aal amJ p,:iicttc-al rtuu11Jng -.i(parir:!l,~ 



 

 

  

Instructor J c~,10'0. Jvhtt,\4'11 84 11.ull 

Phnnt1 Jt'W•!:S!\'! ()ffirt\ IJnurs Uy JOP<)ln tmc.1u 

ORke 11,.torr,11, ---

W lr,1(~11 yr,o \Ill WUll .1 I\A 'f •1•ht fni'f)(IM" of lruo:r11,h1p 11' 10 o~lor, L't\tl, lhi°" 

1,koJ,,yk·.1~ .md 1:,r:.cuc:i, ~l,\t11111u \Qn-. puldhtJ,t chh 'ltH11:1 lou. Th, emu-Mi It tkd,1111o1~ m 
ht! 'U c, II le a l, 1l!C'(IN!lk.':t t ;1~ •· ,i.:.:11~'" Ul'kl" 0'1:Ul}UU:lll<IU ut I hi.' pr1.1~11cr11i !Ind j(lt.,.-,)J,;,, l('\r, 

111h~1~m m the \l<Jth «:ommuu1ty :uitJ taul!i11t· ~ (Ut'u111,1Ulu11, Y,.111 wlU k.tu II id'IU1J1 OW 

... , , ,1,t111~ OJ'° v•~\.\!,,1.,1.1, J11at org\li\bc <"Cln,nuon, lr1 11\l' "'\/~P'°"'" h,c,·w ro rK'Og,,h,1 

,.Hid ,11\:l1)•\C r.•l:Ut()O" hf powor•Wil.hln that filWlrunmf'm, 1md ln\l~\1 lg,Uf how Hl~,-( 
fiQ\\'"I' ll'llltlOTI:,; ;u'( I\C-gi\lfo:cd 1hroug_h Ot:C,lMl'l~d4.11on ilnd (t!'ll)IUU~ w11hl1\ fh;)I 
ltmu,mmcm Y'u1\ will be R:,tuinx.l hi it11pl,>i )'0111 :rn.1,ly11tul ;'l(UI\ n,\,mrcd Uwough 
)fU.tr Ml\i01' 1111d lh!'11UJh lip<'('itic rt·:11h11-1:\ ;ind "'11\llli:U''t y hU w ,11 "prntt a )1>11:tl J 50 
hou~ wor)!i111 tm Yt>ur r~rr.,n,r,rd t>Mla.~·t f,w M O'l'timAildoo. 

t:oor~1· Alm<; 
• 'I' f.\ '1t\·dOJ) , , 1ul~ull' n wou'tur, .l O'( tl~i:ir: , nl11e d} ou t\rtS vrttdu nit' 
• 'fo « ,mjtlt-.l C" a f•"lJMI thm 11' , it1" ~ 111) Mt"l\n in¢hl1 prndut ti, ,1, """rut 

11nrt 1imrl1 h) hi11h Uu1 t(IUdtillt lllld 1111 t1i,:1111Uintit111 

Lll?n1lng Ou1c11m.,,, 
U'.)t Olri- end ~, (hf!!cnm'1" 'itntJ11nt\ wtll t)(.I .1hht t11 

• f('l 1\.'ll.~l¥1ti¾•, llftJJl)"t' !llld 11irb.· ~nnwlL~l!(fi~ withi11 ,1 .... i, fOI\JV~ 111 of) 
•(.8,,l+ll, t:uiu11.)l ,:1wh t,i\i1Ji::l1 t 

• I Q t•y:1lmuc 1bc: lilr\lt'll,U'C", ,:u'IU r"-'te't.\(!,, Ulnt Or»~•n1•tr, P!'lltU<.'~► :u.tl COlldllWll't 
lll Ok t"vml'mullly liutJ l'lu1t1 IIC.'t't wc,1 Id . 

C"'nnT1\l~1l,,1, 01 ~int ,naf'4f ~ r111l1•1 

l.nnlllxi <l't1rt.)l11~·11t b.1~~.J ll1J>Uft \C(ttl l~)ll ""'~ \\ lut'f\ ~l'lllnil) l}lt:.hrm"t fl ll 
...iprlfc:111,>tt n1itl tn1n-i,Jt1w 1n·,,cc--v. 



 

 

 

"'~cxsmttnt R~((Ulrc.mertlSi \JI 1•w111 Viii!! 

Sfu; Adv1M11 "'~i ~.dw11w1n· JO<;: 
1\c11totmt AO\ ll'C'I'!\ I! \1illu1uk>n !lh(I 

Thi.- Ac.:udcmlc: '\dvfs"r'.1t !l,..\,St'\'AAO)Cn l u:ttlfl\ 401'h nl' I he CflU,\f' Vfl\1h' ·n, .. ♦ 
:t~~rfll'lll might tCJOSISI or 'lllllllJcl l'~<"'tVI ~"'-".IIIHU~IIC jl,IJ'\'lld ~'1'(3JIII tt\4· 
r m ire m1cm,h1p .:,r •'\ne 1-"ri~ ,,ii.·ctt 11 Uk ciul, C.1wh u.~M:..'-'\mtnl 'li~m,0J)' r, 
Olff<l<nl •Ii~ d<p<IW<lll VpOI\ ti~· 1Ao,v1Ju,l11Jroj\~t. 

t11lv111,tifv IJi1n lm1'>i JOq 
1¢-.'iil,,I ' ~ .. ,v,(' , 1.11it-11I hllJlit 4r,q uf 1l,ceiu1.1,-..e vaJr . ·,i11t1 J{~',I; '"1111\l'tll\ nl 4 
'lflt.lilC-1 p1t1..e~ ♦ 1! ,1,~Jlli,1\ I 'lf'r•'-i!J ~..:01,., IJ\f .!010"c' !f\l t'(/1,fH]f 

S ll1'C-¼'nt:moo, UV.; 1.!!K'h 
W, ck !)t'7 M:u'Ch l~Siro l'n~11131itu\ 
Wt'(.luf, M.iy. h fl\11(!, l1n:·,cm.11IP11 
Wt~I.. vt f) .lune: Final l'ro.r111:1hull 

(0111 Pu1t1Utio IU'l Ott'-' I week nRc:, A.A. i. Aw:"'m,:m 

t .nif'lt r,ottlntln: ll ltp://ww\dt.•91·1u·9ntcrhur, .uc.n-,J 
llm:.h week. ) '0\1 will bet l'(',(fUl~d lo i,ox, iO l huonll1~d11iCU,1i)(lllO: 

A JWH,·11,1 top1C' '.,juigr,H."tl \,y Jc:~"IM:U, i., t ll 
Stl),("ljufl.•J S'l \HR RCl,l\111>: (Sittm110 ,11 r1.1~. '\QltiJII.., f<c.,,111,. kuOt.'\:(1(111 1. 1\1 

'001: \'!<'Ck will Ix )\hlJ •JWII S1 1\l{R kcv~w, 
1',·-:<lhiW~ or, I <l'v 01M1 '~ $1' \fl fl. fk~•'• I~ 

11or1n,110: A~ tlh' ood ot' 1tK· cou•'M-. yr111 w,11 bO r11<11111'f',l 10 tom 111 wh1u yo1., 
ttmlodcdt, l"C' )'O\ff hc1<1 !i'l'I\IUt Ucp..:i11,. und Y\HII I\VO l-.r,1 l•ccdh.id;~. Yoo 
mu~ 1m:h1dc u JUlk)fu.1alt1m wulic1h,'h, Uctndlu)I wll.)1 u 1» 1o j1111lll.'t1111. 60th 
JW-1 ,1k,nk\u , houkl 1k ,n k- 11.11\I !SO wo1,h l\n c , iuu.,k ur 11<1n f11l10-. Gn.J 
111,11/i~(IOol• a IH ll< g;v~ll u ,r., 10 iii(' i,110 

t\fA(h•n1I(' ~ dl'~r A"°.J<..i;lfti"l t •'II 
0Urlt1£ lht t1,f'1 \\~, Iii u l' 1t,m )'1)1( ,JVlhtd nut., :IH ,1rpo(riH'l'lio,,.,U h't lit"'•'• ' Jt111t '1"fl\-Cit11.. 
-!t\-w,.;,rtti.,m whh ~•C'lor ot'JJtmlC: 'Jil.f vi\411' finch ..1dv)v:r Iii~ dlf(ilr1N~1 t'!q)ll(l'IJ'lltlll \ Jnd 

.l~\ffl0111 cructnt, Your UIIC'/'/U,hl\) Pf<t)i"'Cl '" O\..Clll13l 1Q your Jhlll1y hi "1mplotc: the 
.x11U.:m1c i,vru~m ,,, du» C'au,111.1, Whllr )'l.'UI' tu.·nml pt'Qfi.!t.1 •~ !(IQ ol you, a.,~-~~u,1.•m. 
11 u1 ul:«1 inllJ_li.t'lll (o µmt 1m:urponm:i.1 wUlnn ~,m, U.i."~..Jl.'Jrtli.'. 11dv1.11cf>i uni.I J\.i;.\:icu '!t 
il~'',Mlt\'111 , 

Cb.Ntlir,u l'>/1if 11\fi .. m 111' .:Ohl'.'Ufj,'lf' Ot My l )•(t,1 wiU l"vt l)i, I, ,j, (lllf'd, W,1\.1• b,t '<(.(I 

pb~ ltllll\1\) ,~ ec.1xllv c.1u.s-lu tlli'Ol,l.,l'-h t}phl£ 'IJK'i'lfk- (lhfd:k"\ IIU,> ~OOj\lt: OI' \Uhn1HIITIN 

., ..... \>'.,. j1111t 11 \.hl)ll}II Su.1,lr.111'1 UJ(1.i-M Ll~i10,- lH 11111 r,11\ (rr ltuti L•.OO\C. wi11 h,· 
,1111rn1\.li 1, llll)' MIi\.;- f,u 1l1v 11011n, t(l111 1• 



 

 

 

( 111v ~~ ~~": fll,,rol'"'''~ ~I 1111,!01: , ,,1»i.1111,u1111I ,.,,.,r• u11 
0 11\qr Cou~•R\(![11\~I ('(l;\St '<❖IK•, 
I ,ru1011 o• 1 I i,,, 1'01 ,11t ,111 Wi, 1,11 m1•11 l\11\f•I 
~v~11wr- -Mml, 111r t..t~) 1,111w u m,11ll .omci:11 
l'u1}l~+il11.- 01•1ot 1111\h"I llf/\(II,I) 111 • 110!'¥' f ' tm1 ,,;1 

I I QJ(;I Mlllfl' ll11t(I 1, 1'r1l1ofl ,I UI h• 
I,\' 1:rt 1"' ,.11111,,M 

))Ilk ht 
tiu,: 1,1 Ow 
~: ... ,,, .. ~0 11 
t)lfc, t t<NA 
.\ Ulll!-'<I• 

" , ,\(m<'4!~ I N/llWll ll(l[Jllll .Wt1/'J.IJ1 I ··~ ~ __ ,.. ,_. ...,,._,w,,,.;...,. - ~ ,.,.,, • .-W'I 

f\SSl~ ,lll!NTS1 

!llJ1J1l I'll" • tiJ11111 J.1111~ 
0 1-t htlijll~•i t' '" ~l\11111,K(! ti , Y,UlflfilY! 
1•11,olo1n 11 1Ni, 

to Pihl t ir "' rd1A11d 1 
" ·11111)1'11,~· 
\\'Hit 11 hill 
1111110n 
ttfluul 

I ~IJ/JJI I _)IIM/21111 
lrfol,'i~ lfl""""" 

AU-u<.•ii~'inwnl\' o\,h-i br cont{Jf:Pli'd to p:w lh;$ "fo-.,s ♦wit~ "'P';lf\"t.t 11) On Jnh1'-~l/\.n 

' I tu\ P'l'\11 Y i\W\ \ "lllf"llf lh'Jllc 11, l'\nJ /\Cjr('llih c ·•)lh,i1ltil'11llfl.,i\ 1\1jd Pmr,111,~ i=-.m ,11 

tumu1 iu: .hlu,:/Au:v1,1 ,4,ub:rthll),1U:jw/1.¾'.l'uJJt.H.luilP, 1111.." 

StuJ t•m AJ vi'-01, ,~•mr1c ulu111J 
h• I n :1l511\\'w ,911t1tsll'l 1\11 y, .u;. uu~ 1\1'\.1 l/µ.fJ\t, WJU. t.jl) U\f 

S!11\/l"1II S<d''1c,:> l~n'o(,(,ouul '"'l'l)lllll 
hi U>i//\i1ww,('!lQj.qt"-lty,.µ; ,pt l, tudcnV 

~f'.SA 
, u. .., ~ \11,._ , ,_• f 



 

 

 

I Readings 
·To•ra rs a long lf-flcilliori or criUcal 111lellec111als e.,ternllng lrom Thomas 
Jrtflonmn to Jo11,1 Dewey. Ertwanl Starfl, allct ftowsm i,n,1. Wlln M\le all 
1naos1ed Ullit me un1vers11y 1$ one1 or 1he f~w$,180Qswnere me ras~ er 
ecruc..1t1N1 st\Xldnts to beaome ult,cel aoents and s0<11a11y ongAQtx1 alumns IS 
not 01,fy oru,ltll lo thC' lllij«ro,ng ol CClu?Uon 01.11 also Qll ess,..,,,ooJ l:Ofrl/100'1 e, 
~.!lil.tl!ll>IO labOI.IJ and dell100lll0y ll~cll . H~nry UIIOUII 2000 

21 ~ Weel\ lp1rod11Y1iOn$MO follaiee. 
I.EARN FCIII Im! fntrtxJUQtlOIUo 

2t F~tl W•o~ r.;,111cro Organ1;;avon studlGs" Qroan•~u trJPrt\llY 
aiown, A. t1, & C:,,uµlw1d, C (20051 Sou11do !>I S1la11re 

Gra<111J1ta r m,nects. ftegenl(l'\V B•!d ~lla,,.1ari111t 
OrganlzMJon Stual;,.;, 26{,I), 104g 106:'.l 

LEARN Fo1u111. a.r,snQl13 arD11110 the 1,11ro,J11c1lo11~ 

1 M~1cr, Wool• Pre-SIie Prc.seot.1llonll. No l!oodlrigs 

,.; Mni.n W,iex: Gendw rn 1ti~ V101kplace 
Rli"IO. M . &- Mill$. /1.-J. (2004/ Poy\ng lnl? lOII: 1 lom1n\~t POU• 

SIi V11Vllll t~(iqvo 01 ttie d~OUro'l•bt1dg1nq wo•II 11no 
tam1ty O.ilfUrs and Grganl:a1ton 111(:,), 237 -249 

I ( AAN ro,,m,, Wor~ltre~VIY 

21 March W~ekc C11uSI Si,eaker 
LEARN fUflJTII , \ll't>,,.. fOUt)IIIY Dlscii .. ,011 

~ Mnrch Wee1,, n,.; ·Pow,ac,sm' wonp1ru,,-
Tw,ne. F w. & Oalla,ghe' C (..C(i8) Tha liJla11l (>I whil!flB!.s. a 

map of tl\e ·mlrd wav~' tHh11/c .ird R~o,.:1/.SW~/Oil, :s11 O 
~ -2,1 

i" ST",RR ne~o,1 Dus 
Mllei<tona and Time-~og Shoet 0110 
JJ sends Mld-wov SIie EvaJuatton lo Site Jldvlscrs 

,1 AµritWeek Guest Spa,!Jke, 
; '' STARR A;,pml 01l<tluss,e11 

Ta,~1 Staal; (M,ny proJ"ots WIii <:0/lllri110 itiao sitewor~ \h1n"9n11,11 tn1s 110/Hllass 
H~IO l')ollod) 
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1rnerns n~o Elnploy111J011y 
.Brown, P .. He&i<;Clh, /\. &. WIiiiams. S, l~lJOS), i:mptoy~Olllly In D 

KnOW!odQG•drive!' Ei.~non1y !O Joomol or E</1.1,;mJon ~­
Wolle.. I a121 j 07 

Q:'V ST /\RR Report Duo 

.J11~<1-Spoakar 
r• ST I\RR Re,xin Ot:!llllldltUII 

No Clu.~ 
'l'~ 81 ARR R!!l).Ort 111111 

NoCla~ 
~,. SI A• lfl fi¥r•u1 011,,u~i •v•1 



 

 

 

I P lacen1entc; p1'0tocols 

Placements: 
V liH lw\,f l~c:-.. c-lr1,vi-o Iii ,wn,l \Iii y,1111 ft1'1),ica1J b,h,tiil Oil yl"lill rv ft"li\1'fl1ft.'.!> (10)1 r'\lf 

IIUt'l"Vt\w,, ll I~ 0~1 m $◊II M .umnt" mll'f f'os., tmfi 1mn.-.p11rt 1\1 --1\/ml. PO \ ~•II pm¥<-• 

Code of Ethics, 
n11 .. C.:Q UJ"SC h:.t"I btt!'n i.11r1't1W, I hy dw L, 111h .. r':\I~)· , ,, t:.,111h:r1,u1')' \ Uum!IU I ,Mruo 
l'o1J1m111c..~. AU Mudc,,m "1111U \J,\111 a Srnd,:111 l..&:11•n1n)! t,.·o.)111mc1 , 

Co,1tlden1ialily: 

At l(('\1,·1\'II .1 w.1m:. 1hM11i ho,u 1hr 1n1(fnt-.h1ri, org:.m":rr,nfl , Dnd ,he m1crn, ll1rrd,n.~,cro 
\\I ll I h:)V~ 1h1.1 (ll>(kmun1t y to d1~11~, .,11<1 lmpl,1mr111 , 1n1c.1uN, 1 h1u Will ·1nl11\nil~ lltt. 

mh (\r 1hc.dit.<" .. \\UIC 111' \Cl\\11 1~ luh,frf!Uillv11: 

• The lntccmht1> 1Ju-cc.:1m will dl>1tu,i, cunnJcrul:iuty 11Mu("i. d1wh1» h1Urnl 
c(.t11t1u.;11i \'1t1h ..:i.11f1,ni\ml.,11,11 ~he, 

• l'J~.1nill':l1 ,on~ ffl'IY d\..cUKt; 1bt'lr ce11\j\rtc·,uJo,l i1 \ J)l"()f~J II: \\'11J\ ..tu\hrno, d1rnuF 
; 1ud(1u um::rv t~W:\, 

• TI10~ , tic , lh+U Jc11r, rn11rt 1, ,ic,,1 l{lj• •'Lmfi1l.:11fHllly will 1\'t.).-.,., thr 1~'11 
fll\"l~od bl tl\Jilil '"l t•,1nnden1 .. ,or y: r._i(\1\l" ,rudl' III~ Ml1(!1Ual1Cd t1 l -.;j)l~ll lvt 

ll'\'\11, m.11\l'\011 f'/11 i'fldl 11\f'"-': ,t_e.f\h1f 1'\r 1.1)t\l 11t,.1J\t,l\l1I) ..\g,'tlfl\i'fllf'I Mt 

• '),11'\,.kt\t fi Y.1JII tx 01tb1 t'nN-' ,,( 1ht-u 1e•~n•,t01th ,,.,. \"" 11£',., , 11(Hf; <'l'tOtl~r111 tll l1\y 
,w(1ef1 w, .. ir i'•.,J \hvb ,~lut:l!/ll1•1\I 

• Uurtn~ the firM th~ w,xb 01 the° co~rllO. !l lt0Jllll1:ar Wiil l>Q dcv,nC::d I() IIUI 
,,,-,,,c.., ul' w 11fi,.k11ti11luy. fC'~ ~•1·h rruw"'""· i11kl- tiuoow ctl t11.'. , , 

• l O ,1i,~h1 ~,u,fC'IIU~ nii!;:OHIJI 101'1 rrot~C'\ 111 lht' 11111111I i'lllil~ of pl1\11Clfl~lln11. 

• .. u1c.k111 ~ will Ix- 111\I I Ul.'tt:d 10 Uh.au'-" the l"C(1u 1rc-1tc.111, 9 1 tlie j'll~)t'CI t!tt'lj.lQ\111 

J1K.l hnul p1 Ul"-'l wid1 thou ~111 --s,k l.u1>en' l)i1Jl' und piv~, :umnc- uc:tt.lcmk.­
Jd.\li'liCt S1t1J<"1II .. .tm1I ,.11111:r\'i:wJ r:, "-''"' 11'1<'•! 1tC:.$1,0l l1lll" µ,t fll"111li. l t.'" 11ftJr11ti ,1lit)l 

t\ ~Ut:\ i,, \lllfJJf1ilfJij(t° 

• In th~·ir 11nil n1>0n1\. onlmc: dl~ ul\MOU"I. pont.>ho~. noU prO!IJ':Unmo 
~'Vll)M)no-iul\, -.111dot\h w1ll h-l. 1'eqa1(1.l.J 10 tr, 11,,"'1 l·hmun 11.1hll.~.\:CN n 1),111t1fl 

pl'OIOCUI~ ;i-.: di~U'\M.~I flu t mg \hn l m111 •hre 1.· \\'N k,H'rl lhe C'OHl' <i.. .. , 

• rt.e , .. ,u(') Jl'\!J (if• •~lt•tll\ , ,1,1'01,,; lh)t L.11./'\liJeo 1\lilllh., Y.•1)1 h,,o •41:iAlb l' «I t,, 
kcl~ft'.~. '<minor .. u,~ lli1ioi1u,~i1111;,, Ot )111!11.tt''" h.o~ ..11 fl,o,: •ml.'~P' •U11\J io 
i;tt,ill)it.ini'-c •~-<ti,cl\ 11•t"ll1u..:l,. 1t1 w11k), L1mfidrt'lf;11lhy ; .. \ uc., ~•r l)f 1)1v l.l111u u,H 
l·u11C,c(11, SJk Im, !'lft1l l(111)h111¥ 1),e ..... , ' '1'1'\h rnf<, MfJ wri•h hi113 fh'"•' ~ 1,J1m\(' 

l'L"~Jut..h "'"·lt"(·1, hi IH,ln1', l l•t:'!tC T)itl'I J11,\i_h, J()r ,txlr;'c:0 ) iC',11i. ~l)IJ 11, lh\h """'" 
"'~r)""ri('fW.\nt ill tl lf ,\enttiUnl\C'\1 PfOl\'tCt,) I\, :,n~ 1ti.:hnl,WP~ (bi· 1"1\h)1~J1111f~ 

; nnlMon1 l:ill\~ :.ud C'tHnmun,.:.u !np 11~ unpontU)Qtl m ,;1odt,J11-. 

I 



 

 

 

On-site problems: 
Ctcuw c"pccu11 tl',th- o, r'l'Jk.1rt. lbr l)titli ,.a1W,m 11 011J ti1lc .lll illhCI, h:, IJ£ t'l\.'c:11 ,,111 h11i.:d Ju,t 
rv,,1e\''CIJ w 11 h ,1tc '-U~'l.'J vl.M.,,~ l'ldJ1 vv.p-1i1, ,1n, r1\\,hh,l11 \Ch fnp !Ir(". 

• lf.J 1.1u.J11m h1h .a: rr(ll\f~n, wllh ,r., 0" ~111" >1up11r11h()1 1ho ,:1ul1111u , hn11IJ : 
A. lnlonn ,h,'Mlc:. ond aciK!i.'mlc Jtl\ll"411' 1or udvk.·c 111,u «·<.1nmnu.·11d1n1orn .. 
f\ Uu-t·u1u, Ill<' 1hu:\11on \\ 1(h 1hc on,,lu: ~upen+1'or :\rid tO,l!<'lhcr flALJ 

rcJiMul\t,n, 

C H the: 1wnbkm h, 00 1 f\111n lvc.l, Jc: ,oi.1c,1 will, 1l11~mp1 t<1 nW'tl1.itc- 1flif A\Ul,111\ ~h 

with llllf' ,11pcrvl1t.t) ( 

I.), IJ the- 1n'ubk:u1 ,di! ta11m, 1 he rc,vlvcd. th.: •HM.kn~ \flll be \IJU hJi'!lWI! Uw 
'IIH' 111)(.1 ,·umJJkl'-' ,111 -al1cr11:1hvc 11ro,x1. 

• Sllc,,ukl ()l'Obl~mx tmM !KIit ot'(he obJCCI IVt"A II\ 1"J1V1r1111 q.i: work .. W1U hr 1,,r I he 
, uukm ta learn how"' ldt-1111f y ;111d m•9.r111111c 1h"w r1ohlunr.mc: •mu:1hon, 
~n1<.1c1l1:t wdl t'(' tuuJht to 00th tum.ly'tc. , lt~Otli.)!"• tur 1h<:1r puw..:.r (Jym1nuo, anJ 
tliCJ:Otwh" ,tt\lolion, fi.'lr ,uh'tfil.et<11·y ouh:01n ... ••., Ofl('n •1uch prnb1C'111 "'"\.lYtnf ,;..'111 be 
,1 111,,11i ,~ncrr1u.i .M f1nw1,uul lcu111i1,a ul'Ct1r110~ 



 

 

  

Site Advisor's l 11 fo rmatio0Shee1 

ThQn~ you lor agree111cr 10 suoe1V1Se alll!I work v111n a 

UC 
l'NIVC.RSln Ol 
CANTER8(1RY 
.,. t f. I lo •f• 
;JI♦♦♦ • •1 • 

B"'~e10, or Ayts 1n\..,m. T~e r-teas bolow 11,e 10 11elp ra,;tlltat" elle.,!lo+ 
rotatton,;hlps w1t1t 1nttlmF; 

Please remem1>e1, Illa 11,1e,r\ ,s, a s1uoe,11 111vOIV!Xl 1n a l/l'a!ru11g PJOC'!SS vou 
have l~e OIJl)ortun11y 10 sos the mlem 1n al!l,on and are 1<> a Kev pos11lon 10 
conll/fually 1nlluen·ce the ,nrern·s exp9rten~a 

l(IOIUOedy;Un11, tl\\S pacl~fs a 
1 Proj'ect Desdnp1,an 
:! Studel\l tea111111g OOnlfacl 
" Piorocols ror w1V111g proolem• 
A Tip sMeew tor $Upervlgnrs 
$ . A ropy :,! Al'!TS'.'.195 COUISB-S)'lllill\l& 
6. 1111$,rm ~Mll1a11on Shasl 

Milestone Vi$il wltt, inu,m1 site ,mo ac;ademlc super1nsor ,11 mo­
ln1elhshlp sire; 
/\ meo\lna with all lnv61vcci In ,~-o 0rt1Jet1 6re1ue~ an OPl?0'1u~~y to rovl/NI Ille, 
s1udem-i. looming goals. 1110 wo1111ng relarloflS01p. 111e acliv1rte~ or proJcois 
aocompllM'\Oo to date. J>Od In preJonl laodbaciHind makeauggos11orts ,torlne 
romalnlrlg perlOd 01 lhe 1r>1ern-s11,p 

Telephone ,ino e-mail oonlaat: 
Wh81\ tace,lo,l~ce 90111a~1 with .a studanl's lflll!fflsll1p slle s-..~•1v1su, to !IQI 
r ossitlh•, pe11001r. p/\one ct,lls or e•milil cnntaet can 1>a ,a villuahlll mGanl¾ QI 
l<eep,nq eu1re1II with an 1nteii1·s t>lu.i,rees end neat11n.9 t1tl ru,y 
m,scommu111ce11on or' oroo101ns ,w111i me on-.s,10 s\lpe1111s,oo cal\)ponelil', 

1'1oble1t1~ 
The nv.i1ont1' ot ,nte!fl~~,p~ rut'I ~fflootnly f-lowe~Cr, even 1/1 lhe 6esl1)ki oriCd 
p,ogrammos. P(C.blet11s can arise Here sre warn,ng s'19ns yo.i m\gN \VtltGII 
for 

• lnd,c~ti¢nE. or .;onftlo1001wcen me rniom altd othe, or your oolloagu~~ 
, An bve•<lbunclsnl:e ol ,ton<pttllesslonal ll(ot~, 1.e , 1lnswern,g, phones 

i lWillll~, 0<>py111g1 f11111_g,-cle;in111g, etc, 
• Student laoh or ,es-pooslbntlv. \ "--- , .. .,..,ng wofl\, lle,ng rah, luo ollen. 

falllhQ to oomplote projects etr-. 
• F'e11ont11 p,ubten.s o, an1otl<>nal p,ou,er,,s 111111 ~ )1au'}l<!1 tlf~ r11IQ1 ff> 

au1111y 10 1unc1100 &pp.op, lblOly ,n 11ro wo111 .-n,1,onmont 
~ Sextrel narassmnnl ol 1h11 rmA!R o• by th& m1ern 
• aumoul bmvghl on by qve1wo1M et the •ntemshlp slle ;ifld/Q•Qlho• 

i,laOM where " " ' r111om may have respo",;1~111111?! 



 

 

 

TIP Sheet 

/\ssurrtpllons 
MlslaKes alt! made iiv sluuenlS anu sllB wµ.ca19,.ur, \luu:G• vale. <l&lf111P\1Dfl~ 
Qlll lh& ~as1~s1 10 conocl li•ll!/J o..iuw ,i,u some ass11m111tun~ r10\nd by IJOtr, 
1ni~rnoi ano supe(Vtaor, according 10 cu11cm 1eseGmh. Forcww111\d ,1 
tnr~.11rmed. 

An tnr,nn m,"gt,1 assllmll, 
1 Assumption: 1 am a ao.1cs11,1 1nr.- organ1zat101Tand ~~outo t>&lfeatw-as 

$11Qti, 
0&11t11y, Tllu $llp6rVt$Or can BlrP'SC\ \!to lntorn to oooon1" a eo11.l11bl11lng 
member ol the ornmu.iahnn. lntbms Wtll De tu\(J tttal 11me wilt! the ,11111@,vcsor 1s 
llmlled Ul/1 10 c~ec~ I~ l)ollo(Jfc..,,lly Ill (jfaCUS!> !llOQIB65 t1nu r,(Ol)l~•tl/l ~fl<.) 
s1.:dutib11s 

2 •ssumpUon: lli,s ~Ompany '51'\oula be .Q•'!l!Jllul I am l!al ~ 
lloalilV, Tne ,niorn w,11 be told 111e orgao1.ta1lon esr.,ec,1111v lh~ 1111? !<ip!fV<50f. 
has to IIIVB$1 ~!lst11nf1at ttnie aAO t'llon to onng the intern 1,p to speeau 11 
Qf'OOvO\lve memb/J, 01 rne orga~lz;itloo 

~ 1\$$\tmpUon. Mow I oan 9ei a Cf1•.m~o t~ oo Y1hai I w,1111. 
Oeall\Y' ln\oms do hot Olien hav~ lhu o~pertonoo or 11111 llmu on •Ito to t3K~ 
on ·&\lhsranllal $111f .. ,,,,~a(n<i pmj<)r,I;., Oll~n. 1h8y Wtll only b!t Bbl& \n r.r111pt1)f~ 
lho S'pec11fe project rosponsto1111111s they n~vo been iU;t,!gned 

-4 Anurnptton· Thi\ L. ,u~, ,,~,. ,.rrott1r.1 ei~: tha,elo,a I 1:an ri,ko oll 
es.ty, conio in tat.,, ,isl< tor 11ay• ulf 

fleatlly• Tlt\J 11\lertr w1ll 1wsu11111 ""' lllSPUIISllllhllt>S ol "'' l!IJIJIIOye.,, flus (Si! 
i:,,otessu.m8.l tfJ(ye, 1em .. ~ 

6. 4ssun,ptron. Now I C8fl apply ,mat I nave 11!<1mec1. 
Roa111v: Tho lnte,nshlp fs a·n opi,o,ivroty 101~.;1 prior loa,nrn9. ou1 moro tG ~1111 
mucn more 10 1ean1: applll)auon al this stage must be dono wun num1111y 

A. site sope,vlsor might assume 
I AssJJmptlon· tnternr Know how to laam 1rom tl51~n1ng ,11lsorbtn9 

ot>sQrv1qy , be111y in 1hu ~nvuomnent 
lleat11y· r hu 11,tam~rup u11vu1111111eJtl •s 11nlill1111\8 ctasswom nuel •tudonl 101,.., 
u,:1111•l~rnaiuouw; they may 11~-!t.l hetp lo make l t,u eu1usl111unl to 111,s pew 
~•11<1 or tta,rnng , 

!l Assumplfo~: tMterl'lt w111 apprec,ata the 1,ma I gtve them as a 
51 lflOfVIAf'lr 

flaaltty· Intern$. ITl8Y f\Ol ovtl'n se!! lhe h610 lll~y ll•P<lt l heir, ftGm t~a~h•rs 
and ar.tv1iofM ~ a 111all'=1 uf c-Otuse 

9 AJ.,i;ijmp\lon. true, 11~ w1111mtia1e ano as• qvestlO," 
Reality Interns o1te1• do ~ol k11ow wt,a( QVt?Sllo~~ lo as>, 



 

 

 

~ Assumption lnlb1fls WI I 1111tldrntam1 ll+h ui'.'fl(l!Hn,ity me.1 f\BVll ~11.!t,'wlll 
ta~B ac!Vanlsgi, or th,s 1/lip()I IU!llll/ 

nlUIIIIY. Ofle,1 l11t,,ms don't lu10W e,\ougl\ ilDtJUI thP- Ot~~htzali.On, It.. 1111:i.,11,, 
Its r.aso11,~. u, IIS 0on1e,1 10 llliOOQIIIIB oppo111111,1,a,; Q/111 lo 1a~B i'IIJVll/11~~0 
ot tl'lem w1t11ou1 some gul(lanco ana a~,.tal"l()e . 

5, 4r.aumpllo"' lntcm,s noao cron\fnuous 9Uluanac 
~euflty, Som<> mtefTIS Q~,:I o 1)1 ot gt/~;;~ ;, c>1hets d., nol. A11 lr.divl(tuol'c 
te;11T1111Q $1\1ltt. te:vel ot oonllde~~ eno maturlfy a$ wait as \~c se111!1g ot tho 
nos1 organlu111on. neea lo oo 111<,ei'I Into aOC1ount wnen definf11g and 
negooa~ng the ,01~ expoo1a1lo~s and ~mQv'1'1 ol lleedo'l" a1'(I ~tlp(!r;,,slon 
that may be required 

6 Atgump110"' lntoms WI I 00 oaoor and unthu~1~511G 
fjsalil_\l ' !ln,~011111 ... ••1lh ... , •• ., j!l\<l mm111,tm;,111 ~•e nQI wnal 11•'1)' £1,0Ul<J 
be 'BS'.flQl..ad U\ lh~ prev1r,l,U flMI pl dyf!fJ J11C:1K)11BI 9s:, 1rnpl/OflS by Uflen IS 

.Sorue &ludemlt ma~ l!e u&etJ ru wcske"ds ulr, va11tilite cli:Lso huu,s and "'laid 
h/lcl,' all~ltl>I~ i,OIICrl!/l, wmlt<ll!Mfll\l i:l1ftr1\HI hi P>l<!I? Tine \Vtll lJ~ 
90d,~ o.l L1<JIO•CI tho ~lucl~nl$ c.u,oo t,;I Vuu1 llt9 



 

 

  

.t i. . ,-~m. 

.al a . io,n 

Intern: Date: 

Internship Site: Adviser: 

UC -

U:SIVERSITY OF 
CANTERRllRV 
Tr 1Vhctl'1' IVoJ1H1>1,r,, u W,w,ah11 
( tt•l•lLIII ll II ,tv, .ti ~I ~._D 

Thank you for taking time to complete this form. Please share this evaluation with your intern. Your intern 
will return a copy to Jessica. 

Please evaluate your intern's performance by describing what they are doing well, and how you would like to 
them to improve in the next half of the project: 

Potential Categories: Proactive, Engaged with project, Punctuality, Professionalism Effectiveness, 
Research Abilities, Writing Abilities, Verbal Communication, Overall quality of contribution so far. 

The intern's main strengths are: 

Recommendations for improvement: 

Additional comments: 

Overall rating of performance to date: A B C D E 

Site Supervisor's Signature: 

Student's signature: 



 

 

  

Intern: 

Site Adviser Evaluation Form 
FINAL 

Date: 

Internship Site: Adviser: 

UC . 
UNIVERSITY OF 
CANTERBURY 
T• W.lie11'1' w,11111•"" u w.111,alua 
( tt•Ull.111 ll II t,,lV, Lt~I ~ .. D 

Thank you for taking time to complete this form. Your final evaluation will contribute 20% towards your 
intern's final grade. Please share thrs evaluation with your intern. Your intern will return a copy to Jessica. 

Please evaluate your intern's performance by describing what they did well, and give suggestions on how 
they might improve their work performance: 

Potential Categories: Proactive, engaged with project, punctuality, professionalism. effectiveness, 
research abilities. writing abilities, verbal communication, overall quality of contribution. 

The intern·s main strengths are : 

Recommendations for improvement: 

Additional comments: 

Final Grade for Project: A B C D E 

Site Supervisor's Signature: 

Student's signature: 



 

 

  

AR'T'S395 ln1ernship 

F-aeulty Handout 

By irup1>tv1>,n"g srl lnlorr~ you WIii Ile oonlnbllllng IO 11,e 
s1uden1s lonQ,1e, m o..,eel go.i.t~ w1lile lii:Jp,n9 il\ai\e you, 
p,og,.i.mme "10111 Visible, A$ an aOGo.em\a aovts:er vou 

UC 
LI r-.1,'t.R.S rT \ I ) I 
f' .t,NTt Hl3l lltY 
"' ~ .... ,,._ 
.. t ........ . 

""111 roce1ve an EFTS ~pill for tour 0:1n1110v11an 10 u1eoeve1opmt-ru ot 111:e 
p tC.,1"'1Jt aua )t.ip~vtsiUH Vf ll•t.J -:a-UJUOnL, Sl!ll!lilAf lO l,;!UIIIJ(U jN~{ijlUUI.U:Ut! 

superv'is1on Ef'TS spin, f'1oase oomae1 Gwen or Jmoa rt you nave cnv 
quesllons gwen "1Ant111oo@ean111,1>ory.ac ni, 01 
;2u ,l'.3.1ohn5foo,;p,rnrucit!Vry Mt'R Wi:are ~ere1lJ h~p •(fJv ill 3'11y WJ(y v,ll 
c:an 

Yvur ,esr,o~blllllus fnctude; 
• 1-tetp coordinate an organ1sat1on's projec;1 cri\ar1a to ma,1:1, a stage 3 

l~amlng ou1comes 
• Help ,n lhe solCClion of, the ,,110,n you wlll be supe,v,s11\ g 
~ Halµ µ,ovlde t esouree u1raet1ons ro, a11u !)U1<Ja11ce ol lheir Jnlefns 
• Saulng llna1 '\6S8SSIJ1ttnt (A0'/4, ol course markJ 

You t.:1n air.a V\$1\ With ll\e sltll 'll.fperv1wn 11 the lnt8flls~lp $11e. 
SilM \/!sits Oller oppo111,iill1!18' to ~ot 011ly ,see the ~1uoo1,1 at \Vork, out ID 
rneo1 wlln (~e ft1por\liror on theil tvrt A meo,11119 Willl tho site 
SVDBIVl~Qr 8!10 lh'! stlJ(J(!n( c,sate• an opporum1tY U> l'Jll/tew lh~ 
'5IUU811('S lea,nl119 yoal,,, I~• work1ng felsllo11&Ji;p, j~e i,cllllll!BS or 
pfo,ects accomplislietJ \O <Jt11e QJ'1<J 10 ,present feecmat:k and m~k!! 
suyyesllons t<,, 11,e remB1111119 1J91tod ol lhe 11,1e111sh1µ !l's pa,, ul \r,H 
!Vn til an 1n1ernsh1p, bul noi "1andg1ory. 

l'o1en1iat P1obtems: M1s1ax<:s Jllfl<la bY. sruue,us a, ,u sit" sup.,,v,sOis, 
ltle maiorlly Of 111ten1sl•ps run smoolllly. However, evar, 111 lloe be~l ,plarnle~ 
µ1oyr-dt11111t1S, prut>1e111s c•n Ei/1se, '1e,e a,e wa11\1!1g s1()11s you n~{lti1 wa1c11 
fo, 

i Svggesuons ol conll1L1 ~ween me s1uoenr an<1 ine sit!! supe1v1s0, 
:2. lnd1cat1ons 61 oonft1ill bCtween Ille 1nu,,n and other •ooilcagues' 31 l~e 

Internship slte, 
-' An over•ablJn<lsnoe ot 110n-pro1e~on3I wof\\ -answeri"g p~ne..<. 

siaplir,g, oopyrng:. liling, cleaning. ot, 
1 StucJon1 le~k ot resp0QS1bill1y -mss,no Work, oa1111) lnttt 1110 otton, tailing 

~n cornplele proJacrs\ air, 
~ Poisa111ll problems 01 i,mouor\;11 p, dblem• me1 ca71 t t>11(1pe, 1111; 1111e111:s 

at,,llly \u l 1111eUa,1 appropualllty in lhi, work• 011v1re11menl 
\l Se, ual 11aretsn,en1 ol me lnlotn 01 by lhe ,nte, n. 
I Bl)mouf b'tlugtH 011 ~y overworK al the 11ll!<111sh11) s,u; ar,a,~ l:llhu, 

iifaoes wne1e 1hc intern may nave resp:,p!llbllt11es 



 

 

 

-------------------

Inaccurate assumptions. Assumpt,ons can create problems 
between ,nterns and supervisors 

An intern might assume; 
Assumption. I am a guesl n the organi,alion acd s1culd be trealed as 
such 

Reality T;e supervisor can expect the intern lo become a contnbut,ng 
member of the orgamcat,on. The intern v.,11 be told that ·,me wi·h the 
superviso, may be 1,m,ted. The ,ctern v.,II be told he•soe m,ghl !lave to be 
=oc, >•c ~"d ,~,t,otc d,ocoOO•O" ,,.,th the oopc, ,,oo,, 

2 Assumption Th,s company should be gra1clul I am here 
Reality Toe rntem w,11 be told the organizat,cn espec,aJly lhe s,te supervisor 
has lo ,nves: suostant,al lr're and effort to b"ng tile intern up lo speed as a 
producti,e n1e,nber of :he orga,iizat,on 

3 Assumption Now I can got a chance to do what I want 
Reallly Toe stcde11tdoesn·t olten have lhe experience o, the 1,me on s,te 10 
take on substantial sell- ,n,1,ate:l pro1ects Often, the intern woll only be able to 
complete the spec,l,c proiec: respons,b,ht,es he-she has been ass,gned 

4 Assumption Th,o is Just l1ko another cl~ss thcrdoro I can Wkc off 
early. C<Jmc ,n late ask for days all 

Rea lily Toe ,n1e,n w,11 assurne t»e respons,b1l1t1es cl an ernployee, 11,,s ,s a 
pro'ess•cnal e>penence, 

5. Assumption Now I can apply what I have 1eained 
Reality· Tse 1nternsh1p ,s ar opportunity to test prior learning but there 1s still 
much more 10 learn: appl,ca:,on at :l11s stage must be done with hum,hty 

A site supervisor might assume 
Assumption le terns know hnw tn learn lrnm list~n,ng, absorbing. 
observing, being 10 tho onvironricnl 

Reality T ,e 1nternsb1p env,,onmenL ,s unlike lhe classroom and slunent roles 
that ,n1erns know. they ,nay neec hep 10 make the ao1usamen1 to tills new 
k,nd of 1earn,ng 

2 Assumption .Interns will apprcc1ato lho time I give thorn as a 
supervisor 

Reality, ntems may nol ever see the help, lhey e,pect help from teacllers 
anc advisors as a e1atte1 ol course 

3 Assumption Ir terns will ,niuate and ask quest1u11s 
Reality ncems often don't know what to ask, lhey may not be used to be,ng 
self-dicected learners 

4 Assumption Interns will understand the opportunity they rave ard will 
take advantage ol th,s opportunity 



 

 

 

Reality Often ,n,erns don·1 Know enough about lhe organ12al1cn ,ts m,ss,on, 
,ts resources. or lls canlexl to recognize ooportunit,es and lo take advantage 
of them w1lhoul soc,e guodance and assislance 

5. Assumption lct~rns need ccntlnuoiJs guidance 
Realily: Some interns need a lot of gu dance, othecs de not. An ,rd1v1dual's 
learning s,ylo level of conl1donce and maturity. as well as 110 colling of tho 
hos! organczao,on, need oo be taken 1n10 account when dei,n,ng and 
negot1a\1ng [he ralca. cxpoclat1oca and amocnl of lr,x,dom and sup,crv1s1on 
ltial may te req,ired 

6 Assumption le terns will be eager and cnthus,ast,c 
Reali1y Somc!lmes enlhus,a:;m and comm,tmonl aro no, wha[ they should 
be, as noted in lhe previous list of dysluncl1onal assumpt,ons by interns 
Some students may be used :o weeke>ds off variable class hour; and "laid 
back" attendance pol,c,es, and constant cllange of pace, Th,s w•II be 
adcressec before the students come to your site 



 

 

  

  
I NII F.IISITT tlr' 1:\.,-rlilUII 10 • lll' MA N l!'flllCS tl)MMITTI".t: 

f lllt h,1/lll •~-.it•tJ n& (lll,,.lfJl;,I,_, +I) fl1 '" Ii.,.,,, (M tJ~ 1;,,mflf,Qlt\,@ mm (Ju,d\)~,-.... o'J~ oY 111 hUm ill'I lo,tnhw 
Ctlmm!ll"1, Af,p.Olfl"rit. ,-111,i •dl"l tho~ 0itlttt1 flWf,0 Ollt ' "''-' "!:.'f>l$c:\hM ro1f'l't ~-n,... ('fl\l!'ilt ••IFti1, ¥ t,f llof' ft'\,:, 
~ •1,fl-111111,,;. t 11 ,, lf,v Au1!&1• •W/1J11 h!1111 CMJ I ~ t f u,,,'l) c-, lhfl' wuklllv o! 11\u t{uit•\ttJ 1.ll 11 t1S C)J111m!\~1 
{'fr.l)Su ie ~ ljJ ,,WWW rn'ltfh'IIDilrV At: CITlllumSMi,C. 

NOTE...'- T.hls: eJectron1-c: copy moy npl hg\f:" syHlq51!nl JPOOt! for og,mple,tJon 01 e·h ports 01 the loHn ,t 
oown100Cf0d Cl$ p t)iai"k-CQO\I o t (tlO,l!PPIIQPOpn Jorm. h IG 1n1nnt1od.0;1• tgny,1010 for U!)(I bv ·~~ SQ.ii 
:1Jnd 11uden1s who have-atc:PS§ 10 ,! WGfd P'00eSSOf• When fypfnq tn plfrj1¥; ryDre Whctt -thr, par.,qranh 
OO!tlfl: a.tan afJcc· e.1.;b guttNJon, not Jn the i>efual bo&M-

• i Fl\.~{= Sf fol;") l ws)lvu ,111N+J n, ~yc,JO oo0:1,s ul ll',1J l.,('fll!l ~/◄uO f\11'm Julv .,in,WJ Pl' ~1,11,'iU~~•ll' •~/!fl "'-+£i-11vl6ia 
.i.k!dtJf~m'tlttm 5"\'l~lflu t\!l!!VAMQA~tn~f!,~l~(,~1fQl/t~l►W:! 7.! I? ' \I \) •!. 11111\e,H!.\: 

S:,e,1;1w,y., l;;?yef 6' lt!s ~JJJSUV 

• ~=• NAMG'- AR,S311S lnuun,hlp 

Di ~Jc-.1~ 1 

.... 

Litt.r. 

A ch~ck pag& al lhe, end ot lhls eµplil:allon must alsu bu signed by IM appli011nt anLIJ 
tt l!1e apptlcanl Is a student, by Ille 1ppli"4nl' t •~pervisor 
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101 

• 

U/ 

w1u. rHr:. r1110Jt.C1 4ib0UIIU: l u•1C/\.I.. ".,."'•<VYAL •«..'¥ !JI ►◄l!I I U{xu~·· 
• 1.1 1-'est!ti tt!'l'l l:)(~bt-11,~. E1t'l)ci. Oom-miue,,t 
1, ""' olillHt 1xt1!1m t\l!W ill!» IIIDl'OV~ hlO on, or Yftll tl'IJ oOlult,~ 9ntll~t!IJ 

Cvf.'Jbi, r/1 t.ilM~ul Ol11~1'1jtjt49t 
WIU.. TII• ll11QJ1.CT 11,ouJ~la ,\~N;OVIIL f•OR AC01.!SS lO ™' 
.iAn f 1(;1PAN'T~ 1-R(>Mt)THFF; lll01Y10UAl.b0fol B()O!ES-9 
i",Q,. fl,'r! •;,ns qoa,dlln$ :ld\"'QI -pr-,r\l"J,psi«, l~Nll"llll,s, b0M(l5, llJgiQOf!l!IO 
au!ho11t lc1, IIHC,I 
II YQ.1 ~(?&SC, ~J)lt;1(1 1\0',/f '~ Q['OIQ'/ul fl(!!, ®M o, wul 00 '\)~&/Oi;,(T CM•(I011g 
COl)lofJl O! /(l~Vam ~U~dtv.:6 

sn~ Advsse"' w!ll i.Jeiall Ille c.<o·tc;eplkm ol thE.'11 own 1ule!r1'3hlp p101et.:l lu1 
1hefr organ~UOn, SIie .advisen,wm bit ,equlred to de1all ro, I"@:, tritem lh~ 
spaclllc. a,JC,?S!>leQlf1, e"•<tnt.s-.lCir thef r o 1oari~n 

15 'liE PnOJECT llclNG~Al! V ruNoro> 
lf"HJ.\'11 .,1~,do•1•1rv 1/it,~lt.MOO "1vG 

SIIJ)l1M1 11;1 ll\O r;tf'l()Cl o! i!Ulli"-"IU ~r\l i~(>nt.l'niC:,.. 10, D16M t.\.llilTit!5&it•¥ ~I t'-0 
r -ellv11tt0 10 Cl.lffl,ll)Jle mfl/'19'( lo ~ l.!t)g'l,}t!,. wtr<,; t'"""'" li'l~U~ \'ff A 'l""'' l tft 
1u,db,n, r01 Iha CaA -iiucJ1,1ni:.,. f'IO mor•v will orfl,v pay fo• rile ~u11too "' tt,1,1. 
O.,W'i.Q lt ~11 llof \,o t\ Atllf fb~ wllJ t+l)j ttK.O!"W •l'Y T!011UY /j1~l1\! 
i!. Jilt PROj£.CTCQM.\l1,S10N!ll &Y, OA CA~R•~• OL'T 01< Sil •,<l ~ nr 
At. E.)(1"El1NAL eoov• 
If V0$1 f)I~ ,'1Mt1ty 11'1~ ""'1'/ 
Am'S3Q"i h'llitTnY'1p i i, J1- jO!f\l t'JflCltilllJ()I llM'Alll'Nt tr.• Go1i-;i, oJ /\,v, 11111'1 
1.i41\tufLkliy O!Q-W•t£uh~ 

/\. OESCRIPTION OF'Ttft; PRoJE.CT 

) ~'" 48\ W l\lU 16 tn• C.Ojt,Ch'lli(II N f-.Llil~( 
Ill tnu l1lU ~ lllt)l!W,11,U )110t;ro'>!.~r, lhWU'JII IJoyl'W'l 1111\J ,1.Wn..-., 
u m•~leh~ 1r,& ART!-..~. ,111MtY~t't wiu .k'(tr.11~!\v r.lil-"Mf;'Mi 1rn­
co1t~e-·s gOld1i.a~ pruhht, h110,n~1p1 •lklm,11.out s.wu•1lla' ac:htovomjjllll.l "'1'1 
t1lllfllltJlt1 "lltlbolu,. tliu ij1\fxrwll1J1 vt l!tc )1"'3no1~• t◄)l,dt,t11(h] .,,.._~,i,~., 
,~.h19u;, and thah OiJ,-,n111 ffilr.'j'IM~V ~!MP\'lq~J) 
(b) 0~11&PJ U1tt 1.1~•ot 111f4i1111'4:!uwsuuu1,1. 
11\fl Q9Ul1!'~Uied otffl\1hYI) ljl 0,11 f'Aj~l\> ,.,,_U l .e- lQ RQ:e, fllVtr§ei1t;llNq lflG.(!Jt.t\ 
" 'lo,malJon. IMCI Pfl!'J."'ll!t 11t141 111founlii~on blci:k ,a 1ht! 01011111<1,-No,,1 ""'111111Uy 
WI' 1101 11\ ii w,;llhJ!J la,111111, w) 11,;.u!1r'IIJ 
l t\l('Hecti.lat P,op.,rr_, !MUOI MU 1)(1 ~ N111~ tfle lff'!l ""'e""'" GI '1Aart II v..,., ~ mw!I-I.! (:i\.lQf lht!tl u• l,,lf OJeiol~ wo II\~ JA<lpiJtfV o\ Ul!.1 f.#\11tj.f'llUI\UII, 
lf\J Gt Va lho s,pecil4r;' liYJ-'l"''".r.1;. j ( flfllV !fl n., fMlflri 
NO'<!: 

PROC!rollRr 
O'!Sr!flt)e '" J.l(Mcri!lt!.l ll!!lflV t!m\' ltlU ~•"Jlt+t:!tJtolls •II 1.111 t,vot•tt. wt!Ji! 1(1~ lhey 
\\1\11 \\e .. ~<-rt I\) pittl"(lfffl , •110 Ir.II ,,. .... \If "1'1!ln 1rm• "' 1tV4f!~ fO '"" 1ti,YnfY,H1 ilt 
c .. "vt1~ au, the va11tlua ,_~ 

Yu Jjl1t 



 

 

 

  

• 

,, (ifOWTl'i 10 /flt.I bD1N1nJ 111~111ruO b'I' i1t 11Q.m'lol11Uf,\11 
WUt1111 !Ml t/1"\I :>Jl)f-:,U, U1$ 111t1t1f\ 'M!I ,_.,_ pa1:ticlp111M l•I Ir•• :,41))11(' ~t.;11Kea 
1~ 11,,, '/l t111"••,.,wui• 

Ot>fS Tii4 l'I 111\1~1,, INYl>LVL II ou.r;t~)N>ll\lllL ,, 
fl Vt.-t. µl~o~ A\~1,1 QIUL.'Y 1• ~J!lJJ& 

INnt!IJ:- f 11.t !1EC ME'fl '"'' t,(lmAlf .um-mn A ,~111r.1 'hNr,1 h'/l~V~ t 
U\iv~utfi•W!lll w,tn1.1U1 twJ,•- Oit \l.wlVOf\l\U'i (I . iflf'!IJUgO !t 111-0-, iA•Vfj\1 
<1tJDllr.iot,ifl~ ITT somo t.•"-'l. .wf!YI .. II O p•ed,,«lf(11 t (If lft,. \llfO •◄h(11ll111l19 I!' Ol'l!\y"I', 
lot ,O:OCd 11.!EOt1J 

c;,;J(S Tllf Pf10Jfl;, '"VO! VE A smur.T\Jfiti.O INTfJWtf'I' 
It v~ ... fd,)C;!J.O ll~t o•• l~O, ~ .., 0-. -"0'!'90 .,.,, •• ..,Q ~9tWOn,,. 10 0,,,. ~ 
OOE.5 THE' PROJECT !NVt"lLVE AN I INSTi11 K:TI IREO INTERVIEW' 
If ,o. Ci~&S'Jll!il ltll IM!i14 OI IOPN~ l~lji tu mt CIJV..Yli~. 
If TtU': PRO.i;'CT INV(')j vr.~ A~ 1'!1.'T~RvU:w ni= i:-rr •'IJ:"R typf; WU I ff aF 
~,:;o~o.o eY· AUO,~TAPl 
~ V<l)E'). ~Pl?" 

;~1 Will Tl•E PAl1T10,PM11S BE orn:nED n,e: l)PP<?ITTIINIT't 10 ~ 

No 

No 

No 

Ho 
No 

TH~ m11m;cm11 I <Ir Tl1f. IN1 ~I \Vil \'I ' NA 

8 . PAR'f10 1PANTS 

WHt"l ~t,E THE RA"'ICIP~NTS> 
11,lw'lf, wllJ w 11;u,(8;;.11110 wi.11-J e.,r.ovv~ lrf IM t.(Di..tt10111A11' ;at • wvtl!i 'JVi 
, c;w Anr Tl<EV 108E nECnulTE01 
~ •~<Wl(tl<I>" IA! 1\JQWOO, 1'11 O~•V<t\11)11• ~I~ .:Ji)<\~ .- COiii ~I I ~~ ~Hlll~ 
nl(Oh':llf"-" ot ~"'fil9'11'1Jil :M 0tt;,iti !01>1tttfl..o llY 1rt'"!! t1(1fllTillllftf11 
WIU. ANY r\l~M o, INOIJU~MU,1 St 04 ~E11EUV 
ii Vt1S..a,tv~~\)•Vt' ~~1r-1!-i Mtl b ~ ,u~f'ti.otf(>i\ 
1r /',l;Q£<."l'ICN moM Av= ,s NE\':E:.6MV,H!lW l'/[Ll,11 11~ 'Ml!C'l 
,. ~ t 9J.,JOffl!y !JV SJl}U. Ql!fdlJ•, (!p11tt(' ()l!Ullh ·i)(!lif! 1)'--,uS(.I. •~v,· tJolW.l!i, \ 

~w ... ANY PAF/T~IF~!I/T'S /0~ SA(;;! cArmorrv WHERf ne ii/ANT') DO 
vnu INTiNO f;:ECAUITT.NG? 

hi WIIAI IN► OflMMIUN IS 8~1Ml UIVI.N 10 ~PHll IVL ~MlilOl"~i'll~f 
f foth •flMI\ f ~l)Y Pl ,rt'1 11\ lmm.A·t/jt,1 f,ne-JI /n,1 tf'\0AI~ II U'lA,y "¾d ~11 HA11t,'\1 
Q'llllfjJOU"' 01 oim1rit)1u,1 r:, II '"':!Wl011"fU!a ~ Oltlllr '""" IIAJ11(ljf?l"l1Qi ti~ lo ~ 
1fll l11"ufft) 

Thi, '"l111!i"&tlhll 8 ~1fM(t flf •fn, .. ,4 1net SH♦ ~U"91vt1COI ~lk!l t,,) )'VI\ ft\,i l411fi0"1 v.1i\ fill 
!Jl'llll \X>pt4i; ol ! lie t:OUU:C.V 1UCK114Ylf'att\!:i t,"ubJttob l,ll'C Ol!.'.91ual'Jd luim~uw W,th\Jd. 
AO •;f,i eltiiril\"-1 to, V11J11 1"11l&w1 

NA 

fNO"tli; .. 1Pl'otee11 whrctt 1nvo1va only an 11t10ny,nou1 q11oas1oi,n-a1ra mav !\Of Til!!IOH:Qin1l req\S'l'1'e 6 
tf!f)ara~ lrl'tom,a,lon t hflt, p,ovloed 1h1L. t11• n.ibtic:- o1 m• qu•1danni.!re l"c:I~ your 11am, ancJ 
<:ontacl r,,umbttr AS well ea th♦ OIMr t)ofal8 contafnod In Uwt mode►, :Shown 1n tht GUIOEl.lNES.. 11, 
q,emlfofl, l 1owav1,1r. the HE.0 ffM:iQn1"Nilnds ltu111 parUttpun{!J be gh,en on lnformotkm sheet. Which Ibex 
l!JOY n,tQ!n. &1nlo.» lhttW t.tr~ voud Uffl,Oll) D41tllf,~t t.MJ<lh Q tt•oocdh,n.l 



 

 

 

  

" MOW Ill [l';ft1FIMf'O CON SEN r ·o OF. 06T MN<Tl• 
t•J "'" •~·as1c~ i.e •1•1.ct1v aryonymou,, an '"1,00:1aut\!)'11IWO ,._ ,upJ;1H1:1 ~u 1111u,.-fld 

cc-,.r,-e.rnt •i \rnutn~J 1,.ity <JO!lhi(alj J.eVcip<(tib'l'I m l#!r,,~ VVI ill ~,,.., .. 1110110 \ If'" \i,;illf I 

eopvol I04l\ll!l1D~OI Ille ~,~suM1ne,1e ftS~i/\pt,Bn(ll(·OOI thtOl.1(11t!l1inw 

Jt l(H Ttr,, 1rM011u'ff1 m rm1 ;;11J1tW1Tlllu:J ~11 (fi tm:nllQ{ln1i,o._l •nn loln1m.11n ba,11111nJ WJll 1-.n 
obtntl\C !t,f,t)iJQI\ fl ll~llOO CO/llC.!rt', 1011'1 (!l'lcll.fJ~ -'I CoOY ill It,• COUIIMI ,oro, 11d 
m'O' m\l\1,:,n ~091 I 

41 (\1) I lf!t !\tlllW-Ot, I I t•Jdni•t 3110,iimow m,r :9Rt•l1dm•h1tl •tllJ N1fom1wd ,:u•1t,,1m l wtll ~ 
1..c'tll!l111l(J 111'01\Wl "til(f,, !'11) OOl'liJOO' rt),i,n ,111r.rl.4111 I) 1'1'(10,f (;I tho ~,1ot ITJho ~ 
r•11.Uiit118HOU &11tu1II 

1-,, •"«w•" "-'.i-C<'•-.U"I l.wJ..,. "'Nl'II'"••'~ ""'"''"" (Jl!\~ ,.._,,,_1.,.e,o lr\l,.~_.,,,i. llltYJoO.I.,._ .. ;,, 
PIOWCttfflmot111 

~ 1m-..,ned1+11 S.'1Wf1h<al ~n irre r.1,1111tlnf1 fHl}Ant>•don, 11'le M-~amtc S..!'!!tYli1» 
1hq mtUn, i,1110 ()!1w:tor. •i.._, ~ -11~111 w\11 *Vi' 111 41M'KIW.11 tO,\l f ll~ ct..\l.lly1,'0 
r,(f(IAA,'\\j ~II, fO l j'\R 01~'\lhtt•-011, o tlJ,,t\ 114 wlu/11 ~ I fllU,Vi'tll'•\ 111 II~ 
«1""ll""'10n'1 """4 ol HR Tllo dl>ff ~~tt•1 ol All)~llt, :•1'""' 001h• :li<I\OOI QI 
ai.i.11-.11•,rJ eoono~, .. 1~110/• ii iri..ulud 4Ul /ll lillttllll<W ul w .. IJIOloOc\l' "''° 
t/11:f g{Ll(ll.lflf lomnltYJ 001'11/:'Mtl '.arl! aitdetlttO f(JlHrt c.t ~ein1Uut'\1mluv ano WfCl!All'I\ 
._,, !ft\l~ lo <iqcS'I <•r9 .. 11•ti:!tl,m, 0. Mk:1,uol G,1,-,~,nw hu.1 oflU!Gd lo Qlnc'4)r.t, 
61•10,\ui\1 10 li1lfy 00vt"f l)lt\1<:QI 1&$.104i1'.1111ou/µl111ijtfn/U((1 A,1PUMI~ 1'tul ,Mt.c'ot 

lff) Wl1t/fj (;l)'\.11<"4ntliiilh1i ,. tlf'Ornl•ed ... , ~, bll uom• In tl ti\ll f lh1t lht ~•nl!Uirt ™ 
pu11J~10ri1'lt oll"'l'ICH oo •"Ow'l UY 1,jj\WJI"°'~'°" ~rw--." 111 ,u •au c)/ tuov'10'•Yfl'' 
an.1 f!!,<)111;;1no f'i 1ite, ,11tr1'l0 ffl,iU .. 1/ .. ') 

llA 

tlA 

I Nl)tt,!- Sul.itl~t• inl01't'V1ttlhlll atte,tt•· ai"d coi\s.f!,\1 I llro,s. ,~~ bet req1JJ10d d 1ftt'n• e,O dllf\tl"'J~, c.tl~jVtllit 
ot paf\foJpanJ, or 11 con.sent ts f\e&decl fromtecpon.s.t110 pen.on.t1 orho; than JU•~leipan\&,] 



 

 

 

  

f7 11"1• !'it •Mil !OP~"l IS C1J'i1P111N110 CIVl l'fl '1>111lll QONs.i,;,r •7'1 Tlll1l1 Yes 
~ WN BEttAI J • 
H Mo i,1a, ~• 1tJpla1w 
ca, l'ltl.) llC'I .,.1,oi ccu11~•.n~ ,{O .;hi!" hihw•nl"J C,rfC"1 0Jl lhMt JWfl bttlra" 
(0) 11nw l>Ol\lll'»ll wol M f11'\(~n~ 

II ft!Sl<', OtCJ;('TjON, PfllV,I\CV 

ljj WIIERL Wil l nit FflOJr CT UL oom>ur.rto> 
111 l)tl:'. P...J>Jlt,._ 41,J_i\l~ yl 1111:' J#\jltlll.til4~•• The u11J-ltlll.t:t1&1J'1 w!fl ~1SE, l.41 IJ'l,11;11,_\a. 

Mffl'I 1n1oin v.tlM fl SM~ to \W>IK\ fff.M.,MO Of\ ll'le 19(111,l\'lmivlt *' thn 1'0116'1! 
C~ liit!:L 

u... roAESEEAULE iilSY.S TO Tl I[ ?Am'tPll'ANT!\ 
1•1 l!l tho,~ Un'/ /tsk to t1tws...-o -.wt~•tltJng" 

fN ::;ou1r1 !Ull(IC'OOI\.Cl•t 1'1VOIVlf llll/111 Ill "lt~ UI ~•1nL1\tl'tw1! '-'· w,..-

!IIJpbM-◄ng Ali fll(!Mfl OOYlirl IKJd •11•;c1 10 Jo• .. ,11 .. v 11ion ~ IIOO, T ho !t,lom 
ooultt flt!) llo'!u,1\(> Ul.rCliMfd w,Vm1 111\9 ~~ IIWIWOf11t1\Jlll f ha IJ!"tlWOWI fl)J 

o-ni.no ~10 w..,,xr.;iu:• ~ .Aa, Wf\1 O.l\K11a.'I w.111 trno ,111)11vf1;1111 'IM ◄n'M'Ui 
l"mlolldl• ~1i1'11i1ilollod . 
IJ, 0Aiiff 8 OOM~~•t)' a, O!Vif'IQ f(lr>fftl 111 'l.'1Jh1ffn! oJlvnCG• v •• 
N 1m111•1 lll' \:j~/Qllj,V),~f Q(.!Ultl liltlkl'<Ov,Wrn,'y vv1,ernuil l"'IUIII W"1'01 Ci:.1140141 Of~, l(IShiuOtior- MIi t,y 
\11v ,m ff11n1 11"1 1m1,.-J(t. fjti\•\3 1111,1 ll'ftl y.,otili.~• 11 " " ntlf,m,11 fttlll'l, i'.IJ {11t1mr.r.i1, ln, .-10110nif y,,1111 
-«AkplfilCO 4,S,11~11 ¥All )n pl·we ,, -Mil have t~ driCUMOO w.(l'l ho1h 5 1P-"V,aQfB end nu,,..-n& ~rlr., 110 
11111,,111 tffll"'\I~ lM il/!11 1-1,,,~ ....... ,(lcl .. «1, 

If Ii\• AniW•r lo in)' ot lhoH qui"Srlonw It-"'Ye#". pleanl ndiC'lito bd•IIY rho llolto.rt ot tho risk -and Whll 
ooilone you could take, or ,uppot1 meahamsma 'fOU oould rely on1 U a parttctparil ~hOuld beoome 
11\fU""°, (Ow~,;, et attorid(XI WbjlO (-OJ'i~ ~tt th Vtb. PtOt~-

No 

fNOTE; The u$b In ,he l"IOmutlton sbec-t c, 00•1•1ml foml u• -ltWffi\(O,o,ot,~ o, 't thtv wt\luh <llfltn• ltt'IJf\ 
11'\B p,ojQO-f UllO: 91Ven m (1\15 appllcatlttn torm1 '" oTdBI not (o AJ'1eal 11\0 feft;I -aTm ol l'1e .,,e:,ec.:1 It: 
«)nslderect 10 be• form of deeepllor, • howavM ,nJld..) 

I\ V'ti'I, ph•IJbl• 
HO f!l)(pl■in how l!M wt'('( II I I w " " •JS~ lthlJ 11/lW me pi•f!Cil,)211"e •W1l1 ~ 

\M!tJ,161od' lul)Owi,~ !ttQ.I• l.'Jll,oii'Ml~1 ;11 01u O!a,ut\l 
00 ~!!))GI) A ~(Jtf'I Qt ,~o f')Ol)ftnf,M 6\9M O•BotWM IO'f _,,. C'lv ltlO ffiMPH\I\.Kt •l 

·~ dlshlt~\l0f1 IC11IN 01C!liCIOIUf$ 11!\lltl ttualr PIIUCIIMl!llo!! It! ttk UIG,uct (If" 

..ahoi 1oe QOi11Qil'Jl'Ofl 011rio p,ojov, 

Wilt. ll•d'O~MAhOflt AllOUT r111, .;'\IIIJ~Cle at VBTI\IN~ 111(.)M Tl•~ 
rMr,es, 
fl 'tM f)tn• 9181 .. 
Utl 11-. ,~1!1!\y t>i th• ,1,11tttllllW Ut ;.e1f!W, 
l?IJ wny ~.IJGft IMGfm&nM If. M~ 
(nj wtt11Hlle- il~up,M (,:lli}lltJl'I~ lo ..we,.., UI ~1,11 mlt.Jl fl!AIW,1♦ ! -:W♦ I i;11 ••! 

·,Ml .t» o ~n,11o0i 
IOi ~1EIU'r6' the 1,1• nt 11.10' .,..,,. II\ 'IM1t ISQif'EJ) tyQ)&,!1' ,,__,. Ullf Galli8nl ,ol 

I~ l)t!.llltJ!Qtfll\l, 

No 

,(NOTE: h in'y hbi»en lh-1 b~ ''virtue ol Ve>Ut Job, '/OU htVI rfgllt ol •,·c,o:u to tntom11llcn C.Ort0tmtn9 
lhe partk!lpcmlS, SUdt m,o,m.alfo" may hni.~ t>«nglven by tha pal1k:fp;ints fDI .a p11rtlcu)11r pUfPOse.,01· 



 

 

 

  

~Ual[!J,t b't l(.rJ(Jf"~U o, ~ 011oou....~ 11, Ifill ,lf.,ifrillll to_Urs.t,or 'l'tJUr loll, :r-i.-, o ... , (rt 4111) 11 1n10,m11JH"1tl l)lt 4 
4uito o,uoron, l)~rr,o~ (l,o._ • MM>Oron.: prQ-1001 ~u1m1n,ulr~ In !IOl'J'!\ tor,n ot ro,p1>f1) ~v wou MAU\.l't 
1t°'t p:ouuu,;;J i,.1nkitplU\t, -'II 16.ta.t. 00 tnfo,rn~ t~:11 melt tgroomu.nt ro p,inunp:uo m,v mvotv~ wol, 
.Utl. 1'he lntn1m11uo11 Ptt'v!'CV p,,nofr)IH d.-ould he oonlWJl'l!d tot gUldinc:a tn lhla lrft1) 



 

 

 

  

~ IMT A STORAGE AIIQ FUTURE )JS_E 

I 7 •lOW W'LL fl![ OAT A OE STQ/1111.1? 
IOI Wne-e Will mo a:u:a ~•m ll)_j11fll}'l t'IQ !Alll/Yf10IIM t,e ~l"Mtl.lty~u,,~ 

• Jllft~ WIii 08 ,,o dahi. ~ 1$W,Ol"I WIO\ 1tJei,1Hv't•t 1111.Q,m~~·~ 1!1&l 11r,1t.,C1 tG °" SEC1JrEC. ms hC1$1•~ .l)'~tiU~II+ 
MIi (v'(l'wllle (.m,"ltf,J'fat~ a:no wotk -f4)r1r.es-ttn Sflft:imlii AU 1f\lt;tmr.1..nn U,'4\IIE1.eC7 Wl!J be tTl ll',llt"JV aco.,,;,sOtE! :,m, 111 
!f11 Wlll kl 1.JOma1r, 

I\ .£!f'T1111ib w,U Ge deYOI~ 10 tbs ~t ru«ra.u,110\l\0!110 da!lt)O.Vl!edon-, Mieuro fl0f'30&, IDCll.eci ~(WI.CJ!? 011!2WDfl'I 
vwl~ ,~ I t.,4.m11M,iJe,$ O, Mldtdu• (,11n11ihitw l,~1 -1\i'ee• l tu h 11• 1h11 ...-11111191. 

11.1, ~v'''"' .,..u• o,, t1~1~ Vfrlf> 1,0 1,:,i.rio1yi,,Q ll'lll>!tf'\ultOil Olli ~"~v 110,w, 

:1nlf'i•l'l"~W,II 11n1 ll& wl'htiw\tt on .ifl~t•tlf'!'IM1 (tl"t:"IJM~U! i'J#Wl1f 1nfn,m1ut/.!ri 1n•1 MM\l fl'\ t"t ~,~ Ttt!i 
11~!!/'IQ 01Qlf11Z'HUOn ~II Ql'O'{lde C(,)f'!lpUtar, .,d WOI~ ~ IC, 'ft\~!WS Afl 1n'onru~1 on Q.Atf!t!•OO Wrtl IJe 
jl!lrlllf!\' .. ~thle .;.!lrt IU Jh'i. ()Ill ,C:1( rl'M\.AIA 

I\ Y.!IWlliD .,11 ~ UUV0(1:d ,o 11111110M1J-..•ou..J111" d,Uu "'-"'~IQl'I W(AJ!V itMl!\tli, ludl¼-d ,,.1on, V'd-~Vt'.•}toll 
otcHoier&:i c0ffl12,Uf&11 and It! imn:tt~nr.t t6 .;r-.11ll'111n,tf101'f ~1\1 r.o4'K•1\t O M1M t1i1 Ofl1TISl\3W t.t a.9,Ho 111 
UII tl1li "itifrf!rlil! 

Not" : All a,loroo~ f11elUllt!V :.hould bl, lookt:d lt\d •hould t,o m too1,r1 which c&Hi be loc1'o0. 

tCU Wh'J w\U Mvo A:t.Jmn<.!,1'51 .IJr.f".-&M th m• 1lJ'IR1 

IW Wt1Al WI/J tkt Ul.11m' tO. W uiJt m,u,(Q{u~111,i.,..O 1Y•1W'1,11r,ta.., ,~ll lfta-11.1 ~,CMllll f.i1 l(lu 11061 

11!.fuutlll~ wlll ,'101 btt Yt'Olk!t'Q OU tonUcv11IU&I ~ "'"''"'~ Or ¥1tll1 H'101rn11u01:, lhnt· II~ IO lw ~, .... , 
Ttto, , 1tft.ll"1 f,r(t• rtMliMl WJII ._)fl'l\'l1'M "11n l))ul ►\I~ 6'~JW1fle "flaT~ Ir,, fltjnlfil'fllf, t.A11"'11llt ~ll lntlqw 
mgm111Mtlon'I proto00l.11 All lnform~t+on 0:.11~ ,~ ~ I ht. publlcly JK0cncilbto •net ll'f ihe fUhJio GOffl11111 

/\ ,.w,111161 W'!U \)I] t'll'IVl)ll9\1 th 11\n 11$Jfi 11mo1rn;'t.f\0 n.111,- ~ llll)'!iQ\ ~Oh.if~ lil!ll'lfQ81 tu~ noN• t11in 
tMWWOHJ tlfOIUC\1~¢oe11pu',1)iS: 01 Md1uut 0411\lii'!llW tt.1) _,,,_, tQ ~,, uw; ~m,mu 

W•1t,I 'MU il9-utK"'' t~ 11w +IM Jllta <1J '"" widuJ 11.11 U101Uf,., 
tt iMII f:.t (OUll'nctJ ~ !tilt! 1"41 llOSlll"CI nfOAM3tltn 

I I WMA1 fl'l ANS PO Vr)t I tlf\V;; FOR >1 18l ~~f□~ OF p-+& QI\ TA" 
NnNr 

I,, /\W' 1 i<liflf i'i /\N8 FOR Pirn l~F c~ r,;. i'/1' ll/\ T/1 il(YONfl ll<r)l';F' 
IILREACl'I 0£SCA<QE01 
O YI'!$ \ll•'!ftl.11." Jt-001•08 Ow flftlJft' UN. 

Nu 

fNOT~: II fTlflY bfl lhl). c-,p.s,J lttlll $Ucl, !uo,1,e u;w <itloUIO ,,,(J,,'4J,ty htW,lvtt Ill>• p1udu.t111011 1111\ lfH 
•Ppf'UJ:i,l4\e lar_e, da:J;. ol ~dlLfonal Trdofrn.tfo-n .sheets:~hdfot GbhtaOI tUnJt& p,tot ro ,uch 4M .. 
In 11'\ll ~n, copl~s of (hos, .tddtvon.af c:t>t;.i.rmnnla. t~ould bo se.nt lo lt\D 11Um4l\ Ethic·• Commflt11a, 
-.long w1th. a ccv•rlng ttll•r rvtemng to u,·1 prount proJocL for i-lEC ,pprov•I.J 
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Pla.,sl!. chock the followtno llema bfJIC)t!'J .s,end lna lhe com,;~atrid lorm to U1e C".ommlUk. 
Clrfl• N.A, '-"'· Nut /\PPIICOlb!o, WI•••• lf'Pll>l)liri., 

A.ii 1n9 ne>OMttwy !il (IMh}IO, on l),"90 ' .,.,.,, 00011 0011Uff('tJ, 
on m1> A~.on,)' a:wpmv~lo ,mnt, O .!i hnvll bc"Qn oht~n'-'° 01--.ro 1111) 
1ubJ~t of OOm!!tpa1ldbnce of Which coplK 11,;. ~11,-ched 
A copy ot •oy qW11tlonn11,., wtih an app,,,ptl•i• n(b,le • • ttu, ~Mlog 
or ttC'Cfflp.r,lid b y 1n 1pproprJ1l~cov11lno p,q1. 11 tUitehe.d, 
A JliSI of lnt•fll•tw loplc:s ~Od, !or. ihtUlllJ!~ lnl~le'l't • • ft!IIJOf'llJbfy 
(lbl(;ll!,'11 ll$J ,,1 tfuil:sll(;1i,-\ ltt .)tla~fliljrd 
A wvv fJ1 flny 0:1Jye,1t1111J'\'<l ftt\ tu f\Of'~ 0 1 ,vo,,1W.!t•'IU 10-(tlJ.ll ~ 1"\J 
tl)r IIOlUflleet• l t-AIUtCl'I~. 

A COf'Y ol l!ach fttlofma1Con Ahee1 Ni9Ulred la • .uachl!IO. 
•A cop1 ot ..ch -®n-1tnl torm ,-.qutred 1a ~n~hcd. 
Ao C\1lY ol U1t ~u1~ d~,'h,•Ottg stiv._-1 ht "OutMd, 

l f 
I J 111 ti.t 

I forN,A 

I t OI N,A 

l J 4 tN..i>. 
I j ·o, kA, 
l l odl,A 
I )or NA 

Altw,fl'JO h> 11\tl l,)M.l4.lt01to of•w¥ Uu II lnt1.~u1od lo 01\w,a 0•91 rnu auplluoUtl" 11Ad U:J OoW111uJ1l:tl;iu•• 
fl.>wf fl•fl lh01JJl1g~ly i61'll!aw«I t,y 11\t! l&µ~!lc;.nl ·anlj (W..he,,u 0P'1Jl(c~Dli) by If,~ Jufl,t-1\,w.lf •f\d tl\l!t flm 
.r,1e·p•t1111t11 Of U\& prOf'tk!l 11 U~ 1011'11t' itl!lfl'itard O\~le,t Q1 ahd by th"e \Jot1ifor1,1y ~•f r."»inl .. f1llOt. 

Tlw,ti;Jmrtu~ot Ure- ~pUaril wtll ~ IJndsslood to 1m~y Ulal tht •pplk:1nt hasdnlgned lhw proftOOI 
1ono prepnroo ttJe ri,nil/couo" Wltl'\ <l\1t ~trd to "'e prlnclplt:s. and c,uto• llf'tt ot tl\e \iEC, tt'\11111 tho 
q1Jvt-Uoi1• l•1 111-, ·oc,r,Jl~dkm ,onr• t,~·vu .uuoi, utflv "'1N<'l00 iu,d u u,~ Ul.i 1·M:t'.A:ltsary ooou,,w,, uufo,1 l rll,J, 
1w~" ll foru>tlY fo,ri,v1i, , 1W (1,,o o•IOO~, 

,APPLIONIT'$ NAME. ~ 
and SICN~TURb 

Jl\e , 1ot1ah.he 01 , he llfpeN'l,o, w,11 be un~l'SIOOO 10 Imply In addlllbn '""'· '" lf'\tl ji.ltltff'l\llflt Of lfta.. 
aupervrsot, lht o,atgn and croeu~•ntlltcm are ol a stendird eJ;>proprleJ• ,o, • rMe• rch t>rotec1 ~ 1l)t11t 
<>ut 1n tho "atnf. of the Uhl'llol'alty o, Cl'lnt~ury or 10, lh11n1no In ., u,t\ l'E'90Dtc11,, 

~VfERVISOR'S NAr,le-• 
.,.d SIGNATU~E.,_ 

kW11111,uw11llhl •~,«•1 
• ♦ I .'jflft(1WF 

1\1 ' t1i•r1~• •1l\!j !fl• "'•!lll•1..-. •••••dt'~l 1ft"\1 

t ,. I i!f\ I tt,jllnw11 011111 r,v,1hvt111 •mV.- ~1,,,,, , •• • lt•l\'11 O •t ••1•1,d Ill tKIMI•, ,ntv-1 
• i • W,1Mwfl f•~ ,v\11 ,1,tc,l 1co., o 1ln 111~1• 1+.t.•••1 i ,, .f,j111,t1H1~ 11.u,i I" i•' •m~i•4h 

, . ►h I• •• 11111 11ri,1i• •IJ!tt! ~(1J l11111111 II 1/1 . ,I ... !ftll li!o1lll M ,!1 itO\ltl .. l'H•'!!I 
11 ft, h 1 1l1\ •1)1111,,,u. f1,1rnull1 r, 1111ll11.-01 • l\~11(11 u, il I l1-.rll 111n I 41m• ~ 11 



 

 

  

Studeri"lt te.aming Contract: 
Code of CondlJct Requrements for Students 
Agreement if orm for ARTSJ95 tntemship 

uc -~ 
l'.)JlVERSITY OF 
CANTERBURY 
'!:• lt'.'. ~-••• h·:.::H~ 11 g,, ,) ·.-.~;!r;i~,:1 
trlJ.l~I"C 1:•.1D.CI: :,.;-1 '.'" 1:tlLLIL~-D 

~ ha~· ooer, informed of the code of conduct expected of this 11tem ptacenient and I 
undefstand l'ie following: 

1 ) Sh.idents are rt!QU'l"eo to act "Mth professionalasm at all times on placement. In 
.addition students agree to abide by the ctf K:e super.,isor's ~latioos fOf conwd 
and\healthi ;aid safety_ 

2) The assessment ,work ts under lie overall guidance and approval of' Y0Uf academk 
supeMSOr1 and the lntemsnip Director. Dr. Jessica Jomston. While ARTS395 
totemship is ~n elective stage 3 cwrse., when on location the student k:Mlows d~ to d~ 
direcbon aod office protocols established by the student's site st.l)eJVisor. 

3} Chatham tnrse 1rule applies kl all research work oo placement - material may be 
used for ~ur own personal siJdy and re:se~Jch purposes only ,;md musl not be 
attnbufed or discussed except as auD'lonsed by yolI site supefVisor. No recording 
oevices of any kind ind.Jdo'J ceu phones, ,are to tie used to record interviews other tnan 
for purposes authorised by your site supervisor. 

4-) Arly issues ol coocem should be dtseussed 'with fhe Sile supervisor and academic 
supeMsor, then If reqUired wrth the mtemshl) Otredor. A breach of privacy ts regarded 
as ,a dasc..,ary me1tter .and the matter will be iref erred to the University disciplinary 
procedures. 

5) Students are expected to work reguaJty ~nd rTl<!IR.ii'l a regular .mntact ~ way of at 

.agreed set ol 3 milestone dates with the stte Sl.l)ervisof to report on progress. All 

.agreement can be reached if matenal cootailled within a,y final assessment is 
embargoed. Please discuss with lntemshtp Director. 

I have mad and ooderstandl the above code requirements. t ,aoree to ab•cle by 
them at all times. 

Name (Please Pmt): 

Si!Jlature: 



 

 

  

ARTS395 Internship 
Pre.Site 'Presentation 1Gu.idelines 

Pre-Site P,resenb.tion 
Before entering your orgu,i"6on.. you must do some in-deplh research on die 
orpnisation md how your ~c projttt will oonfributc to its. miss,oo statement In 
cansultJ.tion with your academic advlRI:. you \'\ill 'gear~"' the nee.es™)' backgrcxmd 
infm:matioo and skills in ordef to make a valuable ccmtrihuhon to your p-ojed. You 
il-ill give an ove1'\'iew of this mfonnation to 1hti class in a presenbtion.. 

Objectives: 
1 . To wnil:iarise aumenec with your project 
2. To pnctice pismb.tion skills 

Topic, 

a. Read Presentation Guidelines 
b. Prioritize 1m1111:ting ilides/objects in Powerpoint for effectiw 

N)1fflJl1IDC:l.tion 

Things to cover (in myords}: 
• Intoo<boe yomielf: ~m. m:inon 
• Intrcdxe your project .and your ro~ your suitability for the project 
• Give an overvie9,i- of the professional field )10UI" orgmisation is part o~ 

explain where your o~tion fits, into the geDCl'I.I !Cbeme, and describe 
the orgaoisaticm and the department you il.Ie wmbng in. 

• Idemify the anns md ob~ of your argmri.sat:icm. and of }'OU( 

deputmmt. 
• Outline the ocgmi.saticm '1 management stru.ctun; and describe the roles of 

the people in your departmeDt 'that you will be interading \\'itb 
• ldmify 2 OT 1 political issues/temiom SU1Toonding yoor organization that 

interest you 
• Aim for a, 6 minute presentation 

10-/. of total gnde 



 

 

  

ARTS395 Internship 
Issues Presentation 

Preaentation Guidelinea 

Presenlatioo 
Having been working oo-site with your organisation., you now have more in-depth 
imight into the wodi:ings of}'IJUI" organisation. You will give an over\'iew of this 
inf onnation to the class in a EJl"es.entatioD identifying how you are cootrih.Jting to your 
projttf weaving your contribution with the social and political issue5 related to your 
project. Dew!op a critical theoretical insight. 

Objectives: 
1. To :&miliarue audience WJth )Vllfproject to date 
2. To highlight iuuies you have solved 
3. To identify problems yet to be resolved 
4. Present themy in an 1ccemble foanat with specific appbcation to your we 
5. To improve on~ presentation sblh 

Topin 

a. Demonstrate tmdn-stmding of Presentation Oui~ 
b. Prio~ animating slides/objects in Poweq,oint for effrct:ive 

commumcatioo. 

Things to cover (in my ordtr): 
• Im:rocb:.e :your project and your role 
• Identify issues that have been solved and ~ Rtil.l ~ft to be re90}ved 

• Tbroretical orienuition that fits your project 
• Maximum 8 mmute presentation 

10"/4 of total grade 



 

 

  

ARTS395 Internship 
FINAL Preaentation 

Presentation Guidelines 

Presentation 
Thu; is yom final presentation of )'J'll' pmJttL Each intern will have 8 mmutes to 
discuss their project higb!igt,ting teyfmn-esting ~ the end resuhs md 
outcomes, allowing 2 :mimJfes at the end, fD£ questions. This pre,entatinn rCIJI be 
similar lo (but probably morter mdl bopefuily more tbeomical than) your final 
prese:otatioo. gi\•en to pir site advi.sci. 

Obj«tives: 
1. To &miliaru.e a'lldiencr with final remits of~ project 
2. To demoTISti.&te the linl:s between tbeocy and pmctice 
3. To highlight issues you ha,.~ solved 
4. To demonstrate your p-e.sentation ~ills: 

Topit.s 

a. Theocy that IS accessible through specific aaq>la from your site 
b. Undemmrling of Prr.sttdl.ti.oo Grndelmes 
c. Ability to suettSsfull)' animate sli.deslob~ in PowcrPoint for 

effective communic-a.tion 

Things fo c-over (in a.ny Orne£): 
• Introduce younelf and your project 
• Highhght 1lwlcy, mNhod and ~ridmc.e mscovend in the poject 
• ldem:ify the major pmjed: m.rtromes 
• Identify what smprised you 
• Identify issues that still nttd to be solv!d. (future RSelCCb) 
~ Demonstrate how )'-)Ill" project contnbutes to the organisation', goals 
. , Identify what you learned about your maj01. about younelf 

Piear include a thank, you to your site md aadernic advisers 

Mn:imum & minute p-etentation with the additiona.12 mi:nur5 for questi.oos. 

10 ,~ of total grade 



 

 

  

  

Presentation Evalttatfon #1 

Who.I 11/U Inv n1(~m rJo 111111 wa>.t~flcollv"''' (ey., oo~m~t Poytw11J0111\ , 11u,~ hu11>12u1 
THWfl11UtJ111 f 

Floto V<>UI pe,,,.pecuve as llJ\ aumen~ 111emoer, wi1a1 ~l!/1 ttl1$ V)t@ro ciO 10 lll\tl<'Ov~ 
lhulr rnesentalitln s~11t,;7 t B'/8 cOntoct. Poweluoinl slloo~ hun11m1 
fl ll! ,fl ►ht'Dlh ) 



 

 

 

  

Jssue Presentation Evaluation 

IA\em·s 1-l~r/le 

Pale 

W1101 Ulrl 111w 1n10111 ct., 111"1 w~ Q/i~c11vo·( cqva co111ao1. 1•uwo1pn1111 ~11csaS1 ~UQ!a.i, 
111,.lll\."l\i'lflQry , 11 ) 

Fram your pol'$pecll\lo ~ ,'lri aU<;Jl~~oo member Wl\at ca" lhl~ l~torno:i to 1m,i1:0111 
lhelr ,o,1.1s~ntzwo11 s11111~ ,~vi\ c,,,~•a<:1. Pn\V"1(11ol!ll ;illctos ~UIJ'IQVI 
111,y~sf\!1enry, I 



 

 

 

FINAL Presentation Evaluation 
'tntern's Name 

Date: 

In their Final Presentation, what did the intern do that was effective? (eye contact, 
Powerpoint slides, humour, theory, political/social context of site work, integration of 
project outcomes ... ) 

From your perspective as an audience member, what can this intern do to improve 
their presentation skills? (eye contact, Powerpoint slides, humour, theory, 
political/social context of site work, integration of project outcomes ... ) 



 

 

  

ARTS396 Internship 
ST ARR Report 

UC 
UNJVERSITY OF 
CA.1'\TERBURY 
T, ._.,;,_, .. 11,.;,.. ,•.(/• " ~1-a.. 'nll" 
C. IIN .t n.11 ■ -..:11 I',,. 1+ .:■• ,,,-, > 

There have been m..1merous studies scroos -the . ..-Id to define the 
mosl l't1)l)f1Bnt non-technical C001)etencies needed by a graduate (Fletralg, Zinn & ferkjns, 20J6; 
Bell et al 2007). Co-n.monly dewa.ble attl'lbutes .x:lude: 

The &bnity sod wikq)ess k) learn; 
The abiity to pric:Jmile tasks and OflJlmise effedi'lely; 
The abdity to take ~ily and make ~ 
The ati.lffy to solve problems; 
The abiilty to 1oommJlicale nerpenondy; 
The abality to wen ss a team. 

Please analyse a scene/incident llt you- projed lile ttvougt, the STARR ms 

St~: 

Task. 

Description of MtlJafioo: 
·who 
\Mial 
When 
Where 
Why 

Wha1iBthe tau. 
Descri>e 1Mlil1 was e.>;peded; 
What was~ 
Where did 1he irlffJl"fflli.bon about lhe task come from 

~: 
Whal did )UJ do~ 
How did you do it; 
Wha1 resources cUa you draw upon, 
How long did it take~ 
Which of your abilities did you use - give examples (by end of ,ftle p-oject yotJ shouk:I have 
an e:,:anl)le of a.ti of hese) 

c.ommunicetion: 
Personal (one on one) 
Wm (18sk spedk) 
Academe (1fllnslation of' lheofy Into proooclNe lduban) 
COffWllllnily (:connect to ocg&fliMtional fiekl) 
Creswly (generating and e:w;ptainng oew ideas) 

Cribcal Thinking 
l..e&dersh1>: lake respon.si)fty and male ~ 
Problem-aotving i(littJe, dattV. or crisis) 
Te&mwon; 
T.edllical 

Action pa1 'for kdJre? 

Rent 
Whm was achieved - describe; n,umbers as e\'ideoce? 
What was •the overalll outcome, - describe 
E\lideflce of your abiity to le.am 

Rene-coon: 

How does the· axne reading kw" this weei: a,pport or challenge lhe STARR expenence? 8e 
specific and diredty connect readings/auttlon with V(U ~ abmie. 
In what way oou~ the t.cene/incidertl become !IIIOCiely/clAJral~ transJomlative_ 



 

 

  

First STARR Report 

k.ad O\'er the ST ARR report framelwd.1 then wn1e up an ~perieo,:::e that you can malyse. 
The most important aspect is to connect lhe sitnanon., the tau, the action and the: remit with 
}'1)'11" ~- ~ refltt:tion must include a quote from your rodiQf;' ~ is a qoote 
1hat cm be used as a way to reflect on yom experience. 

~ trainees' coutm,:tiom of a Dttd. oo. occasi.om. to be s.i.lmt 1llustntcs that ~ 
bad beoome 'the prinriple of [their]] O\\:n subjection' {FO'Dcawt 1977: 20J), and 
accmnmodabve to the power inhfRn.t in organizationally located di:scurst\.re practices. 
Yet, wJnl.e conunno:katlon I'S disairs.i.ve action enacts and reproduces. power 
:strucrures that both privi~ge llld ~ess. this is~ at~. anJy I partial erp8DIMll for 
~ extrarn we ~ co:midettd. It needs, first. to be complemented by an 
,.ad::ntDtJini that silmct- not mly marginaliZH but c.a.n also ~ p-otection. 
re.smmce md de.fl.mer, and eYen affocd 'oppommrties for emmcipation' (Cbw-1998: 
20) (Brown. p 12). 

If yoo find mother quote in Ibis, article oc IIJdhrr one that better aides in yom reflection, fed 
free ro use it. 

If you think nothing really happened dmmg yom first weeks.. then make an appointment lil'ith 
Jesste1 S,O we can talk about your work sale. 

If yoo haw any questions, it is bm to ask them in~ Opm Forum bec:aus.e I'm many~ 
l\ill have the is;ame question or problems. 



 

 

  

Seco11d STARR Report 

For this ST ARR report. I 'MlUld 1•e you to think about ~n experience where you 
demoostr:ated a unique :age, gender. race. ,ethnic, knowledge, etc .. insight. HaN did. 
your tnQUe social location contribUte to your personal msight about yourself and/a 
make a real wrn1d differnnce to your projed and/ofi to the. org.11isation? This can be 
.st private real ization or it can have a more public <Dnponent. 

rtere are some quotes to wor1i; with, pick ome of 'these or if you think another quote 
from one of the readllgS can contnbute to your reflectioo, pfease feel free to use it. 

The domriant discourse defrmg the scope o( WOO( is still rooted in the notion 
that ooly lini3nci~fy remuner:ited actMties coostnute 'work''. Parent-'Mlrk ts not 
emllracecl by this disrourse. Hence, breaks ri paid mafket--employmeot for 
the fulfillment of parental respoostbitJties are, considered ·gaps' in one's 
employment htslory, for whm a wage penalty may be ex.acted because of~ 
al~ deteriorabon in one's human capitat (c.f. Mtee and Fneze, 1999). 
A;ttt,oUt;l the discourse presents as rmerently gooder neutral. as it is J)fimariy 
womoo who ma.ntat. responsibility fOf famdiall 'wo~' when ~ged in market 
'work", 1he designation 'employee' is a proxy for 'female empwyee·, or more 
partiruany, 'WJrlting mo1her' (R..,te pg 241) . 

Third wave whnmess makes 'these contradictions explicit by aidrnowledgtng 
tM relaoonal, cooteJduat and srtu~hooa-1 ways in which "While privi tege can be 
at the same time a t.-en-for-qantecl entitlement, a desired soc~ st..iitus, a 
perceived source of vidim12ation and ~ tenuous s.tua1ional identity. tt is these 
'White inflections, the nuanced and locally specific ways in Mlidl 'A'tliteness, as 
a 1orm of power ~s dert,ed, deployed, perforrmed, poltced and reMirYented lhat 
1is the oontr~I focus of 1hird wa.ve whiteness (T'ftle,, pg 7)_ 



 

 

  

Tl1ird STARR Report 

We are a,11 scilooled 1n the an of obedimce t> aulhomy and acceptng structures as 
they are. So, for this STARR report. we are goi1g to tt-e "dart side_. The Question for 
this STARR report focuses on how ycJ..Jr orgaitsation :frts 11 \Vilh the larger SOCial and 
econonuc environment. AJI orgarisaticfls, even if they are a commLDty servk:e 
organisatm or a government office, must take into account the economic 
envi:mnmet1t within wtuch they must 1WOfk and smvrve. Y 0'J" project lfl this sense ts 
not value-neutral_ It is bcated 'withir'l an indusby tMt must cooperate for its existence 
wttll the 'larger fin~ci.ill structtwes. In this s:r ARR report you shotlld ~ddress m111 
experieocelin~ that highl~ts your awareness of how your organisahJnfyour 
project reproduces, rneracts or negoka1e:S with a profit orient.abort Below is a 
suggested quote that ~ , be used in your ST ARR report. Fee• free to ,choose a 
cfd'ferent quote if you md one that is mo.re ~icable. 

Contra-y to the consensus view, the rapid expa~on of highe< educatoo does 
not rell!d the demand for high-sk;Ued jobs but credential innation, as students 
extend their educatiofil in an .attempt to iff1)rove their job prospects_ IFor those 
from disadvantaged bad(grotms such attempts are largely Mi~ as the best 
iobs .)re otlen assi~ed to social elites with ithe apprqlfiate cultural capital 
{Bot.lrctieu & Passeron. 1964-~ Collins, 1979)_ Soc'31 backgrrund remams of 
major IJ'1)0rtance 1in explaini~ who gets actcess to f~jrst-trac:t ~duate 
~es. Fin.any, from a conflict view mtJch of the talk about the 
development of ~b~ity Skills. especially personal arid sociall sldls, is ,a 
reflecticll d a mismatch between credentiaJism and the realities of knowledge 
capitalism_ As more ~ more ,oontestml:s enter the labour maJ1<.et With 
graduate quahfications lhe 'llalue of credentials ~s ~ screening deVice 
declines. Therefore, personal qualrties are emphaSISei:I m :a,, 3l1.ef11)1: to 
l~imate the reproduction of inequalities, rattler than improve productivity 
(Brown pp 115)_ 



 

 

  

s·r ARR fteport 

$101,-lllun 
f 11st uav lit mu nil~. I 111,a 10 lt11a n,y aa\llsat as I d1u 1101 know w11a1e !!liu wwlu 11,a 
Me a~ !lite was sm11 t~e weeK Oefo,,1. 11 wai. F11Q&Y, and I w.rs aue 10 stein Rt 1pm. 
Whan w~ eyonwalty met (In realil)I It Wi?S about IQ m1nu1es wain $he broug'11 me 
amvn to tfl~ rt Wh9•c I wae 10 b.2Qln my rcnoorch, 

rn$k 
11'tb lask wa~ lo t,nu o ut a:s much 1nfo11natl01i a,, I could ult 11 I wso lo cletemu11e 
wit~ tfillde U Bott wht,Jt I\ wua 11181fe. wt1!ll 1~ was es"1l fur. Wltijle IIWY llhtw11e1f Iii~ 
fltlltcl,al;, 011d a11r o(hb llllc1mati0" 11:0UI~ hnci I ...... to ~ srch lo, 111lol11101i¢" Ill 
Ills (1 

Atlltani 
S•l . l'"f llM\lt~er •~It ma. ai1c1 I hl!gan my !'Sarcn 10, lnlt1rrrui110n Th:i,1~ltjlly Ille ,;It~ 
h,1& :\ olM layout sn I oould IJ()glrt ,i,y !Bl'l'Ch hy to,,~1no !hl'l•u~I> fhAI, 11~0ngr, 'll'CI 
t lttl(IJ11'11111ng wnal l twlll!lVf;U wou!(I be ()I tltdp for ITll'I:, I WMIS, U) blJ lh rns,~ t10,n l • 
4,,'l(lpm, anQ answl!•cd as mucll ,., I COUid, Ou11no ,ny llillO (hale, I had lo uo,, pro/.t"r 
communlca11on. and team rhoirway ol doing 1hl11go, to n,coly di~~ ino aso,s1an1!t to 
help me. I OOUld /llSO OSK 11\el! L\CVICO a\i lo wllomet tlJe·y lhOUgl\1 I WM, on 11,~ light 
l~O~ Mosliy, I load 1060\/fCOG, and 001ormlriod trol'l ,~010 whr~h ono.s l ! hOU/(1 ro~c• 
ne~I rmrn 1h16, 111Ad to /Tllll<e dOOl~I- ano la~" 1'8Bll/lll51bllilVI01' ma IJ'llet11Mflon I 
dl~t ~ro.,d, 

Flcaull 
6y 111.e e, ,cs ol lite O~v \ 4,SQp111), I lm<l olllo,n~<J a lair u111oun1 111 It 1lom1~1to11, Fro,11 
here. I wen I lo l~e COII\JJUler lhal IIWy had W I "" fot tnle, tlS. 8t1tl bogan ID wnle up 
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Why this STARR report is a C 

Remember, the personal is political 

The entire description is superficial and focused on the "facts" of the day. There is no 
sense of anyone's social location or identity - gender, race, class, or ability. There is 
no "tension" identified in the tasks or the situation or the results. In this area of the 
description, ideas from lectures and readings could be brought in to frame the 
"facts." Self-reflexively, this STARR report could have discussed organisational 
norms of research, articulated the hierarchies, compliance/resistance, or verbal and 
non-verbal behaviours, silences and spaces for talking. What was going on during 
the 10 minutes of waiting? Much more needed to be thought about and highlighted in 
this STARR Report 

Also, the Bensal article (see supplement readings) cited here actually critiques the 
basic assumptions grounding discourses of "choice" and "responsibility." He 
identifies how pervasive these assumption are, and the power attached to the whole 
"cost and benefits" analysis of education . We are taught to "maximizing investment," 
turning ourselves into identities available/wanted in the employment marketplace. In 
this dominant culture view, education is valued an investment, the credential is the 
product, students/interns become human capital to be trained to adapt to the needs 
of the economy. 

Here the intern in fact seems to actually promote her/himself through their wanted 
skills. The internship becomes subordinate to economic ends. Extending this 
argument, universities, become a "diploma mills," churning out people ready for 
employment. 

Another view of education however is that it is not just training, but a space and time 
for reflection on society, to purposely analyse how education and work are never 
neutral experiences, and are usually organized and regulated to support current 
economic segregations in relationship to social class, age, gender, race, geography. 
Education and work could be accomplished differently if "maximizing investment" 
was not the main criteria. 

So this reflection section merely reproduced the dominant discourse on "choice" and 
"responsibility." The reflection cited the section where Bansal describes the dominant 
discourse, rather than where he analyses and critiques it. A more thorough and 
detailed reading of the article was necessary. 



 

 

  

ST ARR Report 2 

Based on Template 2 

SITUATION: 

The question asks us to consider a situation where we demonstrated a unique insight into our 

project due to our age, ethnicity etc and consider how this contributes to personal insight about 

myself, or made a real world difference to eitherthe project or the organization. In my internship 

with [ORGANISATION] I have found myself in a constant unique social location as my experience and 

training is of a very different nature when compared to the rest of the employees. Due to my 

difference in training I have been able to consider the use of media by [ORGANISATION] with a 

unique perspective based on my different knowledge and background in arts, which is mainly 

oriented around qualitative and abstract theories as opposed to the hard facts of science and 

commerce. This became increasingly evident in a meeting I had with the CEO of [ORGANISATION), in 

which I detailed observations and theories that I deemed relevant that had not been considered by 

the organization previously. These observations and theories included the importance of network 

theories and information rich possibilities which could have a real world impact for the organization 

and for my project. If these theories are properly executed and utilized, and their potential 

understood, they have the ability to raise the public profile of [ ORGANI SATIO NI. However, in voicing 

my opinions I found myself in a position in which I had little or no power to enact th is change. In th is 

sense though my unique social location has the potentia I to have a rea I world impact on both my 

project and organization, this potential is limited by an inherent power imbalance, in which I have no 

power and therefore no ability to en sure the successful influence of these ideas. 

TASK: 

I was expected to undertake research which I thought would be relevant and applicable to 

[ORGANISATION]'s current use of new media forms and that might suggest a way forward. I then 

had to present these findings in a meeting with my site advisor to conclude what theories he wanted 

me to continue researching and what theories and observations he did not agree with or wanted to 

challenge. Within this task I set myself goals of shaping my research and observations in a way that 

would be well received by the CEO. I had to shape criticisms of the current media use in a way th at 

presents them as potential improvements, as opposed to weaknesses which he may be offended by. 

I also had to present my proposal of theories that I felt most relevant in a way that made them 

appealing to the CEO, so that I could have the potential to apply these theories and enact real world 

change. 

ACTION: 

To do this, I first thoroughly researched the key media theories which I saw as being relevant to 

[ORGANISATION)'s use of new media. I utilized previous knowledge from COMS22 to identify key 

media theories, and investigated as to whether these theories could be applied to 

[ORGANISATION]'s real use of social media. I finally settled on utilizing the two major theories of 

networking and the information rich, while exploring sub topics of smart mobs and other potentials 

of social media. In undertaking initial research before my initial presentation I ensured that I was 

thoroughly prepared to present my ideas with academic evidence to back up my suggestions. By 
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doing this I hoped that I would therefore enter the meeting with more authority and be able to 

capitalize on my unique position provided by knowledge. I then applied this theory to physical 

evidence which I found on [ORGANISATION]'s on line media platforms to ensure that the theory was 

not presented in abstract, therefore making it more accessible to the CEO. In doing this, I aimed to 

highlight the weaknesses I had observed with regard to the theory in an attempt to portray areas of 

improvement without overstepping boundaries and risking offence to the CEO. This also ensured 

that my ideas were presented in a manner that meant that weaknesses were seen as improvements, 

and all ideas were followed up by relevant and accessible academic research. I drew upon a number 

of resources to do this, including pre-planning of our meeting to ensure that the meeting would run 

smoothly. I also used academic literature combined with real world knowledge, and attempted to 

capitalize on my possession of unique and potentially helpful knowledge despite the power 

imbalance which meant that these ideas did not need to be considered by the CEO. 

I developed a number of skills when doing this. First and foremost I developed my communication 

skills. By having to ensure that ideas were presented in an appropriate, verbal manner, my verbal 

communication had to be clear, concise and my information had to be presented with the right tone. 

I further learned how to conduct myself in a professional manner and how to overcome fears of 

communicating to those who are in a superior position of power. I did this by harnessing the value of 

practice, and of presenting information to a different audience first. My academic communication 

was also enhanced as I had to translate theory into an accessible manner which could be easily and 

effectively applied and communicated to my site. Both my critical thinking and problem solving skills 

developed when faced with the challenge of presenting weaknesses of the current media strategy in 

a non-confrontational tone. I had to consider how best to approach th is and how to solve the 

obstacles that were placed in front of me due to the power imbalance. All in all, this situation 

provided me with a greater understanding of how to conduct myself in a position in which I have 

little or no power, but at the same time could offer great potential due to a unique positioning in 

relation to the situation. 

RESULT: 

I believe I man aged to effectively communicate my information in my meeting in a manner which 

meant th at my ideas were generally well-received and ap predated. Evidence of this positive result is 

that parts of some of the theories suggested were seen as initially acceptable and applicable by the 

CEO, and areas for improvement were reasonably well received. This shows that I had successfully 

presented a somewhat problematic topic, and by carefully utilizing my unique position given to me 

by knowledge, I managed to negate the potential that the ideas may not be well received as they are 

ultimately critiques of what [O RGANI SATIO NJ is currently doing in the online media sphere. By doing 

this I now have a greater appreciation for how necessary presentation of information is and how this 

can influence a final outcome. I also believe that by negating the potential negative repercussions, I 

have also had the chance to make a real world difference to both my project and the greater 

organization as a whole, as these theories could be used to lift the profile of (ORGANISATION), which 

in turn may help enact the change that they are after in public policy. 

REFLECTION: 

I think this activity could be considered firstly through the lens of silencing and using the Brown 

article. Unlike my first STARR report, through this task I challenged the prescribed notions and 
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methods of silencing by applying what I had learnt by my earlier experience. I presented all areas of 

my critique to John in a manner which meant that my ideas were well received. In this sense I 

manipulated the power imbalance on which silencing is dependent on through the unique 

knowledge that I held and having thorough research to back up my points. Therefore in this exercise 

lh ffle.d ·rfie e • ~)o · ii ithBrow '----------~-- - [,_~_-· ______ ___. 
ave 5ilw .. n· • e _ _ of a,pr,a _ id _ a 
orPEtl' , d change • 11? ri I -. ssi - _ mut continuowly ~nln.g. • 1 beli e • ..,, [_eun _______ _ 

using my unique social location given to me through knowledge I successfully managed to undertake 

a small form of resistance that Brown discusses here. 

In many ways I do agree that reality contrasts with discourses that have produced a view of 

organizations as inclusive and pluralistic. However, I also agree that this can and has been 

challenged. 

This task also drew me to consider the ideas discussed in the employability article by Brown, Hesketh 

and Williams. Though right now I have found myself in a unique position in which knowledge helped 

me succeed, this knowledge will not always remain unique. The ideas discussed about employability 

being relative in comparison to those around you, show how it is vital to utilize a unique position 
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Rf' L\tflwi:un •tuJent~ 1.t1@an~1U\Olu1 ~rnJ p10Jecht 8.bcheklf of A/ 1:.e s\Ut.fant~ i11'ti 
un/q11~ ,n lhiili U•Qy havQ,$1ronq •orbQI Qfld wmlan 09mmur•~"'" ,kilts a11d 1he llblll)y 
to aeillysa e~rf lh1n~ s:lJShvely 111ev a,e also «aoe, 10 apply lha11 knowl•<111e qi lho 
•11iu) wutldt TI!u ll tte, 11$1\IJl W Ut>•1 tnokJi.Ji.lS tul u1..a\JCrH!O &A•l11J.10f\WJIL wUt) lr\lQJ(1j 
work1nu u~d,, lhe s11pe1vlslo11 c,I 1J ~eeiallsl led11re1 wllhln nm Cnfleg-, ~nd ""'"""' 
j lcaue lhlfiO c,ooit for Out course, 

Sample Projects 
• New lealQ/id Ma11W1WW•~•q Wld 5,,poJW,,, ~Wl!;ll(liiO>, ,-al.\E.,tl ~ U10 QI So~w• 

Ml>dla 
• The Pr= . Audia nl 11Af Ch1~1ct1wien "'~" H•stor.c M~10,111rs 
• c., 1~ IOl:5oc;allmpaclA&Sf!S.<t""n1o1Ca1~ l01 
• C<iliogQ UI M>11Wiloty T -~\Bly vvomon·s Pcftl'!µlk"1• di Ml<IWllo1y 
• t:::onh1vlu~ 1n<1iule cn11~e. LJ1119usge . ,vJ Cu•t11re All\b,is>S;l'do• 10 lOcaJ&hO<IJ• 
• The Colt:.botallve 101 R...,a,th a,,d T1alnlno I" Vq111h He,,l1h and De,elopm..,I 

Vou111 FicPQ~ Ed,tor 
1' -n,e Ht,war(t leagHe for P~rnl RelOflTI: Ana1V!!.1$ ot i,11sone1-s- ~r-,11.den.~ M 

th~ leA'J')O Iron, 11)98 ?00& 
• Mi>IIRG· Ooveloomen( ot N9w Z•alano av~le•~ pa11~I 
~ Ealcnq Awa1oness Team, t:.\\lluallon ol Coonli<!11ona ,r, Mon1al tiooJlh S«:to• 
.. can1eroury Must!Om. 

Hlst01y Edudincm Rbsou,ce,s 
Anfnfl;\IC C,,lle(;llo,1 
Sovt~"'n Nps EM•1bi1/on 

• Th~ Oisam,urnanf ind Set..1.mtv Cnnue (DSC). So,;:.1;,,f Meola l!nd Cnn01r.1 
iiaso1V11~11 

t'101 fno1t! lnlt)tmallt.>n contscl! wt:r1nJe10~111p:a@Usnle1lJ;\11~,.ac111 ot c."Sll 36-4 22~ 
Pf ease louK Jll o,n \\fOOSIIU a, W)YW,i)f{S mo•,:,~HIY@C UlAQIEIO!J1itQ 



 

 

  

Top Teo Most Frequently Asked Questions: 

1. Does ARTS395 count towards my major? 
ARTSJ.95 rs an l:iecb!ffl that ca.mts towards your Bachelor of Arts degree, but 
does not fuffil1 any recJl,irement towards a specific majo( or minor. ft conbiblies to 
the requirement of 360 points needed to grawate~ and the JOO poirts need in 
your B.A. 

2. Can I create my OMl internship? 
Yes. If you find an organisatim 1hat would like to h.we you as their 1intem to wo.-1( 
on a project, and you would I ike to get course credrt for it. please cont.ct the 
lntemsh•p Director. 

3. can I enrol in ARTS395 row? 
No. ARTS395. h.lS lm1ted' ooraments. You rnust st1bmit an .ilJ)J)~ication 
{htlp:l/www.arts.canterbL1V.ac. nzlintem5'lmsidocuments/student app1cabon .pdf) 
and seleded by an inteMeW pa,el before you can enrO, in ARTS395. 

4. can I do Ml internship whle overseas? 
Begimi.-.;;1-.. 2011 , the answer to this (J)eShon ,will be yes. Please cootlct the 
Internship Director for furt_her mforrnabon. 

5. Is the wor1(1oad fer ARTS395 re.ally heavy? Do I need to drop a d~ss? 
The "M»t,load for ARTS395 i5 signiicant but within the brunds of a normal Stage 
3, paper. A verskln of the ooorse syllabus is on this siE. 

6. Can I apply for muttip~e intemstlps? 
Yes. We suggest t'owever that~ rustomize each application fa the specdic 
placerneri. FOf help with appltcations and interviews contact UC Careers: 
http,:JhNtw.canteribu.ry.ac.nz/careernfl!ICcareerhtJb for studootstsfltml 

7. Are the intemstips paid? 
Org~i_saons are charged a 5'lcing scale depending on whether they are b­
profit, noo-prott, or a comrrunrty orga1isation. White yoo Wttl not receive any 
direct payment, your tuitoo for ARTS395 Wlli be retrmursed to you after you 
C01T1pete the course. 

8. What is the ti rnefable tor ARTS395? 
c•ass times at"e orgar1sed aroooo the timetables of the successful candidates. 

9. can I get~ 'M"i1ng my CV? 
Yes. UC careers rlM1S ~shops and one-on-ooe assistance for CV 'IMiting. 
P1ee1se see thiew" websrte: 
http:J/WWW.c.antefibury ac.nz/c:areers!IJlccareerhub Jor students~stltml 

1 o. can I c1o al .-items.hip as an HOlilOUrs course? 
ARTS395 ts a s1age 3 paper and wiU not be run as an Honours OCIUrse- If 
Honours stu:lerrlts would like to enrol in ARTS395, they wa get stage J credit. 



Art53 9 5 l11ter11sl1ip 

Thank you for considening enrolijrng ,- n tile 1B.A internship. IBe'low ~s il!iil 
O'\!eNiew of the intemshiJ)s, and ,what is required from sh:J1deIDts1 

·Course Aims: 
•• To develop students _ -ire es.Si of their value., s Ans gradt1ates. 

UC 
UNIVERSITY OF 
l:'.AJ\TERBlfRY 
/ir,. A"'1.-,4,.. .-1-·M'11,111i;,r, r, L1'r,. r,_. [IIJ 

, - 11 li: I~ T .- HI I'•· It ""1· ._. I'f 1'111 , ~ ... , 

• To ,con-~ete a pro:,ect that ss viewed Si meanjngfull, productive, :useful and timely by 
both ttle studerit and an organisation. 

learning Outoo~ 
By the end Qf the coo rs.e, students wil be able to: 

•• Recognjse, arnallyse and apply lkr}owledge within theifi majors to a real flNOfi:ld project 
• Ei.r;al ate the structures and pro.eesses that shape p-ractice.s ,OO)d conditions in 

orga11isatio n:s. 

lntenishipsc: 
,. Project-based, erner9it1g oui1 of a ITTeed deteliimined by an organisation. 
• Project [)escripoons are fin i.sedl in negotiation wrth1 the site ,ooi.;"ser and the project's 

academic ad,t."ser. The acaden ic advisef ensures u-ie, re-quiremefilts are suitabje f'oli a 
stage 3 co1Jrse 1ilil hjs/her subject ar:eai. 

• Seleimon Criteria 
c, Studerit Registratioo 
o Applicafion 
::::, References 
ei lntelil/iew 

,., Overview of Course 1(dmfl syt)aoos Ofil website) 
.:, ILimt ed 6nrolment based on successful applicatt>n,s. a ililterYiews 
.:, 300trrsi ::. ~ SOhliS on project + 1 50hrs 1ini 1eourse 

c, A rst few weeks ofr c.tass: 
• Se:mjnars with Jessim oo canfidentiality-, prtvacy issues organisation 

stuoies. 
•· Sh!Jdait meets wifh ij:Jeir academic adviser to, disooss readhgs arnd 

lllp-skilling 0n mettlodsJbackg:roooo of project . 
.:, After ftrst few weeks and lthrot.Jghout U,e sem~terr, online (f cusskilns witt, 

Jessica on general ft"eoliiies of organisations. 
ei Progress meethjs with stte and academic ad\lise:rs a project mifestoli1es to 

evaluate/revise goals . 
., Assessment of A'.RT-.S395 

Organisations: 

'"' 20% mar1!ied by site ,ad-vis"er 
• 40% marik~ by academic ad\llSer 
.. 40% mao:ed by Jessica 

• Fo=r-Profrt: $3,lll0O donated fo UC Foondalioos. 
·• N'ot-for Profit $2,000 donated to UC Foundations. 
•1 Community Organisatiorrs wtho cannot afford payment may aP,Ply forr fund111gI grants 

through College at Arts. 
1• Sfudenrs tuition for cour;se• 1is reimbursed througl'll UC Foundations (currently 

S11D4S.OO) . 

The accrued funds cover College aaminis1rati'll-e oo-sts ,and provide grants for 
communrty organisabon app ic.ations 

Any questions, pl~se as.It Jessica .Johnston or Gwen 'St.-idring: ·3&4 2353 orr 



Discuss;ion Objectives: 

'When you need to linake sense of trie multi-layered and seem ng y nfirn te 
complexitles of ssues surrmmd 11g your pm ect, and then have to figure out how and 
wh_er,e to spe.ak up and make a difference. ireseare.h assumes a vita ity and urgency 
radicall,y different from the s~ilJs a11d frame of wind associated! with WTiitirng ong 
papers, about ready-made topi1cs irn a tightly prescribed formal tJ1P1.cal of most urni 
piapers. I wou ld lil •e yau to bring, that (senoo of currency, complexity and! vitality too , 
d scussions here. Thinking about your major are.a of study .andl your ·te selection, 
you bring to all! discusstoos a uniql.lle perspective that cootrnbutes to enhance the 
level and insight of all ofi us. 

• Your knowledge of ethical issues and1 s~and:ards in your d scip ine/irridustry 
• Your appreciation of the phi osophical and socia contexts of your 

d sci p{i ne/ind us try 
• Your awaren-es"8 and understanding of temative 1Perspectwes experienced 

Within your di sci pl i ne/i ndu strv 
• Your ahi ity to evaluate the perspecfi~es and opir:fons of othe s 
• Your unders~and ng of social and civic responsilli11ty 

I would like yo to an yse each otheir discussions, bm1g ng ·n your unique 
perspectives. In a democracy, we have the a~lit/ to d sagree With others. to respect 
d verse opinions to li sten to perspecijves d1ssim 'lar to our OWfl to cl'lall'enge 
a temative rnientattons. lln th s selilse, 11 wol.:lld ike ius all to play devi s advocates with 
each other. I especia l,y value your abifrty to suggest oppositional viewpoints to 
dominant c ltm al ideals . fear of conflict has no place in a dem:::>crat~c pointy. 
Plu ral sm cnvo ved challeng ng 1eaclil other s positions. That said, I wou d also I ~e you 
to be cheer1eaders for each other, s , pporting the h"glils and lows each of you 
experience on your projects. No one ,else understands and shares your perspective 
of your positions. 




