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Executive Summary

Most work-integrated-learning (WIL) and the research generated around it
are conducted within vocationally-oriented disciplines — business,
engineering, health and tourism. This handbook advocates a view of WIL
that promotes social transformation through the development of graduates
and new professionals as engaged and active citizens. There is a strong and
growing movement in the pedagogical literature on transformative learning
and the facilitating of students to become these active and engaged
citizens. Incorporating much this literature, this handbook provides
grounded and real world examples and the |kow to” solutions in order to
effectively apply critical pedagogy. Based on three years of experience of
teaching WIL and over fifty internships, this handbook highlights the most
intriguing, real-world application of emancipatory education melded with
WIL. Indeed, WIL should be structured for the betterment of society, to
help students directly and productively consider social transformation of
their society. The results have been dramatic, with intern after intern
commenting their internship was personally and socially transformational,
that they now understand the value of their degree to productively affect
social change.

Written for the busy academic staff member with the goal of integrating
some work experience into their programme, the organization of this
handbook is structured so readers can pick and choose which section they
are interested in pursuing — the philosophy of WIL, organisational
structures of internships, course design to generate the citizen/scholar,
working with site and academic advisers, and/or marketing liberal arts
internships in a neoliberal economic environment, all focused through the
goal of helping students make a difference in their society. Most topics
include references to the Resources section of the handbook, where
example handouts, guides, outlines, etc, related to the topics are available.

Altogether, this handbook adds a voice to the literature on both critical
pedagogy and WIL, combining both theory and practice in order assist in
the transformation of the perceived value of the liberal arts in a more
humane and democratic society.
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Philosophy and Participants

This section gives an overview of the assumptions of critical pedagogy,
and its applicability to Work-Integrated-Learning. It also suggests specific
ideas for internship according to subjects and majors.

A formal Liberal Arts internship programme is essential to the
evolution and legitimacy of the Liberal Arts in the twenty-first
century. Many see the Liberal Arts degrees as a series of -pseudo
courses,” of little relevance to job and career prospects.' Currently,
training students to be the —eritic and conscience of society,” the
historical core function of the Arts, is considered a waste of tuition
fees, time, and space.

This handbook has been created to directly address these critiques and

to highlight the applicability of the Liberal Arts in today‘s economic
system. It combines the theories of social analysis with the practical
application of those theories in projects that have real-world consequences.
It is designed for those interested in working the theory/practice
relationships within the Liberal Arts, dedicated to producing the
citizen/scholar as socially-engaged professionals. It is based on, and
advocates for, a Work-Integrated-Learning that promotes social
transformation through the development of young professionals as
engaged and active citizens. Drawing on the knowledge gained through
courses within the Liberal Arts, interns apply their knowledge(s), adding
value and distinctiveness to projects, to their degrees, and to their
professional careers.

Two major discourses currently dominate the literature on Work-
Integrated-Learning (WIL). The first is based on leadership, improvement
and school effectiveness. While focused on the future, this vision is mostly
silent on the big issues of our time: social justice, poverty, environmental
and/or economic collapse, and colonialism. The second body of WIL
literature focuses on critical pedagogy but is generally too abstract and
remote to be of much practical value for those interested in implementing
Work-Integrated-Learning. This handbook is both a theoretical and
practical approach to the potential for social transformative education.

Guiding Philosophy

In the global marketplace for tertiary education, universities continually
articulate how their graduates currently meet and will meet the future
needs of the global economy. Tertiary institutions adapt to the rapidly
changing demands of the global economic marketplace supported and
guided by industry demands, producing high-tech products, industry-ready

' The Editor. (2007, May 5). Turning the Bachelor of Arts into a degree of success. The
Press, p. A21. Christchurch, NZ.

Internships for the Liberal Arts 1
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workers and high income consumers. However, when the political and
social relevance of education is dismissed in the economic language of
measurement and quantification, when university education is idealized as
producing graduates who are skilled and flexible workers for twenty-first
century industries, when students themselves seek a university experience
that is geared towards a smooth transition into professional practice,
questions must be asked about the role of the university to develop a
capacity for the public good beyond market and employer considerations.
The analysis of the tension between education as complicit with, or
resistant to, industry-training has a long international history. Indeed, in
1916, American educator John Dewey besieged educators to prevent this
co-opting of education by the needs and demands of business:

The kind of vocational education in which I am interested is not

one which will adapt workers to existing industrial regime; [‘m

not sufficiently in love with that regime for that. It seems to me

that the business of all who would not be educational timeservers

is to resist every move in this direction, and strive for a kind of

vocational education which will first alter the existing industrial

society, and ultimately transform it. (Dewey 19167)

For Dewey, one of the highest goals for education is the transformation of
the industrial order. Similarly, the pioneering work of the South American
activist and educator Paulo Freire (1973) entreats educators to strive for a
just and democratic society beyond market orientations:
Education either functions as an instrument which is used to
facilitate integration of the younger generation into the logic of
the present system and bring about conformity, or it becomes the
practice of freedom, the means by which men and women deal
critically and creatively with reality and discover how to
participate in the transformation of their world.

Conceived through these emancipatory lenses, education should do more
than just train workers/consumers. It has the potential to generate
citizens/professionals who work for social justice rather than reproducing
conformity to the status quo. In the Freiren/Deweyian conceptualization,
education should emancipate its citizenry to help them become active
moral agents (Bronner & Kellner 1989, Geuss 1981, Habermas 1972). An
extensive literature review of radical pedagogy and WIL is provided in the
Resources section of this handbook.

Potential Internships by Subject

Below is a list of B.A. subjects, potential organisations, and relevant
projects for those organisations. Generating a list of projects grounded in
the Liberal Arts helps conceptualise the range and diversity of potential
internship projects.

* Works cited in this handbook that are included in the Bibliography of the literature
review will not be referenced in a footnote.

Internships for the Liberal Arts 2
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American Studies
Interested organisations:
American Chamber of Commerce
New Zealand Trade and Enterprise
Democratic & Republican Party expats
Operation Deep Freeze
American Clubs
Potential Projects:
Content analysis of representations of the US (NZ web, blogs,
newspapers, television)
Can be specifically targeted on US trade, science, or technology
developments that effect business relationships in New Zealand
Can be specifically targeted on New Zealand media who also cover
EU representations on specific international topics. Can also be
researched in conjunction with European or International
Studies
Topics that draw on US media influences
Local companies wanting to draw on US icons, or anti-American icons

Anthropology
Interested organizations:
Multinational organisations
Community groups
Organisations needing understandings of communities within its
structures
Immigrant groups
Human Rights Commission
NZ Tourism
Potential Projects:
Research needs of specific community
Identify needed resources for community
Provide model of community outreach

Art History
Interested Organisations:
Art Gallery
Arts Centre
Local Theatres
Libraries
Museums
Potential Projects:
Assist in creation/research of collections
Research theatre set design for plays/theatre
Research type of art needed in business
Research media representations of Art Gallery‘s programmes
(children, lectures)
Analysis of external community relationships of Art Gallery

Internships for the Liberal Arts 3



Internships for the Liberal Arts

Chinese
Interested Organisations:
Chinese schools
Chinese churches
University‘s connected with China
Confucius Institutes
Asia New Zealand Foundation (their website lists several funding
opportunities)
Potential Projects:
Language competitions
Community organisations should have good resources to support
projects that arise out of their perception of their needs
Could be used as model of immigration useful to other groups

Cinema Studies
Interested Organisations:
Women and film archives
Video stores
Film Festivals
Potential Projects:
Help catalogue archives
Help organise film festivals — schools, city councils, international

Classics
Interested Organisations:
Museums
Art Galleries
Potential Projects:
Research for future exhibitions
Document what is already owned, on background information
Research on how collection should be displayed
Research on teaching classics in high school
Info on Greek plays, Greek literature for other organisations

English

Interested Organisations:
Publishing houses
Editors
Critics
Book reviewers
Publishers
Book sellers
Libraries

Potential Projects:
Use of books within various communities
Language in marketing
Book shops at risk
Chapters/poetry readings
Art and literature

Internships for the Liberal Arts
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European Studies
Interested Organisations:
EU
Language communities
Potential Projects:
Representation of Europe in NZ/South Pacific
Comparison of US and EU in NZ media, run simultaneously
Look at particular issue across New Zealand

Gender Studies
Interested Organisations:
Battered women
College of midwifery
Human Services
Potential Projects:
Gender in the media
Research on pre-teen readings of advertisements
Focus groups on women‘s issues

History
Interested Organisations:
Archives
Museums, small regional museums give them help with their
collections
Cultural tourism sites
NZ Historic Places Trust
Potential Projects:
Oral histories: Age Concern NZ, immigrant communities
Historical database preparations
Regional museum collection research
Community historical societies

Japanese
Interested Organisations:
New Zealand Japan Society
Asia New Zealand Foundation (their website lists several funding
opportunities)
Potential Projects:
Business oriented with corporate connections
Translation

Linguistics

Interested Organisations:
Origins of NZ English (ONZE)

Potential Projects:
Research and support for language community
Use of Maori language in leisure

Internships for the Liberal Arts
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Maori
Interested Organisations:
Schools
Community organisations
Federation of Maori Authorities
Potential Projects:
Maori language packet for primary schools
Historical research

Mass Communications
Interested Organisations:
Newspapers
TEDx
Web-based organisations
Any organisation interested in media analysis
Potential Projects:
Content Analysis of different media around topic, issue, organization
Focus group analysis

Music

Interested Organisations:
Community music groups
Church groups

Projects:
Music education
Analysis of music performance
Music administration

Philosophy

Interested Organisations:
Animal/Human rights
Environmental ethics
Health ethics committees

Potential Projects:
Background on animal/human rights
Human ethical research
Sustainability issues
Ethics business practices/options
Ethical development in business through alternatives not associated

with gambling, tobacco, alcohol

Political Science

Interested Organisations:
City councils
Local politicians
Issue-based organisations

Potential Projects:
Research on science and technology
Research on policy issues
Community organisations issues

Internships for the Liberal Arts 6
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Psychology

Care must be taken not to attribute any kind of certification to the
internship. Stage-three students are not representing themselves as
—psychologists.”

Sociology
Interested Organisations:
City councils
Civil rights organisations
Unions
Media
Potential Projects:
Environmental sociology
Content analysis of topics in media
Race, gender, class issues surrounding policy or media
Content Analysis of media(s) about organization
Qualitative projects: in-depth interviews on issues/hot topics
Quantitative projects: surveys, statistical analysis

Languages
Interested Organisations:
Embassies
Ethnic restaurants
Local television stations
Translation services
Potential Projects:
Develop community service/support system
Develop cultural outreach on local television
Develop school language packet for teachers

Theatre and Film Studies
Interested Organisations:
Film societies
Archives
Potential Projects:
Archival research
Performance analysis
Support community theatre

Cross-Disciplinary Projects

While subject-specific internships are vital to the success of the Liberal
Arts internship, the breadth of the Liberal Arts allows many projects to be
addressed from multiple disciplinary perspectives. Suggestions of a few
such possible projects follow:

Media Content Analysis: The analysis of the representation of an
organisation or on a topic(s) or policy. How is the organisation
represented in various outlets — newspapers, television, community
feedback, etc. An intern provides a meta-analysis beyond a mere

Internships for the Liberal Arts 7
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marketing survey. Potential organizations: City and Regional Councils,
DHBEs, Transportation and Water, Museums, IRD, art galleries, various
non-profits.

Analysis of Communities/sub-groups within organizations: Intern
researches any community, local, government, business from an
anthropological, or sociological, or gender, or multicultural view. How
is the community functioning and in what capacity? What can be done
to improve functioning in accordance with community goals?

Streamlining Policy: Intern collects, collates, and synthesises large
amounts of information. The intern then reports back on what is
included, what is missing, and suggestions for improvement.

Research for grant applications: Intern helps community organisations
get funding from other bodies (City Councils, Creative New Zealand,
Japan Society, etc).

Researcher: Intern provides necessary background or current research
for a complex or multiple-team member project. Intern work as part of
that team, affording organisation staff to complete sections or work at
a higher level.

Single Community Focus

Each year a group of interns work within one community. The different
invested groups within the community work with their specific intern to
develop the outcomes. Combined, these internship projects have a greater
impact on the community. This single community focus creates
interdisciplinarity within intern cohorts and cements links between the
community and the university.

For example, a small community is in transition. It has a deep agricultural
foundation, an immigrant resettlement history, and in the twenty-first
century, has become a target of many new residents living in Jifestyle
blocks.”

Potential projects:

Research on immigrant heritage to document and promote its
multicultural heritage

Help curating community museum in order to protect its collection

Assist museum in the display of its collection

Translate museum‘s -history folder” into a searchable database

Document the narratives of the region‘s residents through oral histories
(visual recording)

Assist in the development of a technology grant to support digitization
of historical material

Assist in the development of a Creative Community grant to support
better document the community‘s history

Internships for the Liberal Arts 8
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Many organisations will seek media-type internships, assuming they will
be provided with marketing. While marketing-type internships focus on
purchase, sales points, and barriers to purchase, Liberal Arts Internships
research instead foundational issues, issues largely other than money.
Liberal Arts internships ask the bigger ethical/social questions of long term
image, economic and environmental sustainability. Solutions are generated
through application of critical theory. Students learn to apply their
knowledge and critiques to solutions that work in the real world. They do
not critique for critique‘s sake, but generate an outcome pertinent to the
industry or community within which they are working. They do not
generate research just to acknowledge a problem, but work to produce a
solution for a better world.

Internships for the Liberal Arts 9
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Each project has measurable milestones, a draft report, and an end-
product due date.

Interns are selected by Site and Academic Advisors based on candidate
applications, references and interviews.

At the University of Canterbury, the course is titled -ARTS395
Internship.” The course resides in the College, not within any school or
department, preventing competition and clarifying financial
implications.

Stage-three University Credit. The academic component is also 150 hours.
The 300-hour total meets the New Zealand Tertiary Education
Commission‘s requirement for stage-three courses. Toward the end of
their degree, stage-three students incorporate the baseline knowledge
of their subject before graduating. They embody the —graduate
attributes” identified by their specific subjects.

Students required to complete weekly readings, online discussions, and
reflective essays.

Site Adviser contributes 20% to course mark.

Academic Adviser contributes 40% to mark.

Internship Director contributes 40% to mark.

Funding:

For-Profit: $3000 donated to Scholarships/University Foundations.

Not-for-Profit: $2000 donated to Scholarships/University Foundation.

Community Organisations who cannot afford payment may apply for
funding grants through College of Arts.

Student‘s tuition for course is then paid through Scholarships. The
accrued funds cover College administrative costs and provide
grants for community organisation applications.

Project Template: All project descriptions need to follow a template so that
when posted on the various websites, interested students can find the
relevant information. A blank Project Template should be taken to
initial meetings with organisations considering internships, to structure
the conversation and provide the foundations for the eventual project
description.

Placements

Each organisation identifies a Site Adviser. The Site Adviser, in
conjunction with the Academic Adviser and Internship Director, work to
define a specific internship project, detailing hours, length of commitment,
roles, responsibilities, lines of authority, confidentiality, etc. These project
descriptions are posted on the internship website, course website, and
Careers Hub. Project descriptions include the recommendation that
students participate in Careers CV Writing and Interview Skills workshops
prior to submitting their applications.

Internships for the Liberal Arts 11
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Students will apply for specific projects, submitting CV, transcripts and
references.

Organisations are offered the opportunity to review student applications
vetted by the Internship Director and to interview a selection of candidates.
This process allows both students and organisations to make choices and
negotiate appropriate skill levels and various commitment requirements.
Organisations that do not wish to participate in the selection process are
assigned an intern based on the Academic Adviser and Internship
Director‘s review and assessment of suitability.

Internship Applications

The selection process is key to a successful internship. The first step is the
application, which should include the relevant information for the
Internship Director and Academic Advisor to short-list interview
candidates. Besides the basics of applicant‘s name and contact details the
application should include:

The internship being applied for

Requests for references

Academic records

A short piece of writing about both a class and a life experience that is

related to the project

Some project descriptions may also require specific details such as a police
background check, familiarity with a particular document, or a specific
computer skill. Project descriptions should also include specific detail on
how, where and when the application should be submitted. An example
application form is included in the Resources section.

Site Advisers should be offered the opportunity to read all applications. In
practice most will only want to participate in the actual interviews.

Student Registration of Interest

Developing projects takes time. Finding and refining the projects and
milestones so that they meet the needs and requirements of the site, the
Academic Adviser and the time and skill set of stage-three students is a
process of negotiation. Occasionally, projects arise needing quick
turnaround times. A mechanism is required to access and target interested
students for these projects. Creating an interest -pool” where students can
register their interests, academic orientations, and availability addresses
this need, and allows a more targeted recruitment of potential candidates.
An example of a Registration of Interest web-form is included in the
Resources section.

Interviews

Based on their applications, the top three candidates are selected by the
Academic Adviser and the Internship Director. The interview panel
consists of the Site Adviser, the Academic Adviser and the Internship

Internships for the Liberal Arts 12
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Director. The Internship Administrator schedules the interviews around
everyone‘s schedules and around multiple projects as some students apply
for several. Interviews usually last a half hour. Care must be taken to both
support and evaluate candidates. If a great candidate is rejected because of
the other factor involved in the selection process (networks of familiarity,
experience, age, etc), that candidate should be contacted about the
possibility of setting up a student-generated internship at a future date.
This follow-up allows the nurturing of the best students into valuable
projects, using their connections to generate more options.

Roles and Responsibilities

Below is a list of necessary tasks for all positions associated with WIL.
The list here provides the details for requesting administrative support for
administering bodies. The list also describes all that needs to be done to
ensure the successful running of a WIL programme. The teaching and
supervisory responsibilities of the academic and site advisers are more
thoroughly described in the Course Design section.

Internship Director

Guiding a new course proposal through faculty.

Recruitment of business and organisation partners for student
placements.

Recruitment and selection of students to undertake the course.

Recruitment of academic staff to supervise student placements.

Construct internship placement descriptions in negotiation with
businesses/organisations® site advisers and academic advisers.

Have a few alternative projects lined up within various service centres
at the university, in case an irresolvable problem occurs. These
projects must be able to be implemented at short notice and have
flexible start and end dates. While not ideal, these projects will
fulfil the course goals and learning objectives.

Coordinate and teach course sections of internship.

Construct reading packet for course.

Run ongoing student online discussions.

Supporting the successful students, business/organisation partners and
academics for each project.

Recruit speakers for course.

Oversee student assessment.

Mark assigned assessments.

Troubleshooting any issues that arise.

Undertaking an evaluation of the course.

Ongoing marketing of the course.

Organisation of relevant meetings about the course including events to
recognise the business partners‘ contributions and student
recruitment with Careers Office.

Ensure equivalency of internship placements and that they conform to
established guidelines for quality.

Enable course to pass Human Ethics Committee.

Internships for the Liberal Arts 13
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Internship Administrator

Process Student Applications

Set up and maintain contact list of students who have contacted
internship office, questions asked, responses given to feed into
webpage design.

Collate student applications for academic and site adviser review.

Based on site and academic advisers‘ recommendations, communicate
with students their success/rejection in first cut.

Coordinate timetable for interviews in conjunction with site and
academic advisers, Career Hub interview rooms, and students.

Advise students of their final cut success/reject.

Compile time/day availability of successful candidates and arrange
dates and room for course.

Process Students after Acceptance

Compile each new intern‘s Internship Packet:
Each intern‘s project brief with timetable and relevant milestones
Each intern‘s Student Learning Contract
Each intern‘s Letter of Agreement
Protocols
Syllabus

Intern Administration

Administer intern enrolment process for students.

Track various start and end dates for Registry.

Ensure correct programme/lecturer EFTS for College.

Track each student‘s assignment marks.

Track each intern‘s milestones.

Submit final grades to student administration.

Set up system with student administration and College administration
so that each intern‘s tuition is reversed once intern passes course.

Take and transcribe notes at meetings when requested.

External Relations

Organise annual -showcase”:
Coordinate VC*s schedule with showcase dates
Catering
Invitations
Maintain database of organisations to invite
Provide information to College administration to enable invoicing of
participating organisations.
Organise each Site Adviser‘s internship packet:
Obtain organisation protocols for student packet
Organise Site Adviser Packet:
Project Description (see project samples) with relevant
timetable and milestones
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Student Learning Contract
Protocols
Site Adviser Information Sheet
Send out and record both Site Adviser Evaluation Forms (midway and
final) for each Site Adviser.
Assist in identifying any potential opportunities to promote internship.

Faculty Assistance

Coordinate individualised Academic Adviser handout:
Project description (see project samples) with timetable and
relevant milestones
Student Learning Contract
Protocols
Academic advisers‘ “Working with an intern” handout
Coordinate student reading packets for academic advisers and
internship director.
Support faculty participation as needed.

Assist in the Promotion of Internships

Help organize Internship Director visits to all stage-two and three Arts
programme core papers.

Help organize first and second semester‘s student
information/recruitment meeting with Careers Office.

Help organise website releases.

End of Internship Tasks

Send thank-you letters to organisations, site advisers.

Send thank-you letters to academic advisers.

Survey of semester interns.

Organise invitations of all participants to next <taunch”.

Send information letters to all B+ and higher GPA stage-two students
in B.A. at end of year.

Construct and Maintain Database

All students expressing interest.

All student applications.

All contacts suggested from various outreaches.
All contacts visited, and when.

All participating faculty.

All projects descriptions.

Career Hub project list.

All contracts.

All memoranda of understanding.
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Site Adviser

Organisations ask: What are the costs? What are the benefits? What am I
going to get for my investment? How much of my time is it going to take?

Liberal Arts Internships address those questions but are not merely job
training or work experience in an office. They are project-based with
specific, clearly-defined end results, purposely designed to meet a current
organisational need. The interns work in with, or around, the
organisation‘s busiest times, supporting its endeavours.

Successful internships need one person within the organisation who has
the time and interest to represent the organisation‘s interests, help frame
the project, participate in the intern selection process, and supervise and
assess the intern. In coordination with the Internship Director and
Academic Adviser, Site Advisers:
Contribute to the development of a project-description to meet a need
in their organisation, including milestones.
Participate in the interviewing of selected top three student candidates.
Provide initial orientation including confidentiality issues pertinent to
the site, intellectual property issues, safety issues, etc.
Supervise intern regarding subject area.
Meet and assess project at milestones.
Evaluate intern at mid-point.
Complete final evaluation of intern which is 20% of intern‘s course
grade. Further information about the Site Adviser‘s responsibility
for assessing the intern is included in the Course Design section.

Comments from Site Advisers

Andrew Holden — Editor, The Press

—Fhe University internship has provided us with the opportunity to tackle
an important task - the auditing of The Press‘s historic materials as it
approaches its 150th anniversary — that has languished on a to-do list for
far too long. Our intern ‘s energy and focus, combined with her ability to
work in an effective and charming manner with staff, has meant the task
has been completed on time and with a sense of achievement across the
organisation. The fact that she has academic oversight provided by the
university also gives us confidence that the audit has been done in a
credible manner.”

Sarah Whitehead — Canterbury Museum

—Fhe internship scheme has provided our organisation with a passionate,
enthusiastic and highly competent student. This student has met every
deadline and produced work beyond our expectations. We anticipate the
outcome of her research will make a significant contribution to our
organisation now and in the years ahead.”
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—Civic consciousness and
behavior are formed at the
intersection of study and
engagement—reflection and
action—and in public
settings where difference and
conflict are plentiful and
treated as assets, instead of
liabilities.” (Coleman 2007)

Kate Yeoman — Eating Awareness Team

—Our Arts Intern has brought a new, critical eye to our organisation and
we look forward to the results of her research. She has enthusiastically
engaged with our organisation and shown great curiosity and insight
about its workings and its people. And she has conducted herself with
professionalism and confidence as she has engaged with our stakeholders.
Her research will influence future developments within the organisation
and be a vital resource for showcasing our services. Because of our
limited resources we could not have undertaken this research with the
same depth and insight on our own, and we greatly appreciate her work.”

Academic Adviser

A Liberal Arts internship programme directly develops enduring
community partnerships through the establishment of links between the
classroom and the workplace. Academic Advisers are vital to the
effectiveness of internships and are necessary for the development of the
project and supervision of the intern. Successful internships need the
direction of specialist academics that have an interest in the subject area,
expertise in the methodology and/or have contacts at an organisation. As
the area-specialists, they guide the intern, and provide the background
research necessary for the success of the project. Organisations appreciate
the supervision and knowledge resource provided by the Academic
Advisers. Academic Advisers supply the theory in the theory/practice
relationship. They receive a 50% EFTS split for each of their interns.

Since internships are project-based, they emerge out of a need determined
by organisations. However, the actual project is finalised in negotiation
with Academic Advisers. Most projects suggested by sites are way too
large and complex for the amount of time allowed within an internship.
The Internship Director arranges a time for the academic adviser to meet
with the site adviser in order to negotiate the specific requirements and
milestones for the project:

Academic Advisers make sure the project‘s requirements are suited to
stage-three students® abilities from their subject area.

Academic Advisers establish if there are any other learning outcomes
beyond the stated internship outcomes listed above. Together, this
process generates the Project Description that is advertised to
students (see Sample Projects.).

During the first three weeks, the Academic Advisers —uapskill” their
interns into the methodology and/or research necessary for them to
feel comfortable entering the workplace/site.

Academic Advisers set a 40% assessment for the intern. Not all
projects appear immediately conducive to academic assessment. It
is thus up to the Academic Adviser to set an assessment that
evaluates their intern‘s ability to meet the learning objectives, the
absorption of assigned materials and appropriate methodologies.
Types of assessments to consider include:

Research journal submitted periodically throughout the
internship
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Extended research into an object found on site

Essay analysing an issue that emerged on site
Further information about the Academic Adviser‘s responsibility
for assessing the intern is included in the Course Design section.

Questions to Recruit Academic Advisers

What skills, attributes and knowledge(s) do your students learn that they
could use in a business, a non-profit organisation, or government
department?

What communities or organisations do you have a critical/theoretical
interest in? Results of projects allow faculty non-confidential but more
situated or insider knowledge of institutions or organisations. Faculty
should think of communities and organisation within which they have, or
would like to develop richer contacts. Ideally, these contacts can feed into
larger projects, build relationships and create research support.

What communities or organisations need assistance? The internship can
provide necessary foundational research to facilitate improvement and/or
development.

What issues/topics are important to generate visibility or awareness?

Comments from Academic Advisers

Dr. Lyndon Fraser — Sociology Lecturer

—My role as an academic advisor has been terrific. I ‘ve really appreciated
the opportunity to extend teaching and learning into the workplace and to
encourage students to reflect critically on their work experiences. As
someone who studies the past, I‘d strongly recommend the intern
programme for those considering careers in public history, museums and
heritage.”

Dr. Cornelia Sears — American Studies Lecturer

—F supervised two interns this semester. What a pleasure! The internship
program is extremely well organized and offers academics an opportunity
to work with top-flight students whilst they enrich themselves and whilst
they promote the B.A., and its many critical attributes, to vital
stakeholders.”

Interns

All majors within the Liberal Arts — from Art History to Classics to
Political Science to Anthropology — are suitable subjects for internships.
All stage-three students who have a background and interest in the subject
area of a project are eligible to apply for that internship. Students apply for
projects listed on the website or initiate their own projects with the help
and guidance of the Internship Director. All internships need an Academic
and Site Adviser, and experience suggests that combining these roles in a
single person is undesirable.
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Johanna — intern at
Canterbury Museum:

—My internship gave me a
great opportunity for work
experience in my B.A. subject
area. It also allows for a
greater understanding of
your own strengths and
weaknesses, and helps you to
prepare for life after
university.”

More examples are on the
University of Canterbury
B.A. Internships website.

Most students apply for an internship project that is relevant to their major
subjects. GPA is not the only criterion, as selection is determined by fit
with organisational culture, intern‘s social skills, and intern‘s previous life
experiences.

To apply, students must fill out an application, and submit it with
academic transcripts and two references. The top three candidates, as
evaluated by the Academic Adviser and Internship Director, attend an
interview with the Site and Academic Advisers and the Internship
Director. Only after selection, can the student enrol in the internship
course. As part of the internship course, interns will participate in online
discussions, present on their projects, complete research as suggested by
Academic Adviser, and complete a project that is assessed by the Site
Adviser. A draft of the syllabus used in the University of Canterbury*‘s
ARTS395 Internship is included in the Resources section.

Site Involvement

Organisations, both profit and not-for-profit have a plethora of projects on
their —wish-lists” — projects important to the organisation but put on the
—back burner” while attending to day-to-day tasks. Linking with these
wish-list projects creates both one-off and long-term internship projects.

Site Project Examples

As part of a community organisation‘s professional practice and self-
monitoring evaluations, it needed to conduct an appraisal of its
services, which included obtaining feedback from its clients and
other sector professionals. The organisation did not have the time
or the personnel to conduct this type of appraisal. An internship
project was set up to interview sector professionals to garner their
evaluation of the organisation. A final written and oral report was
generated which was then included in the agency‘s review. The
intern selected was a sociology and psychology major. The
academic adviser was located in sociology.

A large for-profit organisation was moving buildings and needed to
know what kind and the history of the many artefacts displayed and
archived within the building. Because of workload and internal
politics, no one person within the organisation could complete the
task. The intern catalogued all artefacts and presented a report to
the CEO, resulting in the gifting and displaying of selected
artefacts in the new building. The intern selected was a history and
media and communication major. The academic adviser was a
cultural historian.

Further ideas for likely internship projects can be gleaned from the sample
project descriptions provided in the Resources section.

The Ako Aotearoa website has a great resource for those wanting to start
an internship programme, in the form of three PDFs describing best
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practices: one for those setting up internships; one for students; and one for
academics.

The New Zealand Association for Cooperative Education also provides a
guide of interest to those wanting to begin an internship programme. It is a
27 page PDF that begins with the basics such as the definition of terms and
ends with the necessary administrative duties.
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View Jessica ‘s vision of the student
as citizen/scholar.

Course Design

The internship is not merely work experience or job
placement. It is Work-Integrated-Learning. While the
internships must be project-based, to be pedagogically
sound they require the establishment of a course through
which the interns participate in class discussions with the
Internship Director and other interns, read theoretical
articles analysing the structures and practices of the
workplace, research in the subject/project area, present the
results of project-research to others, and finally are
assessed on achieving the multiple learning outcomes. This
chapter is the -how to” of course design.

Student Citizens/Scholars

Liberal Arts degrees prepare students to participate in ongoing public
conversations about the crucial political, social and cultural issues of the
twenty-first century. The internship course specifically focuses these
knowledge(s), empowering interns to evaluate complex and difficult issues
from multiple perspectives as applied to their organisational sites. By
encouraging critical and responsible attention to issues of identity,
diversity, globalisation, and economic power, the internships help interns
understand their site and its relationships within larger global systems.
While they have mastered their discipline-specific knowledge and skills,
those knowledge and skills are focused through an understanding of their
social and civic responsibilities. The goal is that they become socially
engaged new professionals, invested in social justice and making a
difference.

Philosophy of Student Engagement

Liberal Arts students are taught, through their subject matter, assigned
essay questions, and oral presentations to develop strong verbal and
written communication skills and the ability to analyse and think
creatively. The internship course includes an academic component, with
interns working under the supervision of a subject specialist within the
College on the focused research for the project, and with the Internship
Director on the big picture issues surrounding their site. Interns earn stage-
three credit for the course.

The internship course should examine political, economic, aesthetic, social
and cultural differences in order to equip interns with the skills and
insights that an increasingly globalized world demands. It should provide
with the tools to critically assess the consequences of actions, both
individual and social, and to sharpen their understanding of the ethical,
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moral and political implications of public and personal decision-making as
they enter the professional world.

Rationale for a Liberal Arts Internship

Creating a new course within a university is always a political process,
igniting factions and sometimes generating divisions. A Liberal Arts
internship, rather than department- or programme-specific internships,
should be established to:
Prevent competition between different programmes over internship
sites
Allow small programmes with limited number of staff/time to recruit
sites the same opportunity for internships
Spread the workload of the participating advisers
Project a unified image of the College and the University to external
organisations

Course Proposal at University of Canterbury

Below are the necessary procedures used to establish a Work-Integrated-
Learning course at the University of Canterbury. The course proposal
presented to faculty allows them to question and provide their support for
the course. Prior to the actual faculty meeting, presentation and discussion
should occur about the new proposal. Support must be garnered from key
constituents — Pro Vice Chancellors, Heads of Schools, and Heads of
Departments/Programmes. Presenting the concept of the internship and
requesting feedback at the early stages of planning is essential.
Modifications can be made before the course is presented to the entire
faculty.

Human Ethics Committee approval needed to be sought for the entire
course at the University of Canterbury. Students work within organisations
and interact with individuals outside the classroom. In the practice of the
necessary reflection exercises, they will be commenting upon themselves
within the external environment. If each internship project needed Human
Ethics Committee approval, the feedback discussions would limit project
time and necessarily impact on recruiting businesses. Several issues need
to be carefully considered...

Confidentiality

How to ensure interns maintain the privacy of individuals they work with,
work for and observe within the working environment.

How to deal with the potential of inducing stress generated by the
internship — for both the Site Adviser and intern.

How to deal with the potential of moral or cultural offense.
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An example of the Human Ethics Committee submission form from the
University of Canterbury is included in the Resources section.

Protocols

It is important to identify, in the course proposal, the procedures students
and advisers should consult and follow if problems arise during placement.

Student Learning Agreement/Contract

Including the learning agreement in the course proposal allows faculty to
see the standardised responsibilities expected of students.

Learning Outcomes

The intern should be able to recognise, analyse and apply knowledge
within his/her major(s) to a real world project.

The intern should be able to evaluate the larger social structures and
processes that shape practices and conditions in organisations.

A Liberal Arts internship programme directly develops enduring
community partnerships through the establishment of links between the
classroom and the workplace. For the student, Hearning work” not only
entails the development of technical and social skills but also an ability to
understand the social relations involved in those skills. Knowledge is more
than the ability to perform certain tasks. All tasks, both within the
university and outside, are embedded in a particular set of relationships
within which people define the facts, skills, procedures, values and beliefs
relevant to particular jobs in organisations. The theoretical aspect of the
internship program explores the basis of this knowledge both within and
outside the university environment. It also explores the negotiations
necessary to cross the boundaries between academic and organisational
cultures. An internship program allows students to directly experience an
organisational environment, to apply theories generated within their
disciplines, and to complete a project within that workplace.

The short-term objectives are to teach students about the structures and
processes that organise practices and conditions in the world outside the
classroom, to help them recognise and analyse social relations within that
environment, to have them be able to convey how those relations are
negotiated through accommodation and resistance within that
environment, and to complete a project that is viewed as productive, useful
and timely by both the student and organisation. Theoretical analysis of
labouring, of work organizations, of social relations within the working
environment, and New Zealand within a global economy is integral to a
Liberal Arts internship model.

The long-term objective is to enhance the ability of students to increase

their effective participation in determining the practices that define their
working lives, and to demonstrate to community organisations,
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Watch Liz Coleman ‘s TEDTalk on
the value of the Liberal Arts.

government, businesses, the university, and the larger community, the true
value of the Liberal Arts degree. Students will be able to articulate how
their Arts background contributes to making a difference in the —real
world.” They will be able to explain their position within the ideologies of
global capitalism, and to convey the relations through which these
ideologies reproduce themselves. Moreover, they will better formulate
their own potential to practice productive strategies within work places as
the critics and consciences of society.

Liz Coleman, President of Bennington College discussed the limited

critical engagement in most community service programmes in

universities. Her address questions the blindness that currently supports the

political, social and economic assumptions of community service.
The veritable explosion of community service programs in high
schools and colleges might suggest a very different picture than
what [ am painting. But wonderful and important as service is,
surprisingly, it often limits the realm of civic action rather than
extends it. Situations are typically sought where there is clear
agreement about purposes such as teaching literacy, or working
in soup kitchens, or building homes in Costa Rica or New
Orleans... Meanwhile opportunities to explore the policies that
cause the unacceptable rates of illiteracy, the desperate levels of
poverty, and the grave injustices in the distribution of resources
remain largely overlooked. This stopping short of engaging
policy issues would be less likely were these experiences deeply
connected to what is going on inside the classroom, but they are
pointedly not. (Coleman 2007)

Layout of Course

The sample syllabus identifies the orientation of the course, the learning
objectives, and the division of the assessment between the Site Adviser,
the Academic Adviser, and the Internship Director.

The course integrates the responsibilities and expertise of the Academic
Adpviser, the Site Adviser and the Internship Director. The Academic and
Site Advisers‘ roles and responsibilities are detailed in the Organisational
Structure section. The responsibility of the Internship Director is to set up
the course through university administration, monitor the interns‘ hours
and progression of the projects, and most importantly, to provide the
theoretical and critical pedagogical framework that turns the work
experience from merely vocational training, career improvement or self-
advancement, into the possibility of social transformation through the
development of professionals as engaged and active citizens.

The Internship Director brings the cohort of interns together in a series of
seminars in order to meld WIL with the intriguing, real-world application
of emancipatory education. The interns participate in discussions with the
Internship Director and other interns, and read theoretical articles analys-
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ing the structures and practices of the workplace, to productively question
social justice both within and outside market and employer considerations.

Seminars

The Intern Director‘s first three weeks of introductory seminars prepare
the interns to enter their sites. These seminars provide basic orientations
demanded by organisations:
Review University‘s Health & Safety procedures and requirements for
Field Work
Professionalism in the workplace
Protocols: Clear expectations of roles for both interns and Site
Advisers should be outlined on paper and reviewed with everyone
before placements begin.

Part of the objectives of Hearning work™ is for the intern to learn how to
identify and negotiate problem situations. Interns will be taught to both
analyse situations for their power dynamics and negotiate situations for
satisfactory outcomes. Often such problem solving can be a strong
theoretical and practical learning experience for an intern.

Confidentiality

The Internship Director should be well experienced in the significance,
protocols, and techniques for maintaining confidentiality and
communicating its importance to students.

At several points throughout the internship, organisations and the
Internship Director have the opportunity to discuss and implement
structures that will minimise the risk of the disclosure of information
deemed sensitive:

The Internship Director discusses confidentiality issues during initial
contacts with organisational sites. If confidentiality is an issue to
the organisation, it should be included with the project synopsis so
student references can address the topic.

Organisations should discuss their confidentiality protocols with
candidates during student interviews.

Those sites identifying a specific need for confidentiality should assess
the best method of ensuring confidentiality: refuse students
admittance to sensitive areas, material, or meetings; signing of
confidentiality agreements, etc.

Interns are informed of their responsibilities concerning confidentiality
when assigned their placement.

All interns will sign the student learning contract.

In their oral reports, online discussions, portfolios, and programme
assessments, interns will be required to follow Human Ethics
Committee protocols as discussed during the first three weeks of
the course, and in the student learning contract and the
confidentiality agreements with their organisations.
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—/CJritical pedagogy * — the
educational movement
guided by both passion and
principle to help students
develop a consciousness of
freedom, recognize
authoritarian tendencies,
empower the imagination,
connect knowledge and truth
to power and learn to read
both the word and the world
as part of a broader struggle
for agency, justice and
democracy.” (Giroux 201 0)

Beyond Introductory Seminars

Realising the intern has three masters, the Site Adviser, the Academic
Adviser and the Internship Director, the latter needs to balance the
requirements of all concerned in order not to overload the intern. The
course needs to stay within the bounds of a stage-three workload, while
also meeting the learning objectives of integrating the project work with
theoretical questions about social transformation and justice.

Self-Reflection as Social Critique

Given the pedagogical orientation of a Liberal Arts internship, self-
reflection is fundamental to the development of the citizen/scholar. Much
has been written about the need for self-reflection as a source of recording
the student‘s experiences and reflections. However, the goal of critical
self-reflection is not merely to challenge personal norms, assumptions and
—taken-for-granteds.” Based in critical pedagogy, self-reflection should go
beyond merely acknowledging the historical, social, and political contexts
of experience.

Beyond WIL directly addressing students as employable subjects in the
future, WIL has the potential to invite them to reflect on themselves as
they engage in the process of becoming active citizens. Entwining social
justice perspectives with WIL reorients the face of higher education from
mere training and increase in employability, to engaged active citizens and
professionals. Thus the objective of self-reflection within the internships is
to create learners with relevant occupational knowledge, grounded within a
robust and critical theoretical orientation of their major subject, and to
create an active citizenry engaged in meaningful dialogue about social
justice issues. WIL in this sense employs education as an aspect of social
transformation.

Questions to Guide Reflection

Viewpoint: From whose viewpoint are we hearing this? Who is speaking?
Would this look different if s/he were in another place/time?

Evidence: How do we know what we know? What evidence will be
accepted? How credible will such evidence appear to others? What rules of
evidence are appropriate to different tasks?

Connections and patterns: How are things connected together? Have we
ever encountered this before? Is there a discernable pattern here? What
came first? Is there a clear cause and effect? Is this a Jaw” or causality, a
probability or a mere correlation?

? Giroux, H. (2010). Lessons to Be Learned From Paulo Freire as Education Is Being
Taken Over by the Mega Rich. Truthout, 23 Nov, 2010.
http://archive.truthout.org/lessons-be-learned-from-paulo-freire-education-is-being-taken-
over-mega-rich65363 Emphasis added.
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What is needed today ... is a
thorough discussion of the
social and institutional
conditions under which
individuals can acquire the
strength to stand up and
defend their rights in difficult
situations... The question we
should be asking is what kind
of schools, universities, and
corporations are needed for
civil courage to flourish?
(Swedberg 1999%)

Conjecture: What if things had been different? Include not only technical
and situational reflection, but also critical reflection, so as to question a
particular policy, a particular theory, or a particular level of reflection, and
to ask such critical questions as, “Whose interests are served?;” -Who
wins?” (if only by legitimating the status quo); “Who loses?”” (who has to
deny identity in order to join the winners, if this is at all possible?); “Who
is likely to continue accepting a subordinate and exploited position in
society?” (by virtue of their membership of oppressed groups).

Significance: Who cares? Does it matter? And to whom? Is it of mere
-academic” interest or might it lead to significant changes in the way we
see the world and the world sees us?

These questions develop over the course of the online discussions
facilitated by the Internship Director. They are aimed at developing the
citizen/scholar.

Online Discussions

The online discussions do not need to be directly assessed. Frequent
participation can be required without continual monitoring as interns
discuss with each other the questions above. The Internship Director,
however, needs to keep students focused on these questions, continually
asking them to challenge each other in meaningful dialogue. A good
guideline for discussions aimed at helping the interns learn how to express
disagreement, necessary for pluralistic democracy, is included in the
Resources section.

Potential Readings for Students

Interns should be enabled to question, critique, judge and evaluate —what
is,” —what effect it has,” and -why” and to be concerned and informed
about equality and economy, the environment, and social justice — both
within the classroom walls and in life beyond the classroom door.

Professionalism

What are the qualities of a -professional”? How can professionalism be
both a positive and a negative attribute? How would the qualities of being
professional at times work against the needs of either individuals within
the organization or the organization as a whole?

Bansel, P. (2007). Subjects of choice and lifelong learning. /nternational
Journal of Qualitative Studies in Education, 20(3), 283-300.

Barratt, E. (2003). Foucault, HRM and the Ethos of the Critical
Management Scholar. Journal of Management Studies, 40(5),
1069-1087.

* Swedberg, R. (1999) Civil Courage (Zivilcourage): The Case of Knut Wicksell. Theory
and Society, 28(4), 501-528.
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Assessment

Interns are assessed by Site and Academic Advisers, and the Internship
Director. The assessments should be adapted to the projects and the
personalities of those involved.

Site Adviser’s Assessment

The amount and quality of input from the Site Adviser‘s contribution to
the overall mark should be taken into consideration when constructing
each project. On the one hand, the Site Adviser is usually not an academic,
has no experience in marking stage-three work, has no contractual ties
with the university, has no comparison with the quality of other intern‘s
work, and is usually very busy with other concerns. Should they then
contribute to the intern‘s mark?

On the other hand, the Site Adviser has intimate knowledge of the quality
of the work of their intern and how that work meets their expectations.

Research with early University of Canterbury interns, Site and Academic
Advisers concluded that Site Advisers should contribute 20% to the
intern‘s mark for the course. At the midway point of the project, the
internship director sends an evaluation sheet to all Site Advisers,
requesting they discuss the project‘s progression with their intern. The
form asks for a potential grade, based on work to date. This grade does not
contribute to the final mark, but is indicative of the intern‘s ability to
understand and meet the project‘s expected outcomes and their
competence/professionalism to date. A final evaluation sheet is sent to the
Site Advisers at the end of each project, and the Site Adviser‘s grade is
factored into the intern‘s final mark.

Academic Adviser’s Assessment

Academic Advisers understand their role as advisers differently. Some
want to totally immerse themselves with the intern‘s project and have
weekly meetings. Some have a more hands-off approach, and wait for the
intern to report back to them. Trusting the Academic Adviser to monitor
the intern and the intern‘s project is key to developing long term and
productive relationships. They are the subject experts with knowledge,
insight and a dedication to their students.

The Academic Adviser*s responsibility to assess the intern needs to be
highlighted at the very early stages of recruiting them for a project. They
determine 40% of the intern‘s mark. They should be required to set an
assessment during the first three weeks of the semester so the intern
understands and can be thinking about that assessment throughout the
project. Types of assessment include: weekly journals, research journals,
in-depth report on a finding, essay on history of organisation, etc.
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Internship Director’s Assessment

Three Intern Presentations

Interns continually state interest in and support for their classmates*
projects, developing both friendships and theoretical linkages between
their own projects and others in the course. Presentations share that
information, allowing interns to evaluate and apply both presentational
content and the style. Interns specifically stated presentations were
necessary for their development.

All presentations however need to be theoretically linked into the larger
political social issues of their sites. Encouraging interns to think beyond
their own projects to the larger social political landscape in which their
organisations must negotiate, instils an appreciation of how their project
—fits” into their organisational goals and missions. Through the
presentation requirements, interns should be required to make links to the
possibilities of social transformation, asking questions of themselves and
each other about social justice issues. Doing so allows interns to see the
theoretical linkages between their sites and their projects as all sites
negotiate the demands of financial limitations and accountability.

Pre-Site Presentation: At the end of the first three weeks, interns give a
ten minute presentation about their site. Sample guidelines for this
presentation are included in the Resources section.

This first presentation helps develop the interns as a cohort and assists
their ability to see themselves as immersed within larger social structural
constraints. As each intern presents the overview of their site and the
social issues within which their site must negotiate, they, as a group, begin
to recognise similarities between all the sites. They begin to understand the
social and political intersections between seeming disparate organisations,
developing insights into the need for social transformation.

Issues Presentation: This is a mid-project presentation about what the
intern has learned so far, issues that have arisen, theories that apply, and
problems yet to be solved. Sample guidelines for this presentation are
included in the Resources section.

Final Presentation: All Site and Academic Advisers are invited for all the
interns® final presentations. Sample guidelines for this presentation are
included in the Resources section.

All interns evaluate each other‘s presentations, providing both support and
critique of content and style.

Interns also need to meet occasionally to discuss their sites, their readings,
and their projects. However, they are also extremely busy so a balance
must be kept between seminars, online discussions and project work.
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The urgent questions become
where are we going with
democracy in this project?
Who gains and who loses
and by which mechanisms of
power? Given this analysis,
what should be done?
(Satterthwaite, et al. 2004)

STARR Reports

Interns prepare three STARR reports reflecting on their work environment.
STARR stands for: Situation, Task, Action, Results, Reflections. Interns
post their reports to an online forum where they are discussed, analysed
and critiqued by their classmates and the Internship Director. The STARR
Report handout, gives the rationale and objectives for the exercise and is
included in the Resources section.

Each STARR Report exercise is focussed on a specific question, and a quote
from a course reading. All STARR Report exercises should be available to
the interns at the beginning of the course so they can be processing events,
circumstances, incidents, or thoughts in relation to the reports. Sample
STARR Report exercises are included in the Resources section.

Examples of the critical reflectivity expected in the STARR Reports helps
students understand the expectations and focus on themselves, the course
readings, their sites, the larger social-cultural issues at their sites, for
evidence to support their reflections. Both a <€ and an -A” example are
provided in the Resources section. They are based on a composite of
several intern‘s experiences, and re-written to fully highlight the expected
level of reflection.

The STARR reports become the basis of the last piece of assessment for the
course — the Portfolio.

Portfolios

The portfolio is submitted following the Academic Adviser‘s assessment.
It provides the capstone to the entire internship, asking the intern to
process their learning for a potential future employer, while also
articulating the theoretical perspectives used in online discussions and
STARR reports. It requires interns to pick from ten standard interview
questions, answer them briefly based on their STARR reports, and then to
critically reflect on that answer. The portfolio guidelines handout is
included in the Resources section.

Database

Monitoring of the interns‘ hours on the project occurs through the time-log
database. Most Site Advisers don‘t have the time or interest to check on
the intern‘s hours as long as the project meets its milestones. Academic
Advisers usually follow an academic time schedule, working until the
project is done no matter how many hours. So the Internship Director
should assume responsibility to monitor intern hours, checking that interns
are not putting more or less time into their projects than was determined at
the beginning. An example time log is included in the Resources section.

At the midway point, interns add up their hours to date and turn in a
Milestone Review Midterm report. The Internship Director reviews the
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hours -spent,” the hours left, and the distribution of hours over the project
goals. The results need to be shared with the Site and Academic Advisers
so all are aware of the project timeline and to meet objectives. The total
hours the intern has worked on the project should be included in the end-
of-semester Portfolio.

Summary

This course design emphasises the adoption and promotion of interns as
critically and socially engaged professionals. It resists the pressures that
work to construct them as mere managers of day-to-day activities. It
attempts to promote and to redefine their role within counter-hegemonic
practice that is both useful and productive to the organisations within
which they work.
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Do you have a wish-list of
projects?

What are some current needs
of your organisation?

Marketing Liberal Arts
Internships

How do you —sell” the concept of the Liberal Arts in a world that only sees
the degree as non-vocational? This section addresses that question, both
within the university environment and in the larger community of -work.”

Beginning Discussion Points when Talking with
Organisations

Think for a minute about your ever-growing wish-lists of projects that you
never seem to —get-around-to.” Consider how your organisation would
benefit if some of those wish-list projects could be completed, how your
life would be easier and more productive. All organisations have these
backlog of projects they would like to complete, that would add value to
their positions and the organisation. Too busy doing their jobs however,
these projects never gets completed. Marketed through the acknowledged
needs surrounding these types of projects, Liberal Arts internships become
valued for their ability to contribute to an organisation‘s success.

Potential organisations need a framework to conceptualise having a
Liberal Arts intern. The Liberal Arts teaches students to think beyond
formulas, to challenge taken-for-granted assumptions, to ask the hard
questions of themselves and of their society. Liberal Arts internships can
thus provide resources for for-profit, non-profit service and government
agencies, and community groups. When making contact with an
organisation it‘s best to take an internship overview to frame the
discussion. A sample Organisation Recruitment Overview handout, used
as talking points in discussions with organisations, is included in the
Resources section.

Top Ten Employment Skills

Liberal Arts interns are taught to write well, ask good questions, think
critically, research answers, present information succinctly, and work
effectively with others, all part and parcel of the Liberal Arts degree.
Interns can provide support for current projects, expedite wish-list
projects, or analyse behind-the-scenes research for future projects.

According to the 2004 New Zealand Vice Chancellors Committee Report,
University Graduate Destinations,” Liberal Arts graduates procure full-
time employment, outperforming graduates in most other fields. It is not
surprising that these graduates perform so well on the job market given

> New Zealand Vice Chancellors® Committee (2004). University Graduate Destinations
2004.
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that Liberal Arts majors develop precisely the skills employers identify as
essential amongst potential employees. In a recent Victoria University
Career Development and Employment office Employment Skills Survey,’®
the top ten skills/attributes identified by New Zealand employers were:

1. Strong interpersonal skills

2. Strong verbal communication skills

3. Strong written communication skills

4. Flexible and adaptable —ean do” attitude

5. Sound academic achievement

6. Self-motivated/self-starter

7. Team player
8. Energy and enthusiasm
9. Problem solving skills
10. Analytical and conceptual skill

The Liberal Arts address themselves to the cultivation of just such skills,
and especially to strong verbal and written communication skills.
However, the current negative portrayal of the Liberal Arts skill-set
suggests that there is a need for improved marketing and -packaging” of
these degrees to employers and the wider community. There is also a need
for a sustained effort to equip Liberal Arts students with the ability to
articulate their learning achievements in ways that correspond with the
above list.

A Liberal Arts Internship programme addresses these issues. While the
Colleges of Business and Economics, Science, and Engineering, and the
School of Law run vibrant and successful internship programmes, the
Liberal Arts have failed to capitalise on the possibilities of an internship
program. Internships are thus vital to the evolution of the Liberal Arts in
New Zealand universities. They will fill a gap in the nation‘s under-
graduate education by connecting the Arts with valued work within the
community.

The public and government agencies expect openness and accountability
from universities. While internship programmes have the potential to
acknowledge and celebrate individual students and cohort learning, they
can also communicate that aggregate knowledge to these external others.
Internship programs provide evidence for greater accountability of the
various disciplines to the wider community and the transportability of
knowledge and skills across diverse communities in an increasingly
mobile society.

In an era where organisations are emphasizing corporate responsibility,
sustainability and community awareness, Liberal Arts interns should be
well situated to provide assistance to this global mandate. Liberal Arts
interns have the potential to make a significant contribution across
business sectors, from non-profit corporations, community services,

% Career Development and Employment office (2006). Employment Skills Survey
December 2006. Available online [PDF].
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Organisations pay for
internship projects on a
sliding scale allowing the
Internship Director to keep a
balance between profit and

not-for-profit.

Hatesa, — intern at the
Canterbury Museum;
—Freally liked the way I could
merge museum practice and
procedures with my academic
learning for the project.”

government agencies, small businesses, to large international corporations.
The diversity of Liberal Arts majors generates potential fits with a variety
of organizational types.

Funding

Most commerce internships charge organisations for the intern. The intern
is treated like an employee, producing a product for the organisation. For
the Liberal Arts internships, the situation is different as many community
organisations do not have the finances to pay for an intern. While for-
profit organisations have little difficulty in justifying spending money on
an intern, community organisations and government agencies operate on
smaller budgets. A sliding scale allows the flexibility to work with
different type of organisations.

$3000 for-profit
$2000 non-profit, community trusts, etc
Community organisations apply for internship grant

The accrued funds cover College administration costs, provide grants for
community organisation applications, and pay the intern‘s tuition on
successful completion of the course.

Sponsor an Intern in the Community

Alternatively, a business or corporation could provide funding for an
intern to work on a specific community project, in line with the business*
own community outreach programme. An organisation would provide a
$3000 scholarship to the University‘s Foundation to support an intern‘s
completion of that community project. This is a win/win scenario that
benefits the community and allows a student to apply his or her knowledge
to the real world.

In whatever financial scheme is devised, the Liberal Arts interns should
not be —ghettoized” by working on projects for —ee” while business
schools charge for their interns. For-profit businesses usually have
discretionary control over this small fee. Community service organisations
however should not be refused an intern because of their financial status.
The sliding scale provides flexibility and support.

Selling Liberal Arts Internships in the University

Because of their practical and theoretical experiences, Liberal Arts interns
become both evidence and symbols of the value of their degree. As such, if
both the intern and the site give their permission, the internship can be
showcased on subject webpages, university webpages and local
newspapers. Showcasing the interns allows subjects/disciplines to
demonstrate to potential students, parents, and employers the real-world
application of Liberal Arts knowledges.
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View Jessica ‘s position on the
benefits of combining theory and
practice.

Interns will become influential alumni, and as such, they will also be
uniquely situated to further the internship program, providing potential
internship opportunities and sites, generating a feedback loop of networked
successes.

A Liberal Arts internship program thus becomes a point of difference for a
subject/discipline, for a college, for a university. In the era of measuring
—progression through degrees,” Jearner competencies,” and vocational
applications, internship programmes showcase learning through:
[lluminating students‘ achievements
Demonstrating the achievement of the defined graduate attributes
within particular disciplines
Demonstrating to first-year students the skills and competencies their
degrees will produce and therefore provide motivation and
direction for their efforts
Becoming marketable evidence of the applicability of the Liberal Arts
degree

Generally, internship programs support a holistic approach to learning
which moves interns beyond simply attaining a grade in a course, to being
able to clearly articulate what they have learned throughout their degree.
This approach to learning allows interns to reflect on their own learning
and by doing so, integrate their various learning experiences, skills and
knowledge developed in their proficiency requirements and within and
outside their majors.

Internship programs display the intern‘s educational goals and
achievements, offering students a powerful means of authorship and
ownership of their education when they enter the job market. Students
develop a self-reflexive and more coherent picture of their learning
experiences, and enhance their self-understanding and self-identity as
graduates of a specific discipline. In these ways, interns become a unique,
visible and articulate life-long marketing vehicle for the degrees.

Discipline-Specific or College-Wide Internships?

Political science, Media and Communications and Sociology departments
are the logical subject areas for internships. Problems will arise if these
different programmes start competing with each other for internship sites.
As more subjects/disciplines realise the benefits of WIL, more competition
develops for specific sites. This competition can produce confusion and
irritation among potential host organisations as they are targeted by many
subjects, receiving duplicate or contradictory information about intern-
ships. Additionally, smaller programmes with less staff and resources to
devote to the time-consuming efforts of coordinating internships remain
outside the many visible and pedagogical benefits of internships.

Given these detrimental factors, along with the interdisciplinary nature of
subject knowledge, and with the reality that top students double-major
across multiple subjects, a more cooperative and coherent internship
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structure needs to develop. Indeed, the interdisciplinary nature of the
Liberal Arts program fosters sharing across programs. That interdisciplin-
arity allows the marketing of the entire subject range as potential sites are
identified by the needs inherent in organisational wish-lists.

Potential Sites for Liberal Arts Internships

Advertising Agencies Museums

Age Concern Navy

Alumni Association Pacific Trust

Art Collections/Galleries Presbyterian Services
BNZ Problem Gambling
Business Associations Foundation

Chamber of Commerce Prostitute‘s Collective
City Council Publishing Houses
Community Groups Race Relations Commission
Creative New Zealand Resource packets for schools
District Health Boards Rotary

Employment Authority RSAs

Environmental Groups Salvation Army
Family Planning Skillwise

Festivals (community, Tenants Protection
school) Association
Historical Societies Telecom

Human Rights Commission Theatres

International Film Festival Tourism

IRD TradeNZ

Kiwibank YMCA
Manufacturers Association Youth Health

Sample Project Descriptions

Bioweapons monitor

Café 101: Social Impact Assessment of Café 101

Canterbury Museum Antarctic Collection

College of Midwifery: Tertiary Women‘s Perceptions of Midwifery

Eating Awareness Team: Evaluation of Connections in Mental Health
Sector

New Zealand Manufacturers and Exporters Association: NZMEA ‘s
Use of Social Media

Spanish Language Resource Packet

Survey of The Christchurch Press Historic Materials

The Disarmament and Security Centre (DSC): Social Media and
Contflict Resolution

UC Art Collection
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Mary — intern at The Press:
—Fhrough my internship, I had
the opportunity to use the
theoretical knowledge and
analytic skills acquired through
my History degree in a practical
way. Not only have I been able to
develop my research and
presentation skills, I have also
had a practical insight into the
corporate working world, which
1 believe will be greatly
beneficial to me in the future.”

Promoting Awareness — Showcasing Interns

There are many opportunities to promote the internship and it is vital that
university branding and marketing put forward the Liberal Arts internship.

Launch

Launching the Liberal Arts internship concept is important as it is the
initial vehicle that generates awareness of the internships around the
university, organizations and businesses within the community. It is also
an opportunity to thank those who have assisted in its development.
Invitees should be key leaders within the university and within the
community, with guest speakers chosen for their speaking ability and
connection to Work-Integrated-Learning. At least one student voice should
be among the speakers at the launch.

Internship Website

The internship website is as vital to the promotion of the Liberal Arts
Internship concept, as it is to the projects themselves. The website is used
as a resource by students, faculty, and members of the community.

Front Page

Strategic thinking needs to be done about who and what is on the front
page. Having the Vice-Chancellor of the University welcoming and
acknowledging the importance of the Liberal Arts and the internship
provides prestige and status to the programme. This is important for
businesses and faculty recruitments. However the Vice Chancellor‘s
message might not impress potential students. On the other hand, having
past interns describing their project and its worth is very user-friendly, but
lacks the authority of an official endorsement.

Past, Present and Future Projects Pages

A Past Projects page needs to be identified as these projects demonstrate
the breadth and depth of the Liberal Arts and their successful applications
in the —real world.” Each semester as projects come to an end, a select
group of interns and their advisers should be interviewed on camera. That
video and commentary should be posted on the website accompanying the
project description.

A Current Projects page identifies and advertises the projects for the
upcoming/ongoing semester. The page needs to list all the current projects
and the due dates of their applications, and a link to the application form.
Interested students can then evaluate their interests, their academic skills
and their match to the particular projects.

A Future Projects section should also be included on the Current Projects
page. The negotiation of projects takes time, as sites and academics
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discuss logistics and outcomes. Identifying these potential projects
suggests growth and continual development.

A Frequently Asked Questions (FAQ) page addresses questions that
continually come up in the Student Information Sessions, below. A copy
of the FAQ page is included in the Resources section.

Student Registration Form

Most projects develop slowly, as Site and Academic Advisers negotiate
their requirements in accordance with the 150 hours and the skill level of a
stage-three intern. Some projects, however, arise quickly, either as a matter
of urgency or fit, and neatly form a coherent packaged project. These
projects are somewhat disadvantaged though, as their postings on the
internship website and corresponding advertising is shortened or even non-
existent. Potentially suitable students remain unaware of these projects.

In these circumstances, interested students need to be directly informed
about the project and the rapidly approaching application due date. A
student registration form that allows students to select their relevant
subject areas, interests and availability then permits the internship
administrator to contact relevant and interested students. The form allows
the downloading and searching of relevant criteria, so the sending of
relevant information happens quickly and efficiently to targeted and
interested students in the least amount of time. An example of the
Registration of Interest form is included in the Resources section.

Career Centre

The Career Centre should also promote the Liberal Arts Internships in
their online databases, on their notice boards, and with pamphlets in their
offices. Career Centre personnel have immediate and reliable sources, and
can refer potential contacts. They should also attend, and potentially speak
at, the launch, and are very important at the Student Information Sessions.

Student Information Sessions

In the last half of each semester, an hour should be scheduled for an
—nformation Session.” The timing of these sessions is important. If too
close to final exams, student will not have the time to attend. If too far
from the beginning of the next semester, the list of projects is limited.
Speakers should include:
The Internship Director discussing the overview and rationale of
internships and specific projects
A Site Adviser discussing their expectations of interns
An Academic Adviser discussing academic requirements
Someone from the Career Centre discussing their support of writing
CVs, cover letters, and interview skills
At least one former intern (three or four is good), discussing their
internship experiences, highlighting the highs and lows
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Time for questions needs to left at the session‘s end. An information sheet
discussing internships should be provided. An example internship
information sheet is included in the Resources section.

Student Radio

Student radio reaches both students and those interested in the student
community. Interns, Site and Academic Advisers, and the Internship
Director should make appearances on local radio, especially student radio.
This presence will raise awareness among the student body and those
organizations interested in marketing to university students.
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Resources

Work-Integrated-Learning Literature Review

Executive Summary

Most work-integrated-learning (WIL) and the research generated around it
are conducted within vocationally-oriented disciplines — business,
engineering, health and tourism. This literature review sets the foundation
for a critique of educational agendas that specifically conceptualise WIL as
vocational training, career improvement or self-advancement. Instead it
provides the grounding for a questioning of the purpose of the university in
the 21* Century, and advocates a view of WIL that promotes social
transformation through the development of professionals as engaged and
active citizens.

Definitions of Neoliberalism

Most tertiary systems worldwide currently find themselves operating
within a management system guided by a neoliberal agenda. The practices
and discourses within this framework are always structured through an
economic relation. In this sense, education is not viewed as a means of
individual and social emancipation, but as an -#vestment” with students
targeted and attracted by the promise of university qualifications impacting
both their labour market and consumer power potential. Students are
trained to adapt to the needs of employers, and are viewed as -suman
capital” available to be developed. Discourses of choice, education, work
and lifelong learning are connected to the market, their dominant meanings
an iteration of the economic discourses.

Neoliberal WIL Models

When neoliberalism is applied to WIL, the —eutput” conceptualises
students adapted to the requirements of employers. There are many
articulations of WIL in this mode. This literature review highlights a few
of the key texts promoting this adaptive orientation.

Critiques of Neoliberalism

However, the literature gathered here seeks to document how WIL can
address the work of critical theorists of education such as Freire and
Dewey. Originally inspired by the pioneering work of the South American
activist and educator, emancipatory education has as its goal a just and
democratic society that emerges through the emancipation of its citizenry.
The questioning of assumptions, particularly those reflecting relationships
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of power within social and political contexts, is the key difference between
this type of critical reflection and other forms of self-reflection.

Solutions

There is a strong and growing movement in the pedagogical literature on
transformative learning and the facilitating of students to become active
and engaged citizens. Challenging much of the traditional literature, this
body of literature provides grounded solutions on how to confront and
negotiate the tensions surrounding divergent goals and orientations at both
national and international levels.

This review highlights the most intriguing, real-world application of
emancipatory education melded with WIL. Indeed, WIL is superbly set,
for the betterment of society, to directly and productively confront
neoliberal agendas.

Future Research Topics and Applications within New Zealand

Much more needs to be researched, legitimated, and promoted about the
productive combination of WIL with emanicipatory education. While there
are gaps in the literature, it is not surprising to see how much is being
accomplished and challenged within the New Zealand educational system.

Introduction

This literature review begins with a pointed question. What is the purpose
of Work-Integrated-Learning (WIL)? Universities around the world
articulate the nature of the education they offer to their students through a
description of the generic qualities and skills their graduates possess. But
when the political relevance of education is dismissed in the language of
measurement and quantification, when a university education is idealized
as producing graduates as skilled and flexible workers for 21% Century
industries, when students themselves seek a university experience that is
geared towards a smooth transition into professional practice, what
happens to the traditional role of the university to develop a capacity for
the public good outside market and employers* considerations?

This tension between education as mere vocational training and as critical
pedagogy was famously articulated by John Dewey in 1916. Besieging
educators to prevent the co-opting of education by the needs and demands
of business, Dewey stated:

The kind of vocational education in which I am interested is not

one which will adapt workers to existing industrial regime; I‘m

not sufficiently in love with that regime for that. It seems to me

that the business of all who would not be educational timeservers

is to resist every move in this direction, and strive for a kind of
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vocational education which will first alter the existing industrial
society, and ultimately transform it. (Dewey 1916)

Dewey, considered a key originator of thinking about reflection,
challenged educators to resist accommodating —ndustrial society” and to
instead dedicate themselves to transforming it. Dewey (1933) believed that
reflective individuals have characteristics such as open-mindedness, a
willingness to accept intellectual responsibility for one‘s own views,
wholeheartedness (defined as a willingness to face fears and uncertainties),
and enthusiasm, all traits that are vital for maintaining a democratic
society. Literature on reflection, developed from Dewey‘s ideas and
drawing on the pioneering work of Donald Schon (1983, 1987) either
focuses primarily on adult learning (Boud, Keogh, & Walker 1985;
Brookfield 1995; Mezirow 1990) or is concerned with reflection in relation
to practices and actions, especially professional practice in fields such as
school teaching (Allen 1992; Beyer 1989; Collier 1999), nursing (Burns &
Bulman 2000), social work (Fook 1996), and management -eommunities
of practice” (Welsh & Dehler 2004).

Significant in the literature on reflection is the work of the pioneering
South American activist and educator Paulo Freire (1973). Inspired by
Critical Theory, and this type of —emancipatory education” (Bronner &
Kellner 1989; Geuss 1981; Habermas 1972), has as its goal a just and
democratic society supported by and evolving through the emancipation of
its citizenry. For theorists within the critical theory and pedagogical
tradition, the key difference between critical reflection and other forms of
reflection is this questioning of assumptions, particularly those that reflect
relationships of power within social and political contexts.

Writers such as Cope (2003) and Reynolds (1998) point to the problems
associated with diverse definitions of critical reflection. When applied by
those in the adult education tradition such as Boud, Keogh, & Walker
(1985) and Mezirow (1990, 1991) the focus lies more with personal rather
than social transformation. For these theorists, —reflection can be critical if
it challenges personal norms, assumptions and _taken-for-granteds®” (Cope
2003, p. 444). For critical theorists based in the Freirean tradition on the
other hand, critical reflection should acknowledge the historical, social,
and political aspects of experience. —€ritical educators stress the socially
situated nature of experience must be taken into account for reflection to
have any meaning” (Reynolds 1998, p. 189). While transformative
learning can take place by changing one‘s own meaning perspectives,
social transformation occurs when learners review and change
misconstrued meanings arising from uncritical acceptance of the status
quo. This distinction is significant when any type of self-reflection is
promoted as a part of an education agenda.

Accordingly, the focus of this literature review specifically highlights the
need for a critical reflection that helps transform WIL. Most WIL and the
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research around it, supports vocation-oriented disciplines — business,
engineering, and health — and aim to develop and adapt students to the
current needs of these vocational agendas. This literature review, however,
creates an alternative foundational orientation for WIL. Highlighting the
need for social transformation, this literature review establishes how
learners can develop an awareness of themselves as active, engaged
citizens and as developing professionals in WIL environments.

Definition of Neoliberalism

Much of the current research on WIL fits extremely well within neoliberal
educational agendas. This orientation is also titled -Rew managerialism.”
Neoliberal educational agendas ignore much of Dewey*‘s and Freire‘s
appeals for penetrating social critique as part of WIL. Paul Du Gay (1997)
charts the transformation of Britain into an Enterprise Culture over the last
few decades, and shows how this transformation created the subject
position of the entrepreneurial self, which is a key component of neoliber-
alism. The development and historic rise of this entrepreneurial self within
neoliberalism is also outlined by Cameron McCarthy et al. (2009). He
defines neoliberalism as the active creation of the social conditions for an
effective competitive market order. Those social conditions are based on
the belief that the government must intervene, but on society only, not on
the economy itself. Translated into a set of social and economic policies,
neoliberalism transfers part of the control of the economy from the state
over to the private sector, ideally, to produce a more efficient government
and improve the economic indicators of the nation. This privatization of
former public institutions is based on the assumption that the private sector
responds more effectively and fairly through market competition and
incentives. Success in the marketplace is seen as a valid indicator of
efficiency and innovation (Gauld 2009).

Government intervention then is directed to create and sustain competition
and to support the functioning of the market, not to fix its imperfections.
—Fhe market is an artificial game of competitive freedom that could be
guaranteed by interventions into the vital conditions for the market-game
(i.e. the rule of law and the institutional frameworks) not by market
intervention. The main issue to tackle is not the anti-social effects of the
market, but rather, the anti-competitive effects of society” (McCarthy et al.
2009, p. 40). Policy formulations include juridical and institutional inter-
ventionism so as to suffuse society with the appropriate competitive spirit
and to universalize the entrepreneurial form within the social. McCarthy
et al. suggest the effect on the individual changes the impetus and
grounding for effective social support networks.

Given that his/her survival is no longer dependent on society (it
is now their own responsibility), the neoliberal subject does not
have the same commitment to the social. Consequently, skills for
the individual‘s survival (i.e. ability to earn money, flexibility,
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competitiveness, etc) replace those essential values for
maintaining the social fabric (e.g. solidarity, fairness,
compassion). In this context, then, the neoliberal subject is one
who chooses for her/himself among different social, political and
economic alternatives, not one who strives with others to
transform or organize them. (p. 45)

As a hegemonic discourse, neoliberalism constructs the human subject as
an autonomous, individualized, self-directing, decision-making agent. This
assumption of what and how a human is in the world is at the heart of
current educational policy making.

Indeed, when neoliberalism and its market-values orientation are applied
to the university setting, educational ideals and graduate attributes are re-
structured to become more responsive to the needs of employers, viewing
students as -kuman capital” (Coffield 2000) available to be developed. In
this sense, education is not viewed as a means of individual and social
emancipation or transformation, but as an -vestment,” with students
targeted and attracted by the promise of qualifications impacting both their
labour market and consumer power potential. Discourses of choice,
education, work and life-long learning are connected to the market, their
dominant meanings an iteration of economic and market discourses.

The embrace of the notion of profit-driven private enterprise as the
fundamental economic engine of a developed society has a dramatic
impact on the culture of the university. No longer determined by the
intellectual community, the knowledge economy is now being decided and
enforced by what the government, linked to private enterprise, is willing to
pay for. Under such conditions, all of the Humanities and much of the
Social Sciences are seen to have little value. Philosophy, History,
Geography, Literature, Modern Languages, Classics, Art, Music, Drama,
Film, and the list goes on, are valued as —a#seless” by various governments
and their representatives. Areas of study such as Women‘s Studies, Post-
Colonial Studies, Gay/Lesbian/Transsexual Studies, Peace Studies, Area
Studies, and Development Studies fair even worse (Lewis 2005).

The commodification of education is further advanced by policy that
acknowledges the relevance of —life-long learning.” Through the neoliberal
lens, life-long learning is a key component that develops workforce
versatility. Indeed, within a neoliberal orientation, life-long learning
supports the economy as it allows the transformation of workers to the
needs of flexible production. As workers continually assume responsibility
for adapting to the new economic structures, life-long learning ensures the
possibility for business organisations to offset responsibility for social and
fiscal payments, while also enhancing organisations® freedom and
adaptability in a global environment. As such, life-long learning also
ensures the responsibility for employment tenure belongs to individuals
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themselves. Workers must transform themselves to meet the demands and
swings in the global economy (Olssen 2006, p. 222).

And what makes these facets of neoliberal discourse in education so
compelling is that they addresses concerns about a learner‘s future in a
global economy, an economy whose common traits are low wages, capital
flight and insecurity. That type of competition and insecurity is evidenced
also in the university environment as Evans (2004) suggests:
In structural terms, universities have been increasingly organized
in terms of competition both external and internal. Universities
compete ferociously against one another for funding;
departments compete for funding within the institution because
of new regimes of —nternal budgeting.” Hence an institution
which might once have assumed that is physical space (lecture
theatres, seminar rooms and so on) belong to all its members,
now charges individual groups or individuals for the use of those
facilities. —Successful” departments obtain, in effect, gold paper
clips, others make do with whatever they can find. (p. 93)

Universities also compete internationally through advertising campaigns
directed at demonstrating their relevance within the marketplace. Students
are translated into numbers of Enrolled Full Time Students (EFTS) and
transform themselves in entrepreneurial subjects ready for the job market.

It is this type of economic impetus that has hijacked the public debate and
the discourse of professionals so that education is no longer viewed as a
means of individual and social emancipation, but is now either —nvest-
ment” or —eonsumption”, has —#mputs” and —eutputs” (even —products”),
-stocks” which —depreciate” as well as —appreciate,” and it is measured by
—rates of return” or —feturn on investment,” an approach that, at its logical
conclusion, produces such offensive jargon as —-evereducated graduates™
and -monopoly producers.”

Neoliberal WIL Models

Neoliberalism directly impacts WIL and its influence is obvious in
educational literature from around the world. The Career Industry Council
of Australia published a report in 2006, stating, -€areer development is the
lifelong process of managing learning, work, leisure and transitions in
order to move towards a personally determined and evolving future”
(Career Industry Council of Australia 2006, p. 38). And again in its final
reports, it states, “Workplace experiences where career development
learning is effectively embedded provide benefits to the student, their
educational institution, and the workplace. A critical success factor in the
workplace experience being transformational for all parties is that the
underpinning reflective practices are designed around career development
learning.” In direct opposition to the Deweyan/Freieran social transform-
ation orientation, these reflective practices are designed to help students
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adapt themselves to the work environment. The report cites Moreland ‘s
(2005) description of work-related learning:

Work-related learning involves students learning about

themselves and the world-of-work in order to empower them to

enter and succeed in the world-of-work and their wider lives.

Work-related learning involves:

e learning about oneself;

e learning and practising skills and personal attributes of value
in the world-of-work;

e experiencing the world-of-work in order to provide insights
and learning into the world-of-work associated with one‘s
university studies;

e experiencing and learning how to learn and manage oneself
in a range of situations, including those found at work. (p. 4)

The report continues, - this description of work-related learning there is
a higher-order theme of _learning to learn‘.” Developing such a
metacognitive capacity in students enables them to consider how they
learn and make sense of what they learn, and concomitantly optimises both
how and what they learn through career development learning and work-
integrated learning.

I use this extended quote to highlight the uncontested nature of this
report‘s Jearning to learn.” While the report emphasises metacognition
and higher order learning, these concepts are utilized in order to support
the student adapting to the working world. Instead of social transform-
ation, the student is to re-craft a self, an entrepreneurial self, to better suit
the working environment. Adapting to the —-world of work™ is taken for
granted as a self-evident good.

Coffield (2000) documents how the European Union also accepts life-long
learning is a self-evident good instead of contested terrain between
employers, unions and the state. He states, —Eifelong learning is being used
to socialise workers to the escalating demands of employers, who use
_empowerment® to disguise an intensification of workloads via increased
delegation; _employability* to make the historic retreat from the policy of
full employment and periodic unemployment between jobs more accept-
able; and _flexibility* to cover a variety of strategies to reduce costs which
increase job insecurity.” Such a critical approach exposes both the —fiction
that workers and management are on the same team,” and —srew structures
of power and control” introduced by flexibility, such as —the discontinuous
reinvention of institutions” (also see Sennett 1998, p. 47).

Danaher et al. (2007) challenges the concept of Jearner-centredness” in
the environment of increasingly —massified” educational systems. To
counter this trend, he asserts the need for meaning emerging in practice
that is fulfilling and productive. However, the definition of -productive”
used here is focused on self-awareness, on interpersonal factors that
obstruct positive outcomes. Exploring the integration of learning-
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centredness in three distinct environments (marginalized pre-
undergraduates, teacher education in math, and online postgraduates), this
self-transformative learning was framed an outcome of, and a rationale for,
a learner-centred approach to university study. Citing Cranton (1994, p. 4),
he suggests transformative learning occurs when, —through critical self-
reflection, an individual revises old or develops new assumptions, beliefs
or ways of seeing the world.” Similarly, Eisen (2001, p. 405) views
reflection as a means through which a convergence of learning process and
product can be realised in the form of an effective, independent learner
who can manage everyday affairs and operate informedly and productively
in society. While focused on self-transformation, all these authors suggest
a transformation that is geared towards helping the learner adjust to the
status quo. This type of transformation is the key difference between
adapting to the neoliberal order, uncritically accepting the status quo, and
reproducing the social structure, or working toward social transformation
by re-envisioning an alternative way of being.

Critiques of Neoliberalism

The articles and orientations in the section above leave unquestioned the
inequitable social worlds within which these learners are taught to accept
and manage. In this way students are turned into suman capital.” Human
capital theory treats skills as a measurable attribute of individuals, but Jill
Blackmore (1997) argues that skills are better viewed as a relational
concept whose meaning shifts over time depending on, for example, the
perceived status of particular tasks; the supply of and demand for skilled
people; and the ability of the skilled to exclude others. In other words,
skills are not neutral, technically defined categories but are socially
constructed by, for example, trade unions negotiating higher pay rates for
their male members, or employers redefining skill levels to reduce costs.

Davies (2005) warns that neoliberal regimes constrain education so that
—we can no longer say it is the life of the intellect and of the imagination, a
positioning from which the culture will draw both sustenance and critique,
a positioning from which we can speak and be heard.” Neoliberalism
changes the role of the university so it becomes an education provider,
with student-customers, intakes and outputs. To counter this transform-
ation, she suggests that education should interrogate social systems, that —t
is a vital part of academic work, to understand the dominant and indiffer-
ent discourses through which inequalities of various kinds are put in place
and held in place and to explore the means of disrupting them, over-
writing them, of speaking a different kind of existence into being.” Not
merely an intellectual exercise, Davies works with students to achieve this
type of cultural disruption. Fhave invited students to listen against the
grain of those dominant and indifferent discourses through which they and
we are constituted, to begin the very hard work of thinking how they, and
we, might be otherwise” (Davies 2003). Her work is excellent at
suggesting how educators can work with students, and themselves, to
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achieve this kind of insight that goes beyond mere self-awareness, to an
awareness of self with a social context. -€aught up in being neoliberal
subjects who operate within the terms of dominant discourses does not suit
academics very well. It runs counter to intellectual work. It places us in the
impossible situation of existing in a context where what we know we
should do is scoffed at as a romantic dream, a fantasy, an indulgence of the
past.” She explores neoliberalism and its tenets through consumption,
individual responsibility, value-drift, surveillance and autonomy, and then
suggests both the implications and strategies for education.

Evans (2004) in Killing Thinking: The Death of Universities analyses the
tensions between the educational agendas of neoliberal and critical theory
approaches. While critiquing inspirations of the traditional —good society”
based on nostalgic references to a non-existent past, she also explores the
shift from this more collective world view to one based on economic
structures and competition within the education marketplace. She critiques
the UK‘s Dearing Report of Higher Education:

The Dearing Report of Higher Education explicitly stated that

universities had four functions: they should be a significant force

in the regional economy, support research and consultancy and

attract inward investment, provide new employment and meet

labour market needs and foster entrepreneurship among students
and staff. (p. 22)

She suggests that the Dearing Report imposed a —gquasi-democratic ethos
of collusion with the values of the market economy” on contemporary UK
universities. Along with the umbrella principle that recipients of public
money should be accountable to public scrutiny, she suggests the report
also displays an explicit commitment to a particular form of public — a
public which wholeheartedly endorsed the market. This embrace and
promotion of the market by government leads to support of university
research amenable to market forces. The results denote a turning away
from the liberal idea that people could become —better” or —educated”
through the study of certain authors or ideas, to the view that there is no
necessary gain in the study of particular individuals or texts. She concludes
that this leaves universities with a moral vacuum at the heart of their
teaching in the humanities and to a certain extent, the social sciences.

Evans (2004) also suggests that the discourse which has been sidelined as
a result and which must now be brought centre stage is the discourse of
social justice and social cohesion. In order to counter —ereeping vocation-
alism” in higher education, and to prevent WIL from becoming merely
basic skills training, critical reflection is touted as the solution, allowing
students to become aware of themselves, their socio-cultural location, and
the larger historical, political and social issues entwined with their work
sites. There is an increasing amount of research into developing students*
capacity for critical reflection in this sense (see for example Barnett 1997,
2004; Carson & Fisher 2006; Clegg 2000; Danaher et al. 2007; Jansen et
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al. 2006; Madsen & Turnbull 2006; Phillips & Bond 2004; Yost et al.
2000). These authors suggest the discourse of social justice and social
cohesion, previously sidelined, must now be brought centre stage.

Solutions

In a speech given by Elizabeth Coleman, President of Bennington College,
delivered at the celebration of the college‘s 75th Anniversary in 2007,
Coleman directly linked the discourse of social justice and social cohesion
to educational agendas:

Civic consciousness and behaviour are formed at the intersection

of study and engagement—reflection and action—and in public

settings where difference and conflict are plentiful and treated as

assets, instead of liabilities.

Significantly, a study of the development of this type of civic conscious-
ness, to become an active citizen in this vein, was done by two recent
European research projects on the life histories of active citizens—the
ETGACE (2003) and its successor Re-ETGACE (2004). The reports showed
that informal learning had more impact on these engaged citizens, with a
rather minor role attributed to their formal education. When educational
settings had any influence at all on developing these active citizens, it was
mostly in non-formal, extra-curricular activities.

Formal education, however, is one of the key areas where space should be
made to interrogate and critique neoliberal language. Indeed, Jansen et al.
(2006) identifies social cohesion and integration as the kot topics” for
political, academic and public debate over the past decades, and both are
now reflected in educational initiatives. Jansen though questions the
conceptualization and definitions of —eohesion,” seeing most programmes
and initiatives as, again, means of adapting —ethers” into dominant and
mainstream frameworks. The discourses surrounding the kot topics” of
-social cohesion” fail to acknowledge a —politics of difference,” by repro-
ducing uncritically traditional assumptions about social integration and
consensus. Jansen et al. apply theorists Durkheim, Giddens, and Beck to
the concept of reciprocal social practices, highlighting the need for re-
inventing the sense of discourse and discussion in public space. These
authors suggest the rewriting of citizenship to include the —active citizen,”
relating it to Delanty‘s —eosmopolitan citizen” and Castell‘s —project
identity,” helping people engaged with others across borders of nationality,
gender, race, etc. —Active citizenship involves both critical engagement
with existing political and social institutions as well as (re)production of
common wants and needs in the interactions of the daily life world.”
Included within his discussion is the need to activate learning, in teaching
students not only why, but how to challenge social structures and connect
with those beyond one‘s own world.
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Jerome Satterthwaite et al. (2004) in The Disciplining of Education: New
Languages of Power and Resistance, critiques the discourses that help
individuals adapt to social structural conditions that operate in opposition
to their best interests. He suggests that education, combined with a
therapeutic ethos, serves to lull us into complacency and is in this sense,
dysfunctional. —Eike the broader therapeutic ethos that sustains it,
therapeutic pedagogy appears comforting and empowering. It also seems
to resurrect lost voices in progressive and critical pedagogy. One
implication of arguments in this chapter is that building people‘s self-
esteem and exploring their identity suppress debates about what counts as
useful curriculum context, or as empowering forms of learning for
autonomy and equality, or about how communities can decide what types
of education contribute to a meaningful life” (p. 132). Stressing the need to
analyse the larger social structural determinants, to interrogate the
individualization processes, he questions: “While notions of identity can
explain new oppressions and inequalities, do the cultural conditions
outlined in this chapter lead merely to circular introspection, just like
therapy itself, without any material and social consequences? Can a
therapeutic identity be a basis for combating inequality? Can a debate
about the purposes of critical pedagogy be resurrected without merely
reverting to old nostalgic ideas about social change?” (p. 133).
Satterthwaite et al. warn that helping learners merely to reflect upon
themselves as isolated individuals fails as an emanicipatory strategy.

Evans (2004) in her book, Killing Thinking warns that neoliberalism is a
discourse that —destroys social responsibility and critique, that invites a
mindless, consumer-oriented individualism to flourish and kills off con-
science” (p. 6). She also suggests that universities represent only one site
where critical reflection and challenges to dominant discourses take place:
The history of intellectual life in the 20" Century demonstrates
that many of the ideas that have had a transforming impact on
our culture (for example feminism and psychoanalysis) have not
come from universities but from outside them. Nevertheless,
universities have allowed generations of students the space in
which they can consider these ideas, not in terms of the
difference which these ideas make to the world as a whole, but in
terms of the difference these ideas make to other ideas. Ideally,
what can be set in train by a university education is the ability to
recognize the relationship between ideas, and how to evaluate
them. (p. 45)

Jansen et al. (2006) also looks at education as one factor in social

transformation:
Like any other public place, educational practices may contribute
to the growth of active citizenship. In this respect, education
cannot claim a privileged position over other practices in the
public sphere, such as neighbourhood initiatives, union work,
voluntary services, cultural manifestations or social activism. The
issue at stake is how the formal, curricular content of education
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may add surplus value to the informal and non-formal learning
experiences for active citizenship taking place in various social
practices. (p. 149)

Hill and Kumar‘s (2009) definition of critical awareness is —sensitivity
towards and confidence and ability to challenge ecological and social
injustice, a planetary consciousness rooted in an international global
citizenship, and empowerment to act in defence of the oppressed, of other
species and ecosystems.” They state, -Students need to become aware of
how neoliberal politics and capitalist structure encourages unfettered
growth and an educational system which feeds, supports and reproduces
both the production and consumption sides of an unsustainable economic
system” (p. 34). They suggest that mere exposure to and celebration of
subcultural diversity is not enough. He sees establishing a positive meta-
narrative of social egalitarianism and justice as, in essence, conservative,
for failing to challenge the economic, political, and social status quo, based
as it is on —social class, racial and sexual and disability stratifications and
exploitation including environmental exploitation and injustice which
intersects with class and racial stratification in complex and structured
ways” (p 41). The goal of critical reflection should be to locate the process
in both local and global socio-economic and political contexts, while
exploring the relations between them.

It is possible for students to adopt the function of intellectuals

and to resist becoming mere managers of day-to-day activities...

and to redefine their role within counter-hegemonic practice.

They can, through their discourse and interventionary practice in

the ideological and political determinants of schooling, promote

empowerment, autonomy, and democracy. The goal is not to —tell

the people what to think™” but to enable them to think clearly - to

provide them with the tools (critical literacy in the first instance)

to engage in cultural action incorporating the exercise of critical

(dialectical) consciousness aimed at social transformation. (p. 46)

Application of critical evaluation to work-based practice and experience is
important. Theory can provide the analytical and conceptual apparatus for
thinking about practice, while practice can provide the opportunity for
testing and assimilation of theory. A learner‘s role becomes one of an
intellectual instead of a mechanic or technician. In this sense intellectuals
are necessary for the development of a critical, active, interrogating
citizenry — thoughtful, questioning, perceptive as well as skilled — pursuing
a democratic, anti-authoritarian, socially responsible and socially and
economic just society.

Specific Solutions

Jansen et al. (2006) identified a number of concrete educational objectives
that may enrich and add to citizenship learning. This type of emancipatory
citizenship education embeds social justice and emancipatory education
objectives in different forms, including training courses or counselling.
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Whatever the form, the orientation systematically challenges experiences
within the learner‘s world, questioning implied assumptions and hurdles to
developing active citizenship competencies. Importantly, he suggests
linking formal education to genuine practices, substituting abstract lessons
about citizenship by stimulating the learner to participate and critically
reflect experiences in concrete practices of active citizenship, is key.

Hill and Kumar (2009) suggest students also provide critical, reflective
and transformational strategies. They want learners to be enabled to
question, critique, judge and evaluate —what is,” —what effect it has,” and
—why” and to be concerned and informed about equality and economy,
environment, and social justice — in their life both within the classroom
walls and beyond the course. Their book gives a good overview of what
questions teachers should ask of their students to achieve insights into
social transformations. They provide good formulaic questions for
evaluating texts and ideas:

Viewpoint: From whose viewpoint are we hearing this? Who is
speaking? Would this look different if he/she were in
another gender/race/place/time?

Evidence: How do we know what we know? What evidence will
be acceptable? How credible will such evidence appear
to others? What rules of evidence are appropriate to
different tasks?

Connections and patterns: How are things connected together?
Have we ever encountered this before? Is there a
discernable pattern here? What came first? Is there a
clear cause and effect? Is this a Jdaw” or causality, a
probability or a mere correlation?

Conjecture: What if things had been different?

Who cares? Does it matter? And to whom? Is it of mere
—academic” interest or might it lead to significant
changes in the way we see the world and the world sees
us? (p. 77)

Coftield (1999) identifies ten key problems with the simplistic investment
in —hfe-long learning” and treats the concept as a contested terrain. He also
questions that if the thesis is so poor, why is it so popular? He then pres-
ents alternative visions of the learning society and of life-long learning,
including a sceptical version of life-long learning as a form of social
control. He offers some possible ways forward.

Barnett (1997) is one educator in the critical theory tradition who tackles
this issue through an exploration of the concept of criticality, positing the
concept of critical being as central to higher education. He identified four
levels of criticality, ranging from —sarrow operational skills to transform-
atory critique” (p. 102) and three domains of criticality—knowledge, self,
and world—in which critical being can be practiced. Corresponding to each
domain are the skills of critical reason, critical self-reflection, and critical
action that, when integrated, produce a —eritical being.” Although critical
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self-reflection focuses on personal transformation, it is not until this is
integrated with critical action focused on social transformation that full
criticality is realized.

Holly (1997) and Moon (2004) advocate student journals and the recording
of student‘s experiences and reflections, which then form the basis of their
self- and socially-reflexive reports. Writers such as McNiff (1993), Boud
(2001), Hiemstra (2001), and Cunliffe (2004) identify how the process of
writing serves to enrich student learning. Writing, provided it is private to
the writer, can lead to significant insights as unmediated experience is
translated to learning. That learning however needs to go beyond mere
self-reflection into the social contexts, power relationships and criteria for
social justice.

Billett‘s work (2001; 2008a; 2008b) focuses on the relationships between
the personal and the political and how the personal and the political work
toward developing an individual‘s learning and remaking of culture. By
consciously mobilizing storylines that acknowledge and exceed neoliberal
presuppositions of economic rationality, the personal, as political,
contributes to a broader project of imagining a post-neoliberal future
(Walker-Gibbs 2008).

Work-Integrated-Learning

Within this context, there are high levels of interest in WIL as a major
driver within universities, viewing WIL as both a part of critical pedagogy
and a means to meet industry demand for work-ready graduates. It also
addresses student demand for employable knowledge and skills. There has
been a plethora of literature supporting the need to meet industry demands
in terms of career entry, with WIL enhancing career identity (Weston
1986), career planning (Super 1990), professional skills and knowledge
(Curtis & McKenzie 2001), and career decisions (Hackett et al. 1992).
Involvement in co-op type programmes also has been demonstrated to
positively influence graduates® short-term career progress, including the
level of job responsibility they achieve (Gardner & Motschenbacher 1997),
their involvement in decision-making activities (Blustein et al. 1989),
salary levels (Gardner et al. 1992), maturity and independence of thought
and action, a sense of identity, motivation and self-confidence, academic
achievement, and clarity about goals (Wilson 1987). All of this literature
however tends to accept the work environment as an assumed good,
without attempting to interrogate the social transformation necessary to
achieve Dewey‘s or Freire‘s emancipatory objectives.

According to Richard Coll et al. (2009), a key aspect of WIL is the notion
that it entails the integration of knowledge and skills gained in the
educational institution and in the workplace. It is the integration aspect of
WIL that distinguishes it from mere workplace learning (i.e., what a
student or employee learns in the workplace, Boud & Falchikov 2006).
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Coll cites Eames (2003) who identifies a rich literature on the success of
WIL programs, but that research is almost entirely concerned with what
Eames terms -eperational outcomes,” such as benefits for students
(Dressler & Keeling 2004), employers (Braunstein & Loken 2004), and
HEIs (Weisz & Chapman 2004). This literature focuses on the compari-
sons of conventional graduates with WIL participants, documenting how
WIL students gain employment more easily, fit in better in the workplace,
advance more rapidly in their careers, and so on (Dressler & Keeling
2004). Coll suggests there is little analysis into what WIL students learn,
how they learn, whom they learn from (Eames & Bell 2005), and how the
learning might be better facilitated and supported.

While Coll‘s research focuses on students® knowledge acquisition, David
Hills research (2008) demonstrates how students‘ preparation for the
world of work is as much ideological as it is technical. Through WIL, most
students are trained to be good workers, developing the habitus and
identify for work under capitalism. The pedagogical benefits of work-
based experiences thus depend largely on the extent to which students
reflect on them and the extent to which they take understandings derived
from an academic context and relate these to work-challenges which are
both epistemological and pedagogical (Hill 2008, p. 66).

There are a few authors who promote critical thinking and WIL and
advocate for a critical pedagogy that is also —n the world.” Billett (2008a)
for example suggests there needs to be more than the mere rehearsal of
existing critical perspectives. Instead he proposes the need to understand
how these critical pedagogies can be positioned productively, for the
purposes of learners as well as the community. His perspective is that of a
learning theorist whose work focuses on understanding the relations
between: the personal and social contributions to the individual‘s
development; the remaking of culture; the development of culturally-
derived occupational knowledge; and larger curriculum perspectives
emphasizing learning through practice:

Developing and guiding the exercise of personal epistemologies,

becomes an important educational priority as others have long

argued, albeit in different forms (Brookfield, 1995; Marsick,

2009; Mezirow, 1990; Simon, et al. 1991). Indeed, learners

actively remake the socially-derived cultural practices in which

they engage (e.g. Giddens, 1991). However, a key role for

educators is to guide this criticality so that it is directed in

productive ways rather than leading to disillusionment from

confronting or uneasy experiences in work places. (p. 42)

Billett also suggests that it is overly presumptuous to believe that this
criticality is something which only educators and educational institutions
can impart. Clearly, critical insights arise through experiences outside of
educational institutions and processes. Wherever the opportunity arises,
there is a need to explicitly provide critical and strategic insights and
prepare learners to use these insights. But, beyond what educators intend
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and enact, learners are likely to be necessarily engaged in critical thinking
as they are faced with problematic and critical circumstances such as
applying what they have learned through participation educational
programmes into practices and settings which are quite distinct from those
in which they have learnt about them.

In this sense, Billett suggests practice-based experiences should not be
seen as being opportune, or as a side issue, but brought centre stage within
critical educational provisions. Indeed, the expectation for all professions
today is for them, as practitioners, to be self-directed learners who main-
tain the currency of their professional practice. Ignoring for the moment
the critical theory of life-long learning as evidence of suiting individuals to
meet the needs of the economy, Billett‘s point here is that, the very
qualities required to be an effective student in higher education — a pro-
active and agentic learner — are those required for effective professional
practice. In essence, the agentic qualities of learners are essential for
effective professional practice and rich learning. Consequently, more than
attempting to organise experiences for students in educational institutions
and workplace settings, there is a need to focus on preparing students as
agentic learners, as part of their initial professional preparation. Questions
arise though as to how well this type of reflection prepares students to be
active in social transformation.

In this vein, Smith et al. (2007) designed modules that required students to
reflect on their experiences and to use both reflection-in-action and
reflection-on-action. Reflection-in-action occurs during the experience and
involves making sense of the experience while it is happening. Reflection-
on-action occurs when students think about their experiences, analyse
them and produce personal theories (Beard & Wilson 2002, p. 197). Smith
et al. states this dual reflection encourages deep learning where the student
attempts to make sense of what is to be learnt (Walker-Gibbs 2008, p. 2).
—Fhe modules asked the students to transfer their formal knowledge,
gained through their experiences on the course and on the WBE modules,
combined with their non-formal learning and personal experiences, to the
workplace. Then, through the process of reflection, the students were
expected to transfer their knowledge back into their degrees.” Smith et al.
summarises his pedagogical priorities:

e developing capacity for critical analysis;

e linking social theory/social policy discourse and
work/organisational experience;

e giving students an opportunity to use their existing
paid/voluntary work or unpaid care work for academic
purposes, or to acquire work experience;

e assisting students to manage their own learning;

e providing a flexible mode of studying;

e devising an assessment strategy that encourages students to
reflect actively upon learning;

e contributing to student employability and —graduateness.”

Internships for the Liberal Arts 56



Internships for the Liberal Arts

All the authors above suggest a re-conceptualisation of the worth and
appropriateness of practice-based experiences. Critically-enhanced
practice-based experiences need to be more fully understood, legitimised
and promoted through a clearly articulated and validated set of theoretical,
pedagogic, curriculum and epistemological bases. This version of learning
excellence emphasizes the importance of the development of individuals
who can become good citizens in society, which also directly impacts on
the professions. Entwining social justice perspectives with WIL reorients
the face of higher education from mere training and employability to
engaged active citizens and professionals. Beyond WIL directly addressing
students as employable subjects in the future, WIL has the potential to
invite them to reflect on themselves as they engage in the process of
becoming active citizens. Thus the long term objective is to create learners
with occupational knowledge, grounded within a robust and critical
theoretical perspective, an active citizenry engaged in meaningful dialogue
about social justice issues, using their education as an aspect of anti-
capitalist transformation (Rikowski 2007).

Current and Future Research Topics

Jerome Satterthwaite et al. (2004) in The Disciplining Of Education: New
Languages Of Power And Resistance, suggests that since we are already
immersed within —-academic capitalism,” since we have all already adapted
to this new regime, we now need to specifically question the extent to
which educators can promote critical work within such a milieu. -Given
the Faustian bargain of the federal and corporate embrace, how can the
work of education challenge the categories that organise existence?”” To
answer this loaded question, he suggests the use of Foucault: - analysis
of policy as a technology of governmentality, contrary to the view of those
who see Foucault as a pessimist and determinist, it is very much about how
understandings such processes might raise possibilities for doing other-
wise.” Through this analysis, the perpetual principles of dissatisfaction call
into question assumed knowledges, connecting praxis to an unmasking of
the current inequities, and thus leading to and ultimately generating
transformative possibilities. He suggests the application of Foucault and
the concept of govermentality expands the ability to understand and
change the neoliberal world.
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Satterthwaite et al. (2004) interviewed academic staff members about the
sorts of language they used to express their thought processes in designing,
delivering and assessing modules. Specifically he focused on the metaphor
of learning as a eurney” in order to examine the understandings and
attendant possibilities which the metaphor promotes and silences. The aim
was to examine in more detail the origins and implications of this
metaphor in constructing stories about learning and the learner. He
demonstrates how the journey metaphor, and similarly -pathways” and
—routes” metaphors, conceptualises learners as individual travellers who
are continually making choices about pace, direction and destination.

[The journey metaphor] provides a discursive context in which

related ideas such as ladders of learning, routes for success, or

pathways to opportunity are easily assimilated, and in which

policy developments such as credit accumulation and transfer,

targets and learning outcomes are readily understood. Each refers

to the progressive and cumulative nature of the journey, in which

arrival at certain pre-determined staging posts is recognised

through qualifications or portfolio entries. (p. 176)

Journey metaphors fit well within current neoliberal policy imperatives, in
particular the requirement to identify, measure and assess all forms of
learning at the level of individual achievement. It forms part of the
economic rationale for investing public money in life-long learning, based
on the logic that it will eventually yield results in terms of economic
productivity and global competitive advantage. Similar to the critique of
life-long learning, the journey metaphor is also a form of social control,
helping individuals adapt to an exploitive environment. The dominant
paradigm in education and training treats learning as a self-conscious,
deliberate, goal-driven process which is planned and organised by
—providers” to yield outcomes that are easily described and measured.

Education is charged with developing the knowledge workers of

the future. In this case, education plays a key role in developing

the human, and in some cases, social capital required by the

economy. The former refers to the individual‘s expertise, skills

and knowledge, whereas the latter refers to the social networks

and patterns of trust relations within which the individual is

located. The need to develop social capital is in part reflected by

the increasing emphasis placed in education upon the

development of key skills or those related to enterprise, both of

which carry a significant social weight. This can be seen in the

high levels of social skill associated with problems solving, team

work or indeed creativity, and the resulting social skills whose

development is thought to contribute towards economic

competitiveness. (Satterthwaite et al. 2004, p. 71)

Workers who conceptualise themselves as life-long learners and as being
on a learning journey through the non-stop acquisition of skills and
knowledge, create themselves as the —entrepreneur subjects,” as —value-
added products.” Their manipulation of vocational knowledge becomes
pivotal to attaining competitive advantage in the economic marketplace. It
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is through the continuous acquisition of a range of transferable and
intellectual skills that the worker will be enabled to keep pace with the
rapidity of social and economic change, thus enhancing his/her competi-
tive advantage. For future research on this topic, Satterthwaite et al.
suggests that metaphors are both powerful in their effects and extensive in
their reach. It follows that by changing the metaphor we would expect to
see profound changes in who we are, our understanding about the
processes of teaching, learning and working, and that these in turn would
have fundamental implications for the way we organize our lives.

McCarthy et al. (2009) identifies the need to foster the conditions for
widening access for those severely disadvantaged by the current
educational and policy formulas and who are being shunted around from
bad educational options to worse ones. Educational discourses and
practices need to be reconnected to a progressive emancipatory project
based upon solidarity and social justice. He suggests that more research is
needed to challenge the neoliberal hegemony and its moral and cultural
leadership. Similar to Satterthwaite et al. (2004), McCarthy suggests we
examine the relationship to what Foucault defines as -governmentality” or
the regulation of conduct of populations through systems of administration
and self-management of everyday life. This type of research will help to
better understand and act against the specific impact of current political,
cultural, and economic forces on education.

Bansel‘s (2007) project is key for exploring how neoliberalism as a
discourse is articulated in the life-histories of today‘s and tomorrow*s
workers. By asking the interviewees to tell the story of their working lives,
he invites them to mobilize the narratives and discourses through which
those lives are made. Bansel‘s methodology, like Higgins and Nairn‘s
methodology (discussed below), taps into what Rose (1999) calls the
project of self-realization. Through the interviews he makes visible and
analysable —the practices through which the identity of this responsibilized
individual is articulated in terms of the individual crafting of self within a
personal biography.” Bansel‘s analysis shows how the rational subject of
choice so central to neoliberalism*s project of clearly defined and
predictable outcomes depends on a gross oversimplification of the ideal of
free choice, a freedom that frequently dissolves into a failure of the self to
adequately take up the burdens of being the appropriate(d) subject of
individualism and responsibilization. Bansel demonstrates the effects of
the social and emotional sphere as it is shaped in the context of work and
as it is lived by each worker/subject.

New Zealand Applications

Although neoliberal discourses convey a sense that anyone can gain
positional advantage in the education marketplace if they —try hard
enough,” Lauder and Hughes (1999) have shown that such advantage is
only available to particular groups: in New Zealand it is the middle-class
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and Pakeha (Nash 1999). Jane Higgins and Karen Nairn (2006) focus
specifically on the New Zealand context and the adaptation of the nation‘s
education system to neoliberal changes. They interviewed one hundred
Kiwi students making the transition from secondary to post-secondary
education, illustrating the student‘s sense of agency within and resistance
to neoliberal ideals. They portray the current neoliberal discourse‘s
conceptualisation of young people as having a —skills deficit,” and the
educational policies developed around that perceived deficit geared toward
adapting students to the labour market. The perception of student deficits
combines in important ways to construct a particular perception of risk by
participants. For example, the —aser pays” model of education and training
contained within the youth transition infrastructure makes young people
and their families bearers of the financial risks involved in making a —-bad”
post-school choice or in not succeeding in the option chosen. Higgins and
Nairn‘s analysis is thus an investigation of the tensions between discourse
determinism and subject resistance, focusing on the extended linear policy
model of youth transition and the job-shopping expectations that accom-
pany that transition, together with the participants‘ sense of constructing
an elective biography through active choice and agency.

Higgins and Nairn specifically investigate the changes within the New
Zealand economy and social structure and their ramifications for the
country‘s students. Considering neoliberalism as a key form of a
disciplining regime of power, this article specifically analyses five in-
depth interviews with New Zealand students, highlighting the complexity
of neoliberalism as it meshes with other discourses beyond those of the
knowledge economy and cultural economy. —Fhe relationship between
these identities is such that attaining a successful learner identity is a
necessary and also sufficient condition for achieving a successful worker
identity: hard work will pay and qualifications can be translated directly
into labour market power.”

New Zealand has its own association of cooperative education — NZACE.
Their website states -NZACE is a non-profit organisation that promotes co-
operative education to education providers, business and industry and
government in New Zealand.” Each year they publish their conference
proceedings, which is another resource for those interested in researching
the tensions between critical pedagogy and WIL.

However, more research is needed both internationally and locally to
demonstrate the effective application of critical theory with Work-
Integrated-Learning. The research is necessary to document productive
and resistant praxis to encounter the over-determined effects of neoliberal
agendas in education.
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MNecessary Qualifications:
M or Minors{s): Any BA subjec major-minor

Freferred Courses: Ay POLS course: any S0C] coursa : any BIGL
course; any caurse requinng independent research and analysis.

Computer knowledyge . Good computer literacy required (Outlcok, Yyord.
EBxcal, PoworPoinl). cxcellenl internct -esocanch skills,

Other skillzs, compelancias, knowladge nesded/preferred:
« A demonstrated imarest in interr aticnal relations (esscatial):
o Sall-rofivaten and sel-discipling in conducting esearch (essential);
» Excellent communicshian skills iwriller-oral; {essennzl):












(rher skills. competencies, knowledae needed/preterred:
GE0rd] corminuen CRhon Shlls
Ailaly e B kb i nitid livg
fulily o wenrk incbepeadenly aned moa lenm
g by zkolls
wiocd time management skills
Huosoa ch capats lines
Emjcys deciphering anc read-nc handwnhng warking with anmary docum=anis

Application Deadling:
Midery, 17 Juné 2070 2 00 pr

How are the 150 howrs tio be completed:

The = day 2 week walh ocurator i Texhle, Students wil Also oeed 1o cand.act ind epea rdent
st chen Hhe Muzeunrs archwes and Blanosot Salleciens (al least anatfer 2 doy por
week|.

Srart Date;  12.July 2010 (Secand Semester)
S =tart [eate: 12 Julr M o i st o ey I LAY R T AT T

Mlilestones:
*  Monthly progeess rneelings with corglor and aeadern o 2y ser o ewaluats nsst
RlEpE N research
*  Mepting wilh eos! of Infcrns 10 discuss projoct o dato
- Thnrty-m L le fingl presenlabgn rente 97 RSy 'l ;}I'I:II_E.'E:1 Tiscavenes s in-
gepth focus on one objacy

Learming Qutcames;
By thea gt of the courge, Sluctents pall be aile [0
*  Hawve a vask understanding of Musewn praceszzes
= Lanm: enara probeicn] n Cat Pctarbing rEes0are Aarmang feirmacy Scurdes relalced (o
histoncal ahjects o the Museem collachon.
«  Hecome aiare penlsirnt on sucoimet aynthetss riesrrpien of adefacis
» REeoognes analyse and apply knowdecge sk wilhin BUA. Bo g onganisaticngl
Brinal me nt.
*  Ewaluate iFp struclures and prosasses IRal orgamiso praclicos ano condil=ans
IME COmmraly & ml Eaagre 55 wearlil

Special Notes:

1 Pleasainlorm your reforces 1hat they should address your ability b werk
mgenende nly ol 3hoald &850 aooeess the skallg angd Cofopate nces Lished aboes
Selecied carddale mus co through secdrily check.

2.
3 Intern wil he quen copies of the Aniarobe Jawmal for raview






Computer knowladge: Womd. PowerPort

Other skills, compatencies, knowiedge nesdad /prefamed:
«  Goad lypeng skills for transcnbing focas group recordings
»  Good commnication skills
oAbl b vk ndeeprznca ey
« Abiliby to 1ake inibative
= Abilily to work independertly and in z lgam

How are 1he 150 hours W be completed:
Baegd onintern's echedule.

Starl Date: 21 Febroary 2011
Site Start Date: 21 February 2011

Milestongs:
21 Fib- 12 March1™ 3 weaks:
«  WWithin Acadennc Adviser: Lp sKilling o0 how 10 an fecus
g-oups
«  WIth Site and Academic Advisor. Creale queslons
«  Recruil padicipanis
14 March - End of March- Run & focas groups
Brginming April — 30 Apnl, Tramscoption ab Sallemge: of Midwees (lerm
break)
& May - 20 May: Themaic anayss
23 May: Draft Report to College
3 June; Final Repor Due

Learning Outcames:
By 1he end of 1ne courze, studentz will be ab g (o:

*  Repogrsy, anabyse and apgly knowlefge withinn BA 1o an
arganigational cnvironment.

«  Evalualc tha structurcs and processes thal orgarise practices and
sondlians m the comimunty and business warld.

+  Make connections between indvidua wes and broader social
canexis

o lustrate an appeoe cigtian of ethical issoeaes n aquealitative resaanh

+  Domonsrale knowledge of ard cxpancence n of the uge of ooLs
qroups as a melnodalogey

« Apnalyse transcnpt data csing a thamatic analylic asgpmach

«  YWrite and present 3 summary report o an organisation

Special Notes:
« neyour applhication, ploass Jdenbfy any experionse in admg a diseussicn
wathin courses o wilh other groups.
= Belorg inlaraews. selected cardidates should read, - The Midw fery
Partncrship: & Model for Practice’. The boakiel will be available fram Gwen
Slandring. the Inlernship Administralor. after notificaton of interdsew

calpiidr.









Experignoe, porsenal use of social meda lor cxample — linked in.
Facebook Twiticr, RSS feeds, ...
Database. web desiga or other lechmeal skils rol naeded.

Other skills, compelancias, knowladge nesded/preferred :
Demcnsiration of goed communicatian skills

Application Deadline; Monday, 31 January 2011
FPlzasze haye applicabon o College af Arts Inteinsiip Drop Box by 1:00pm

How arg the 150 hours o be completed: Based on inlam s oun
srhedule.

Start Date: 21 Feb-uary
Site Starl Bate: Wesk of 7 Marzh

Milactonas:

Mestings at 10brs with Sne and Academic Supervisors;

Intern 1o nave sooped organisation’s curen? web-bhased
technologios and report overvicw o° findings

Sugyest way faraard

Monthly meelings (or more {requently if required) with CEO on

progress and problems

Mecting wilh Aradermic and Site Supervisor al 50 haurs

Meeting with Academic and Site Supervisor at 100 houra

Final Repor delivered o CEQ and relevan! glhor persanne

Learning Outeomes:
By the end of the course. students will be able to:
o Fecoqnise. ana yse and apply knowladges! within 1heir major [ an
arganisalignal envrgnmeni.
o  Eyaluate the stroctures and precesses lhat argamse praclices and
conditions in the community and business warld

Speclal Hotes;
Interview will “0cws on candidale’'s deas aboul the orgamsatun’s webhsite and
about the porenual of socal mediafor lobby S network-based organisations.






Other skills, compelencias, knowladge needed/prefarred:
Interesl in waorking wril prmary level chifdnen

Application Deadline: 3 July

How are the 150 hours to be complelad:

Weekly interaction with Spamsh languageiculture interes! lub
during school lunches 12:30-1:30. Lunchlime groups run
12:45-1:25

Research or sources for packe!

Indpvidual interacton with immersion sludent

Start Date: 12 July 2010
Site Starl Date: 19 July

Milestones:
2 Augusl: Report dug on review of facilities and Teacher inierview
B Scpt: Prelimnary report on resource packet 1o Laura, Sluan ang
leacher:
Whal is werking
vhat is rot working
What s regded
What is the plan for the resource packet
22 August Draf of final report 10 Laura andg Surmhar [eacher
Eng of Qriober: Presentalion of resource packet 0 Board of Truglees
Andicr the Leadership Team

Learning Dulcomes:
By the end of the course, the intem will be able lo:

Recogmse, analyse and apply knowledge(s) of ther B.A within an
omamsatignal enyironment

Eyaluate the structures and processes ihal arganise praclices and
condihons in the commumty.

Special Notes:

1.

2.

Belwegen 24 Sept — 11 Oct Sumner Schaol has a bwo week holiday. No
classes or keachers will be available during this penad.

Sludent wall need own transporiation or be wilhng Lo traval by bus 1o
Sumner, The #1 Red Bus leaves UC every 20 minutes and arrves in
Sumner 30 minutes later,






Freferred Courses: Thare are no required coLrses. bul those courses thal
devolop an appreciation of histancal arefasts are prefermed.

Compulter kn oWwledge: =apcl. ward proceseing

Other skills, compelencies, knowledge needed/preferred:
Abelity 1o work independenily
Abality 19 take wiligtive
Gaod Commuyaication skills
Good ume menagement skils
RAesearch capatulings

Application Deadling: 14 June

Haw are the 150 hours to be complated:
Apinterns diserelian, inclyding nigis and Saturday and Sunday, but wil
nesd 1o wark in al least four-hour olocks.

Slart Date: 12 July 2010

Site Start Date: 19 -31 July. 2010 - Induction and inlroduction of inlerr
al a fow staff moetings before beqning cataloguing.

Milzgtones:

Lo G Augest meeting: Report on progeess and review of interm's
assessmenit of viability of target goals and uecability ol database after 8
hours {2-6 Aug) of cataloguing othces. including editer 5. Database tobe
sl to editpr. Cuiator and site’academin sugervisers Dy & August.

2. B Sopt Evaluation of progress (o1 lcast 50 Fours,

3. 1 Cot: Evaluaan of progress

4. 22 Q¢ Pregemation of Final Report to Ed tor

Learning Outcomes:
By Ire 20d of the course, sludents will he ablg 10
= Hecognize. analyse and agpiy knowledge(s) within their majer ta an
prganisatignal envrgiment.
» Ewaluale the structures anc pracessos that cnganise prachices and condions n
[he vormrmunity and businass wgild,

Special Notes:
Successigl cand:date will sign a configentialily agresnwani.






aciwieking initaueesi ang focks on an AppRcan o6 o chgedal iechncdbny hal s
o' parbcular intercst to therr

Responsibilities:

-

In consullation wilh acade ™ed And Scte S pSew:Ers LN M 1wl
complete alitel ature review gn how wehalgs. qamas and seoal eedia
can B used 5o inform young poD 00 3G i L giong Ways 47 resohy
conflizt and engage them i asdivigs 1hat wee the anngese s of conlic
resalucn.

In sonsullation with gcademec and & Supar:-5ars. L rile o wif
decide on the digilal meda hegshe wiud o bie B IGous on MICIe
spagifically (0.g. sozial nekegrking sites ke fagrbodh nicractive
wihsiles, or compuler gamas). T mike-1wili soek 1e apoly thi
kricwladge gendrated shroagh 1he hlaraiues reyvacm 0o the digikad madsa
of hes!har ghojcs

Tha intern will gresent the bngl repae o ke TS0 and preade 1em
with info-matign atoul any igeas Lhey have deqelmed 1or names,
interactive wobsites or sccial pclworling zicslo DSC The leal roppel
will b2 & camanaban af 12 hioraiues aveew acd bt speniic Sooia
medhd Apphcakon. L will e ckrected a1 coabwl g 2o the TYGH

DAL e

Necessary Qualifications:

MajarMinars(=) All maoes o e B & capecipily thess that olilise
crivcal thinking and prakeem zcly ng

Pratarmed Courses: Monre

Compuier knawledge nreferred :
Crerecloprmenl of 3 factlie: g PruEc, OF cxpceieie 1y playic)
cormpLter gamas o baapng or cevelapmen ! ol 2 weosie

Caher skills, compalencias, Know el e needaiip rete o -
IMares] in peace yaudth, somal meded. COMpPLiar gamas 347
edudShan

How are 1he 150 hours to he completed: Jnointem's Jen schaoude
Start Date: 21 Fetiwsry
Sile Start Dake: 21 February

Milastones:

# 71 Feb — 13 Mareh In oo wolshan wal Se ard Scaoe mid
Afvisera, reviow iteratore on infa ralive usos f now media hal
makes ledrn ng about peaceful and Ran-wided 5 alegHes 10
rest ve Conflicls engagng and dynam:¢ 100 yiong paap e Two
DAage Summary 17 Acgsemin Adviser IStwdons w il eonpive
Advice of scuU Ces 1o cansulll









Responsibilifies:

The succesciu cludant must e willing o parlcgpate i doaco=wnt Facrding - ymes
Ttamirigy in the uie af tha LErary o A0atase Spsle s 34 wed a8 &4y oibed work-Bazed
1raining tFat may be required.

. Earrdc! ra@eant matenal fom Ihe aeaesd sdve slock calecind

? Zonduci researech oa e cola cques themselves  Danbheng anas and
veribyir g 2afiQiban Jarcs aod Eeatealt

3 Were up the demiled deconglang of e 3G 05 KEgik ol igort o
waAry Jape1hing 99 reculls of rggeach. Manmym S0 wonds oach

4 Sinnnacese daseophan ol axch cxbelag oe Tor deiabace o W wore

S In consullauaf sall archest el ar3 18mne 3ok el wiliie o TR wes o
A hdlE A P Raverginsk ad cdldlgfue ¢ eglta Ia ne Fedivied
Cullsalad wobpne

Eo Mang 3 oral preseniation i the geneal Cobég Zoul the sgibecign

Nocagsary Qualifications:

MajarMinarsga)
All subeziz wathin the B A, especially At BstEy and ~hepy ane Hisialy
[hn_ﬁg i eregieg ir warirk, L with &l ._Jn;hluﬂ ma keerrgl gy alsg qp;:}'

Areferred Courses: py 100 o0 236 o0 ARE 1 2 8 e 0 vdlen o 1 hitZ 82
LI A2ls

Compular kKo ledJa; krcw ()2 0F beZ 350l 24520 Woed gipI0ss o

Hhar shills, compatancies, KNow: edg o NeGd oo robe e
AP PR TTLITTRRAN | TRTTIR T PN U T T T R T,
':E-Z'l'i rrlE INENE] ST hillg
S TT/ VRN TR 1N Y (T 18
:|1_:||'5 o 'i".ll'g ol pnm Ry Qa7
ALy 1A afgl vy
- |i}' Iowim IQeg s "A8|fy 2wl ] T
Ve g ] felll

Haw ara lhe 150 hours W be Completed: Vaau: S 3 mdewvimae

AT Lo A LET TRAR N, ol S THEI T WTE S
Siart Date: 11 July
Sile Slart Data: 11 July

Milestanes:
¢ Mg SrLRRRS T LAISE WD op 3 531 3 0 d R ST STy LY TRmpA oI
ragt S90S esdend 1A Iy ass
YUAag an Al 2 for B Fealured O ariir e,
Tourty- TN %8 fur Al Gres e 2007 w1 AF DeETvE & 20 5 Deen] ThEpeeE 5 T s 1 lenie
CIwd S A Cal sl g

l_earning Quicomes:
Siy P ened 20 e o g3 Shen™s w il e ahla o
AV 3 23% 2 JrJEETEnd A 5 AL adthued pr 2nesses



L T L A M el TR P IR A T U Y ML Tk R R T E ) PRI Sl LIt S e ERE TR T

maenal

0 ZECAME Vee Sl hems et Sut e SIS S dS £ OF M fi
CrRcERy Ao 2alR w b dow e gl 0 el = le et Posbi o D0 dE Oy
HACst AR, Ang wEQ A7 1000y we daled S o B R B Rt e i3 Tihg |wf Ay
BRI men”

* Spacial Notes:
1 =rudlenils sl = fer e
neth ol -3 daly

. Taglelags oot g MG cenmice S ontsawl gy
2ot A

A denal up 20 23 A el 0wy 0 L Lt ek

S TR DB adew Atibd TS aSRIO2 ez 1] ag i

A TH L i f I I I ETE











































































Inaccurate assumptions. Assumgpticns can create preblems
betwaen ntems and supervisors

Arnintern migh! assume;

1. Assumption; | am a guest inthg organization ard s1culd he treated as
=uch.
Realily: T1e supsrvisor can expast ihe intern 1o become a coninbubing
rmaembear af lhe orgameabion. The intern wll be teld thal Sme with the

supervisor ray be imited. The etern will be told he'she might have bo be
aoogriews Jord wmibi ol diocusooe wilth the cupersicorn,

2. Assurnption: This company should be grateful | am here,
Reality: T& interey will be told Lhe argamzaten. aspecially 1he site supervisor,
has 1o invest substantial bire and eflart 1o bring the interm up o spesd 45 &
productive member of the arganization.

3. Ga=sumption: Now | can get a chance io do what 1 want.
Realily: The swdent doesnt often have (he experence or the ime on site 1o
take on substantial sell- nibated progects. Often, the interm wall anly be able o
complele the specilic project responsibilities heshe has been assigned

4. Assumption: Thizis justlike ancthor class: thorelore | can take off
carly, came in late. ask for days aff.
Reahly: THe inlero will assume the rasponsibilities of an employee; lhisw a
pro‘esscnal expenence,

5. Assumption: Mow | can apply what | have lsamed.
Realify: Tne internship s arn opportunity to best prior learning. but there is soll
muoch more 19 learm: applicaion at this stage mus! e done with humility

A gite supervisor might assume

1. Assumption: Irterns know kow to [carn irom listening, abksarbing.,
observing, being in the environment.
Realily: Tre inemshp ervienment s unhke [he classroom and sludent roles
thal inlermns knaw, they may nese hap lo make the adusimeant 1o ins new
kind cf learming.

2. Agsumption: Inloms will appreciats the ime | give them as g
EUPETYISDI.
Realily: nterns may not ever seg the help; they expect help from teachers
ang adguwisors ae a ratler of course

3. Assumption: Irterns will inibate and ask queslions
Realily: nierns often doml know what ta azk; lhey may rot be used ta baing
self-diracted learners.

4. Assumption: Interns will understand the opportunity they Fave aed will
take advantage of this opporunity.



Realily: Often imerns doe'l know enaugh abaul 1he argamzalion. ks mission,
Its resources, of ks canlest to recogrize coporlunibes and o lake advanlage
af thaem wilhout sare guidance 2nd assistance.

3. Assumption: Irtorns noed continuous Quidancs.
Realily: Sorme interms necd a lot of gu dance; athers de not. Anrdradual's
learning style. level of confidenge and malurily. as well as e selling of the
host arganczahcn, need 1o be taken inle account when defining and
negatiating the rades, cupectatiors and amownt of frecdem and supervision
Ihal may te raguared

. Assumption: Irtorns will e cager and enthusiasthc.
Realily: Somehimes enlhusiasm and commiiment arg not whal they should
be, as noled in the prewious st of dysfunclional assumplions by inteens.
Some sludents may be used o weekends off vanable class heurs and “lag
back” altendance pohcies, and constant change of pace. This will be
adcressec before the 5tUdents come (o Your site.








































































































