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He Mihi

.ÃRUH�H�ÃULNDULND�QJÃ�PLKL�NL�D�NRXWRX�WH�KXQJD�
H�WDXWRNR�QXL�DQD�L�WH�NDXSDSD�R�WÕQHL�UDQJDKDX���
0HL�NRUH�DNH�NRXWRX�PH�QJÃ�PÃWÃSRQR�R�WH�UHR�
PH�QJÃ�WLNDQJD�0ÃRUL�H�NRUH�H�ZKDL�WĭÃSDSD�
D�7DLNÃNÃ�H�Wĭ�UDQJDWLUD�DL�QJÃ�SRX�R�WÕQHL�

UDQJDKDX�0ÃRUL��,QÃKRNL�NR�WH�ZKÃLQJD�QXL�NLD�Wĭ�
WDQJDWD�DL�QJÃ�WDXLUD�0ÃRUL�PH�ď�UÃWRX�SRXDNR�L�

QJÃ�ZKDNDSXWDQJD�R�WÕQHL�NDXSDSD��

1Ã�UHLUD�DX�ND�ZKDNDPLKL�DWX�NL�WH�KXQJD�
WDXQDNL�L�WH�UDQJDKDX�QHL��NL�D�$NR�$RWHDURD�Pď�
WÃ�UÃWRX�WDXWRNR�Ã�SĭWHD�NLD�ZKDNDKDHUH�SDL�DL�
WH�UDQJDKDX��WDH�QRD�DWX�NL�QJÃ�ULQJDULQJD�PH�
QJÃ�ZDHZDH�R�7H�3XQD�:ÃQDQJD�R�7H�:KDUH�
:ÃQDQJD�R�7ÃPDNL�0DNDXUDX��H�NRUH�H�PDKXH�

QJÃ�ZKDNDDUR�NL�D�NRXWRX�NDWRD�H�WDNX�WDLWXDUÃ��H�
DNX�SRXWRNRPDQDZD��WÕQÃ�KRNL�NRXWRX�NDWRD��
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3aiJāJā

Ruia taitea, ruia taitea kia tū taikākā anake.
.R�Ş7DLNÃNÃş�KH�NXSX�ZKDNDULWH�WÕQHL�L�WH�SĭPDQDZD�R�WH�UÃNDX�WďWDUD�PH�

WďQÃ�WDLNDKD�NDWRD��.L�WH�ZDNXZDNX�NRH�L�WH�NLUL�R�WH�UÃNDX�ND�KRUDKLD�WďQÃ�LKR�
NLD�NLWH�DL�WďQÃ�ZKDNDKLUDKLUD��.XD�WíNLQD�DWX�D�7DLNÃNÃ�KHL�NXSX�NDZH�L�WÕQHL�
NDXSDSD�UDQJDKDX�L�WH�ZKDNDQJXQJXWDQJD�R�QJÃ�SRXDNR�H�XUX�DWX�DQD�NL�QJÃ�
NXUD�UHR�0ÃRUL�PDKL�DL��0DL�L�QJÃ�SDNLDND�R�WH�UÃNDX�H�ZKDL�SĭWDNH�DL�WÕQHL�
UDQJDKDX�H�Ní�ÃQHL�NR�WH�UHR�0ÃRUL�PH�QJÃ�WLNDQJD�NHL�WďQÃ�XKR��,QÃ�KRNL�PÃ�
WH�WLKRUH�L�WH�NLUL�NDNDX�R�WH�UÃNDX�H�WLQR�NLWHD�DL�WH�ŞWDLNÃNÃş�PH�WH�ŞWDLNDKDş�R�

7ÃQHPDKXWD��R�7ÃQH�WH�ZDLRUD��R�7ÃQH�WH�SĭNHQJD��PH�7ÃQH�WH�ZÃQDQJD��.D�KXD�
PDL�NR�WH�WDLNÃNÃ�KHL�SRX�PDWXD�Pď�Wď�WÃWRX�NDXSDSD�UDQJDKDX�H�Wĭ�WDKL�DL�QJÃ�
UÃNDX�L�WH�ZDR��(�Ní�DQD�WH�NďUHUR��H�NRUH�WH�7ďWDUD�H�Wĭ�QRD�L�WH�SÃUDH�HQJDUL�PH�
Wĭ�NÕ�L�WH�ZDR�QXL�D�7ÃQH��KHL�ÃKXUX�PďZDL�Pď�QJÃ�PDKXUL�WďWDUD�H�WLSX�PDL�DQD�

i te nehenehenui.

Shake off the sap-wood, and let only the hard heart-wood 
stand.

7KH�ZRUG�Ş7DLNÃNÃş�LV�GUDZQ�IURP�WKH�DERYH�SURYHUE��,Q�UHIHUHQFH�WR�WKH�WRWDUD�
tree (Podocarpus totara) the taitea is the outer, white or sapwood, which 
VRRQ�GHFD\V��QHDU�WKH�FHQWUH�LV�WKH�WDLNÃNÃ�RU�KDUGHVW�ZRRG��7DLNÃNÃ�GUDZV�
attention to what is at the heart of this project. While the research focus is 

the improvement of academic outcomes with the spotlight on the US-based 
teaching and learning system, called AVID, the project is located within, and 
LQʑXHQFHG�E\�WKH�FRQWH[W�RI�0ÃRUL�PHGLXP�LQLWLDO�WHDFKHU�HGXFDWLRQ��,7(���$W�

the heart of this project, with all its complexities, remains a commitment to the 
UHJHQHUDWLRQ�RI�WH�UHR�DQG�WLNDQJD�0ÃRUL�LQ�WKH�FRQWH[W�RI�D�XQLYHUVLW\�VHWWLQJ�
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$WecutiUe 2ummarX

Aims and objectives

The aim of the Taikākā project was to build upon existing teaching and learning strategies to improve academic 
RXWFRPHV�LQ�DQ�XQGHUJUDGXDWH�GHJUHH�OHYHO�0ÃRUL�PHGLXP�LQLWLDO�WHDFKHU�HGXFDWLRQ��,7(��SURJUDPPH�DW�7DL�7RNHUDX�
and Auckland campuses, Faculty of Education, The University of Auckland. There were three key objectives:

�
 Investigate the academic and cognitive elements of the US professional teaching and learning system called 
AVID (Advancement via Individual Determination);

�
 Appropriately integrate selected AVID academic elements into existing teaching strategies and learner 
support systems;

�
 ,GHQWLI\�VXFFHVVIXO�WHDFKLQJ�DQG�OHDUQLQJ�LQGLFDWRUV��LQFOXGLQJ�VWUDWHJLHV��IRU�DSSOLFDWLRQ�LQ�0ÃRUL�PHGLXP�
settings.

7KH�RYHU�DUFKLQJ�UHVHDUFK�TXHVWLRQ�WKDW�JXLGHG�WKLV�SURMHFW�LV��How will the adaptation and integration of selected 
AVID strategies in a Māori-medium ITE programme support the academic achievement of Māori students?

Methodology

.DXSDSD� 0ÃRUL� SURYLGHG� WKH� IUDPHZRUN� IRU� DOO� DVSHFWV� RI� WKLV� SURMHFW�� LQFOXGLQJ� DQ� DNR� DSSURDFK� WR� WKLQNLQJ��
LQYHVWLJDWLQJ��LPSOHPHQWLQJ�DQG�UHVHDUFKLQJ�DERXW�WKH�WHDFKLQJ�DQG�OHDUQLQJ�LQ�0ÃRUL�PHGLXP�,7(���7KHUH�ZHUH�WZR�
key phases to the project: 

• DQ�LQYHVWLJDWLRQ�RI�$9,'�E\����VWDʏ��ZKLFK�LQFOXGHG�WKH�SDUWLFLSDWLRQ�LQ�$9,'�6XPPHU�,QVWLWXWH�WKUHH�GD\�
professional development training at Victoria University, Melbourne 

• the adaptation and implementation of AVID teaching and learning strategies into selected courses in the 
0ÃRUL�PHGLXP�,7(�SURJUDPPH�DW�7KH�8QLYHUVLW\�RI�$XFNODQG����VWDʏ�DQG����VWXGHQWV��

Methods

A mixed-methods approach was used in this project.  In addition to the literature review, the research methods 
LQFOXGHG��DQ�RQ�OLQH�VWXGHQW�VXUYH\��IRFXV�JURXS�VWXGHQW�LQWHUYLHZV��LQGLYLGXDO�VWDʏ�LQWHUYLHZV��DQG�VWDʏ�DQG�VWXGHQW�
hui.
Literature review

The literature review considered three key areas: 

1. Māori-medium ITE

7KH�VPDOO�DPRXQW�RI�OLWHUDWXUH�DERXW�0ÃRUL�PHGLXP�,7(�HPSKDVLVHV�WKDW�D�UDQJH�RI�FRPSOH[�LVVXHV�LQʑXHQFH�WKH�
success of students. These include: 

• WKH�FRQWH[W�RI�0ÃRUL�OLQJXLVWLF�DQG�FXOWXUDO�UHJHQHUDWLRQ�LQ�UHVSRQVH�WR�FRORQLVDWLRQ

• the structure of the programme itself

• WH�UHR�0ÃRUL�SURʐFLHQF\�RI�VWDʏ�DQG�VWXGHQWV

• development and resourcing

• FXUULFXOXP�UHTXLUHPHQWV

• DGGLWLRQDO�GHPDQGV�RQ�0ÃRUL�VWXGHQWV��DQG�

• academic, cultural and pastoral support.  
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2. Supporting Māori student success in tertiary education

7KH�JURZLQJ�ERG\�RI�OLWHUDWXUH�DERXW�VXSSRUWLQJ�0ÃRUL�VWXGHQW�VXFFHVV�LQ�WHUWLDU\�HGXFDWLRQ��LQ�SUHGRPLQDQWO\�
English-medium settings) focussed on:

• culturally appropriate academic support

• culturally appropriate pastoral support

• culturally appropriate learning environments, and 

• an holistic concept of student success. 

3. AVID

The literature about AVID provided an overview of the programme, its strengths and associated challenges. 
The importance of institutional cultural capital to success in tertiary learning environments, particularly for 
underserved student populations, was highlighted. Similarly, the limitations of the AVID approach, particularly in 
contexts where the cultural identity of students is of primary importance to the design and delivery of tertiary 
WHDFKLQJ�DQG�OHDUQLQJ�SURJUDPPHV��ZHUH�VWUHVVHG��/LNH�DQ\�LQLWLDWLYH�WKH�FRQWH[W�LQʑXHQFHV�WKH�VXFFHVV�RI�WKH�
$9,'�SURJUDPPH� LWVHOI�� ,QVWLWXWLRQDO� UDFLVP�� ODFN�RI� UHVRXUFHV�� WHDFKHU�FDSDFLW\�DQG�VXSSRUW�DOO� LQʑXHQFH� WKH�
HʏHFWLYH�LPSOHPHQWDWLRQ�RI�WKH�SURJUDPPH��DQG�LQ�WXUQ��WKH�VXFFHVV�RI�WKH�VWXGHQWV�

Findings 
7KH�ʐQGLQJV�DUH�SUHVHQWHG�LQ�WZR�SDUWV��

1. Students’ voices and experiences

• 7KH� PDMRULW\� RI� 0ÃRUL�PHGLXP� ,7(� VWXGHQWV� FRPH� WR� XQLYHUVLW\� ZLWK� KLJK� H[SHFWDWLRQV� RI� ʐOOLQJ� WKHLU�
EDVNHWV�RI�NQRZOHGJH��DVSLUDWLRQV�WR�EH�UROH�PRGHOV�IRU�WKHLU�ZKÃQDX��DQG�WKH�GHVLUH�WR�PDNH�D�PHDQLQJIXO�
FRQWULEXWLRQ�WR�WKH�UHJHQHUDWLRQ�RI�WH�UHR�0ÃRUL�

• 6WXGHQWV�IHOW�PRUH�FRQʐGHQW�DQG�DFDGHPLFDOO\�SUHSDUHG�LQ�(QJOLVK�WKDQ�LQ�0ÃRUL�WR��XQGHUWDNH�WKH�SURJUDPPH�

• 6WXGHQWV�LQ�0ÃRUL�PHGLXP�,7(��SDUWLFXODUO\�WKRVH�ZKR�DUH�WKH�ʐUVW�LQ�WKHLU�IDPLO\�WR�HQWHU�WHUWLDU\�HGXFDWLRQ��
face multiple challenges, including a lack of institutional knowledge and cultural capital.

• 7H�UHR�0ÃRUL�SURʐFLHQF\�DQG�FRPSHWHQF\�LQ�DQ�LPPHUVLRQ�OHDUQLQJ�HQYLURQPHQW�ZDV�LGHQWLʐHG�E\�VWXGHQWV�
DV�D�VLJQLʐFDQW�LVVXH��LQ�SDUWLFXODU��VWXGHQWV�ZLWK�ORZ�OHYHOV�RI�SURʐFLHQF\�IDFHG�JUHDWHU�FKDOOHQJHV�

• 0ÃRUL�PHGLXP�,7(�VWXGHQWV��HYHQ�WKRVH�ZLWK�VWURQJ�OHYHOV�RI�SURʐFLHQF\�LQ�WH�UHR�0ÃRUL��ʐQG�WKH�DGGLWLRQDO�
GHPDQGV�RI�OHDUQLQJ�VSHFLDOLVW�FXUULFXOXP�ODQJXDJH�LQ�ERWK�(QJOLVK�DQG�0ÃRUL�D�VLJQLʐFDQW�EXUGHQ�

• &RPSRXQGLQJ�WKH�ODQJXDJH�SURʐFLHQF\�LVVXH�LV�D�VHQVH�RI�ZKDNDPÃ��DQG�WKH�ODFN�RI�VSDFH�ZLWKLQ�WKH�WKH�,7(�
programme itself to remedy the problem.

• Students value highly the positive environments and strong relationships provided by teaching and 
DFDGHPLF�VWXGHQW�VXSSRUW�VWDʏ��DV�ZHOO�DV�SHHU�VXSSRUW�PHQWRUV��VHHLQJ�WKHVH�DV�YLWDO�IRU�VWXGHQW�UHWHQWLRQ�
in the programme.

• $�UDQJH�RI�WHDFKLQJ�DQG�OHDUQLQJ�VWUDWHJLHV�ZHUH�LGHQWLʐHG�E\�VWXGHQWV�DV�HʏHFWLYH�LQ�DVVLVWLQJ�LQ�DFDGHPLF�
advancement, many of these focussed on teacher pedagogy.

2. Staff voices and experiences

•	 6WDʏ�LQGLFDWHG�WKDW�WKH\�KLJKO\�YDOXHG�D�SURIHVVLRQDO�GHYHORSPHQW�RSSRUWXQLW\�WKDW�IRFXVVHG�RQ�WHDFKLQJ�
DQG�OHDUQLQJ��JLYHQ�WKDW�WKLV�ZDV�WKH�ʐUVW�SURIHVVLRQDO�GHYHORSPHQW�LQLWLDWLYH�WKH\�KDG�HQJDJHG�LQ�EH\RQG�
one-day seminars or workshops. 
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• 6WDʏ� IRXQG�VLJQLʐFDQW�EHQHʐWV� LQ�D� FROODERUDWLYH�DSSURDFK� WKDW� VWUHQJWKHQHG�ZKDQDXQJDWDQJD�EHWZHHQ
DFDGHPLF�DQG�SURIHVVLRQDO�VWDʏ��DOORZLQJ�WKHP�WR�SXUSRVHIXOO\�ZRUN�WRJHWKHU�DFURVV�ŞSURIHVVLRQDO�ERXQGDULHVş
in learning, teaching and research.

• 6WDʏ�UHFRJQLVHG�WKH�FXOWXUDO�OLPLWV�RI�WKH�8�6��$9,'�WHDFKLQJ�DQG�OHDUQLQJ�V\VWHP��DQG�WKH�QHHG�WR�DGDSW�$9,'
VWUDWHJLHV�WR�WKH�$RWHDURD�1HZ�=HDODQG�HQYLURQPHQW��LQ�SDUWLFXODU��WKH�0ÃRUL�PHGLXP�,7(�FRQWH[W�

• 6WDʏ�LGHQWLʐHG��DGDSWHG�DQG�LPSOHPHQWHG�VWUDWHJLHV�IURP�WKUHH�NH\�DUHDV�RI�$9,'şV�:,&25�VXLWH�

Ş (nPuirX� incKudinF 2ocratic 2eminar� PGiKoRoOGicaK "GairR and PurOoReEuK 1eadinF�

Ş 6ritinF and 2OeaJinF to +earn� incKudinF VritinF Eor OurOoRe� and

Ş "ommunitX AuiKdinF


• 6XEVHTXHQW�WR�WULDOV�ZLWK�VWXGHQWV�LQ�FODVV��H[HPSODUV�IRU�ʐYH�DGDSWHG�$9,'�DFWLYLWLHV�ZHUH�GHYHORSHG��LQ
OHVVRQ�SODQ� IRUPDW� DQG� FOHDUO\� JURXQGHG� LQ�0ÃRUL� FXOWXUH�� ODQJXDJH�DQG�ZRUOGYLHZ�� 7KH\� DUH�� 7DXXWXXWX
�,QTXLU\���ÂWD�3ÃQXL��,QTXLU\���1Ã�:DL�7ÕQHL�L�7XKL��,QTXLU\���7XKLWXKL�0DL��:ULWLQJ�	�6SHDNLQJ�WR�/HDUQ��DQG�+H
Kawenata Ako (Community Building).

• :KLOH�VWDʏ�IRXQG�WKH�$9,'�VWUDWHJLHV�WR�EH�YHU\�XVHIXO��WKH\�UHTXLUHG�UHJXODU�WUDLQLQJ�WR�VXVWDLQ�WKH�PRPHQWXP
to continue to use these strategies in class.
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(ntroduction
7KLV�UHVHDUFK�SURMHFW�GLUHFWO\�FRQWULEXWHV�WR�WKH�VFDUFH�DPRXQW�RI�OLWHUDWXUH�DERXW�WHDFKLQJ�DQG�OHDUQLQJ�LQ�D�0ÃRUL�
PHGLXP�,QLWLDO�7HDFKHU�(GXFDWLRQ��,7(��SURJUDPPH��H�J���+ďKHSD��+ÃZHUD��7DPDWHD��	�+HDWRQ��������6NHUUHWW���������
Taikākā�SUHVHQWV�0ÃRUL�VWXGHQWVş�DQG�WHDFKHUVş�YRLFHV��DVSLUDWLRQV�DQG�H[SHULHQFHV��QRW�RQO\�RI�DQG�RU�IRU�WHUWLDU\�
VXFFHVV��EXW� IRU� WKH�VXUYLYDO�RI� WH� UHR�0ÃRUL�� �Taikākā� FRPSOHPHQWV�H[LVWLQJ� UHVHDUFK�RQ�0ÃRUL� WHUWLDU\� VWXGHQWVş�
DGYDQFHPHQW�UHVHDUFK��H�J���$LULQL�HW�DO���������*LEVRQ�YDQ�0DUUHZLMN�HW�DO���������*RULQVNL�	�$EHUQHWK\��������0D\HGD��
.HLO��'XWWRQ��	�2IDPR�������� 7DKDX�+RGJHV��������:LONLH�� ������� SURYLGLQJ� DQ�DOWHUQDWLYH� VWUDWHJLF�SURIHVVLRQDO�
GHYHORSPHQW�RSWLRQ�FDOOHG�$9,'� �$GYDQFHPHQW�YLD� ,QGLYLGXDO�'HWHUPLQDWLRQ�� WR� VXSSRUW�0ÃRUL� VWXGHQWVş�GHJUHH�
completions. 

Aim and Objectives

Taikākā� DLPHG� WR�EXLOG�XSRQ�H[LVWLQJ��SRVLWLYH� WHDFKLQJ�DQG� OHDUQLQJ�VWUDWHJLHV�� LQFOXGLQJ�0ÃRUL� VWXGHQW� VXSSRUW�
LQLWLDWLYHV��WR�LPSURYH�DFDGHPLF�RXWFRPHV�LQ�DQ�XQGHUJUDGXDWH�GHJUHH�OHYHO�0ÃRUL�PHGLXP�,7(�SURJUDPPH�DW�WKH�
Faculty of Education, The University of Auckland. The three key objectives were to:

�
 Investigate the academic and cognitive elements of the U.S professional teaching and learning system
known as AVID;

�
 Appropriately integrate selected AVID academic elements into existing teaching strategies and learner
support systems;

�
 ,GHQWLI\�VXFFHVVIXO�WHDFKLQJ�DQG�OHDUQLQJ�LQGLFDWRUV��LQFOXGLQJ�VWUDWHJLHV��IRU�DSSOLFDWLRQ�LQ�0ÃRUL�PHGLXP
settings.

7KH�RYHU�DUFKLQJ�UHVHDUFK�TXHVWLRQ�WKDW�JXLGHG�WKLV�SURMHFW�ZDV�

+RZ�ZLOO� WKH� DGDSWDWLRQ� DQG� LQWHJUDWLRQ� RI� VHOHFWHG� $9,'� VWUDWHJLHV� LQ� D�0ÃRUL�PHGLXP� ,7(� SURJUDPPH�
VXSSRUW�WKH�DFDGHPLF�DFKLHYHPHQW�RI�0ÃRUL�VWXGHQWV"

Background 
$OWKRXJK� 0ÃRUL� VWXGHQW� SDUWLFLSDWLRQ� LQ� WHUWLDU\� HGXFDWLRQ� KDV� LPSURYHG� VLQFH� ������ TXDOLʐFDWLRQ� FRPSOHWLRQ�
UDWHV�DW� WKH�GHJUHH� OHYHO� UHPDLQV�D�FULWLFDO� LVVXH� IRU�0ÃRUL�� 7KH�Crown Māori Economic Growth Partnership 2012-
2107��0ÃRUL�(FRQRPLF�'HYHORSPHQW�3DQHO��������LGHQWLʐHV�LWV�ʐUVW�JRDO�DV�ŞJUHDWHU�HGXFDWLRQDO�SDUWLFLSDWLRQ�DQG�
SHUIRUPDQFHş��DQG�KLJKOLJKWV�SRVW�FRPSXOVRU\�HGXFDWLRQ�DV�D�NH\�DUHD��+RZHYHU��WKH�UHSRUW�DOVR�GUDZV�DWWHQWLRQ�WR�
WKH�ORZ�UDWHV�RI�VXFFHVV�LQ�WHUWLDU\�HGXFDWLRQ��QRWLQJ�WKDW�����RI�0ÃRUL�������\HDU�ROGV�VWULYLQJ�IRU�D�EDFKHORUşV�
GHJUHH�DUH�QRW�FRPSOHWLQJ�ZLWKLQ�ʐYH�\HDUV��LELG���7KH�DLP�WR�LPSURYH�0ÃRUL�WHUWLDU\�HGXFDWLRQDO�VWXGHQW�RXWFRPHV�
as a key priority is again stipulated in the Tertiary Education Strategy 2014-2019 (Ministry of Education, 2014). In the 
document, Initial Plan Guidance for 2013 Plans, the Tertiary Education Commission (2012) expects tertiary education 
RUJDQLVDWLRQV�WR�šHQVXUH�WKDW�0ÃRUL�DQG�3DFLʐF�VWXGHQWV�SDUWLFLSDWH�DQG�DFKLHYH�DW�DOO�OHYHOV�DW�OHDVW�RQ�D�SDU�ZLWK�
other learners” (p. 2). 

'HVSLWH�WKH�UDQJH�RI�VWXGHQW�VXSSRUW�VHUYLFHV�DQG�LQLWLDWLYHV�LQ�SODFH�LQ�WHUWLDU\�LQVWLWXWLRQV��RYHUDOO�0ÃRUL�VWXGHQW�
UHWHQWLRQ�DQG�DFKLHYHPHQW�UDWHV�FRQWLQXH�WR�UHPDLQ�ORZHU�WKDQ�WKRVH�RI�WKHLU�QRQ�0ÃRUL�SHHUV��(GXFDWLRQ�&RXQWV��
������� )RU� 0ÃRUL� VWXGHQWV� HQWHULQJ� XQGHUJUDGXDWH� DQG� SRVW�JUDGXDWH� SURJUDPPHV�� RQH� RI� WKH�PRVW� VLJQLʐFDQW�
FKDOOHQJHV�LV�DFDGHPLF�UHDGLQHVV��FRPSRXQGHG�E\�WKH�LQVWLWXWLRQDO�FXOWXUDO�FDSLWDO�UHTXLUHG�WR�QDYLJDWH�XQLYHUVLW\�
VHWWLQJV��&XUWLV�HW�DO���������*UHHQZRRG�	�7H�$LND��������0F.LQOH\�	�*UDQW���������,QWHUQDWLRQDO�UHVHDUFK�DOVR�VKRZV�
WKDW�ʐUVW�JHQHUDWLRQ�WHUWLDU\�VWXGHQWV��OLNH�PDQ\�0ÃRUL�VWXGHQWV��DUH�DW�PRUH�ULVN�RI�QRW�FRPSOHWLQJ�WHUWLDU\�HGXFDWLRQ�
WKDQ�WKHLU�WUDGLWLRQDO�SHHUV��,VKLWDQL��������0DUWLQH]��6KHU��.UXOO��	�:RRG���������7HUHQ]LQL�HW�DO����������H[SODLQHG�
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WKDW�šʐUVW�JHQHUDWLRQ�VWXGHQWV�GLʏHU�LQ�PDQ\�HGXFDWLRQDOO\�LPSRUWDQW�ZD\V�IURP�WKH�VWXGHQWV�KLJKHU�HGXFDWLRQ�KDV�
WUDGLWLRQDOO\�VHUYHGŢ��S�������,Q�DGGLWLRQ��WKHVH�GLʏHUHQW�H[SHULHQFHV�PD\�EH�IXUWKHU�FRPSOLFDWHG�LI�ʐUVW�JHQHUDWLRQ�
VWXGHQWV�DUH�IURP�UDFLDO�RU�HWKQLF�PLQRULW\�JURXSV��:DWW��%XWFKHU��	�5DPLUH]��������

,Q�WKLV�SURMHFW��WKH�JRDO�WR�HQKDQFH�0ÃRUL�DFDGHPLF�DFKLHYHPHQW�ZDV�QRW�VWUDLJKW�IRUZDUG�EHFDXVH�WKH�SURMHFW�ZDV�
VSHFLʐFDOO\�ORFDWHG�LQ�D�0ÃRUL�PHGLXP�,7(�SURJUDPPH���7H�UHR�0ÃRUL�LV�DQ�LPSRUWDQW�GLPHQVLRQ�WKDW�SOD\V�D�FULWLFDO�
UROH�LQ�KRZ�WR�XQGHUVWDQG�DQG�FRQWULEXWH�WR�OHDUQLQJ�DQG�WHDFKLQJ�LQ�WKLV�WHUWLDU\�FRQWH[W��7H�UHR�0ÃRUL�KDV�DOZD\V�
EHHQ�DW�WKH�FHQWUH�RI�0ÃRUL�HGXFDWLRQDO�LQLWLDWLYHV��PRVW�HYLGHQW�WRGD\�LQ�WKH�GHYHORSPHQW�RI�.ďKDQJD�5HR��.XUD�
.DXSDSD�0ÃRUL��:KDUHNXUD� DQG�:KDUH�:ÃQDQJD��+RZHYHU�� DV� HDUO\� DV������� DV� D� UHVXOW� RI� OREE\LQJ� IURP�0ÃRUL�
SROLWLFLDQV�$SLUDQD�1JDWD��3HWHU�%XFN�DQG�RWKHU�0ÃRUL�OHDGHUV��0ÃRUL�ODQJXDJH�RʒFLDOO\�EHFDPH�D�8QLYHUVLW\�(QWUDQFH�
VXEMHFW��$W�WHUWLDU\�OHYHO��WH�UHR�0ÃRUL�ZDV�OLVWHG�DV�D�%$�VXEMHFW�LQ�WKH�FDOHQGDU�RI�WKH�8QLYHUVLW\�RI�1HZ�=HDODQG�
LQ�������%DOO���������DOWKRXJK�QRW�WDXJKW�DW�DQ\�8QLYHUVLW\�XQWLO�������&��6PLWK���������0ÃRUL�PHGLXP�HGXFDWLRQ��
SDUWLFXODUO\�0ÃRUL�PHGLXP�,7(��FDQ�EH�VHHQ�DV�SDUW�RI�ERWK�WKH�0ÃRUL�HGXFDWLRQ�DQG�0ÃRUL�ODQJXDJH�UHYLWDOL]DWLRQ�
PRYHPHQWV��'HVSLWH� WKHVH�HDUO\� LQLWLDWLYHV��0ÃRUL� ODQJXDJH� UHPDLQV� LQ�D�VWDWH�RI�GHFOLQH��6WDWLVWLFV�1HZ�=HDODQG�
�������UHSRUWV�WKDW�RQO\�����RI�0ÃRUL�DGXOWV�VSHDN�WH�UHR�0ÃRUL�ŞYHU\�ZHOO�RU�ZHOOş��8QGHUVWDQGLQJ�WKH�FRPSOH[LWLHV�
DVVRFLDWHG�ZLWK�0ÃRUL�ODQJXDJH�UHJHQHUDWLRQ�LQ�UHODWLRQ�WR�D�0ÃRUL�PHGLXP�,7(�SURJUDPPH�LV�FULWLFDO�WR�WKH�JRDO�RI�
improving academic outcomes in this project.

About AVID (Advancement Via Individual Determination) 

AVID, a professional teaching and learning system, was selected for investigation in this project as a potential 
WRRO�WR�VXSSRUW�WKH�DFDGHPLF�DFKLHYHPHQW�RI�0ÃRUL�VWXGHQWV��$9,'�DOLJQHG�ZLWK�WKH�DLP�RI�WKLV�SURMHFW�EHFDXVH�LW�
purposefully works alongside culturally and linguistically diverse post-secondary learners in the US, Canada, Europe 
�,WDO\��*HUPDQ\��8.��DQG�$XVWUDOLD��%HUQKDUGW��������S��������0RVW�RI�WKH�VWXGHQWV�DUH�ŞPLQRULW\ş�VWXGHQWV�IURP�ORZ�VRFLR�
HFRQRPLF�VWDWXV��DQG�ZKR�DUH�WKH�ʐUVW�LQ�WKHLU�IDPLO\�WR�HQWHU�WHUWLDU\�HGXFDWLRQ���VLPLODU�WR�PDQ\�FRUH�FKDUDFWHULVWLFV�
RI�0ÃRUL�VWXGHQWV�LQ�$RWHDURD�1HZ�=HDODQG��,Q�JHQHUDO��WKH�$9,'�SURJUDPPH�KDV�EHHQ�VKRZQ�WR�LQFUHDVH�ŞXQGHU�
VHUYHGş�DQG�XQGHUUHSUHVHQWHG�VWXGHQWV�LQ�WHUPV�RI�HQJDJHPHQW��SHUIRUPDQFH�DQG�FRXUVH�FRPSOHWLRQV��$GHOPDQ��
������$9,'������H��%HUQKDUGW��������*XWKULH�	�*XWKULH��������:DWW��+XHUWD��	�$ONDQ���������

In brief, the AVID system was created 35 years ago by Mary Catherine Swanson while she was an English teacher 
at Clairemont High School, San Diego County, US, a school with a predominantly (98%) White student population. 
,Q�������WKH�VFKRRO�WRRN�LQ�����PLQRULW\�VWXGHQWV�ZKR�ZHUH� ŞEXVHGş1 into Clairemont High School as part of the 
86�GHVHJUHJDWLRQ�DJHQGD�RI�WKH�WLPH��8&�'DYLV�6FKRRO�RI�(GXFDWLRQ��Q�G����8SRQ�LGHQWLI\LQJ�WKDW�WKH�QHZ�VWXGHQWVş�
level of education was two or more years behind their expected grade level, the school proposed to establish 
ŞVSHFLDOş��L�H��UHPHGLDO��FODVVHV�IRU�WKH�PLQRULW\�VWXGHQWV��6ZDQVRQ�IRXQG�WKDW�LGHD�DEKRUUHQW��DQG�SURSRVHG�LQVWHDG�
to trial a programme, initially working with 32 new students for one period each day, that aimed to give them the 
academic tools and motivational support they would need to succeed in their new environment. She focused on the 
importance of note-taking, writing as a learning tool, and open discussions between students and teachers about 
KRZ�VWXGHQWV�OHDUQ�EHVW��,I�D�VWXGHQW�ZDV�KDYLQJ�SDUWLFXODU�GLʒFXOW\�ZLWK�D�VXEMHFW��6ZDQVRQ�ZRXOG�HQVXUH�WKDW�KH�
or she received special tutoring from other students, teachers and college tutors. As a result of that programme, 
Swanson was successful in guiding 28 of the students to four-year colleges and two to community colleges. She 
QDPHG�WKH�SURJUDPPH�ŞDYLGş��WDNHQ�IURP�WKH�/DWLQ�ŞDYLGXVş��HDJHU�IRU�NQRZOHGJH���ZKLFK�ODWHU�EHFDPH�WKH�DFURQ\P�
for Advancement Via Individual Determination (UC Davis School of Education, n.d.). 

7RGD\��$9,'�LV�D�JOREDO�QRQ�SURʐW�RUJDQLVDWLRQ�WKDW�KDV�EHHQ�RSHUDWLQJ�IRU�PRUH�WKDQ����\HDUV�DQG�QRZ�VHUYHV�RYHU�
400,000 students in 4,500 schools in the US, and more than 800,000 students worldwide, including Australia (AVID, 

1 Between the 1950s and 1980s, busing was implemented as part of the desegregation agenda in the United States, to restructure 
the racial ratios in schools. Prior to that, Black people and White people lived in segregated neighbourhoods and attended segregated schools 
(Schuster Institute for Investigative Journalism, n.d.). Retrieved from https://www.brandeis.edu/investigate/race-justice/busing-desegregation.
html
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����I���$9,'şV�VWDWHG�PLVVLRQ�LV�WR�FORVH�WKH�DFKLHYHPHQW�JDS�E\�SUHSDULQJ�DOO�VWXGHQWV�IRU�FROOHJH�UHDGLQHVV�DQG�
success in a global society, particularly those who are traditionally underrepresented in higher education. Based on 
WKH�SKLORVRSK\��Ş+ROG�VWXGHQWVbDFFRXQWDEOH�WR�WKH�KLJKHVW�VWDQGDUGV��SURYLGH�DFDGHPLF�DQG�VRFLDO�VXSSRUW��DQG�WKH\�
ZLOO�ULVH�WR�WKH�FKDOOHQJHş��$9,'şV�ŞFROOHJH�UHDGLQHVVş�V\VWHP�SURYLGHV�UHVHDUFK�EDVHG�VWUDWHJLHV�DQG�FXUULFXOXP2 to 
students from elementary level through to higher education (AVID, 2017f). 

7KH�$9,'�SURJUDPPH�WKDW�WKLV�SURMHFW�LV�PRVW�LQWHUHVWHG�LQ��$9,'�IRU�+LJKHU�(GXFDWLRQ��$+(���ZDV�GHVLJQHG�WR�ʐOO�
JDSV�LQ�WKH�TXDOLW\�RI�86�XQGHUJUDGXDWH�HGXFDWLRQ�WKDW�ZHUH�FRQWULEXWLQJ�WR�ORZ�FROOHJH�FRPSOHWLRQ�UDWHV��7KH�$+(�
model includes a professional learning system of ongoing pedagogical training and support for students, teaching 
DQG�VXSSRUW�VWDʏ��DQG�DGPLQLVWUDWRUV��$9,'�KDV�EHHQ�VKRZQ�WR�LPSURYH�WHDFKLQJ�TXDOLW\�DQG�WKH�VWXGHQW�OHDUQLQJ�
experience. These improvements have been measured over 30 years of academic progress, student engagement, 
DQG�UHWHQWLRQ��*XWKULH�	�*XWKULH��������������

AVID teaching and learning strategies: WICOR

7KH�$9,'�SURJUDPPH�FRPSULVHV�D�VXLWH�RI�WHDFKLQJ�DQG�OHDUQLQJ�VWUDWHJLHV�ZKLFK�DLP�WR�EXLOG�WHDFKHUVş�DQG�VWXGHQWVş�
meta-cognitive thinking capabilities, through the use of cognitive procedures. Key amongst the AVID learning 
support strategies at secondary and higher education levels is WICOR, which represents: Writing and Speaking to 
/HDUQ��,QTXLU\��&ROODERUDWLRQ��2UJDQLVDWLRQ��DQG��5HDGLQJ�DQG�8QGHUVWDQGLQJ�9LVXDOV���,Q�VKRUW��:,&25�HPSKDVLVHV�
the following strategies:

• Writing�DV�OHDUQLQJ�LV�DQ�$9,'�DSSURDFK�WKDW�LQFOXGHV�D�VHULHV�RI�HʏHFWLYH�VWUDWHJLHV�IRU�LQWHJUDWLQJ�ZULWLQJ�LQWR
D�YDULHW\�RI�WHDFKLQJ�OHDUQLQJ�VLWXDWLRQV�Ŝ�LQFOXGLQJ�DVVLJQPHQWV�WKDW�PD\�EH�DV�EULHI�DV�D�ŞPLQXWH�SDSHUş3or
as demanding as a comprehensive research paper. Writing and reading are fundamentally important aspects
RI�$9,'şV�HʏHFWLYHQHVV�

• Inquiry-based methods are integrated regularly into reading and writing tasks, are often the focus of
FROODERUDWLYH�DFWLYLWLHV��DQG�DUH�YLWDO�LQ�KHOSLQJ�VWXGHQWV�OHDUQ�WR�RUJDQLVH�LQIRUPDWLRQ�DQG�LGHDV��,QTXLU\�
based teaching can be traced back to Socrates and his philosophical dialogues with his students. In contrast,
in contemporary tertiary education the majority of class time is taken up with a passive learning model, i.e.
teachers lecturing at students, the ‘The Socratic Method’ aims to create a safe intellectual environment where
FROODERUDWLYH�OHDUQLQJ�DQG�FXULRVLW\�DUH�IRVWHUHG��7KLV�DSSURDFK�EXLOGV�FRQʐGHQFH�DQG�VHOI�HʒFDF\�DPRQJ
SDUWLFLSDQWV��DQG�GHYHORSV�WKH�FDSDFLW\�WR�EH�DFFRXQWDEOH�IRU�FUHDWLQJ�RQHşV�RZQ�OHDUQLQJ��&XVWHU��Q�G���

• Collaborative learning� FRPSOHPHQWV� $9,'şV� 6RFUDWLF� LQTXLU\� DSSURDFK� WR� FUHDWH� DQ� HQYLURQPHQW� ZKHUH
students cooperate and interact with each other, and teachers and students also learn from each other
(Custer, n.d.).

• Organisation skills�HTXLS�VWXGHQWV�WR�EHFRPH�ZHOO�RUJDQLVHG� LQ�VFKRRO�RU�XQLYHUVLW\��7KRVH�VNLOOV� LQFOXGH�
management of their time and energy; organising materials, information, ideas and assignments; managing
UHVRXUFHV� IRU�QDYLJDWLQJ� WKH� ŞKLGGHQ�FXUULFXOXPş��DQG�SODQQLQJ�HʏHFWLYHO\� IRU�DFDGHPLF�DVVLJQPHQWV�DQG
projects while also setting long-term educational, employment and social goals (Custer, n.d., p. 97).

• Reading, referred to as critical reading, strategies can be applied in any discipline at any college level to
make sense of complicated texts. Strategies include reading with a purpose, marking and annotating texts,
summarising and charting texts, learning and using academic and discipline-based language, and identifying
DQG�HYDOXDWLQJ�DQ�DXWKRUşV�ŞFODLPVş��&XVWHU��Q�G���

In addition to WICOR, other strategies used in an AVID programme are: Community building (gives students a strong 
VHQVH�RI�FODVVURRP�FRPPXQLW\�DV�ZHOO�DV�VRFLDO�HQJDJHPHQW�DQG�FRKHVLRQ���4XLFN�ZULWHV��ZKLFK�UHTXLUH�VWXGHQWV�

2 The word ‘curriculum’ in the AVID vernacular refers to the many texts or manuals written to provide effective strategies and present 
equally valuable lessons that help students as they navigate their way through reading, writing, speaking, and critical thinking activities across 
the content areas. (http://avid.org/_documents/AVID_and_the_CCSS_Overview.pdf)
3 The ‘minute paper’ or ‘one-minute paper’ may be defined as a very short, in-class writing activity (taking one-minute or less to 
complete) in response to an instructor-posed question, which prompts students to reflect on the day’s lesson and provides the instructor with 
useful feedback. (On Course Workshop, 2013) Retrieved from http://oncourseworkshop.com/self-awareness/one-minute-paper/
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WR�ZULWH�IUHHO\�RQ�D�QHZ�WRSLF�RU�UHʑHFW�RQ�ZKDW�WKH\�KDYH�OHDUQHG���&ULWLFDO�UHDGLQJ��XVLQJ�WKH�6RFUDWLF�PHWKRG�WR�
ŞGHP\VWLI\ş�DQG�ŞXQSDFNş�VFLHQWLʐF�MRXUQDO�DUWLFOHV���REVHUYHG�WR�EH�DQ�LQWLPLGDWLQJ�WDVN�IRU�PDQ\�VWXGHQWV���7KLQN�
pair-share (a collaborative learning strategy, where students share their opinion with a partner or a group of peers); 
-LJVDZV��LQYROYHV�DVVLJQLQJ�GLʏHUHQW�VHFWLRQV�RI�D�WH[W�WR�GLʏHUHQW�VWXGHQWV�RU�JURXSV�RI�VWXGHQWV�WR�DQDO\VH���DQG�
3KLORVRSKLFDO� FKDLUV� �IRFXVHV� RQ� HWKLFDO� DVSHFWV� LQ� WKH� UHDGLQJ�� HOLFLWLQJ� VWXGHQWVş� GLVFXVVLRQ� RQ� DQ� DUJXPHQW��
(Tangalakis et al., 2014). It was these teaching and learning strategies, alongside the WICOR approach, that were of 
most interest in this project.
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Methodology

Kaupapa Māori
.DXSDSD�0ÃRUL�GHʐQHV�WKH�PHWKRGRORJ\�DSSURDFK�XVHG�LQ�WKLV�SURMHFW��:KLOH�$9,'�ZDV�LQYHVWLJDWHG�DV�D�WHDFKLQJ�
DQG�OHDUQLQJ�WRRO��DW�WKH�KHDUW�RI�WKLV�SURMHFW�ZHUH�0ÃRUL�OHDUQHUV��WHDFKHUV�DQG�WH�UHR�0ÃRUL��,QWLPDWHO\�LQWHUWZLQHG�
ZLWK� .DXSDSD�0ÃRUL� WKHRU\�� .DXSDSD�0ÃRUL� UHVHDUFK� LV� SUHPLVHG� RQ� WKH� OHJLWLPLVDWLRQ� DQG� YDOLGDWLRQ� RI� 0ÃRUL�
NQRZOHGJH��FXOWXUDO�SUDFWLFHV��WH�UHR�0ÃRUL�DQG�WLNDQJD�0ÃRUL��3LKDPD��������*��6PLWK���������)XUWKHUPRUH��.DXSDSD�
0ÃRUL�UHVHDUFK�LV�DOVR�D�SROLWLFDO�SURMHFW�WKDW�QRW�RQO\�DVVHUWV�0ÃRUL�FHQWUHG�NQRZOHGJH��EHOLHIV�DQG�SUDFWLFHV��EXW�
seeks to disrupt historical experiences and ongoing processes of colonisation (Lee, 2008; Pihama, 2001; L. T. Smith, 
1999).

$�.DXSDSD�0ÃRUL�DSSURDFK�WR�UHVHDUFK�VHHNV�WR�ZRUN�LQ�ZD\V�WKDW�DUH�FRJQLVDQW�RI�UHODWLRQV�RI�SRZHU��DUH�DZDUH�RI�
KLVWRULF�LQMXVWLFHV��DQG�WKDW�YDOXH�WKH�GLJQLW\�RI�0ÃRUL�SHRSOH�DQG�WKH�LQWHJULW\�RI�0ÃRUL�H[SHULHQFHV��.DXSDSD�0ÃRUL�
WDNHV�IRU�JUDQWHG�WKDW�EHLQJ�0ÃRUL�LV�D�SRZHUIXO�G\QDPLF�RI�LGHQWLW\��DQG�WKDW�RXWFRPHV�RI�WKH�UHVHDUFK�PXVW�IHHG�
GLUHFWO\�LQWR�WKH�SDUWLFLSDQW�FRPPXQLW\��+HQFH��VXFK�DQ�DSSURDFK�VHHNV�WR�ZRUN�FROODERUDWLYHO\�ZLWK��UDWKHU�WKDQ�ŞRQş��
0ÃRUL�FRPPXQLWLHV��JURXSV��RU�LQ�WKLV�FDVH��WHDFKHUV�DQG�VWXGHQWV��

.DXSDSD�0ÃRUL�LV�WKH�IUDPHZRUN�WKDW�HQDEOHV�WKH�UHVHDUFKHUV�DQG�SDUWLFLSDQWV�WR�UHVHDUFK��SDUWLFLSDWH�DQG�ZRUN�as
Māori Ŝ�ZD\V�WKDW�DUH�FXOWXUDOO\�DSSURSULDWH��NHHS�XV�VDIH��DQG�VXVWDLQHG�DV�D�SHRSOH���7R�WKLV�HQG��.DXSDSD�0ÃRUL�KDV�
PDGH�DQ�LPSDFW�RQ�DOO�GLPHQVLRQV�RI�WKLV�UHVHDUFK�SURFHVV��IURP�LWV�LQFHSWLRQ��ZKLFK�LGHQWLʐHG�0ÃRUL�PHGLXP�,7(�DV�
the site for research, and AVID as a tool to be investigated and adapted, through to the analysis, that includes some 
RI�WKH�EURDGHU�LVVXHV�UHODWHG�WR�LPSURYLQJ�0ÃRUL�DFDGHPLF�DFKLHYHPHQW�LQ�D�0ÃRUL�PHGLXP�FRQWH[W��7KH�XVH�RI�0ÃRUL�
ODQJXDJH��FXOWXUDO�SUDFWLFHV��ZRUOGYLHZV�DQG�FRQFHSWV�VXFK�DV�DNR��DUH�DOO�SDUW�RI�.DXSDSD�0ÃRUL�

An Ako Approach

:KLOH� WHDFKLQJ�DQG� OHDUQLQJ�VWUDWHJLHV�� WHFKQLTXHV�DQG�SUDFWLFHV�KDYH�EHHQ�D�NH\� IRFXV�RI� WKLV�SURMHFW�� WKH\�DUH�
ORFDWHG�ZLWKLQ�RXU�XQGHUVWDQGLQJ�RI�DNR�ŝ�D�WHUP�PRVW�RIWHQ�XVHG�WR�HQFRPSDVVHV�ERWK�ŞWHDFKLQJ�DQG�OHDUQLQJş�
(Ministry of Education, 2005, 2006, 2007, 2011, 2013). However, the concept of ako is not limited to teaching and 
OHDUQLQJ�SUDFWLFHV��EXW�LW�LV�DQ�HGXFDWLRQ�IUDPHZRUN�UHOLDQW�RQ�0ÃRUL�FXOWXUDO�YDOXHV��FRQFHSWV�DQG�EHOLHIV�WKDW�FUHDWH�
WKH�FXOWXUDO�FRQGLWLRQV�LQ�ZKLFK�WHDFKLQJ�DQG�OHDUQLQJ�DV�0ÃRUL�RFFXUV��/HH���������,Q�EULHI��DNR�RSHUDWHV�LQ�LWV�IXOOQHVV�
ZLWKLQ�D�FRPSOH[�ZHE�RI�UHODWLRQVKLSV�EDVHG�RQ�0ÃRUL�HSLVWHPRORJLHV�LQ�ZKLFK�WKH�WHDFKHU�OHDUQHU�G\QDPLF�LV�RQO\�
EXW�RQH��,Q�WKLV�SURMHFW��DLPHG�DW�LPSURYLQJ�0ÃRUL�VWXGHQWVş�DFDGHPLF�RXWFRPHV��DNR�KDV�RSHUDWHG�LQ�VHYHUDO�ZD\V���

)LUVWO\��0ÃRUL�VWDʏ�ZHUH�HVVHQWLDO� LQ� OHDGLQJ�WKH� OHDUQLQJ��GHYHORSPHQW��DSSOLFDWLRQ�DQG�DQDO\VLV�RI�QHZ�WHDFKLQJ�
VWUDWHJLHV��5DWKHU�WKDQ�WKH�IRFXV�EHLQJ�RQO\�RQ�XS�VNLOOLQJ�WKH�GHʐFLWV�RI�WKH�0ÃRUL�OHDUQHU��RU�LPSURYLQJ�WKH�FXOWXUDO�
FRPSHWHQFH�RI�QRQ�0ÃRUL�VWDʏ�WR�EHWWHU�WHDFK�0ÃRUL�VWXGHQWV��0ÃRUL�VWDʏ�ZHUH�SRVLWLRQHG�WR�WKH�IRUH��0ÃRUL�VWDʏ�
were able to identify their own needs and determine the strategies most relevant to them and their subject areas. 
Much time was spent learning about AVID, particularly the WICOR strategies. Alongside this professional development 
ZDV�WKH�RSSRUWXQLW\�WR�H[WHQG�RXU�ZKDNDZKDQDXQJDWDQJD�WKURXJK�D�UDQJH�RI�KXL��ZKLFK�HQDEOHG�JUHDWHU�UHʑHFWLRQ��
HQJDJHPHQW� DQG� GHYHORSPHQW� RI� VKDUHG� WHDFKLQJ� DQG� OHDUQLQJ� LVVXHV� ZLWKLQ� WKH� SURJUDPPH�� 0ÃRUL� VWDʏ� ZHUH�
OHDGLQJ��DQG�DW�WKH�FHQWUH�RI�WKLV�SURMHFW�IRU�0ÃRUL�VWXGHQWV�

Secondly, academic (i.e.�OHFWXUHUV��DQG�SURIHVVLRQDO�VWDʏ��i.e��VWXGHQW�VXSSRUW�VWDʏ�DQG�OLEUDULDQV��ZRUNHG�WRJHWKHU�
across internal institutional boundaries to ensure a collective and consistent approach for students. While it 
is common practice in tertiary institutions for academic readiness or up-skilling of students to be the domain of 
SURIHVVLRQDO�VWDʏ��LQ�WKH�IRUP�RI�VWXGHQW�VXSSRUW�VHUYLFHV���ERWK�DFDGHPLF�DQG�SURIHVVLRQDO�VWDʏ�XQGHUVWRRG�WKHLU�
shared responsibility and strengthened their relationship to work together towards better outcomes for students.  
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)RU�LQVWDQFH��VRPHWLPHV�WKLV�LQYROYHG�SURIHVVLRQDO�VWDʏ�FR�WHDFKLQJ�ZLWK�DFDGHPLF�VWDʏ�LQ�FRXUVHV��RU�DFDGHPLF�DQG�
SURIHVVLRQDO�VWDʏ�SODQQLQJ�DVSHFWV�RI�WKH�FRXUVH�WRJHWKHU�

Thirdly, AVID was always viewed as a tool to help with the development of a culturally appropriate intervention 
rather than being the intervention itself. We were clear that our team was never going to adopt AVID in its entirety, 
EXW�UDWKHU�DGDSW�HOHPHQWV�DQG�VWUDWHJLHV�RI�$9,'�WR�VHUYH�0ÃRUL�OHDUQHUVş�QHHGV��:H�ZHUH�LQWHUHVWHG�LQ�LGHQWLI\LQJ�
FRPSRQHQWV�RI�$9,'�DV�WRROV�WKDW�ZRXOG�FRPSOHPHQW�H[LVWLQJ�LQLWLDWLYHV�DQG�0ÃRUL�SHGDJRJLHV��LQ�SDUWLFXODU��H[SOLFLW�
cognitive and academic strategies for teaching and learning. To this end, this project proposed an adaptation and 
integration of selected components of AVID to teaching and learning practices. 

Project design 

This project consisted of three phases:

a) to investigate the potential of AVID;

b) to select, adapt and implement AVID strategies; and

c) WR�XQGHUWDNH�UHVHDUFK��DQG�DQDO\VH�WKH�UHVXOWV�DQG�ʐQGLQJV�

While the research design is set out here in three discrete phases, the phases, perhaps predictably, were not always 
neat and tidy. 

Phase one: Investigation of AVID

Our investigation of AVID began with meetings between project leaders (along with senior leadership in our Faculty) 
and colleagues at Victoria University, Melbourne, who are AVID-accredited Instructors, as well as a US-based senior 
management member of AVID. Only recently introduced in Australia via Victoria University, AVID training was not, and 
VWLOO�LV�QRW��DYDLODEOH�LQ�$RWHDURD��$9,'�SUHVHQWHG�LWVHOI�DV�DQ�LPSRUWDQW�RSSRUWXQLW\���IRU�XV�DV�UďSĭ���WR�DVFHUWDLQ�WKH�
ZD\�SDUWLFXODU�$9,'�WHFKQLTXHV�DQG�VWUDWHJLHV�FRXOG�HQKDQFH�0ÃRUL�FRPSOHWLRQ�RXWFRPHV�LQ�1HZ�=HDODQG�WHUWLDU\�
VHWWLQJV��7KH�$9,'�LQVWUXFWRUV�DUJXH�WKDW�ZKHQ�$9,'�LV�LPSOHPHQWHG�ZLWK�ʐGHOLW\��LW�LPSDFWV�WKH�H[SHFWDWLRQV�DQG�
EHKDYLRXUV�RI�WHUWLDU\�VWXGHQWV��IDFXOW\�VWDʏ��DQG�DGPLQLVWUDWRUV�WKURXJK�UHVHDUFK�GULYHQ�DQG�RQJRLQJ�SURIHVVLRQDO�
OHDUQLQJ��+RZHYHU��DV�D�0ÃRUL�OHG�HGXFDWLRQ�DQG�UHVHDUFK�WHDP�ZH�DUH�FOHDU�WKDW�ZKLOH�$9,'�KDV�ZRUNHG�KLVWRULFDOO\�
for underserved culturally and linguistically diverse students to increase retention and completion rates, the US and 
$XVWUDOLDQ�FRQWH[WV�DUH�YHU\�GLʏHUHQW�IURP�RXU�RZQ�LQ�$RWHDURD��:H�GLVFXVVHG�ZLWK�WKH�86�	�$XVWUDOLDQ�IDFLOLWDWRUV�
WKH�LPSRUWDQFH�RI�FXOWXUDOO\�UHVSRQVLYH�SHGDJRJ\�DSSURDFKHV�DQG�.DXSDSD�0ÃRUL�WR�RXU�LQYHVWLJDWLRQ�RI�$9,'��:H�
were informed that AVID is purposefully generic so that those who integrate it into their programmes are able to map 
it into their particular linguistic and cultural context.

A key part of investigating AVID was attendance and participation at the AVID Summer Institute at Victoria University, 
0HOERXUQH���7KLV�LQYROYHG�D�VHW�RI���GD\�SURIHVVLRQDO�WUDLQLQJ�ZRUNVKRSV�VSHFLʐFDOO\�IRFXVHG�RQ�WKH�$9,'�WHUWLDU\�
VWUDQG�� � $OO� VWDʏ� LQYROYHG� LQ� WKLV� SURMHFW� FRPSOHWHG� WKH� WUDLQLQJ� ZRUNVKRSV�� DORQJVLGH� RWKHU� $XVWUDOLDQ� WHUWLDU\�
VWDʏ���:H�ZHUH�DOVR�DEOH�WR�KRVW�RXU�$XVWUDOLDQ�$9,'�WUDLQHUV�DQG�FROOHDJXHV�IRU�WZR�IXUWKHU�WUDLQLQJ�ZRUNVKRSV�DQG�
PHHWLQJV�ZLWK�RXU�SURMHFW�WHDP�LQ�1HZ�=HDODQG���0RVW�RI�WKH�VWDʏ�LQYROYHG�LQ�RXU�SURMHFW�ZHUH�DEOH�WR�DWWHQG�DW�OHDVW�
two AVID training workshops.

Phase two: Implementation and adaptation of selected AVID activities

Prior to implementation of the initiative, the project team discussed which strategies best suited the needs of their 
courses and students. It became apparent that while AVID teaching strategies are intended to be generic in nature, 
they do not always translate to new cultural contexts and conditions determined by the teacher, subject, classroom 
and institution. As an example, the project team sometimes felt that the AVID strategies were not useful or relevant 
because the content or the way they were conducted was culturally alienating. At other times, the project team 
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could see that our existing practices could be complemented by particular AVID strategies. For instance, the AVID 
ŞFRPPXQLW\�EXLOGLQJş�VWUDWHJLHV��ZLWK�D�IRFXV�RQ�EXLOGLQJ�UHODWLRQVKLSV�DV�D�FRPPXQLW\�RI�OHDUQHUV��FRXOG�IROORZ�RU�
be incorporated into our existing whakawhanaungatanga activities. 

$IWHU�VHYHUDO�PHHWLQJV��WKH�SURMHFW�WHDP�LGHQWLʐHG�ZKLFK�VWUDWHJLHV�ZHUH�PRVW�DSSOLFDEOH�WR�WKH�QHHGV�RI�VWXGHQWV�LQ�
WKH�SURJUDPPH��'XH�WR�WKH�GLʏHUHQW�FRXUVHV�IRU�LPSOHPHQWDWLRQ��DV�ZHOO�DV�WKH�QDWXUH�RI�WKH�VWXGHQW�VXSSRUW�FODVVHV��
LW�ZDV�GHFLGHG�WKDW�LW�ZDV�QRW�SRVVLEOH�WR�LPSOHPHQW�VSHFLʐF�VWUDWHJLHV�LQ�D�XQLIRUP�PDQQHU��5DWKHU��WKH�JURXS�DJUHHG�
to adapt and implement strategies from the WICOR suite, with an emphasis on two key areas that AVID calls: Writing 
DQG�6SHDNLQJ�WR�/HDUQ��DQG�,QTXLU\��

7KH�LQLWLDWLYH��WKDW�LV�WKH�VHOHFWHG�DQG�DGDSWHG�VWUDWHJLHV��ZDV�LPSOHPHQWHG�GXULQJ�6HPHVWHU����������LQ�D�0ÃRUL��
PHGLXP�,7(�SURJUDPPH�DW�WZR�FDPSXVHV��$XFNODQG�DQG�:KDQJÃUHL�� �7ZR�FRXUVHV�ZHUH�WDXJKW�DW�ERWK�FDPSXVHV�
VLPXOWDQHRXVO\��D�\HDU���1JÃ�7RL��$UWV��FRXUVH��DQG�D�\HDU���7H�$URPDWDZDL�PR�WH�$NR��$VVHVVPHQW�IRU�/HDUQLQJ�DQG�
7HDFKLQJ��FRXUVH���'XH�WR�WKH�GHSDUWXUH�RI�D�VWDʏ�PHPEHU�IURP�WKH�SURMHFW��WKH�\HDU���FRKRUW�DW�WKH�$XFNODQG�FDPSXV�
ZHUH�H[SRVHG�WR�VHOHFWHG�VWUDWHJLHV�E\�D�SURIHVVLRQDO�VWDʏ�PHPEHU� WKURXJK�WKH�0ÃRUL�6WXGHQW�6XSSRUW�6HUYLFH�� �
The year 3 students at the Tai Tokerau campus experienced the adapted AVID strategies in their Te Reo Matatini 
�$GYDQFHG�0ÃRUL�/DQJXDJH�/LWHUDF\��

Phase three: Undertaking research activities 

This phase draws attention to the research element of this project. While it is set out here as a discrete phase, the 
research spanned the length of the project, the process of investigation (including the literature review) and analysis 
was on-going.  For instance, in addition to the AVID professional development training workshops, there were regular 
KXL�RI�WKH�SURMHFW�WHDP��KXL�DQG�ZÃQDQJD�ZLWK�VWXGHQWV��DQG�D�ZULWLQJ�UHWUHDW�IRU�VWDʏ�WR�UHʑHFW�RQ�WKH�ZD\V�VWUDWHJLHV�
impacted on their practice. This phase also included the sharing, discussing and dissemination of knowledge.  This 
KDV�OHG�WR�PHHWLQJV�ZLWK�ZLGHU�)DFXOW\�PHPEHUV�DERXW�WHDFKLQJ�DQG�OHDUQLQJ�LQ�WKH�SURJUDPPH��DV�ZHOO�DV�0ÃRUL�
VWXGHQWV�LQ�WKH�ŞPDLQVWUHDPş�%(G�SURJUDPPH���

Research Method/s 

:KLOH�VWXGHQWV�ZHUH�DZDUH�WKDW�VWDʏ�ZHUH�SDUWLFLSDWLQJ�LQ�SURIHVVLRQDO�GHYHORSPHQW�LQLWLDWLYH�WR�LPSURYH�WHDFKLQJ�
DQG� OHDUQLQJ�� WKH�VWXGHQWV�ZHUH�XQDZDUH�RI�VSHFLʐF�$9,'�LQIRUPHG�VWUDWHJLHV� IRU� LPSOHPHQWDWLRQ�� �6WXGHQW�GDWD�
was collected through an on-line survey, focus group interviews, and hui. Individual interviews were also formally 
XQGHUWDNHQ�ZLWK�VWDʏ�

On-line survey

In order to obtain some baseline data on academic readiness, students in the programme at both campuses were 
LQYLWHG�WR�SDUWLFLSDWH�LQ�DQ�RQ�OLQH�VXUYH\�DW�WKH�EHJLQQLQJ�RI�6HPHVWHU���EHIRUH�FODVVHV�EHJDQ��7KH�TXDQWLWDWLYH�
TXHVWLRQV�LQ�WKH�VXUYH\��DQDO\VHG�DQG�UHSRUWHG�XSRQ��KHOSHG�LQ�XQGHUVWDQGLQJ�WKH�VWXGHQW�FRKRUWşV�OHYHO�RI�DFDGHPLF�
SUHSDUHGQHVV��FRQʐGHQFH��DQG�FRQFHSWLRQV�RI�VXFFHVV�LQ�WKH�SURJUDP���$�����UHVSRQVH�UDWH�����VWXGHQWV�FRPSOHWHG�
the on-line surveys) to the survey was achieved.  A statistical analysis of the results was undertaken. 

Focus group student interviews

Two members of the research team, who were not teachers in the ITE programme, undertook the interviews with 
students in their respective year groups and campuses. Focus group interviews were undertaken with 24 students. 
These students were years 1, 2 and 3. The focus groups interviews, which were audio recorded, were approximately 
1 hour in duration and comprised groups of 3-4 students.  These interviews were conducted during and towards the 
end of semester 1.  All participants were sent back the transcripts for checking and editing.
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Individual staff interviews

,QGLYLGXDO� LQ�GHSWK� LQWHUYLHZV�ZHUH�XQGHUWDNHQ�ZLWK�VHYHQ�VWDʏ� ���(SVRP����7DL�7RNHUDX��E\� WKH�VDPH� WZR�QRQ�
WHDFKLQJ�UHVHDUFK�WHDP�PHPEHUV�ZKR�DOVR�LQWHUYLHZHG�WKH�VWXGHQWV��7ZR�RI�WKHVH�VWDʏ�ZHUH�SURIHVVLRQDO�VWDʏ��DQG�
ʐYH�ZHUH�DFDGHPLF� VWDʏ�PHPEHUV�� ,QWHUYLHZV�ZHUH�DSSUR[LPDWHO\�RQH�KRXU� LQ� OHQJWK�DQG�ZHUH�DXGLR� UHFRUGHG��
7UDQVFULSWV�ZHUH�SURYLGHG�WR�VWDʏ�IRU�WKHLU�FKHFNLQJ��HGLWLQJ�DQG�DQ\�IXUWKHU�FRPPHQWV�

Hui

The project leaders held hui with year 1 and 2 students, which were held at the Epsom campus during and at the end 
of Semester 1. These hui, 1-2 hours in duration, were designed to keep students informed and up to date with the 
SURMHFW��WKH\�ZHUH�DOVR�DQ�RSSRUWXQLW\�WR�LQIRUPDOO\�GLVFXVV�DQG�UHYLHZ�VWXGHQWVş�DFDGHPLF�UHDGLQHVV�DQG�FRQʐGHQFH���
At least six hui were held with students (2 hui per year group). The project leaders were not able to formally hui with 
VWXGHQWV�DW�WKH�7DL�7RNHUDX�FDPSXV��KRZHYHU��WKHVH�GLVFXVVLRQV�RFFXUUHG�EHWZHHQ�7DL�7RNHUDX�DFDGHPLF�VWDʏ�DQG�
students involved in this project.

Participants

Students

7KH�WRWDO�QXPEHU�RI�VWXGHQWV� LQ� WKH�0ÃRUL�PHGLXP�,7(�FRKRUW� LQ� WKLV�SURMHFW�ZDV����� WKLV�DFFRXQWHG�IRU�����RI�
the students enrolled in this programme across the two campuses.  The student cohort (year one to three) that 
participated in this project consisted of 51 students from the Auckland campus, and 26 students at the Tai Tokerau 
campus. Most of the participants (41.7%) were in the youngest age bracket: 18-to-25-year-olds. A total of 31.0% 
were in the 25-to-35-year-old age bracket, whilst 22.6% were in the 35-to-45-year-old age bracket, and just 4.8% 
were in the 45-to-55-year-old age bracket. 

&RPSDUHG� WR� VWXGHQWV� LQ� WKH�(QJOLVK�PHGLXP�%(G�� WKH�SURMHFW�SDUWLFLSDQWV� LQ� WKH�0ÃRUL�PHGLXP� ,7(�SURJUDPPH�
were much older than their counterparts in the mainstream programme. Using midpoints of 21.5, 30, 40, and 50 
years of age, the estimated mean age of these 84 participants was 29.7 years (SD = 8.5). The mean age of the 920 
students enrolled in the mainstream B.Ed primary program at the start of 2015 was 24.9 (SD = 8.4)4. An independent 
VDPSOH�W�WHVW�FRPSDULQJ�WKH�WZR�JURXSV�UHYHDOHG�WKDW�WKH�0ÃRUL�PHGLXP�,7(�FRKRUW�SDUWLFLSDQWV�LQ�WKLV�VWXG\�ZHUH�
VLJQLʐFDQWO\�ROGHU�WKDQ�WKH�PDLQVWUHDP�SDUWLFLSDQWV��W������ ��������S���������&RKHQşV�G� �������PHGLXP��&RKHQ��
1992).

6WXGHQWV�ZHUH�DEOH�WR�VHOHFW�DQ\�QXPEHU�RI�HWKQLFLWLHV�ZLWK�ZKLFK�WKH\�LGHQWLʐHG�DV�D�PHPEHU��$�WRWDO����UHVSRQGHQWV�
��������LGHQWLʐHG�DV�0ÃRUL��DQG�QR�RWKHU�JURXS���2YHUDOO��D�WRWDO�������LGHQWLʐHG�ZLWK�RQH�HWKQLFLW\�JURXS�RQO\��
ZKLOH�����LGHQWLʐHG�ZLWK�WZR�JURXSV��DQG������LGHQWLʐHG�ZLWK�WKUHH�HWKQLF�JURXSV��,Q�WHUPV�RI�UHSRUWHG�HWKQLFLW\��
���SDUWLFLSDQWV� �������� LGHQWLʐHG� WKHPVHOYHV� DV�EHLQJ�0ÃRUL�� ���SDUWLFLSDQWV� �������� LGHQWLʐHG� WKHPVHOYHV� DV�
EHLQJ�3ÃNHKÃ��ʐYH��������DV�6DPRDQ��ʐYH��������DV�&RRN�,VODQGHU��WKUHH��������DV�1LXHDQ��RQH��������DV�7RQJDQ��
RQH��������DV�&KLQHVH��DQG�ʐYH��������DV�2WKHU�

Staff

/LNH�WKH�VWXGHQW�FRKRUW��WKH�VWDʏ�ZKR�SDUWLFLSDWHG�LQ�WKLV�SURMHFW�ZHUH�LQYROYHG�LQ�WKH�0ÃRUL�PHGLXP�,7(�SURJUDPPH�
DW� WKH�$XFNODQG�DQG�7DL�7RNHUDX�FDPSXVHV��'XH�WR� WKH�QDWXUH�RI� WKH�SURMHFW�� WKH�VWDʏ�ZHUH� LQYROYHG� LQ�GLʏHUHQW�
DVSHFWV�RI� WKH�SURMHFW�� IRU� LQVWDQFH�����VWDʏ�DWWHQGHG�RQH�RU�PRUH�RI� WKH�$9,'�ZRUNVKRSV�DQG� WUDLQLQJV���� VWDʏ�
contributed to project hui and meetings; 7 were involved in the implementation phase; and 7 in the interviews.  This 
ZDV�GXH�WR�WKH��XQH[SHFWHG��GXUDWLRQ�RI�WKH�SURMHFW��DV�ZHOO�DV�VWDʒQJ�FKDQJHV�DFURVV�FODVVHV���

4  Lorna Brant, University of Auckland Analyst, personal communication, December 15, 2015.
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Ethics approval

This research project received approval from the University of Auckland Human Participants Ethics Committee. The 
DSSURYDO�SURFHVV�UHTXLUHG�WKH�WHDP�WR�VHFXUH�FRQVHQW�RQ�WKH�EDVLV�RI�SURSHU�XQGHUVWDQGLQJ�RI�WKH�QDWXUH��WKH�SXUSRVHV�
DQG�WKH�XWLOLVDWLRQ�RI�WKH�HQTXLU\��7KH�ULJRURXV�VWDQGDUGV�RI�WKLV�(WKLFV�&RPPLWWHH�UHTXLUH�WKDW�FRQʐGHQWLDOLW\�DQG�
interests of participants be protected. It was communicated to all participants that their participation was voluntary 
and anonymous. 

Limitations

It is important to note that the research project originally began as a collaboration with a research team in a nursing 
SURJUDPPH�� � 7KH�QXUVLQJ�SURJUDPPH�KDG�KLJK�QXPEHUV�RI�0ÃRUL� VWXGHQWV�DQG�VWDʏ��DQG�ZDV�SDUW�RI�D�GLʏHUHQW�
WHUWLDU\�LQVWLWXWH��RXWVLGH�RI�$XFNODQG��$IWHU�WKH�SURMHFW�ZDV�HVWDEOLVKHG��GXULQJ�WKH�ʐUVW�SKDVH�RI�WKH�UHVHDUFK�ZKHQ�
$9,'�WUDLQLQJ�ZDV�FRPSOHWH��WKH�QXUVLQJ�UHVHDUFK�WHDP�ZDV�XQDEOH�WR�FRQWLQXH�GXH�WR�PDMRU�OHDGHUVKLS�DQG�VWDʏ�
FKDQJHV�LQ�WKHLU�LQVWLWXWLRQ���6XEVHTXHQWO\��WKHLU�WHDP�OHIW�WKH�UHVHDUFK�SURMHFW��DQG�ZH�H[SDQGHG�WR�LQFOXGH�D�VDWHOOLWH�
FDPSXV�RI� WKH�H[LVWLQJ�0ÃRUL�PHGLXP�,7(�SURJUDPPH��$V� WKH� UHVHDUFK�SURJUHVVHG�WKH� OLPLWDWLRQV�RI� WKLV�SURMHFW��
GXH�WKH�XQH[SHFWHG�GHSDUWXUH�RI�WKH�QXUVLQJ�SURJUDPPH��ZHUH�VXEWOH�EXW�VLJQLʐFDQW���:KLOH�WKH�RULJLQDO�UHVHDUFK�
focus was on the broader academic and cognitive pedagogies, with the idea that selected AVID strategies would be 
LPSOHPHQWHG�DFURVV�WKH�0ÃRUL�PHGLXP�,7(�DQG�QXUVLQJ�SURJUDPPH�WR�LQYHVWLJDWH�LQFUHDVHG�DFDGHPLF�HQJDJHPHQW�
DQG�VXFFHVV��WKH�SURMHFW�ZDV�QRZ�RQO\�IRFXVHG�RQ�0ÃRUL�PHGLXP�,7(���$V�D�UHVXOW��DOO�WKH�LVVXHV�DQG�FRPSOH[LWLHV�
UHODWHG�WR�WKLV�VSHFLʐF�VHFWRU��SDUWLFXODUO\�WKH�FRPSOH[LWLHV�VXUURXQGLQJ�0ÃRUL�PHGLXP�HGXFDWLRQ��FDPH�WR�WKH�IRUH��
In retrospect, the research would have been able to deliver more fully if we had clearly located the research in a 
0ÃRUL�PHGLXP�VSDFH�RQO\���)RU�LQVWDQFH��WKH�UHVHDUFK�GRHV�QRW�DGGUHVV�ZKHWKHU�WKH�$9,'�VWUDWHJLHV�VWUHQJWKHQ�0ÃRUL�
ODQJXDJH�SURʐFLHQF\��DV�WKH�UHVHDUFK�DLP�DQG�REMHFWLYHV�ZHUH�QRW�GHVLJQHG�WR�LQYHVWLJDWH�WKHVH�LVVXHV���5DWKHU��WKH�
research set out to explore the potential of AVID strategies to improve academic outcomes and increase cognitive 
HQJDJHPHQW�LQ�0ÃRUL�DQG�RU�(QJOLVK�ODQJXDJHV�

,QLWLDOO\�WKH�UHVHDUFK�WHDP�KDG�LQWHQGHG�WR�DQDO\VH�VWXGHQWVş�JUDGHV�DV�SDUW�RI�PHDVXULQJ�WKH�LPSDFW�RI�WKH�VWUDWHJLHV�
LQ�WKH�0ÃRUL�PHGLXP�,7(�SURJUDPPH���+RZHYHU��EHFDXVH�WKH�LQLWLDWLYH�FRXOG�RQO\�EH�PHDVXUHG�LQ�RQH�VHPHVWHU�ZLWK�
WKH�HQWLUH�0ÃRUL�PHGLXP�,7(�FRKRUW��LW�ZDV�GLʒFXOW�WR�HYDOXDWH�WKH�HʏHFWLYHQHVV�RI�WKH�$9,'�LQIRUPHG�VWUDWHJLHV��
7KLV�ZDV�IXUWKHU�FRPSOLFDWHG�EHFDXVH�WKH�VWUDWHJLHV�ZHUH�LPSOHPHQWHG�LQ�GLʏHUHQW�ZD\V�DQG�WR�GLʏHUHQW�GHJUHHV�
DFURVV�WKUHH�FRXUVHV�DW�GLʏHUHQW�\HDU�OHYHOV��WKHUHIRUH�D�WUXH�FRQWURO�RU�FRPSDULVRQ�JURXS�FRXOG�QRW�EH�HVWDEOLVKHG��
The research team also found the comparative judgment based on archival student data (from 2006 - 2014) of the 
XWLOLW\�RI�$9,'�LQIRUPHG�VWUDWHJLHV�ZDV�RI�OLWWOH�EHQHʐW��GXH�WR�WKH�VKRUW�WLPH�IUDPH�DQG�WKH�ZD\�WKH�LPSOHPHQWDWLRQ�
of the strategies had occurred.  In short, the comparative achievement data showed that the initiative had made no 
LPSDFW��HLWKHU�SRVLWLYHO\�RU�QHJDWLYHO\��RQ�VWXGHQWVş�JUDGHV�LQ�WKH�WKUHH�VSHFLʐF�FRXUVHV�DW�HDFK�\HDU�OHYHO�DQG�DW�
both campuses. 

It is also important to note, that the key focus of this project was the AVID-informed and adapted teaching (and 
OHDUQLQJ�� VWUDWHJLHV� RI� VWDʏ� DQG� WKH� YLHZV� RI� WKH� VWXGHQWV�� UDWKHU� WKDQ� D� VWUXFWXUDO� IDFWRUV� VXFK� DV� FXUULFXOXP��
assessment, and programming issues.
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+iterature 1eUieV 
:KLOH�WKH�IRFXV�RI�WKLV�VWXG\�ZDV�RQ�LPSURYLQJ�WHDFKLQJ�DQG�OHDUQLQJ�LQ�0ÃRUL�PHGLXP�,7(�SURJUDPPH��DV�WKH�WLWOH�
of the report suggests, this project was not just about improving academic outcomes, but was also attempting to 
XQFRYHU�WKH�WDLNÃNÃ��LQ�RWKHU�ZRUGV��WKH�FRUH�LVVXHV��$V�SULRU�UHVHDUFK�LQ�0ÃRUL�HGXFDWLRQ�DW�WHUWLDU\�OHYHO�LQGLFDWHV��
WKH�FKDOOHQJHV�DUH�PXOWL�GLPHQVLRQDO��&XUWLV�HW�DO���������*UHHQZRRG�	�7H�$LND��������+RKHSD�HW�DO���������0F.LQOH\�
et al., 2011; McMurchy-Pilkington, 2013).  In addition, this project involved the investigation and adaptation of a US- 
EDVHG�WHDFKLQJ�DQG�OHDUQLQJ�V\VWHP��QRW�RQO\�WR�WKH�FRQWH[W�RI�$RWHDURD�1HZ�=HDODQG��EXW�WR�WKH�VSHFLʐF�FRQWH[W�RI�
0ÃRUL�PHGLXP�,7(���

7KLV�OLWHUDWXUH�UHYLHZ�LV�SXUSRVHIXOO\�EURDG��,Q�DQ�HʏRUW�WR�DGGUHVV�HDFK�RI�WKH�WKUHH�NH\�DUHDV�LQ�WKH�SURMHFW��WKH�
UHYLHZ�LV�SUHVHQWHG�LQ�WKUHH�SDUWV���3DUW����0ÃRUL�0HGLXP�,7(�UHYLHZV�WKH�VFDQW�OLWHUDWXUH�SHUWDLQLQJ�WR�0ÃRUL�PHGLXP�
LQLWLDO�WHDFKHU�HGXFDWLRQ���,PSRUWDQWO\��LW�EHJLQV�ZLWK�D�EULHI�KLVWRULFDO�RYHUYLHZ�RI�WKH�GHVWUXFWLRQ�RI�WH�UHR�0ÃRUL�
LQ�HGXFDWLRQ�ZKLFK�SURYLGHV�D�FRQWH[W�WR�XQGHUVWDQG�WKH�PRUH�UHFHQW�VWUXJJOH�WR�UHDVVHUW�0ÃRUL�ODQJXDJH��RI�ZKLFK�
0ÃRUL�PHGLXP�,7(� LV�D�SDUW�� �7H�UHR�0ÃRUL�IHDWXUHV�DW�WKH�YHU\�FRUH�RI�WKLV�SURMHFW�� LQ�WKDW� LVVXHV�RI�WHDFKLQJ�DQG�
OHDUQLQJ��DQG�LPSURYLQJ�0ÃRUL�DFDGHPLF�RXWFRPHV�DW�WHUWLDU\�PXVW�EH�YLHZHG�LQ�UHODWLRQ�WR�WKH�FRPSOH[LWLHV�RI�WKH�
UHYLWDOLVDWLRQ�RI� WH� UHR�0ÃRUL�� �3DUW����6XSSRUWLQJ�0ÃRUL�6WXGHQW�6XFFHVV�DW�7HUWLDU\�/HYHO�H[DPLQHV� WKH� OLWHUDWXUH�
UHODWHG� WR� VXSSRUWLQJ�0ÃRUL� VWXGHQW� DFKLHYHPHQW� LQ� WHUWLDU\� HGXFDWLRQ�� DQG� 3DUW� ��� 7KH� $9,'� $SSURDFK� UHYLHZV�
WKH� OLWHUDWXUH� DERXW�$9,'� UHODWLQJ� WR� LWV� HʏHFWLYHQHVV� LQ� KLJKHU� HGXFDWLRQ�� DV�ZHOO� DV� VRPH�RI� WKH� FKDOOHQJHV�RI�
implementing the programme, particularly in Indigenous contexts.
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Part 1: Māori-medium ITE 

Introduction 

There is a dearth of research literature relating to ITE for Indigenous communities working with heritage languages 
�6NHUUHWW�� ������� LQFOXGLQJ�0ÃRUL�PHGLXP� ,7(�� � 7KLV� VHFWLRQ� VXPPDULVHV� WKH� FRQWH[W�ZLWKLQ�ZKLFK�0ÃRUL�PHGLXP�
,7(�ZDV�HVWDEOLVKHG�DQG�KDV�GHYHORSHG��ZLWK�DQ�HPSKDVLV�RQ�WKH�LVVXHV�WKDW�DʏHFW�VWXGHQWV�LQ�0ÃRUL�PHGLXP�,7(�
programmes, and the kinds of support they need in order to successfully complete their programmes. 

Historical background

,Q� D� UHFHQW� VWXG\�E\�+ďKHSD��+ÃZHUD�� 7DPDWHD�	�+HDWRQ� �������� D� VXUYH\�RI� WKH�KLVWRULFDO� ODQGVFDSH�RI�0ÃRUL��
PHGLXP�HGXFDWLRQ�LQ�$RWHDURD�1HZ�=HDODQG�FLWHV��WKH�HDUOLHVW�UHFRUGHG�RFFXUUHQFH�RI�0ÃRUL�PHGLXP�VFKRROLQJ�DV�
WKDW�LQWURGXFHG�E\�PLVVLRQDULHV�LQ�������ZKLFK�DLPHG�WR�ŞFLYLOLVHş�0ÃRUL�DQG�FRQYHUW�WKHP�WR�&KULVWLDQLW\��-HQNLQV��
������6LPRQ��������FLWHG�LQ�+ďKHSD�HW�DO����������7KH�GRPLQDQW�ODQJXDJH�RI�FRPPXQLFDWLRQ�ZDV�WH�UHR�0ÃRUL��DQG�
WKH�PLVVLRQDULHV�WRRN�XS�OHDUQLQJ�WH�UHR�LQ�RUGHU�WR�WHDFK�WKHLU�0ÃRUL�VWXGHQWV��7KLV��LW�LV�SURSRVHG��FRXOG�EH�UHJDUGHG�
DV�WKH�ʐUVW�DWWHPSW�DW�0ÃRUL�PHGLXP�,7(��+ďKHSD�HW�DO����������

From the signing of Te Tiriti o Waitangi in 1840, a purposeful political agenda of assimilation ensued, aided by the 
implementation of a series of legislative measures that included the Native Trust Ordinance (1844), the Education 
Ordinance (1847) and the Native Schools Act���������$V�D�UHVXOW��WKH�GRPLQDQFH�RI�WH�UHR�0ÃRUL�EHJDQ�WR�GHFOLQH��
7KH�ODQJXDJH�RI�LQVWUXFWLRQ�LQ�1DWLYH�VFKRROV�VKLIWHG�IURP�0ÃRUL�WR�(QJOLVK��6LPRQ�	�6PLWK��������:DONHU��������
DQG��VXEVHTXHQWO\��VSHDNLQJ�0ÃRUL�ZLWKLQ�VFKRRO�SOD\JURXQGV�ZDV�IRUELGGHQ��&RUSRUDO�SXQLVKPHQW�ZDV�RIWHQ�XVHG�
WR�HQIRUFH�WKDW�EDQ��ZKLFK�KDG�LPPHQVH�SV\FKRORJLFDO� LPSDFWV�XSRQ�0ÃRUL�FKLOGUHQşV�VHQVH�RI� LGHQWLW\�DQG�VHOI�
ZRUWK� �:DONHU���������0RVW�GDPDJLQJ��KRZHYHU��ZDV�WKDW�0ÃRUL�FKLOGUHQ�ZHUH�GHQLHG�WKH�RSSRUWXQLW\� WR�GHYHORS�
LQWHOOHFWXDOO\�DQG�FRJQLWLYHO\�WKURXJK�WKH�PHGLXP�RI�WKHLU�RZQ�ODQJXDJH��6LPRQ�	�6PLWK��������FLWHG�LQ�+ďKHSD�HW�
al., 2014).

)URP� WKLV� SRLQW�� WKH� KHDOWK� RI� WH� UHR�0ÃRUL� UDSLGO\� GHFOLQHG��2YHU� WKH� SHULRG������������ WKH� QXPEHU� RI� ʑXHQW�
VSHDNHUV�RI�0ÃRUL�IHOO�IURP�����WR������+RKHSD�HW�DO����������,Q�SULPDU\�VFKRROV��WKH�QXPEHU�RI�QHZ�HQWUDQWV�ZLWK�
0ÃRUL�DV�WKHLU�ʐUVW�ODQJXDJH�IHOO�IURP�����LQ������WR�����LQ�������:DONHU��������$�PDMRU�IDFWRU�LQ�WKH�GHFOLQH�RI�WH�
UHR�ZDV�WKH�ODUJH�VFDOH�XUEDQ�PLJUDWLRQ�RI�0ÃRUL�IURP�WKHLU�UXUDO��WULEDO�FRPPXQLWLHV�WR�WKH�FLWLHV�LQ�VHDUFK�RI�ZRUN��
$V�JHQHUDWLRQV�RI�XUEDQ�EDVHG�0ÃRUL�EHFDPH�HGXFDWHG�LQ�3ÃNHKÃ�LQVWLWXWLRQV��WKH�LQWHUJHQHUDWLRQDO�WUDQVPLVVLRQ�RI�
WH�UHR�ZDV�GLVUXSWHG��+ďKHSD�HW�DO����������+RZHYHU��IURP�WKH�����V�RQZDUGV��D�JURXQGVZHOO�RI�DFWLRQ�ZLWKLQ�0ÃRUL�
FRPPXQLWLHV�OHG�WR�D�UHQDLVVDQFH�RI�0ÃRUL�ODQJXDJH�DQG�FXOWXUH��7KH�IUXLWV�RI�WKDW�DFWLYLVP�LQFOXGH�WKH�HVWDEOLVKPHQW�
RI�0ÃRUL�LPPHUVLRQ�HGXFDWLRQDO�LQLWLDWLYHV�Ŝ�7H�.ďKDQJD�5HR��.XUD�.DXSDSD�0ÃRUL�DQG�:KDUHNXUD��:DLWDQJL�7ULEXQDO��
������FLWHG�LQ�+ďKHSD�HW�DO����������DV�ZHOO�DV�ZÃQDQJD�DW�WHUWLDU\�OHYHO��

,Q�EULHI�WKHQ��SUHVHQW�GD\�0ÃRUL�PHGLXP�HGXFDWLRQ�HPHUJHG�RXW�RI�D�JUDVVURRWV�PRYHPHQW�RI�0ÃRUL�ZKÃQDX�DQG�
communities who aspired to revitalise and grow their culture, and who exercised their agency “in a purposeful, 
tactical and constructive way” to challenge the hegemony of the existing schooling system (G. Smith, 2006, pp. 
���Ŝ����FLWHG�LQ�+ďKHSD�HW�DO���������VHH�DOVR�:DONHU��������DQG�FUHDWH�DQ�DOWHUQDWLYH�HGXFDWLRQ�V\VWHP�WKDW�ZDV�
PRUH�FXOWXUDOO\� UHVRQDQW� IRU� WKHLU� WDPDULNL�DQG�PRNRSXQD� �+LJJLQV�	�.HDQH��������� ,W� LV� LPSHUDWLYH�� WKHUHIRUH�� WR�
XQGHUVWDQG�0ÃRUL�PHGLXP�HGXFDWLRQ�DV�SDUW�RI�DQ�RQJRLQJ�PRYHPHQW�RI�FXOWXUDO�DQG�OLQJXLVWLF�UHJHQHUDWLRQ��&UDP�
HW�DO���������+ďKHSD�HW�DO���������7DPDWHD��+ďKHSD��+ÃZHUD�	�+HDWRQ���������DQG�WKH�SLYRWDO�UROH�WKDW�ZKÃQDX�DQG�
FRPPXQLWLHV�SOD\�LQ�WKH�UHODWLRQVKLS�EHWZHHQ�0ÃRUL�VWXGHQWV�DQG�HGXFDWLRQDO�VXFFHVV�
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Contextualising Māori-medium ITE in Aotearoa New Zealand

$RWHDURD�1HZ�=HDODQG�LV�RʒFLDOO\�D�ELOLQJXDO�QDWLRQ��ZLWK�D�UHODWLYHO\�\RXWKIXO�0ÃRUL�SRSXODWLRQ�WKDW�LV�JURZLQJ�DW�D�
IDVWHU�UDWH�WKDQ�QRQ�0ÃRUL��6NHUUHWW����������$V�DUJXHG�E\�&UDP�DQG�FROOHDJXHV��������FLWHG�LQ�+ďKHSD�HW�DO����������
WH�UHR�0ÃRUL�LV�DFNQRZOHGJHG�DV�LQWHJUDO�WR�0ÃRUL�LGHQWLW\��DQG�DV�D�EDVLF�KXPDQ�ULJKW�RI�0ÃRUL�SHRSOH�XQGHU�WKH�
Declaration of Human Rights and the United Nations Declaration on the Rights of Indigenous Peoples (UNDRIP). 
(GXFDWLRQ�LV�DOVR�XQLYHUVDOO\�DFNQRZOHGJHG�DV�D�IXQGDPHQWDO�KXPDQ�ULJKW��ZKLFK�LQFOXGHV�,QGLJHQRXV�SHRSOHVş�ULJKW�
to teach (as well as speak) their own language. Despite these international declarations and conventions, however, 
there are persistent disparities in educational opportunities and outcomes for Indigenous peoples compared to non-
Indigenous populations (Cram et al., 2012).

7H� UHR�0ÃRUL� LV� DOVR� GHʐQHG� DV� D� WDRQJD��ZKRVH� SURWHFWLRQ� LV� JXDUDQWHHG� E\� WKH� 7UHDW\� RI�:DLWDQJL� �7H� 3DHSDH�
0RWXKDNH�� ������ FLWHG� LQ�+ďKHSD�HW� DO��� �������The Māori Language Strategy (2014) highlights the New Zealand 
JRYHUQPHQWşV� FRPPLWPHQW� WR� VWUHQJWKHQLQJ� HGXFDWLRQDO� RSSRUWXQLWLHV� LQ� WH� UHR�0ÃRUL�� IRU� ERWK�0ÃRUL� DQG� QRQ�
0ÃRUL�VWXGHQWV��ZKLOH�Ka Hikitia: The Māori Education Strategy 2008–2012 (Ministry of Education, 2008) emphasises 
WKH�QHHG�WR�LPSURYH�WH�UHR�0ÃRUL�WHDFKLQJ�DFURVV�WKH�HQWLUH�HGXFDWLRQ�VHFWRU��Ka Hikitia also acknowledges that in 
RUGHU�WR�PD[LPLVH�0ÃRUL�VWXGHQWVş�SRWHQWLDO��WKH�šV\VWHP�KDV�WR�FKDQJH�WR�PHHW�WKH�QHHGV�DQG�LQWHUHVWV�RI�OHDUQHUVŢ�
�������S�������7KHUH�LV�HYLGHQFH�WKDW�0ÃRUL�PHGLXP�HGXFDWLRQ�FDQ�PDNH�D�GLʏHUHQFH�WR�WKH�HGXFDWLRQDO�RXWFRPHV�RI�
0ÃRUL��6NHUUHWW���������KRZHYHU��DV�KLJKOLJKWHG�LQ�.D�+LNLWLD��$FFHOHUDWLQJ�6XFFHVV������������0LQLVWU\�RI�(GXFDWLRQ��
�������WKHUH�LV�D�QHHG�WR�LPSURYH�WH�UHR�0ÃRUL�WHDFKLQJ�DFURVV�WKH�HQWLUH�HGXFDWLRQ�VHFWRU�DQG�DGGUHVV�WKH�VKRUWDJH�
RI�KLJK�TXDOLW\�WHDFKLQJ��.D�+LNLWLD��������UHFRJQLVHV�WKDW�WKHUH�DUH�FKDOOHQJHV�UHODWHG�WR�WHDFKHU�VXSSO\�DQG�TXDOLW\�
WKDW�UHTXLUH�XUJHQW�DWWHQWLRQ��7KH�0LQLVWU\�RI�(GXFDWLRQ��(52�DQG�HGXFDWLRQ�VHFWRU�DJHQFLHV�ZLOO�FROODERUDWH�FORVHO\�
through the actions of Ka Hikitia – Accelerating Success 2013–2017 and Tau Mai Te Reo to address these challenges 
(Ministry of Education, 2013).  

,Q� ������ WKH� 1HZ� =HDODQG� 7HDFKHUV� &RXQFLO� GHʐQHG� WKH� *UDGXDWLQJ� 7HDFKHU� 6WDQGDUGV� �*76��� D� VHW� RI� QDWLRQDO�
standards for graduating teachers of ITE programmes that are designed to assist ITE providers to produce graduates 
who are well prepared for entering the teaching profession, and to enable schools to have clear expectations of 
SRWHQWLDO�HPSOR\HHV��0XUSK\�HW�DO����������2Q�WKH�LPSRUWDQFH�RI�LQFUHDVLQJ�WKH�QXPEHU�RI�TXDOLW\�0ÃRUL�WHDFKHUV�
SURʐFLHQW�LQ�WH�UHR�0ÃRUL��Ngā Haeata Mātauranga��0LQLVWU\�RI�(GXFDWLRQ��������VWDWHV�WKDW�0ÃRUL�PHGLXP�WHDFKHUV�
PXVW� KDYH� ODQJXDJH� SURʐFLHQF\� DQG� NQRZOHGJH� RI� HʏHFWLYH� VHFRQG�ODQJXDJH� WHDFKLQJ�� KLJK� H[SHFWDWLRQV� DQG�
knowledge of their learners, up-to-date knowledge of their subject, and the strategies and resources to teach and 
assess for optimum learning (p. 121). 

)RU�&UDP�DQG�FROOHDJXHV���������JLYHQ�WKH�VRFLR�SROLWLFDO�FRQWH[W�RI�0ÃRUL�PHGLXP�HGXFDWLRQ��DQ�RSWLPDO�JUDGXDWH�
SURʐOH�IRU�0ÃRUL�PHGLXP�,7(�ZRXOG�EH�FORVHO\�DOLJQHG�WR�WKH���NH\�SULQFLSOHV�RI�.DXSDSD�0ÃRUL��*��6PLWK���������
7KRVH�SULQFLSOHV�LQIRUP�WKH�IUDPHZRUN�ZLWKLQ�ZKLFK�WKH�0ÃRUL�PHGLXP�,7(�JUDGXDWH�SURʐOH��&UDP�HW�DO���������KDV�
been developed. The principles are: Tino Rangatiratanga�Ŝ� LQFOXGLQJ�NQRZOHGJH�DERXW�DQG�FRPPLWPHQW�WR�0ÃRUL�
self-determination; Taonga Tuku Iho�Ŝ�XQGHUVWDQGLQJ�RQHşV�RZQ�LGHQWLW\��ODQJXDJH�DQG�FXOWXUH��EHLQJ�RSHQ�WR�0ÃRUL�
knowledge and expertise and the role that culture plays in education; and an understanding of the centrality of te reo 
0ÃRUL�WR�0ÃRUL�FXOWXUDO�DVSLUDWLRQV��Ako Māori�Ŝ�XQGHUVWDQGLQJ�DQG�LPSOHPHQWLQJ�LQ�WKH�FODVVURRP�D�0ÃRUL�FXOWXUDOO\�
preferred pedagogy; Kia Piki Ake i Ngā Raruraru o te Kāinga Ŝ�WKH�DELOLW\�WR�FRQIURQW�WKH�GHHS�VHDWHG�DQG�GHʐFLW�EDVHG�
DVVXPSWLRQV�DERXW�0ÃRUL�VWXGHQW�OHDUQLQJ�DQG�VXFFHVV��Whānau – including an ability to build caring and respectful 
UHODWLRQVKLSV�ZLWK�VWXGHQWV��ZKÃQDX��FRPPXQLW\��KDSĭ�DQG�LZL��DQG�Kaupapa – understanding the historical context 
RI�0ÃRUL�PHGLXP�HGXFDWLRQ��LQFOXGLQJ�NQRZOHGJH�RI��DQG�FRPPLWPHQW�WR�LWV�XQGHUO\LQJ�SKLORVRSKLHV��&UDP�HW�DO���
2012).
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&UDP�DQG�FROOHDJXHV��������DGYRFDWH�DQ�šKROLVWLF�SURʐOH�WKDW�LQWHUZHDYHV�FXOWXUDO�H[SHUWLVH�DQG�WHDFKLQJ�H[SHUWLVH�WR�
FUHDWH�D�SLFWXUH�RI�D�TXDOLW\��SURIHVVLRQDO�0ÃRUL�PHGLXP�,7(�JUDGXDWHŢ��S�������)RU�WKHP��0ÃRUL�PHGLXP�,7(�JUDGXDWHV�
QHHG�WR�EH�FRPPLWWHG�WR�WHDFKLQJ�DQG�OHDUQLQJ�ZLWKLQ�WKH�FRQWH[W�RI�WKH�YLVLRQ�RI�0ÃRUL�PHGLXP�HGXFDWLRQ��DQG�
KDYH�D�KHDUWIHOW�GHVLUH�WR�VHH�0ÃRUL�PHGLXP�HGXFDWLRQ�SHUVHYHUH�DQG�VXFFHHG��&UDP�HW�DO���������

,W� LV� LPSRUWDQW� WR�QRWH� WKDW�� FRPSDUHG� WR�(QJOLVK�PHGLXP� ,7(��0ÃRUL�PHGLXP� ,7(� LV� VWLOO� LQ� LWV� LQIDQF\�� WKHUHIRUH��
NQRZOHGJH�UHJDUGLQJ�HʏHFWLYH�UHVRXUFHV�DQG�VWUDWHJLHV�WR�EH�LPSOHPHQWHG�LQ�WKLV�VHWWLQJ�LV�VWLOO�EHLQJ�GHYHORSHG�
�%LVKRS�HW�DO���������FLWHG�LQ�6NHUUHWW���������,Q�FRQQHFWLRQ�ZLWK�WKLV��WKH�TXDOLW\�RI�0ÃRUL�PHGLXP�,7(�LQ�$RWHDURD�KDV�
EHHQ�FKDUDFWHULVHG�DV�ŞYDULDEOHş��6NHUUHWW����������7KHUH�DUH�VHYHUDO�UHDVRQV�IRU�WKH�YDULDELOLW\��LQFOXGLQJ��

Ş programmes being delivered through a range of modes – College-based, Centre-based, Campus-based and 
Distance education; 

Ş GLYHUVH�FRQFHSWXDO� IUDPHZRUNV�XQGHUSLQQLQJ� WKH�SURJUDPPHV� �WKHVH�DUH� LGHQWLʐHG�DV�D�NH\� LQGLFDWRU�RI�
TXDOLW\���

Ş YDULDEOH�SHUFHQWDJHV�RI�SURJUDPPHVş�FRQWHQW�EHLQJ�GHOLYHUHG�WKURXJK�WKH�0ÃRUL�ODQJXDJH��DQG�

Ş ZKLOH�IRXU�NH\�FRPSRQHQWV�Ŝ�&XUULFXOXP�NQRZOHGJH�DQG�WHDFKLQJ��(GXFDWLRQ�VWXGLHV��7H�UHR�PH�QJÃ�WLNDQJD��
and Practicum – must be included in all programmes, other arguably important components, such as second 
ODQJXDJH�DFTXLVLWLRQ�SHGDJRJ\��DUH�WDXJKW�LQ�VRPH�SURJUDPPHV�DQG�QRW�LQ�RWKHUV��0XUSK\�HW�DO����������

)RU�+ďKHSD�DQG�FROOHDJXHV���������KRZHYHU��GLYHUVLW\�LQ�DSSURDFKHV�WR�WKH�GHOLYHU\�RI�0ÃRUL�PHGLXP�,7(�UHʑHFWV�
WKH�XQLTXHQHVV�DQG�GLYHUVLW\�RI�WKH�DVSLUDWLRQV�DQG�SULRULWLHV�RI�GLʏHUHQW�FRPPXQLWLHV��GLʏHUHQW�LZL��DQG�GLʏHUHQW�
NXUD�SKLORVRSKLHV�DQG�PRYHPHQWV��7KH\�DUJXH�WKDW�D�FOHDU��VKDUHG�DQG�DJUHHG�XSRQ�GHʐQLWLRQ�RI�Ş0ÃRUL�PHGLXP�,7(ş�
LV�UHTXLUHG��RQH�WKDW�HQVXUHV�WKH�LQWHJULW\�RI�0ÃRUL�PHGLXP�,7(��EXW�DOVR�VXSSRUWV�WKH�GLYHUVLW\�RI�SKLORVRSKLHV�DQG�
DVSLUDWLRQV�IRXQG�DFURVV�SURJUDPPHV���+ďKHSD�HW�DO����������

Māori-medium ITE students

,Q�D�VWXG\�RI�KRZ�WKH�SUHSDUDWLRQ��FDSDELOLW\�DQG�UHWHQWLRQ�RI�0ÃRUL�PHGLXP�WHDFKHU�WUDLQHHV�PLJKW�EH�VWUHQJWKHQHG��
+ďKHSD�HW�DO���������FRQGXFWHG�D�FDVH�VWXG\�RI�IRXU�LQVWLWXWLRQV�SURYLGLQJ�0ÃRUL�PHGLXP�,7(�SURJUDPPHV�LQ�$RWHDURD��
$PRQJ� WKH�SDUWLFLSDWLQJ�VWXGHQWV�� WKRVH�ZKR� LQWHQGHG� WR� WHDFK�XVLQJ�0ÃRUL�PHGLXP�H[SUHVVHG� WKHLU�SDVVLRQDWH�
commitment to:

• WKH�VXUYLYDO�RI�WH�UHR�0ÃRUL�DQG�WLNDQJD�0ÃRUL�

• FRQWULEXWLQJ�WR�WKH�.XUD�.DXSDSD�0ÃRUL�FRQWH[W�

• FRQWULEXWLQJ�WR�WKHLU�FRPPXQLW\��KDSĭ��LZL�

• WKHLU�SHUVRQDO�GHYHORSPHQW�RI�WH�UHR�0ÃRUL�DQG�WLNDQJD��DQG

• PDNLQJ�SRVLWLYH�GLʏHUHQFHV�WR�FKLOGUHQşV�OHDUQLQJ�LQ�NXUD�DQG�0ÃRUL�PHGLXP�VHWWLQJV��+ďKHSD��HW�DO����������

:KHUH�VWXGHQWV�GLG�QRW�LQWHQG�WR�WHDFK�LQ�0ÃRUL�PHGLXP��LW�ZDV�GXH�WR�����FRQFHUQV�DERXW�WKHLU�SURʐFLHQF\�LQ�WKH�
0ÃRUL�ODQJXDJH��DQG����ODFN�RI�NQRZOHGJH�DQG�FRQʐGHQFH�LQ�WHDFKLQJ�WKH�0ÃRUL�PHGLXP�FXUULFXOXP��+ďKHSD�HW�DO���
2014). Additionally, students who expressly intended to teach in English-medium provided the following reasons:

• 7KDW�LV�ZKHUH�PRVW�0ÃRUL�FKLOGUHQ�DUH�DQG�WKH\�ZDQWHG�WR�VXSSRUW�0ÃRUL�FKLOGUHQşV�DFKLHYHPHQW�

• :DQWLQJ�WR�WHDFK�WH�UHR�0ÃRUL�PH�ďQD�WLNDQJD�LQ�DQ�(QJOLVK�PHGLXP�VHWWLQJ�

•  Enjoying teaching in English-medium; and

• 5HFHLYLQJ�RʏHUV�RI�HPSOR\PHQW�IURP�(QJOLVK�PHGLXP�VFKRROV��+ďKHSD��HW�DO���������
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Te reo Māori proficiency 

7H�UHR�0ÃRUL�SURʐFLHQF\�RI�0ÃRUL�PHGLXP�,7(�VWXGHQWV�LV�DʏHFWHG�E\�D�ZLGH�UDQJH�RI�VRFLR�KLVWRULFDO��SROLWLFDO�DQG�
OLQJXLVWLF� FRQGLWLRQV�DQG� IDFWRUV�� /LNHZLVH�� WKH�H[WHQW� WR�ZKLFK� ,7(�SURYLGHUV�FDQ�JLYH�HʏHFW� WR� WKH�DLPV�RI� WKHLU�
programmes is often constrained by wider socio-historical and political pressures (Skerrett, 2011). 

,Q�D�VWXG\�RQ�WKH�LVVXHV�DQG�LQʑXHQFHV�DʏHFWLQJ�WH�UHR�0ÃRUL�FRPSHWHQFH�RI�0ÃRUL�PHGLXP�,7(�JUDGXDWHV�LQ����WHUWLDU\�
WH�UHR�0ÃRUL�SURJUDPPHV�DFURVV����LQVWLWXWLRQV��0XUSK\�DQG�FROOHDJXHV��������IRXQG�WKDW���RI�WKH����SURJUDPPHV�
GHOLYHUHG���������RI�WKHLU�FRQWHQW�WKURXJK�WKH�PHGLXP�RI�WH�UHR�0ÃRUL�DQG�FODVVLʐHG�WKHLU�SURJUDPPHV�DV�ŞWRWDO�
LPPHUVLRQş��7KH�RWKHU���SURJUDPPHV�GHOLYHUHG��������RI�WKHLU�FRQWHQW�WKURXJK�WKH�PHGLXP�RI�0ÃRUL�DQG�FODVVLʐHG�
WKHLU�SURJUDPPHV�DV�ŞELOLQJXDOş��2QH�SURJUDPPH�KDG�RULJLQDOO\�EHHQ�WRWDO�LPPHUVLRQ�EXW�KDG�ODWHU�EHFRPH�ELOLQJXDO��
GXH�WR�D�GHFUHDVH�LQ�WKH�QXPEHU�RI�VWXGHQWV�ʑXHQW�HQRXJK�LQ�0ÃRUL��0XUSK\�HW�DO����������

$FFRUGLQJ� WR� 6NHUUHWW� �������� VLQFH� WKHUH� LV� QR� XQLYHUVDOO\� DJUHHG�XSRQ� GHʐQLWLRQ� RI� SURʐFLHQF\�� WKH� WHUPV�
ŞSURʐFLHQF\ş�DQG�ŞFRPSHWHQF\ş�DUH�GLʒFXOW�WR�GHʐQH�LQ�WKH�FRQWH[W�RI�0ÃRUL�PHGLXP�,7(��DQG�DUH�KLJKO\�FRQWURYHUVLDO�
in pedagogical terms. Language competence, it is argued, must be understood to include not only linguistic 
FRPSHWHQFH��H�J��YRFDEXODU\��JUDPPDU��EXW�DOVR�FRPSHWHQFH�LQ�GLʏHUHQW�VRFLDO�DQG�FXOWXUDO�VHWWLQJV�ZLWK�GLʏHUHQW�
SHRSOH��7KHUH� LV�D�GLVWLQFWLRQ�� WKHUHIRUH��EHWZHHQ� WKH�NLQG�RI� ODQJXDJH�XVHG� IRU�FRQYHUVDWLRQDO�ʑXHQF\�DQG� WKDW�
UHTXLUHG�IRU�DFDGHPLF�FODVVURRP�RSHUDWLRQV�

:KLOH� LW� LV�JHQHUDOO\�DJUHHG� WKDW� WKH� ODQJXDJH�SURʐFLHQF\�RI� WKH� WHDFKHU�DʏHFWV� WKH� ODQJXDJH�SURʐFLHQF\�RI� WKH�
VWXGHQW�� LW� LV� DOVR� DFNQRZOHGJHG� WKDW� VSHDNLQJ�0ÃRUL� DOO� WKH� WLPH� GRHV� QRW� QHFHVVDULO\�PHDQ� JRRG� SURʐFLHQF\��
Language development must occur both in and outside the classroom (Skerrett, 2011, Murphy et al., 2008). In a study 
WKDW�H[SORUHG�WKH�LVVXHV�DQG�LQʑXHQFHV�DʏHFWLQJ�WKH�0ÃRUL�ODQJXDJH�FRPSHWHQFH�RI�0ÃRUL�PHGLXP�,7(�JUDGXDWHV�
�0XUSK\�HW� DO��� ������� D� QXPEHU�RI� FRPPRQ� WKHPHV�ZHUH� IRXQG� WR�EH� DSSDUHQW��0RVW�QRWDEO\�� LW�ZDV� LGHQWLʐHG�
WKDW�DOO�SURYLGHUV�RI�0ÃRUL�PHGLXP�,7(�SURJUDPPHV�ZHUH�FRQFHUQHG�DERXW�HQVXULQJ�WKDW�WKHLU�JUDGXDWHV�KDG�JRRG�
0ÃRUL�ODQJXDJH�VNLOOV��D�WKRURXJK�XQGHUVWDQGLQJ�RI�WKH�0ÃRUL�PHGLXP�FXUULFXOXP��7H�0DUDXWDQJD�R�$RWHDURD��DQG�
RI�VHFRQG�ODQJXDJH�DFTXLVLWLRQ�WKHRU\��DQG�WKDW�WKH\�FRXOG�DSSO\�WKDW�NQRZOHGJH�LQ�SUDFWLFDO�WHDFKLQJ�VLWXDWLRQV�
�0XUSK\�HW�DO����������,Q�UHDOLW\��KRZHYHU��WKH�ODQJXDJH�RXWFRPHV�DQG�H[SHFWDWLRQV�RI�VWXGHQW�JUDGXDWHV�RI�0ÃRUL��
medium ITE are dependent on:

Ş the experiences and context students are involved in prior to entry to the programme;

Ş WKH�OHYHO�RI�ODQJXDJH�SURʐFLHQF\�WKH\�HQWHU�WKH�SURJUDPPH�ZLWK��DQG

Ş the setting they are likely to enter on graduation (i.e. bilingual, mainstream or  immersion) (Murphy et al.,
2008).

,QWHUQDWLRQDO�UHVHDUFK�DUJXHV�XQHTXLYRFDOO\�WKDW�WHDFKHUV�LQ�GXDO�ODQJXDJH�HGXFDWLRQ�SURJUDPPHV�QHHG�native or 
native-like ability� LQ�WKH�ODQJXDJHV�WKH\�VSHDN��6NHUUHWW���������6NHUUHWW� �������DUJXHV�WKDW�WR�EH�HʏHFWLYH��0ÃRUL��
PHGLXP� WHDFKHUV� QHHG� WR� KDYH� ERWK� WKH� VRFLDO� DQG� DFDGHPLF� ODQJXDJH� SURʐFLHQFLHV� RI� WH� UHR� 0ÃRUL� DQG� WKH�
VRFLDO�DQG�DFDGHPLF�SURʐFLHQFLHV�RI�(QJOLVK��DQG�DOVR�WR�XQGHUVWDQG�WKH�SHGDJRJLFDO�LPSOLFDWLRQV�RI�KDYLQJ�WKRVH�
SURʐFLHQFLHV��+RZHYHU��WKHUH�DUH�VSHFLʐF�LVVXHV�UHODWLQJ�WR�WH�UHR�0ÃRUL�SURʐFLHQF\�WKDW�LPSDFW�0ÃRUL�PHGLXP�,7(�
programmes (Kane, 2005). 

2QH�PDMRU� LVVXH� LV� WKH� ORZ�QXPEHU�RI�ʑXHQW�VSHDNHUV�RI� WH� UHR�0ÃRUL� IURP�ZKLFK� WR� UHFUXLW� VWXGHQWV� IRU�0ÃRUL��
PHGLXP�,7(��,Q�7H�3XQL�.ďNLULşV�The Health of the Māori Language in 2006�������������RI�0ÃRUL�DGXOWV�KDG�ŞVRPH�
GHJUHHş�RI�VSHDNLQJ�SURʐFLHQF\��ZKLOH�LQ�������PRUH�GHWDLOHG�ʐQGLQJV�IURP�WKH�Te Kupenga�0ÃRUL�ZHOOEHLQJ�VXUYH\�
�6WDWLVWLFV�1HZ�=HDODQG��������LQGLFDWHG�����RI�0ÃRUL�DGXOWV�DVVHVVHG�WKHPVHOYHV�DV�EHLQJ�DEOH�WR�VSHDN�WH�UHR�
ŞYHU\�ZHOO�RU�ZHOOş��S�������,Q�UHODWLRQ�WR�WKLV��6NHUUHWW��������REVHUYHV�WKDW�,7(�SURYLGHUV�ZRXOG�EHQHILW�IURP�D�UDQJH�
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RI� VXSSRUW� V\VWHPV�DQG� WRROV� WR�GHYHORS�� DVVHVV� DQG�PRQLWRU� WKH�0ÃRUL� ODQJXDJH�SURILFLHQF\�RI� WKHLU� JUDGXDWHV�
(Skerrett, 2011). However, due to a lack of rigorous, robust and accurate assessment tools, and, therefore, of robust 
DQG�DFFXUDWH�EDVHOLQH�GDWD�DW�HQWU\�WR�0ÃRUL�PHGLXP�,7(�SURJUDPPHV��LW�LV�GLIILFXOW�WR�GHWHUPLQH�KRZ�ZHOO��RU�KRZ�
PXFK� SDUWLFLSDQWVş� ODQJXDJH� SURILFLHQF\� KDV� GHYHORSHG� RYHU� WKH� FRXUVH� RI� D� SURJUDPPH� �0XUSK\� HW� DO��� �������
&RQVHTXHQWO\��ZKLOH�DOO�SURJUDPPHV�H[SHFW�WKDW�VWXGHQWV�ZLOO�PDNH�JDLQV�LQ�WKHLU�0ÃRUL�ODQJXDJH�SURILFLHQF\��IRU�
some the expected gain is in relation to the level of te reo they entered with, rather than what they are expected 
to be able to do as a result of graduating from the programme, including teaching in full-immersion language 
environments (Murphy et al., 2008).

,I��SURJUDPPHV�ZHUH�WR�UHOD[�WKHLU�ODQJXDJH�SURʐFLHQF\�HQWU\�UHTXLUHPHQWV�LQ�RUGHU�WR�VHFXUH�D�VXʒFLHQW�QXPEHU�
of students for the programmes to remain viable, some students may be entering programmes with a less than 
GHVLUDEOH�OHYHO�RI�SURʐFLHQF\��0XUSK\�HW�DO����������,W�LV�QRWHG�WKDW�SURJUDPPHV�ZLWKRXW�D�PLQLPXP�0ÃRUL�ODQJXDJH�
HQWU\� UHTXLUHPHQW� WHQG� WR�GHOLYHU� OHVV�RI� WKHLU�SURJUDPPH� LQ� WH� UHR�0ÃRUL��DQG�DUH�DOVR�PRUH� OLNHO\� WR�SLWFK� WKH�
OHYHO�RI�GHOLYHU\�DW�WKH�VWXGHQW�ZLWK�WKH�OHDVW�DELOLW\�LQ�WKH�0ÃRUL�ODQJXDJH��0XUSK\�HW�DO����������6RPH�SURJUDPPHV�
ʐQG��SDUWLFXODUO\�ZLWK�PRUH�PDWXUH�VWXGHQWV�� WKDW� WKH\�PLJKW�KDYH� ŞJRRGş�RUDO� ODQJXDJH�VNLOOV� LQ� WH�UHR�0ÃRUL�EXW�
H[SHULHQFH�GLʒFXOW\�ZLWK�WKH�ZULWWHQ�DQG�DFDGHPLF�GHPDQGV�RI�WKH�SURJUDPPH��0XUSK\�HW�DO����������

$VLGH�IURP�WH�UHR�0ÃRUL�SURʐFLHQF\��0ÃRUL�PHGLXP�,7(�VWXGHQWV�H[SHULHQFH�GLʒFXOW\�ZLWK�OHDUQLQJ�DQG�XVLQJ�WKH�
WHFKQLFDO� ODQJXDJH�RI� WKH�PDUDXWDQJD�� DQG� DOVR� WKH�GLʏHUHQW� VSHFLDOLVW� ODQJXDJH� UHTXLUHG� IRU� HDFK� VXEMHFW� DUHD�
Ŝ 3ĭWDLDR�� 3ÃQJDUDX�� 7LNDQJD�Ã�,ZL��1JÃ�7RL��+DQJDUDX�� DQG�+DXRUD� �0XUSK\�HW� DO��� ������ 6NHUUHWW���������0XUSK\
DQG�FROOHDJXHV� �������DUJXH� WKDW� D� FOHDUHU�SLFWXUH� LV�QHHGHG�RI� WKH� ODQJXDJH�GHPDQGV�RQ� WHDFKHUV� UHTXLUHG� WR
WHDFK�SDUWLFXODU�OHDUQLQJ�DUHDV�WKURXJK�WKH�PHGLXP�RI�WH�UHR�0ÃRUL��HVSHFLDOO\�WKRVH�DUHDV�ZKHUH�QHZ�YRFDEXODU\
is constantly being coined. In connection with this, the constant introduction of new technical terms within the
0DUDXWDQJD�FDQ�FUHDWH�D�EDUULHU�WR�GHOLYHULQJ�SDSHUV�WRWDOO\�LQ�0ÃRUL��HYHQ�ZKHQ�ERWK�WXWRUV�DQG�VWXGHQWV�KDYH�JRRG
SURʐFLHQF\�LQ�WH�UHR�0ÃRUL��0XUSK\�HW�DO���������FLWHG�LQ�6NHUUHWW���������$GGLQJ�WR�WKLV�FRPSOH[LW\��6NHUUHWW�������
VXJJHVWV�WKDW�WH�UHR�0ÃRUL�SURʐFLHQF\�FDQ�DOVR�EH�DʏHFWHG�E\�VWXGHQWVş�(QJOLVK�DQG�RU�DFDGHPLF�VNLOOV�

,Q�WKH�LQGLJHQRXV�+DZDLşLDQ�LPPHUVLRQ�,7(�FRQWH[W��RQH�SDUWLFXODU�SURJUDPPH�QDPHG�Ş.DKXDZDLRODş��RʏHUHG�WKURXJK�
WKH�+DZDLşLDQ�/DQJXDJH�&ROOHJH��SURYLGHV�WKH�H[DPSOH�RI�DQ�DOWHUQDWLYH�DSSURDFK�WR�VWXGHQW�HQWU\�FULWHULD��7KH�HQWU\�
UHTXLUHPHQWV�IRU�WKH�.DKXDZDLROD�SURJUDPPH�LQFOXGH��

• IRXU�\HDUV�RI�+DZDLşLDQ�ODQJXDJH�VWXG\��ZLWK�D������*3$�5

• UHTXLUHG�+DZDLşLDQ�6WXGLHV�FRXUVHV�DW�XQLYHUVLW\�OHYHO��DQG

• ���KRXUV�WHDFKLQJ�LQ�D�+DZDLşLDQ�ODQJXDJH�HQYLURQPHQW��RU����KRXUV�LQ�D�+DZDLLDQ�FXUULFXOXP�GHYHORSPHQW
programme.

,Q�DGGLWLRQ��DSSOLFDQWVş�+DZDLşLDQ�ODQJXDJH�ʑXHQF\�LV�DVVHVVHG��LQ�VSHDNLQJ��ZULWLQJ��OLVWHQLQJ�DQG�UHDGLQJ��XVLQJ�WKH�
ACTFL6��86��SURʐFLHQF\�VWDQGDUGV��6NHUUHWW����������

Additional demands on students in Māori-medium ITE 

,Q�D������VWXG\�RI�WKH�FRPSHWHQFH�RI�JUDGXDWHV�IURP�0ÃRUL�PHGLXP�,7(�SURJUDPPHV��0XUSK\�DQG�FROOHDJXHV��������
IRXQG�WKDW�WKH�LVVXHV�VSHFLʐF�WR�0ÃRUL�PHGLXP�SURJUDPPHV�ZHUH��IRU�WKH�PRVW�SDUW��WKH�VDPH�DV�WKRVH�WKDW�KDG�EHHQ�
LGHQWLʐHG�LQ�WKH�ODVW�VLJQLʐFDQW�VWXG\�RI�,7(�SURJUDPPHV��XQGHUWDNHQ�LQ������E\�WKH�1HZ�=HDODQG�7HDFKHUV�&RXQFLOşV�
�1=7&���'XH�WR�D�UDQJH�RI�LVVXHV�DQG�FKDOOHQJHV�SDUWLFXODU�WR�WKH�0ÃRUL�PHGLXP�FRQWH[W��WKH�OHDUQLQJ�UHTXLUHG�RI�
0ÃRUL�PHGLXP� WHDFKHUV� LQ� ,7(�SURJUDPPHV� LV�JUHDWHU� WKDQ� WKDW� IRU�PDLQVWUHDP� WHDFKHUV��SDUWLFXODUO\� LQ� WHUPV�RI�
FRQVLGHUDEO\�LQFUHDVHG�ZRUNORDGV��.DQH��������&UDP��HW�DO���������6NHUUHWW���������0ÃRUL�PHGLXP�,7(�VWXGHQWV�Ŝ�DQG�

5 Grade point average
6  ACTFL – The American Council on the Teaching of Foreign Languages (http://www.actfl.org/publications/guidelines-and-manuals/
actfl-proficiency-guidelines-2012).
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VWDʏ�Ŝ�DUH�UHTXLUHG�WR�JUDGXDWH�ZLWK�FRPSHWHQF\�LQ�ERWK�WH�UHR�0ÃRUL�DQG�(QJOLVK��DQG�ZLWK�DOLJQHG�FRPSHWHQF\�LQ�
QHJRWLDWLQJ�WKH�WZR�VHWV�RI�FXUULFXOXP�GRFXPHQWV��7KH\�DUH�DOVR�UHTXLUHG�WR�OHDUQ�WKH�ODQJXDJH�RI�WKRVH�FXUULFXOXP�
documents, both old and new (Kane et al, 2005; Skerrett, 2011). One of the implications of the extra workload for 
0ÃRUL�PHGLXP�,7(�VWXGHQWV�LV�WKDW�0ÃRUL�PHGLXP�,7(�VWDʏ�DUH�KLJKO\�VXVFHSWLEOH�WR�EXUQRXW��.DQH�HW�DO����������$OVR��
due to lack of time in the programme to deliver anything other than a basic grounding in each subject area, teachers 
DQG� VWXGHQWV� RIWHQ� ODFN� VXʒFLHQW� NQRZOHGJH� DERXW� 7H�0DUDXWDQJD� DQG�0DUDXWDQJD�VSHFLʐF� ODQJXDJH� �6NHUUHWW��
������0XUSK\��0F.LQOH\�	�%ULJKW���������

,Q�DGGLWLRQ�WR�PHHWLQJ�WKH�OHDUQLQJ�REMHFWLYHV�RI�WKHLU�PDLQVWUHDP�FROOHDJXHV��0ÃRUL�PHGLXP�VWXGHQW�WHDFKHUV�DUH�
H[SHFWHG�WR�GHYRWH�VRPH�RI�WKHLU�RZQ�WLPH�WR�WKHLU�FRQWLQXHG�UHR�0ÃRUL�ODQJXDJH�OHDUQLQJ���7KHUH�LV�DQ�H[SHFWDWLRQ�
RI�VWDʏ�DQG�VWXGHQWV�DOLNH�WKDW�XSVNLOOLQJ�LQ�WH�UHR�DQG�WLNDQJD�ZLOO�EH�RQJRLQJ��FUHDWLQJ�H[WUD�EXUGHQV�IRU�WKHP�WKDW�
PDLQVWUHDP�VWDʏ�DQG�VWXGHQWV�GR�QRW�KDYH��6NHUUHWW���������)XUWKHUPRUH��.DQH�DQG�FROOHDJXHV��������REVHUYH�WKDW�LQ�
DGGLWLRQ�WR�RWKHU�HQWU\�UHTXLUHPHQWV��URXJKO\�KDOI�RI�WKH�0ÃRUL�PHGLXP�,7(�SURJUDPPHV�H[SHFW�RU�UHFRPPHQG�WKDW�
SDUWLFLSDQWV�KDYH�LZL�DWWHVWDWLRQ�IRU�WH�UHR�0ÃRUL�FRPSHWHQF\��RU�VXLWDELOLW\�IRU�WHDFKLQJ��RU�ERWK��6RPH�DOVR�H[SHFW�
that their graduates will:

Ş become a resource in the wider community for te reo and tikanga;

Ş FRQWULEXWH�WR�WKH�GHYHORSPHQW�RI�ZKÃQDX��KDSĭ�DQG�LZL��DQG

Ş ZRUN�LQ�SDUWQHUVKLS�ZLWK�IDPLOLHV�DQG�ZKÃQDX�WR�VXSSRUW�WKHLU�FKLOGUHQşV�OHDUQLQJ��.DQH�HW�DO���������

,W�KDV�EHHQ�FOHDUO\�LGHQWLʐHG�WKDW�LI�VWXGHQW�WHDFKHUV�LQ�PDLQVWUHDP�,7(�SURJUDPPHV�VWUXJJOH�WR�PHHW�WKH�FROOHFWLYH�
demands of both programme and profession in just three years, students in bilingual ITE programmes face an even 
JUHDWHU�FKDOOHQJH��HVSHFLDOO\�ZKHQ�WKRVH�SURJUDPPHV�KDYH�QRW�EHHQ�FOHDUO\�GHʐQHG�DQG�GHVLJQHG��6NHUUHWW���������
,Q�RUGHU�WR�IXOO\�SUHSDUH�JUDGXDWLQJ�VWXGHQW�WHDFKHUV�IRU�GLʏHUHQW�HGXFDWLRQ�VHWWLQJV��IURP�WRWDO�LPPHUVLRQ�WKURXJK�WR�
ELOLQJXDO��D�FROODERUDWLYH�DSSURDFK�LV�UHTXLUHG�ZKHUH�WKH�LVVXHV�DUH�DGGUHVVHG�E\�WKH�ZKROH�,7(�FRPPXQLW\��0XUSK\�
et al., 2008; Kane et al., 2005). However, as highlighted by Skerrett (2011), collaboration is hampered by the fact that 
WKHUH�LV�QR�FOHDU�FRQVHQVXV�RQ�ZKDW�FRQVWLWXWHV�ŞVXFFHVVş�RU�ŞEHVW�SUDFWLFHş�LQ�0ÃRUL�PHGLXP�VHWWLQJV��$V�VXJJHVWHG�
LQ�6NHUUHWWşV��������OLWHUDWXUH�UHYLHZ�RI�WKH�IDFWRUV�OLNHO\�WR�LQʑXHQFH�WKH�WH�UHR�0ÃRUL�SURʐFLHQF\�RI�0ÃRUL�PHGLXP�
,7(�JUDGXDWHV��RQH�DSSURDFK�ZRXOG�EH�WR�UHLQVWDWH�D�IRXU�RU�ʐYH�\HDU�,7(�SURJUDPPH�PRGHO��WKDW�LQFRUSRUDWHV�DW�OHDVW�
RQH�\HDU�RI�IXOO�WLPH�0ÃRUL�ODQJXDJH�VWXG\��SUHIHUDEO\�E\�LPPHUVLRQ��IRU�DOO�QRQ�ʑXHQW�VSHDNHUV�RI�0ÃRUL�DW�WKH�VWDUW�
of the programme.

The significance of second language acquisition and bilingualism 

,Q�DGGLWLRQ�WR�WKH�DIRUHPHQWLRQHG�VNLOOV��NQRZOHGJH�DQG�DELOLWLHV�UHTXLUHG�E\�0ÃRUL�PHGLXP�,7(�JUDGXDWHV��VWXGHQWV�
UHTXLUH�DQ�XQGHUVWDQGLQJ�RI�WKH�IHDWXUHV�RI�VHFRQG�ODQJXDJH�DFTXLVLWLRQ�DQG�WKH�GLVWLQFWLRQV�DQG�GLPHQVLRQV�RI�WKH�
WHUP�ŞELOLQJXDOLVPş��$FFRUGLQJ�WR�6NHUUHWW� �������� ,7(�SURJUDPPHV�QHHG�WR�LQFRUSRUDWH�JRRG�SUDFWLFHV�LQ�ELOLQJXDO�
WHDFKLQJ�DQG�OHDUQLQJ��DQG�NQRZOHGJH�RI�VHFRQG�ODQJXDJH�DFTXLVLWLRQ�PHWKRGRORJLHV�LQWR�WKHLU�RUJDQLVDWLRQ�DQG�
WHDFKLQJ�� ,I� WHDFKHUV� DUH� QRW� WUDLQHG� LQ� VHFRQG� ODQJXDJH� DFTXLVLWLRQ� DQG� ELOLWHUDF\� GHYHORSPHQW�� LI� WKH\� GR� QRW�
XQGHUVWDQG� WKH�SKLORVRSK\�EHKLQG�GXDO� ODQJXDJH�HGXFDWLRQ�� WKH�SURJUDPPHV� WKH\� WHDFK� LQ� FDQQRW�EH�HʏHFWLYH�
�6NHUUHWW���������,QGHHG��6NHUUHWW��������DUJXHV�WKDW�DOO�,7(�VWXGHQWV��LQFOXGLQJ��PDLQVWUHDP��ZRXOG�EHQHʐW�LPPHQVHO\�
IURP�LQVWUXFWLRQ�LQ�WKRVH�GLPHQVLRQV�RI�ODQJXDJH�DFTXLVLWLRQ��+RZHYHU��ZLWKLQ�WKH�FRQVWUDLQWV�RI�D���\HDU�SURJUDPPH�
LW�LV�XQOLNHO\�WKDW�PHDQLQJIXO�LQVWUXFWLRQ�LQ�VHFRQG�ODQJXDJH�DFTXLVLWLRQ�DQG�RU�ELOLQJXDO�HGXFDWLRQ�FDQ�UHDOLVWLFDOO\�
be provided (Skerrett, 2011).

In connection with this, Skerrett (2011) contends that the lack of good teacher education in the area of minority/
PDMRULW\�VHFRQG�ODQJXDJH�DFTXLVLWLRQ�WKHRU\�LV��UHʑHFWLYH�RI�WKH�LQVWLWXWLRQDO�UDFLVP�LQ�ZHVWHUQ�FRXQWULHV��)RU�KHU��
LI� WKH�REMHFW� RI�0ÃRUL�PHGLXP� ,7(� LV� WR� JUDGXDWH� WHDFKHUV�ZKR�KDYH� WKH�XQGHUVWDQGLQJV�� GLVSRVLWLRQV� DQG� VNLOOV�
that have been enumerated above, then the pedagogical content knowledge, policies and practices all need to 
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EH�EHWWHU�DOLJQHG�WR�VXSSRUWLQJ�WKH�FRQWH[W�RI�0ÃRUL�PHGLXP�,7(�LQ�$RWHDURD��,Q�DGGLWLRQ��QHZ�SROLFLHV�QHHG�WR�EH�
IRUPXODWHG�DERXW�WHDFKHU�VWDQGDUGV�ZKLFK�WDNH�LQWR�FRQVLGHUDWLRQ�GLʏHUHQW�ELOLQJXDO�HGXFDWLRQ�PRGHOV��LQFOXGLQJ�
ERWK�FRQWH[WXDO�DQG�LQVWUXFWLRQDO�IDFWRUV��DQG�VHFRQG�ODQJXDJH�DFTXLVLWLRQ��6NHUUHWW���������

Teacher supply 

7HDFKHU�VXSSO\�LQ�0ÃRUL�PHGLXP�HGXFDWLRQ�KDV�EHHQ�RI�VHULRXV�FRQFHUQ�IRU�PDQ\�\HDUV��6NHUUHWW���������7KH�0ÃRUL�
Education Strategy, Ka Hikitia��0LQLVWU\�RI�(GXFDWLRQ��������������VWDWHV�WKH�0LQLVWU\şV�JRDO�RI�LQFUHDVLQJ�WKH�QXPEHU�
RI�TXDOLW\�0ÃRUL�WHDFKHUV�SURʐFLHQW�LQ�WH�UHR�0ÃRUL��,Q�UHDOLW\��KRZHYHU��HQVXULQJ�D�VXʒFLHQW�VXSSO\�RI�KLJK�TXDOLW\�
WHDFKHUV�WR�PHHW�WKH�JURZLQJ�GHPDQGV�IRU�0ÃRUL�ODQJXDJH�HGXFDWLRQ�LQ�WKH�IXWXUH�SUHVHQWV�D�PDMRU�FKDOOHQJH�IRU�
WKH�0ÃRUL�ODQJXDJH�HGXFDWLRQ�VHFWRU��XQOLNH�WKH�(QJOLVK�PHGLXP�V\VWHP��WKH�0ÃRUL�ODQJXDJH�HGXFDWLRQ�ZRUNIRUFH�
FDQQRW�EH�VXSSOHPHQWHG�ZLWK�RYHUVHDV�WUDLQHG�WHDFKHUV�0RUHRYHU��WKH�PDLQ�VRXUFH�RI�0ÃRUL�ODQJXDJH�WHDFKHUV�LV�
WKH�0ÃRUL�ODQJXDJH�HGXFDWLRQ�V\VWHP�LWVHOI��6NHUUHWW��������

7KH� QXPEHU� RI�0ÃRUL� VSHDNHUV� HQWHULQJ� WKH� WHDFKLQJ� SURIHVVLRQ� LV� UHODWLYHO\� VPDOO�� WR� WKH� H[WHQW� WKDW� VRPH� ,7(�
SURYLGHUV�RʏHU�EULGJLQJ�RU�IXOO�WLPH�WH�UHR�SURJUDPPHV�WR�JURZ�WKHLU�RZQ�DSSOLFDQWV��.DQH�HW�DO����������7KH�KLJK�
GHPDQG�IRU�VNLOOHG�VSHDNHUV�RI�WH�UHR�LQ�RWKHU�ʐHOGV�EHVLGHV�HGXFDWLRQ�PHDQV�WKDW�0ÃRUL�PHGLXP�HGXFDWLRQ�KDV�WR�
FRPSHWH�ZLWK�RWKHU�SXEOLF�VHFWRU�GLYLVLRQV�ZKR�KDYH�WKH�UHVRXUFHV�WR�UHFUXLW�YLJRURXVO\�IRU�VNLOOHG�SHUVRQQHO�ʑXHQW�
LQ�WH�UHR��6NHUUHWW��������7DPDWHD�HW�DO����������6XEVHTXHQWO\��WKHUH�LV�D�VKRUWDJH�RI�DSSOLFDQWV�IRU�0ÃRUL�PHGLXP�,7(�
DQG�D�FRUUHVSRQGLQJ�VKRUWDJH�RI�NDLDNR�LQ�VFKRROV�ZKR�DUH�VNLOOHG�XVHUV�RI�WH�UHR�0ÃRUL��6NHUUHWW��������

5HWHQWLRQ�RI�0ÃRUL�PHGLXP�WHDFKHUV�LV�D�IXUWKHU�LVVXH���7DPDWHD�HW�DO���������+ďKHSD�HW�DO����������)RU�+ďKHSD�DQG�
FROOHDJXHV���������HQVXULQJ�WKDW�0ÃRUL�PHGLXP�,7(�SURJUDPPHV�DUH�DEOH�WR�IRFXV�RQ�WKH�FRUH�EXVLQHVV�RI�SURGXFLQJ�
KLJK�TXDOLW\� JUDGXDWH� WHDFKHUV� IRU�Māori-medium contexts will help strengthen the preparation and retention of 
0ÃRUL�PHGLXP�,7(�VWXGHQWV���2WKHU�VXJJHVWLRQV�IRU�HQVXULQJ�VXFFHVVIXO�SUHSDUDWLRQ�DQG�UHWHQWLRQ�RI�0ÃRUL�PHGLXP�
ITE students include: 

Ş GHYHORSLQJ�D�FOHDUHU�GHʐQLWLRQ�RI�Ş0ÃRUL�PHGLXP�,7(ş��RQH�WKDW�LQWHUURJDWHV�WKH�LQWHJULW\�RI�SURJUDPPHV�WKDW�
DLP�WR�SURGXFH�KLJK�TXDOLW\�WHDFKHUV�IRU�(QJOLVK�PHGLXP�DV�ZHOO�DV�0ÃRUL�PHGLXP��

Ş HVWDEOLVKLQJ�IRUPDO�DQG�WDUJHWHG�DSSURDFKHV�WR�DGGUHVV�WKH�UDQJH�LQ�WH�UHR�0ÃRUL�ʑXHQF\�RI�0ÃRUL��PHGLXP�
,7(�VWXGHQWV�DQG�WHDFKLQJ�VWDʏ��DQG�

Ş placing an emphasis on preparing students to be able to teach content aligned to Te Marautanga o Aotearoa 
DQG�RU�0DUDX�Ã�,ZL��+ďKHSD�HW�DO����������

Skerrett (2011) notes that in order to facilitate that process, the Ministry of Education needs to: 

Ş LQFUHDVH� WKH� DWWUDFWLYHQHVV� RI� FKRRVLQJ� WR� TXDOLI\� DV� D� ELOLQJXDO� 0ÃRUL�(QJOLVK� VSHDNLQJ� NDLDNR�� DQG� RI�
remaining in the education system; and

Ş investigate the length of ITE programmes and the status of credentials. 

In connection with retention, it is also important that remuneration is commensurate with, and cognisant of, the 
DGGLWLRQDO�GHPDQGV�RI�TXDOLI\LQJ�IRU�DQG�RSHUDWLQJ�ELOLQJXDOO\�LQ�D�\RXQJ�HGXFDWLRQ�V\VWHP�ZLWK�D�ZLGH�UDQJH�RI�
FRQWH[WV��6NHUUHWW��������FLWHG�LQ�+ďKHSD�HW�DO���������

Resourcing

6XFFHVVLYH�0ÃRUL�HGXFDWLRQ�VWUDWHJLHV�KDYH�LGHQWLʐHG�WKDW�WKH�SUREOHP�RI�WHDFKHU�VXSSO\�KDV�EHHQ�WKH�UHVXOW�RI�OLPLWHG�
UHVRXUFHV�DYDLODEOH�WR�VXSSRUW�TXDOLW\�0ÃRUL�PHGLXP�OHDUQLQJ�RSWLRQV��6NHUUHWW���������6NHUUHWW��������REVHUYHV�WKDW�
PLQRULW\�ODQJXDJH�HGXFDWLRQ�V\VWHPV�RIWHQ�VXʏHU�IURP�ODFN�RI�FRQVLVWHQW�ORQJ�WHUP�UHVRXUFLQJ�LQ�FRPSDULVRQ�ZLWK�
PDMRULW\�ODQJXDJH�HGXFDWLRQ�V\VWHPV��,Q�WKH�$RWHDURD�FRQWH[W��SRVLWLYH�GHYHORSPHQWV�LQ�0ÃRUL�PHGLXP�HGXFDWLRQ��
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VXFK�DV�PRUH�DSSURSULDWH�PRGHOV�RI�0ÃRUL�PHGLXP�,7(��FRQWLQXH�WR�EH�RYHUVKDGRZHG�E\�LQDGHTXDWH�SURYLVLRQ�RI�
DSSURSULDWH�VWDʒQJ��DORQJ�ZLWK�D�ODFN�RI�UHVHDUFK��6NHUUHWW���������

7ZR�FRPSUHKHQVLYH�VWXGLHV�RI�WKH�0ÃRUL�PHGLXP�,7(�FRQWH[W�LQ�$RWHDURD��6NHUUHWW��������DQG�0XUSK\�HW�DO���������
IRXQG�WKDW�WUDLQLQJ�SURJUDPPHV�UHTXLUH�VXEVWDQWLDO�UHVHDUFK�DQG�GHYHORSPHQW��LQ�WKH�FRQWH[W�RI�SDUWQHUVKLS�ZLWK�
ZKÃQDX�� KDSĭ� DQG� LZL� WR� GHWHUPLQH� RSWLPDO� VWUXFWXUHV�� SURFHVVHV� DQG� FRQWHQW� �6NHUUHWW�� ������� DQG� WKDW�0ÃRUL�
PHGLXP�,7(�SURJUDPPH�SURYLGHUV�QHHG�D�UDQJH�RI�VXSSRUW�PHFKDQLVPV�LQ�RUGHU�WR�VXFFHVVIXOO\�GHYHORS�ERWK�0ÃRUL�
ODQJXDJH�SURʐFLHQF\�DQG�SHGDJRJLFDO�NQRZOHGJH�DQG�VNLOOV�LQ�WKHLU�JUDGXDWHV��0XUSK\�HW�DO���������

Support for students in Māori-medium ITE

+ďKHSD�DQG�FROOHDJXHV� �������DUJXH� WKDW�� DV�D�PHDVXUH� WR� LPSURYH�VWXGHQW� UHWHQWLRQ�DQG�FRPSOHWLRQ� LQ�0ÃRUL��
medium ITE, providers need to ensure there are responsive support systems in place to help students complete the 
programme, including cultural, pastoral and academic support that is available to be drawn on as needed, in timely 
DQG�ʑH[LEOH�ZD\V��$�VWXG\�WKDW�DVNHG�0ÃRUL�PHGLXP�,7(�VWDNHKROGHUV�IRU� WKHLU�YLHZV�RQ�WKH�VWUHQJWKV�RI�FXUUHQW�
SURJUDPPHV�DQG�ZKDW�WKH\�ZDQWHG�WKRVH�SURJUDPPHV�WR�GHOLYHU��+ďKHSD�HW�DO���������KLJKOLJKWHG�WKH�QHHG�IRU�PRUH�
PHQWRULQJ�DQG�VXSSRUW�IRU�0ÃRUL�PHGLXP�VWXGHQWV�DQG�JUDGXDWHV��SDUWLFXODUO\�WKRVH�VWXGHQWV�ZKR�ZHUH�HQJDJHG�LQ�
HLWKHU�ʑH[LEOH�GHOLYHU\�RU�GLVWDQFH�OHDUQLQJ�SURJUDPPHV��

3ULRU� HGXFDWLRQDO� H[SHULHQFHV� RI� 0ÃRUL�PHGLXP� ,7(� VWXGHQWV� YDU\� JUHDWO\�� :KLOH� WKH� QXPEHU� RI� VFKRRO� OHDYHUV�
HQWHULQJ�0ÃRUL�PHGLXP�,7(�DSSHDUV�WR�EH� LQFUHDVLQJ�� WKHUH�DUH�DOVR�D�QXPEHU�RI�VWXGHQWV�ZKR�KDYH�HLWKHU�EHHQ�
out of school for a considerable period of time, or who have come into the programmes under special admission 
DV�PDWXUH�VWXGHQWV��0DQ\�RI� WKHVH�VWXGHQWV� UHTXLUH�PXOWLSOH�VXSSRUW�V\VWHPV� WR�HQDEOH� WKHP�WR�FRPSOHWH� WKHLU�
SURJUDPPHV�VXFFHVVIXOO\��$�PDMRU�VXSSRUW�QHHG�LGHQWLʐHG�E\�DOO�0ÃRUL�PHGLXP�,7(�VWXGHQWV�ZDV�ʐQDQFLDO�VXSSRUW��
VXFK�DV�VFKRODUVKLSV��+ďKHSD�HW�DO���������

,Q�WKH�VDPH�VWXG\��+ďKHSD�HW�DO����������WKH�VWXGHQWV�WKHPVHOYHV�KLJKOLJKWHG�IDFWRUV�WKDW�WKH\�IHOW�KDG�VXSSRUWHG�
WKHP�WR�EHFRPH�HʏHFWLYH�WHDFKHUV�LQ�0ÃRUL�PHGLXP��XQGHU�WKH�IROORZLQJ�WKHPHV��

Ŧ Te reo Māori and mātauranga Māori�Ŝ�LQFOXGLQJ�WKH�DʒUPDWLRQ�RI�0ÃRUL�LGHQWLW\��D�VHQVH�RI�FXOWXUDO�VDIHW\��D
VWURQJ�VHQVH�RI�ZKDQDXQJDWDQJD��DQG�WKH�SURYLVLRQ�RI�ZÃQDQJD�UHR�WKURXJKRXW�WKHLU�SURJUDPPH�WR�VXSSRUW
their reo development;

Ŧ The quality of the lecturers, where the students felt they were learning from the best and aspired to be like
their kaiako, and where kaiako were very supportive and open;

Ŧ Working collaboratively�Ŝ�DQ�DFNQRZOHGJHPHQW�RI�WKH�EHQHʐWV�RI�SHHU�VXSSRUW�DQG�DOVR�WKH�OHDUQLQJ�WKDW
comes from working alongside the range of abilities their fellow students brought to the programme;

Ŧ School experiences and curriculum�Ŝ�VWXGHQWV�YDOXHG�WKH�WLPH�WKH\�VSHQW�LQ�VFKRROV��SDUWLFXODUO\�0ÃRUL�PHGLXP
FRQWH[WV��WKH�H[SRVXUH�WR�ŞUHDOş�WHDFKLQJ�RSSRUWXQLWLHV�DQG�H[SHULHQFHV�WKDW�HQKDQFHG�WKHLU�GHYHORSPHQW�

Ŧ Exposure to a range of ideas – students also valued being exposed to a variety of pedagogical ideas, and
national and international literature regarding theories of learning and experiences for children, and how
WKRVH�WKHRULHV�PLJKW�EH�LQWHJUDWHG�LQWR�D�.XUD��0ÃRUL�PHGLXP��FRQWH[W�

Ŧ Resources – students expressed their appreciation of the resources that were provided by their institutions
to support them with their study, including information and communication technology (ICT); as well as the
opportunity to search out resources for teaching, and to teach resource design and construction as part of
their course work; and
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Ŧ General support Ŝ�LQFOXGLQJ�DQ�RYHUDOO�VHQVH�RI�ŞZKÃQDXş�ZLWKLQ�WKH�,7(�SURJUDPPH��ZKHUH�SUREOHPV�ZHUH�
able to be shared and collaborative solutions sought (such as car-pooling to minimise travel expenses, and 
EULQJLQJ�ZKÃQDX�PHPEHUV�WR�ZÃQDQJD�WR�DVVLVW�ZLWK�FKLOGFDUH���DQG�WKH�KLJK�SULRULW\�JLYHQ�WR�WKH�SURYLVLRQ�
RI�SDVWRUDO�DQG�DFDGHPLF�VXSSRUW�WKURXJK�PHQWRULQJ�XQLWV��+ďKHSD�HW�DO����������

7KUHH� DUHDV� LGHQWLʐHG� E\� WKRVH� VDPH� VWXGHQWV� DV� QHHGLQJ� WR� EH� VWUHQJWKHQHG� RU� LPSURYHG� XSRQ� LQ� WKHLU� ,7(�
SURJUDPPHV��+ďKHSD�HW�DO���������ZHUH���

Ŧ Covering curriculum – the need to ensure that students achieve a more balanced understanding of the 
FXUULFXOXP�GRFXPHQWV�QHFHVVDU\�IRU�0ÃRUL�PHGLXP�DQG�(QJOLVK�FRQWH[WV�Ŝ�DOWKRXJK�VWXGHQWV�PD\�ZDQW�WR�
WHDFK�LQ�0ÃRUL�PHGLXP��WKH\�FRQVLGHUHG�WKDW�KDYLQJ�HVVHQWLDO�NQRZOHGJH�IRU�(QJOLVK�PHGLXP�VHWWLQJV�DV�
ZHOO�JDYH�WKHP�LQFUHDVHG�RSSRUWXQLWLHV�IRU�IXWXUH�HPSOR\PHQW��,Q�DGGLWLRQ��WKH�ŞGRXEOH�ORDGş�RQ�VWXGHQWV�
RI�0ÃRUL�PHGLXP�,7(�WR�PHHW�WKH�QHHGV�RI�WZR�YHU\�GLʏHUHQW�FODVVURRP�VHWWLQJV�LQ�1HZ�=HDODQG��ZLWKLQ�WKH�
same timeframe students enrolling in programmes for English-medium classrooms are really only asked 
to focus on one), is experienced as a major challenge. It was also proposed that additional professional 
GHYHORSPHQW�ZDV�QHHGHG�E\�VRPH�OHFWXUHUV�ZKR�WDXJKW�LQ�WKHLU�SURJUDPPHV��WR�LPSURYH�WKHLU�WH�UHR�0ÃRUL�
SURʐFLHQF\�DQG�NQRZOHGJH�RI�WLNDQJD�0ÃRUL�

Ŧ Te reo Māori�Ŝ�%HFDXVH�RI�WKH�FRPSOH[�LVVXHV�WKDW�DULVH�IURP�WKH�YDULDQFH�LQ�OHYHOV�RI�SURʐFLHQF\�DPRQJ�
VWXGHQWV� LQ� WKH� VDPH� FRKRUW�� VWXGHQWV� VXJJHVWHG� OLIWLQJ� WKH� VWDQGDUG� RI� UHR�0ÃRUL� IRU� HQWU\� LQWR�0ÃRUL��
PHGLXP�SURJUDPPHV��RU�LQFOXGLQJ�WKH�WHDFKLQJ�RI�D�WH�UHR�0ÃRUL�SDSHU�LQ�HDFK�\HDU�RI�WKH�SURJUDPPH��ZLWK�
PRUH�UREXVW�LGHQWLʐFDWLRQ�RI�UHR�0ÃRUL�OHDUQLQJ�QHHGV��6WXGHQWV�DOVR�LGHQWLʐHG�WKH�ODFN�RI�0ÃRUL�PHGLXP�
immersion settings available to accommodate them for practicum as an issue that needs to be addressed; 
and

Ŧ ICT knowledge and teaching resources - Students expressed a desire to learn more about the appropriate 
XVH�RI�,&7�WR�VXSSRUW�FKLOGUHQşV�OHDUQLQJ��DQG�IRU�DOO�,7(�VWXGHQWV�WR�KDYH�GLUHFW�DFFHVV�WR�LQWHUQHW�DQG�OLEUDU\�
IDFLOLWLHV��+ďKHSD�HW�DO���������

Summary

7KH�OLWHUDWXUH�LQ�WKLV�VHFWLRQ�KDV�SURYLGHG�D�EULHI�RYHUYLHZ�RI�WKH�VRFLR�KLVWRULFDO��FRQWH[W�RI�0ÃRUL�PHGLXP�HGXFDWLRQ�
LQ�$RWHDURD�� DV� D�EDFNJURXQG� WR�XQGHUVWDQGLQJ� WKH� LVVXHV� WKDW� DʏHFW�0ÃRUL� VWXGHQW� VXFFHVV� LQ� WHUWLDU\� FRQWH[WV��
VSHFLʐFDOO\�0ÃRUL�PHGLXP�,7(�SURJUDPPHV��0ÃRUL�PHGLXP�HGXFDWLRQ�LV�LQH[WULFDEO\�OLQNHG�WR�WKH�UHJHQHUDWLRQ�RI�
0ÃRUL�FXOWXUH�DQG�ODQJXDJH��DQG�WKH�DVSLUDWLRQV�RI�LZL��KDSĭ��ZKÃQDX�DQG�FRPPXQLWLHV��)XUWKHUPRUH��WH�UHR�0ÃRUL�
LV� FRQFHSWXDOLVHG�DV� D� WDRQJD� WR�EH�SUHVHUYHG�DQG�D�ELUWKULJKW�RI� DOO�0ÃRUL�� 7KHUH�DUH�GLVSDULWLHV� LQ�HGXFDWLRQDO�
RXWFRPHV� DQG� RSSRUWXQLWLHV� IRU� 0ÃRUL� LQ� $RWHDURD�� DQG� 0ÃRUL�PHGLXP� HGXFDWLRQ� KDV� EHHQ� VKRZQ� WR� PDNH� D�
GLʏHUHQFH�IRU�0ÃRUL�VWXGHQWV��,Q�FRQQHFWLRQ�ZLWK�WKLV��WKHUH�LV�D�QDWLRQDO�SROLF\�HPSKDVLV�RQ�WKH�QHHG�WR�LPSURYH�
WH�UHR�0ÃRUL�WHDFKLQJ�DFURVV�DOO�HGXFDWLRQDO�GRPDLQV��:LWKLQ�WKLV�FRPSOH[�LQWHUIDFH��WKHUH�DUH�KLJK�H[SHFWDWLRQV�RI�
0ÃRUL�PHGLXP�WHDFKHUV�WR�KDYH�FXOWXUDO�DQG�WHDFKLQJ�H[SHUWLVH��DQG�D�SHUVRQDO�FRPPLWPHQW�WR�WKH�RYHUDOO�VXFFHVV�
RI�0ÃRUL�PHGLXP�HGXFDWLRQ��

0ÃRUL�PHGLXP� ,7(� LV� LWVHOI� D� FRPSOH[� DQG� YDULDEOH� VLWH� RI� HQJDJHPHQW�� $� UHODWLYHO\� UHFHQW� GHYHORSPHQW��0ÃRUL��
PHGLXP�,7(�LV�FKDOOHQJHG�E\�P\ULDG�IDFWRUV��LQFOXGLQJ�D�VKRUWDJH�RI�KLJK�TXDOLW\�WHDFKLQJ�DQG�UHVRXUFHV��GLʒFXOW\�
UHFUXLWLQJ�DQG�UHWDLQLQJ�ERWK�VWXGHQWV�DQG�KLJK�TXDOLW\�VWDʏ��YDULDELOLW\�LQ�WKH�VWUXFWXUH��FRQWHQW�DQG�TXDOLW\�RI�LWV�
SURJUDPPHV��DQG�YDULDELOLW\�LQ�WH�UHR�0ÃRUL�SURʐFLHQF\�DFURVV�LWV�VWXGHQWV��HYHQ�ZLWKLQ�WKH�VDPH�FRKRUW��7KH�LVVXH�
RI��WH�UHR�0ÃRUL�SURʐFLHQF\�LV�DJJUDYDWHG�E\�WKH�ODFN�RI�DQ�DFFHSWHG�GHʐQLWLRQ��DQG�XQGHUVWDQGLQJ�RI�FRQFHSWV�VXFK�
DV�ŞFRPSHWHQF\ş��ŞSURʐFLHQF\ş�DQG�ŞELOLQJXDOLVPş��DQG�WKH�ODFN�RI�HʏHFWLYH�WRROV�WR�PHDVXUH�WKH�0ÃRUL�SURʐFLHQF\�RI�
students upon entering and completing ITE programmes. 
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0ÃRUL�PHGLXP�,7(�VWXGHQWV�WKHPVHOYHV�IDFH�PXOWLGLPHQVLRQDO�FKDOOHQJHV��7KH\�FDUU\�GRXEOH�WKH�ZRUNORDG�RI�WKHLU�
PDLQVWUHDP�,7(�FRXQWHUSDUWV��VLQFH�WKH\�DUH�UHTXLUHG�WR�OHDUQ�DQG�XVH�WKH�WHFKQLFDO�ODQJXDJH�RI�ERWK�WKH�PDLQVWUHDP�
FXUULFXOXP�DQG�7H�0DUDXWDQJD��DV�ZHOO�DV�WKH�VSHFLDOLVW�ODQJXDJH�RI�HDFK�VXEMHFW�DUHD�LQ�0ÃRUL�DQG�(QJOLVK��DQG�JDLQ�
DQ�XQGHUVWDQGLQJ�RI�VHFRQG�ODQJXDJH�DFTXLVLWLRQ�DQG�ELOLQJXDOLVP��DOO�ZLWKLQ�D���\HDU�GHJUHH�FRXUVH��0ÃRUL��PHGLXP�
ITE students have additional burdens that mainstream students do not, including the  responsibility to maintain 
DQG�GHYHORS�WKHLU�UHR�DQG�WLNDQJD�0ÃRUL��DQG�EHLQJ�SUHSDUHG�WR�EH�FDOOHG�XSRQ�DV�D�FXOWXUDO�UHVRXUFH�E\�WKH�ZLGHU�
community. 

.H\�DUHDV�RI�FRQFHUQ�IRU�0ÃRUL�PHGLXP�,7(�VWXGHQWV�DUH������WH�UHR�0ÃRUL�SURʐFLHQF\������ODFN�RI�NQRZOHGJH�RI��DQG�
FRQʐGHQFH� LQ� WHDFKLQJ�WKH�0ÃRUL�PHGLXP�FXUULFXOXP��DQG� ����VXFFHVVIXO�FRPSOHWLRQ�RI� WKHLU�SURJUDPPH��)DFWRUV�
LGHQWLʐHG�E\�WKHVH�VWXGHQWV�DV�KHOSLQJ�WKHP�WR�EHFRPH�HʏHFWLYH�WHDFKHUV�LQ�0ÃRUL�PHGLXP�HGXFDWLRQ�LQFOXGH��WKH�
DʒUPDWLRQ�RI�0ÃRUL�LGHQWLW\��D�VWURQJ�VHQVH�RI�ZKDQDXQJDWDQJD��ZRUNLQJ�FROODERUDWLYHO\�ZLWK�WKHLU�SHHUV��DQ�RYHUDOO�
VHQVH�RI� ŞZKÃQDXş�ZLWKLQ�WKH�SURJUDPPH��ZKLFK�DOORZV�VWXGHQWV�WR�VKDUH�SUREOHPV�DQG�ʐQG�FROOHFWLYH�VROXWLRQV��
H[SRVXUH� WR� ŞUHDOş� WHDFKLQJ�H[SHULHQFHV� �e.g. practicums); exposure to a range of pedagogical ideas and theories 
of learning and experiences for children; pastoral and academic support through mentoring units; and access to 
resources, such as ICT training and computers. 

7KH�QH[W�VHFWLRQ�UHYLHZV�OLWHUDWXUH�WKDW�SURYLGHV�DQ�RYHUYLHZ�RI�VXSSRUW�PHFKDQLVPV�IRU�0ÃRUL�VWXGHQW�VXFFHVV�DW�
tertiary level.
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Part 2: Supporting Māori student success at tertiary level

Introduction

7KLV�VHFWLRQ�SURYLGHV�D�EULHI�RYHUYLHZ�RI�UHFHQW��UHOHYDQW�OLWHUDWXUH�WKDW�KLJKOLJKWV�WKH�FKDUDFWHULVWLFV�RI�HʏHFWLYH�
VXSSRUW�IRU�0ÃRUL�VWXGHQWV�LQ�WHUWLDU\�HGXFDWLRQ��0DQ\�RI�WKHVH�FKDUDFWHULVWLFV�HFKR�WKRVH�LGHQWLʐHG�LQ�WKH�OLWHUDWXUH�
DERXW�VXSSRUWLQJ�VWXGHQW�VXFFHVV�LQ�0ÃRUL�PHGLXP�,7(��

7KHUH�LV�D�VPDOO�EXW�GHYHORSLQJ�ERG\�RI�OLWHUDWXUH�UHODWLQJ�WR�0ÃRUL�VWXGHQW�VXFFHVV�DW�WHUWLDU\�OHYHO��H�J��$LULQL��%URZQ��
&XUWLV��-RKQVRQ��/XDWXD��5H\QROGV��6DXQL��6PLWK��5DNHQD�	�7RZQVHQG��������&KDXYHO�	�5HDQ��������&XUWLV��:LNDLUH��
/XDOXD�$DWL��.RRO��1HSLD��5XND��+RQH\��.HOO\�	�3RROH��������*UHHQZRRG�	�7H�$LND��������0F0XUFK\�3LONLQJWRQ��������
3KLOOLSV�	�0LWFKHOO�������� 7DKDX�+RGJHV��������:KLWH��2[HQKDP�� 7DKDQD��:LOOLDPV�	�0DWWKHZV���������5HVHDUFK�
addressing this issue has focused on: culturally appropriate academic support (Curtis et al., 2012); culturally 
appropriate pastoral support (Curtis et al., 2012); culturally appropriate learning environments (Curtis et al., 2012; 
0D\HGD��.HLO��'XWWRQ�	�Ş2IDPRşRQL���������DQG�DQ�KROLVWLF�FRQFHSW�RI�VWXGHQW�VXFFHVV��*UHHQZRRG�	�7H�$LND���������

Culturally appropriate academic support

For Curtis and colleagues (2012), culturally appropriate academic supports need to include: (1) additional high-
TXDOLW\�DFDGHPLF�VXSSRUW������0ÃRUL�VSHFLʐF�UHVRXUFHV������0ÃRUL�DFDGHPLF�VWDʏ�VXSSRUW��DQG�����WKH�GHYHORSPHQW�
of student-student interactions. Additional high-quality academic support�UHTXLUHV�LQVWLWXWLRQV�WR�SURYLGH�FXOWXUDOO\�
DSSURSULDWH�WXWRULDOV��DQG�WXWRUV�šZKR�DUH�0ÃRUL��DFW�DV�SRVLWLYH�UROH�PRGHOV��DUH�FRQQHFWHG�ZLWK�0ÃRUL�VWXGHQWV�DQG�
0ÃRUL�VSHFLʐF�LVVXHV��ZKR�NQRZ�WKH�FRXUVH�FRQWHQW��DQG�ZKR�FUHDWH�FXOWXUDOO\�VDIH�OHDUQLQJ�HQYLURQPHQWVŢ��&XUWLV�HW�
al., 2012, p. 29). Student success also relies on Māori-specific resources, such as culturally safe teaching and learning 
spaces, and the provision of resources, such as computers and printers. Māori academic staff support�UHTXLUHV�WKH�
LQVWLWXWLRQ�WR�HQVXUH�VWXGHQWV�KDYH�DFFHVV�WR�VHQLRU�0ÃRUL�DFDGHPLFV�DQG�UROH�PRGHOV��/DVWO\��WR�VXSSRUW�student-
student interactions��LQVWLWXWLRQV�PXVW�SURYLGH�RSSRUWXQLWLHV�IRU�0ÃRUL�VWXGHQWV�WR�GHYHORS�SHHU�VXSSRUW�QHWZRUNV�WR�
assist with study-related issues (Curtis et al., 2012).  

Culturally appropriate pastoral support

Curtis and colleagues (2012) also highlight the importance of culturally appropriate pastoral support in the tertiary 
HQYLURQPHQW� WKDW� LQFOXGHV�� ��� DGGLWLRQDO� KLJK�TXDOLW\� SDVWRUDO� VXSSRUW�� ��� VWXGHQWV� EHLQJ� DVVLVWHG� WR� GHYHORS�
LQGHSHQGHQFH�LQ�WKH�WUDQVLWLRQ�IURP�VFKRRO�WR�KLJKHU�HGXFDWLRQ��DQG����WKH�SURYLVLRQ�RI�DSSURSULDWH�UHVRXUFHV��6WDʏ�
ZKR�DUH�FRJQLVDQW�RI�WKH�LVVXHV�IDFHG�E\�0ÃRUL�VWXGHQWV�LQ�KLJKHU�HGXFDWLRQ�DUH�DEOH�WR�SURYLGH�DGGLWLRQDO�KLJK�
TXDOLW\�SDVWRUDO�VXSSRUW��+RZHYHU��ZKLOH�WKH\�PD\�DVVLVW�VWXGHQWV�WR�IDPLOLDULVH�WKHPVHOYHV�ZLWK�XQLYHUVLW\�SURFHVVHV�
and with transitioning issues, they must also allow students to build their independence. Pastoral support also aims 
to provide culturally appropriate resources, such as communal study space, counsellors, and role models or mentors. 

:LWK� UHJDUG� WR�PHQWRULQJ� IRU�0ÃRUL�� D� VWXG\�DFURVV����GRPHVWLF� WHUWLDU\�HGXFDWLRQ� LQVWLWXWLRQV�E\�7DKDX�+RGJHV�
������� IRXQG� WKHUH�DUH� WZR�VW\OHV�RI�PHQWRULQJ�� IRUPDO�DQG� LQIRUPDO��)RUPDO�0ÃRUL�IRFXVHG�PHQWRULQJ��DV� IRXQG�
LQ� XQLYHUVLWLHV� DQG� SRO\WHFKQLFV�� LV� FHQWUHG� RQ�0ÃRUL� YDOXHV� DQG� LV� FKDUDFWHULVHG� E\� KDYLQJ� D� IRUPDO� VWUXFWXUH��
SURIHVVLRQDO�VWDʏ��DQG�PHDVXUHPHQWV�RI�DFDGHPLF�VXFFHVV��2QH�H[DPSOH�RI�IRUPDO�PHQWRULQJ�LV�7H�.XSHQJD�R�0$,��D�
QDWLRQDOO\�IXQGHG�0ÃRUL�DQG�,QGLJHQRXV�GRFWRUDO�SURJUDPPH�ZKLFK�LV�KRVWHG�DQG�IDFLOLWDWHG�E\�D�QHWZRUN�RI�GLʏHUHQW�
WHUWLDU\�LQVWLWXWLRQV��,QIRUPDO�0ÃRUL�IRFXVHG�PHQWRULQJ�LV�PRUH�FRPPRQO\�IRXQG�LQ�SULYDWH�WUDLQLQJ�HVWDEOLVKPHQWV��
ZÃQDQJD��DQG�DGXOW�DQG�FRPPXQLW\�HGXFDWLRQ�RUJDQLVDWLRQV��$Q�LQIRUPDO�PHQWRULQJ�SURJUDPPH�LV�XVXDOO\�JXLGHG�E\�
WKH�EHOLHI�WKDW�PHQWRULQJ�LV�šWKH�FROOHFWLYH�UHVSRQVLELOLW\�RI�VWDʏ�DQG�OHDUQHUVŢ��7DKDX�+RGJHV��������S�������
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)RU�7DKDX�+RGJHV���������JRRG�PHQWRULQJ�SUDFWLFH�LV�FKDUDFWHULVHG�E\�����EHLQJ�NDXSDSD�0ÃRUL�EDVHG�RU�FXOWXUDOO\�
relevant; 2) incorporating a system of data collection and analysis to ensure the mentoring is responsive; 3) having high 
H[SHFWDWLRQV�����VXSSRUWLQJ�0ÃRUL�RU�FXOWXUDO�LGHQWLW\��DQG����VXSSRUWLQJ�FRPPXQLW\�EDVHG�OHDUQLQJ�DQG�FRPPXQLW\�
GHYHORSPHQW��7DKDX�+RGJHV���������7KH�SRVLWLYH�UHODWLRQVKLS�EHWZHHQ�0ÃRUL�VWXGHQW�VXFFHVV�DQG�PHQWRULQJ�SUDFWLFH�
LV�PRUH�DSSDUHQW�LQ�IRUPDO�0ÃRUL�IRFXVHG�PHQWRULQJ�SURJUDPPHV��DV�HYLGHQFHG�E\�WKH�FRPSOHWLRQ�RI�FRXUVHV�DQG�
TXDOLʐFDWLRQV��7KLV�LV�QRW�WR�VD\�WKDW�LQIRUPDO�0ÃRUL�IRFXVHG�PHQWRULQJ�LV�QRW�EHQHʐFLDO��UDWKHU��HYLGHQFH�RI�LQIRUPDO�
PHQWRULQJ�KDYLQJ�D�SRVLWLYH�LPSDFW�RQ�0ÃRUL�VWXGHQWVş�DFKLHYHPHQW�LV�QRW�DV�HDV\�WR�LGHQWLI\��7DKDX�+RGJHV���������

Culturally appropriate learning environments 

Curtis and colleagues (2012) identify three elements as being essential to culturally appropriate learning 
HQYLURQPHQWV�IRU�0ÃRUL�VWXGHQW�VXFFHVV�����0ÃRUL� OHDUQLQJ�VSDFHV��ZKHUH�VWXG\�VSDFH�LV�SURYLGHG��DORQJ�ZLWK�NDL�
(food), so that students can enjoy whanaungatanga7; 2) the challenging of racism; and 3) positive attitudes towards 
FXUULFXOXP�FRQWHQW��,Q�UHODWLRQ�WR�FKDOOHQJLQJ�UDFLVP��0D\HGD�DQG�FROOHDJXHV��������REVHUYH�WKDW�0ÃRUL�DQG�3DVLʐND�
VWXGHQWV�FRPPRQO\�H[SHULHQFH�ŞHYHU\GD\�UDFLVPş�LQ�WKH�WHUWLDU\�FRQWH[W��LQFOXGLQJ�EHLQJ�H[SHFWHG�WR�HQJDJH�ZLWK�
WKH�GRPLQDQW�FXOWXUH�(XURFHQWULF�FXUULFXOD��DQG�GLVFULPLQDWLRQ�IURP�WKHLU�3ÃNHKÃ�SHHUV�

Māori student success

7KH� LPSRUWDQFH� RI� FXOWXUDO� NQRZOHGJH�� YDOXHV� DQG� SUDFWLFHV� KDV� EHFRPH�PRUH� HYLGHQW� LQ� UHVHDUFK� DERXW�0ÃRUL�
VWXGHQW�VXFFHVV�DW�GLʏHUHQW� OHYHOV�RI�KLJKHU�HGXFDWLRQ�� IURP�IRXQGDWLRQ�FRXUVHV� �0F0XUFK\�3LONLQJWRQ�������� WR�
undergraduate (Mayeda et al., 2014; Ross, 2010) and postgraduate levels (Mayeda et al., 2014; McKinley, Grant, 
0LGGOHWRQ��,UZLQ�	�:LOOLDPV��������:HKLSHLKDQD��.HQQHG\��3LSL�	�3DLSD����������

In relation to foundation courses, McMurchy-Pilkington (2013) notes that academic participation and success for 
DGXOW�0ÃRUL� OHDUQHUV�DUH� LQFUHDVHG�ZKHQ� WKH� OHDUQLQJ�DQG� WHDFKLQJ�HQYLURQPHQW�PLUURUV� WKH�FRQQHFWHGQHVV�DQG�
EHORQJLQJ� RI� D�ZKÃQDX� HQYLURQPHQW�� $� VWXG\� WKDW� WULDOHG� D� SURJUDPPH�RI� FXOWXUDOO\� UHOHYDQW� SHHU� VXSSRUW�ZLWK�
ʐUVW�\HDU�0ÃRUL�DQG�3DVLʐND�VWXGHQWV�RI�WKH�2SHQ�3RO\WHFKQLF�YLD�GLVWDQFH�OHDUQLQJ��5RVV���������IRXQG�WKDW�0ÃRUL�
DQG�3DVLʐND�VWXGHQWV�YDOXHG�WKH�RSSRUWXQLW\�WR�KDYH�UHJXODU�FRQWDFW�ZLWK�NQRZOHGJHDEOH�SHHUV�LQ�DGGLWLRQ�WR�WKHLU�
WXWRUV��7KH�VWXGHQWV�IRXQG�WKH�FRQWDFW�HQFRXUDJLQJ�DQG�PRWLYDWLRQDO��LW�HQDEOHG�WKHP�WR�GHDO�PRUH�HʏHFWLYHO\�ZLWK�
the demands of study and to feel part of a learning community. That contact, which occurred at key decision-making 
SRLQWV�LQ�WKH�VWXGHQWVş�SURJUHVV�WKURXJK�WKHLU�FRXUVHV��DVVLVWHG�LQ�WKH�LGHQWLʐFDWLRQ�RI�LVVXHV�WKDW�PLJKW�EH�D�EDUULHU�
to successful completion and provided opportunities to resolve these in a timely manner. Students, particularly 
0ÃRUL�VWXGHQWV��SODFHG�JUHDW�LPSRUWDQFH�RQ�D�VHQVH�RI�EHORQJLQJ��DQG�FRQVLGHUHG�WKDW�WKH�UHJXODU�FRQWDFW�ZLWK�WKH�
peer supporters had contributed positively to their sense of belonging (Ross, 2010).

0D\HGD�DQG�FROOHDJXHV��������VWUHVV�WKDW�DW�SRVWJUDGXDWH�OHYHO��WKH�PRVW�FRQVLVWHQW�IDFWRU�FRQWULEXWLQJ�WR�0ÃRUL�
DQG�3DVLʐND�OHDUQHUVş�HGXFDWLRQDO�VXFFHVV�LV�D�ŞSRVLWLYH�LQGLJHQRXV�HWKQLF�LGHQWLW\ş��S��������7KHLU�VWXG\��������IRXQG�
LQGLJHQRXV�WHDFKLQJ�DQG�OHDUQLQJ�SUDFWLFHV�WR�EH�D�PDMRU�IDFWRU�LQʑXHQFLQJ�0ÃRUL�DQG�3DVLʐND�VWXGHQWVş�VXFFHVV�LQ�
KLJKHU�HGXFDWLRQ��/LNHZLVH��:HKLSHLKDQD�DQG�FROOHDJXHV��������KLJKOLJKW�WKH�SUDFWLFHV�RI�ZÃQDQJD�IRU�GLVFXVVLRQ�
DQG� OHDUQLQJ�� ZKDQDXQJDWDQJD� IRU� EXLOGLQJ� UHODWLRQVKLSV�� DQG� WLNDQJD� IRU� LQWHJUDWLQJ� 0ÃRUL� FXOWXUH�� YDOXHV� DQG�
FXVWRPV��DQG�OHDUQLQJ�DV�FRQWULEXWLQJ�WR�WKH�VXFFHVV�RI�0ÃRUL�WHUWLDU\�VWXGHQWV�

7 Whanaungatanga can be understood as a relationship through shared experiences and working together which provides people with a 
sense of belonging.
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:KLOH�PXFK�UHVHDUFK�KDV�IRFXVHG�RQ�WKH�XQGHUDFKLHYHPHQW�RI�0ÃRUL� OHDUQHUV��Hei Tauira, a study by Greenwood 
DQG�7H�$LND� �������� IRFXVHV�RQ� IDFWRUV� WKDW�SURPRWH� VXFFHVV� IRU�0ÃRUL� LQ� WHUWLDU\�HGXFDWLRQ� LQVWLWXWLRQV� WKDW�DUH�
LGHQWLʐHG�DV�ŞVXFFHVVIXOş�E\�WKHLU�VWXGHQWV��E\�WKH�0ÃRUL�FRPPXQLW\�DQG�E\�WKH�LQVWLWXWLRQV�WKHPVHOYHV��7KH�VWXG\�
ZDV�FRQGXFWHG�LQ�IRXU�GLYHUVH�VLWHV�DQG�VHWWLQJV�����WKH��8QLYHUVLW\��RI��&DQWHUEXU\��:KDNDSLNL�5HR�	�+ďDND�3RXQDPX�
��D�RQH�\HDU�JUDGXDWH�ELOLQJXDO�WHDFKHU�HGXFDWLRQ�SURJUDPPH�������1RUWK7HF��7DLWRNHUDX��D�FOXVWHU�RI�TXDOLʐFDWLRQV�
LQ�VRFLDO�ZRUN��� ����7DL�5ÃZKLWL�3RO\WHFKQLF� �7RL�+RXNXUD��� WKH�GHJUHH� LQ�FRQWHPSRUDU\�0ÃRUL�DUW�DQG�GHVLJQ���DQG�
����7H�:ÃQDQJD�R�5DXNDZD��WKH�IRXQGDWLRQ�H�OHDUQLQJ�SURJUDPPHV���7KH�ʐQGLQJV�RI�WKH�VWXG\�KDYH�LQIRUPHG�ʐYH�
RYHUDUFKLQJ�SULQFLSOHV�WKDW�DUH�DUJXHG�WR�FRQWULEXWH�WR�VXFFHVV�IRU�0ÃRUL�LQ�WHUWLDU\�VWXG\��

Ş 7RNR�Ã�,ZL��Ã�:ÃQDQJD���LQVWLWXWLRQDO�DQG�LZL�VXSSRUW�

Ş 7LNDQJD���WKH�LQWHJUDWLRQ�RI�0ÃRUL��DQG�LZL��YDOXHV�DQG�SURWRFROV�

Ş 3ĭNHQJD���WKH�LQYROYHPHQW�RI�VXLWDEO\�TXDOLʐHG�OHDGHUVKLS�DQG�VWDʏ�

Ş $NR���GHYHORSPHQW�RI�HʏHFWLYH�WHDFKLQJ�DQG�OHDUQLQJ�VWUDWHJLHV��DQG�

Ş +XDNLQD�WH�WDWDX�R�WH�ZKDUH���RSHQLQJ�XS�WKH�GRRUV�WR�WKH�KRXVH��UHPRYLQJ�WKH�EDUULHUV�WR�HGXFDWLRQ�IRU�0ÃRUL��
�*UHHQZRRG�	�7H�$LND���������

:LWKLQ�WKHVH�SULQFLSOHV���SDUWLFXODUO\�7LNDQJD��3ĭNHQJD�DQG�$NR���LW�LV�UHFRJQLVHG�WKDW�IRU�WHUWLDU\�SURJUDPPHV�WR�EH�
VXFFHVVIXO�IRU�0ÃRUL�VWXGHQWV��WKH\�QHHG�0ÃRUL�VWDʏ�ZKR�DUH�VWURQJ�LQ�WKHLU�FXOWXUDO�LGHQWLW\��ZKR�EULQJ�H[SHUWLVH�LQ�
0ÃRUL� NQRZOHGJH� DQG� WLNDQJD�� DQG�ZKR� DUH� JUHDW� UROH�PRGHOV�� ERWK� IRU� WKH� VWXGHQWV� DQG� WKH�ZLGHU� FRPPXQLW\�� ,Q�
addition, the institutions need to develop an environment that allows students to collectively support each other and 
learn from each other, enabling their varying needs to be met and also allowing them to practice the critical cultural 
YDOXHV�RI�DURKD��PDQDDNLWDQJD�DQG�ZKDQDXQJDWDQJD��*UHHQZRRG�	�7H�$LND���������

2I�SDUWLFXODU� UHOHYDQFH� WR� WKH� 7DLNÃNÃ� UHVHDUFK� FRQWH[W��*UHHQZRRG�DQG�7H�$LND� �������QRWH� WKDW�+ďDND�3RXQDPX��
the  1-year graduate bilingual teacher education programme at the University of Canterbury, draws students with a 
ZLGH� UDQJH�RI�0ÃRUL� ODQJXDJH�SURʐFLHQFLHV�� 7KH� LQVWLWXWLRQ�KDV� WKHUHIRUH�GHYHORSHG� D����ZHHN� ODQJXDJH� OHDUQLQJ�
programme, Whakapiki Reo, as well as a bridging summer school, in response to the language needs of its students 
�*UHHQZRRG�	�7H�$LND��������

$OVR�RI�UHOHYDQFH�DUH�WKH�NH\�IDFWRUV�LGHQWLʐHG�E\�*UHHQZRRG�	�7H�$LND��������DV�GLVWLQJXLVKLQJ�0ÃRUL�SHUVSHFWLYHV�
of higher education from mainstream perspectives:

Ş ,Q�0ÃRUL�WHUPV��HGXFDWLRQ�LV�YDOXHG�DV�D�FRPPXQDO�JRRG��QRW�MXVW�D�SHUVRQDO�RQH��

Ş 0ÃRUL� PRGHOV� RI� VXVWDLQDELOLW\� RU� NDLWLDNLWDQJD� LQYROYH� QRW� RQO\� FRQVHUYDWLRQ� RI� UHVRXUFHV� EXW� DOVR�
guardianship of land, language, history and people. 

Ş The learner is a whole and connected person as well as a potential academic. 

Ş 7KH�GHYHORSPHQW�RI�VSDFH�ZKHUH�0ÃRUL�YDOXHV�RSHUDWH�EHFRPHV�D�ŞYLUWXDO�PDUDHş��

Ş Tensions need to be navigated between institution drivers and iwi goals (2008, p. 6). 

Summary
7KLV�VHFWLRQ�KDV�KLJKOLJKWHG�VRPH�FKDUDFWHULVWLFV�RI�VWXGHQW�VXSSRUW�LGHQWLʐHG�DV�EHLQJ�HVVHQWLDO�WR�0ÃRUL�VWXGHQWVş�
VXFFHVV�LQ�WHUWLDU\�HGXFDWLRQ�FRQWH[WV��.H\�HOHPHQWV�RI�HʏHFWLYH�DFDGHPLF�DQG�SDVWRUDO�VXSSRUW�IRU�0ÃRUL�LQ�WHUWLDU\�
education include: ensuring that student support is responsive, as a result of being rigorously analysed and evaluated; 
SURYLGLQJ�FXOWXUDOO\�DSSURSULDWH� WXWRULDOV�DQG�UHVRXUFHV��SURYLGLQJ�KLJK�TXDOLW\�VWDʏ�DQG�WXWRUV�ZKR�DUH�0ÃRUL��ZKR�
are positive and inspirational role models, who are connected with the students and cognisant of the issues students 
face in tertiary education, who create culturally safe learning environments for their students, and who have high 
H[SHFWDWLRQV�RI�WKHLU�VWXGHQWV�DQG�WKHPVHOYHV���,W�LV�HVVHQWLDO�IRU�0ÃRUL�VWXGHQWV�WR�EH�DEOH�WR�KDYH�D�SRVLWLYH�FXOWXUDO�
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LGHQWLW\�LQ�WHUWLDU\�LQVWLWXWLRQV��WR�KDYH�VSDFH�WR�EH�0ÃRUL���D�ŞYLUWXDO�PDUDHş�ZLWKLQ�ZKLFK�WR�IHHO�FRQQHFWHG��KDYH�D�VHQVH�
of belonging and practice cultural values, such as aroha, manaakitanga and whanaungatanga. Peer support networks 
are an important aspect of whanaungatanga for students, providing encouragement and motivation and also the means 
to identify and resolve issues that might impact on their successful completion. 

0DQ\�RI�WKH�HVVHQWLDO�HOHPHQWV�RI�VXFFHVV�IRU�0ÃRUL�LQ�WHUWLDU\�OLVWHG�DERYH�DUH�DOVR�FKDUDFWHULVWLF�RI�$9,'��D�86�EDVHG�
college readiness system. The next section provides an overview of AVID - with a focus on AVID for Higher Education 
�$+(��� WKH�EHQHʐWV�RI�$9,'�IRU�VWXGHQWV�DQG�WKHLU�IDPLOLHV��SDUWLFXODUO\�VWXGHQWV�IURP�PLQRULW\�SRSXODWLRQV�ZKR�DUH�
typically underrepresented in higher education, and some of the challenges of implementing AVID.   
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Part 3: The AVID approach

Introduction

The AVID College Readiness System is implemented at the elementary (primary), secondary, and higher education 
levels. Although developed as a system, each part may be implemented independently within each of the levels of 
education, according to the needs of the particular context (AVID, 2017a). This section reviews the literature about AVID 
UHODWLQJ�WR�LWV�HʏHFWLYHQHVV�LQ�KLJKHU�HGXFDWLRQ��DV�ZHOO�DV�VRPH�RI�WKH�FKDOOHQJHV�RI�LPSOHPHQWLQJ�WKH�SURJUDPPH��
particularly in Indigenous contexts.

AVID for Higher Education (AHE) 

7KH�$9,'�IRU�+LJKHU�(GXFDWLRQ��$+(��PRGHO���GLUHFWO\�UHOHYDQW�WR�WKLV�SURMHFW��ZDV�RULJLQDOO\�GHVLJQHG�WR�ʐOO�JDSV�LQ�WKH�
TXDOLW\�RI�86�XQGHUJUDGXDWH�HGXFDWLRQ�WKDW�ZHUH�FRQWULEXWLQJ�WR�ORZ�FROOHJH�FRPSOHWLRQ�UDWHV��7KH�$+(�PRGHO�LQFOXGHV�
D�SURIHVVLRQDO�OHDUQLQJ�V\VWHP�RI�RQJRLQJ�SHGDJRJLFDO�WUDLQLQJ�DQG�VXSSRUW�IRU�VWXGHQWV��WHDFKLQJ�DQG�VXSSRUW�VWDʏ��
and administrators (AVID, 2017b).  While there is a developing body of research about the AVID system, the AHE model 
is a more recent development and little research has been conducted on this stage to date (see Tangalakis, Hughes, 
%URZQ�	�'LFNVRQ��������:DWW��%XWFKHU�	�5DPLUH]��������:DWW��+XHUWD��	�$ONDQ��������

The success of AVID 

Research has shown that, over time, the AVID system can positively transform the leadership, structure, instruction 
DQG�FXOWXUH�RI�D�VFKRRO��DQG�VLJQLʐFDQWO\�LQFUHDVH�WKH�QXPEHU�RI�VWXGHQWV�ZKR�HQWHU�DQG�DUH�VXFFHVVIXO�LQ�WHUWLDU\�
VWXGLHV��+XEEDUG�	�2WWRVRQ��������/R]DQR�HW�DO���������:DWW�HW�DO��������FLWHG�LQ�+XJKHV�	�%URZQ���������$FFRUGLQJ�
WR�GDWD�VRXUFHG�IURP�WKH�$9,'�ZHEVLWH��$9,'������F���$9,'�VWXGHQWV�FRPSOHWH�FROOHJH�HQWUDQFH�UHTXLUHPHQWV�DW�D�
UDWH�RI�����WLPHV�JUHDWHU�WKDQ�86�VWXGHQWV�RYHUDOO��%DVHG�RQ�$9,'şV�General Data Collection 2013-2014  (2017d), in a 
cohort of 36,481 AVID senior students, 88% applied for four-year colleges or universities, and 79% were accepted. 
In terms of academic rigor, the average High School grade point average (GPA) amongst that cohort was 3.3, with 
����JUDGXDWLQJ�IURP�+LJK�6FKRRO�ŞRQ�WLPHş��$9,'������H���

Data relating to the ethnic makeup of the US AVID senior student population in 2015-16 (AVID, 2017e) show that 
the majority were Hispanic and Black/African-American, populations that have historically been underrepresented 
in higher education, as well as White, followed by Asian and Other.

A study of 42 Mexican American AVID graduates enrolled in South Texas Border University (STBU) (Mendiola et al., 
������FRQFOXGHG�WKDW�WKH�$9,'�SURJUDPPH�KDG�D�SRVLWLYH�LQʑXHQFH�RQ�WKRVH�VWXGHQWVş�FROOHJH�H[SHULHQFHV��6HYHQW\�
nine percent of them were on track to graduate within 6 years, compared to 54% nationally and only 28% at STBU. 
The students felt they had been academically well prepared; they valued the time management skills, note-taking 
skills and study strategies they had learned with AVID at high school. They also spoke of missing the peer and 
teacher bonding that is a feature of the AVID approach, and of aiming to recreate a similar supportive network at 
college. Some also expressed a desire to return to their high school at some point to support AVID students and help 
sustain the positive impact of AVID (Mendiola et al., 2010). 

Parker, Eliot and Tart (2013) interviewed a group of 9 African American male students, aged 15 to 19 years, about 
their involvement with the AVID programme at secondary school. The key themes that emerged from the data were: 
(a) Supportive, family-like relationships are built within the AVID classroom; (b) The students strive to do better
DFDGHPLFDOO\���F��6SHFLʐF�$9,'�PHWKRGRORJLHV�LPSURYH�VWXGHQW�DFKLHYHPHQW�LQ�SUHSDUDWLRQ�IRU�FROOHJH��DQG��G��$9,'
SRVLWLYHO\�DʏHFWV�VWXGHQW�DWWLWXGHV�WRZDUG�HGXFDWLRQ�b6LPLODUO\��D�PL[HG�PHWKRGV�VWXG\�RI����KLJK�VFKRRO�JUDGXDWHV
ZKR�EHORQJHG�WR�ŞJURXSV�XQGHUUHSUHVHQWHG�LQ�KLJKHU�HGXFDWLRQş�DQG�ZKR�KDG�SDUWLFLSDWHG�LQ�$9,'��:DWW��+XHUWD�	
$ONDQ��������IRXQG�WKDW�$9,'�VXSSRUW�DQG�VWUDWHJLHV�FRQWULEXWHG�WR�WKH�VWXGHQWVş�WUDQVLWLRQ�LQWR�FROOHJH��7KH�VWXGHQWV�
PDQ\�RI�ZKRP�ZHUH�ʐUVW�JHQHUDWLRQ�FROOHJH�JRHUV��LGHQWLʐHG�WKDW�DVLGH�IURP�DFFHVV�WR�ULJRURXV�FXUULFXOD��WKH�$9,'
programme strengthened the academic and social skills they needed to prepare for college (Watt et al., 2011).
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,Q�WKH�ʐUVW�$XVWUDOLDQ�VWXG\�SHUWDLQLQJ�WR�$9,'��7DQJDODNLV�DQG�FROOHDJXHV��������IRXQG�WKDW�IHHGEDFN�SURYLGHG�E\�
WHDFKLQJ�VWDʏ�RQ�$+(�VWUDWHJLHV��VXFK�DV�&RPPXQLW\�EXLOGLQJ��&ULWLFDO� UHDGLQJ��-LJVDZV�DQG�7KLQN�SDLU�VKDUH��ZDV�
H[WUHPHO\�SRVLWLYH��7KH�PDMRULW\�RI�WHDFKLQJ�VWDʏ�EHOLHYHG�WKDW�WKH�$+(�VWUDWHJLHV�HQKDQFHG�WKHLU�VHQVH�RI�EHLQJ�D�
JRRG�WHDFKHU��DV�ZHOO�DV�VWXGHQWVş�LQYROYHPHQW�LQ�WKH�FODVV��7DQJDODNLV�HW�DO����������$�VWXG\�RI�$+(�LQYROYLQJ�+LVSDQLF�
FROOHJH�VWXGHQWV�ZDV�XQGHUWDNHQ�E\�:DWW�DQG�FROOHDJXHV���������XVLQJ�D�FRPELQDWLRQ�RI�TXDQWLWDWLYH�DQG�TXDOLWDWLYH�
PHWKRGV��$OWKRXJK��VWDWLVWLFDOO\� WKH�$+(�VWXGHQWV�JUDGH�SRLQW�DYHUDJHV� �*3$V��ZHUH�QRW�VLJQLʐFDQWO\�KLJKHU� WKDQ�
WKHLU�QRQ�$+(�FRXQWHUSDUWV��WKH�TXDOLWDWLYH�GDWD�ZDV�SRVLWLYH��LQGLFDWLQJ�WKDW�$+(�EHQHʐWHG�QRW�RQO\�VWXGHQWV�EXW�
DOVR�LQVWUXFWRUV��WXWRUV�DQG�VWXGHQW�VXSSRUW�VWDʏ��LQ�DUHDV�VXFK�DV�DFDGHPLF�VXFFHVV��SURIHVVLRQDO�GHYHORSPHQW��DQG�
building relationships (Watt et al., 2012).  

Indigenous students

0XFK�RI�WKH�DYDLODEOH�OLWHUDWXUH�SHUWDLQLQJ�WR�$9,'�H[SRXQGV�WKH�EHQHʐWV�DQG�VXFFHVVHV�RI�WKH�V\VWHP��SDUWLFXODUO\�
for student populations that have traditionally been underrepresented in higher education (predominantly Hispanic 
DQG�%ODFN���DQG�ZKR�DUH�ŞʐUVW�JHQHUDWLRQ�FROOHJH�JRHUVş��:DWW�HW�DO����������7KHUH�LV��KRZHYHU���VFDQW�UHVHDUFK�UHODWLQJ�
to the impact of AVID in Indigenous contexts, or AVID data identifying Indigenous students.  Current data for the 
WRWDO�QXPEHU�RI�$9,'�VHQLRU�VWXGHQWV��$9,'������E��LGHQWLʐHV�WKH�GHPRJUDSKLF�PDNHXS�RI�LWV�SDUWLFLSDWLQJ�VHQLRU�
students as: Latino or Hispanic (59%); Black or African American (14%); White (14%); Other (7%); and Asian (6%).

(DUOLHU�GDWD�SXEOLVKHG�LQ�$9,'şV�SXEOLFDWLRQ�<HDU�LQ�5HYLHZ�������$9,'������G��S�����VKRZ�WKH�GHPRJUDSKLF�RI�$9,'�
elective secondary students  as: American Indian (1%); Asian (5%); African American (17%); Latino or Hispanic 
(50%); White (21%); Multi-racial (3%); and Other (2%). The Year in Review 2013 (AVID, 2017c, p. 9) shows the 
GHPRJUDSKLF�RI��������86�HWKQLF�PLQRULW\�$9,'�VHQLRU�VWXGHQWV�ZKR�VXFFHVVIXOO\�PHW�WKH�UHTXLUHPHQWV�IRU�HQWU\�
to a four-year college in 2012, compared to ethnic minority students who were not involved in the AVID programme 
�VHH�7DEOH����EHORZ���$9,'�LV�VDLG�WR�KDYH�KDG�D�VLJQLʐFDQW�LPSDFW�������RQ�$PHULFDQ�,QGLDQ�$ODVND�1DWLYH�VWXGHQWVş�
VXFFHVVIXO�FRPSOHWLRQ�RI�FROOHJH�HQWUDQFH�UHTXLUHPHQWV�LQ�������

Table 1��&RPSDULVRQ�RI�FROOHJH�HQWUDQFH�UHTXLUHPHQW�FRPSOHWLRQ�UDWHV�RI������$9,'�VHQLRUV��1� ���������DQG�D�
sample of U.S. high school seniors.8

 Source: AVID Center. AVID Senior Data Collection. (2011-2012).

In the above reviews, it is noticeable that Indigenous students only make up a very small proportion of the total US 
AVID senior population.

8 Adapted from ‘AVID Senior Data Collection,’ by AVID Center, 2012, and ‘Education working paper no. 3: Public high school gradua-
tion and college readiness rates in the United States,’ white paper by J. P. Greene and G. Forster, 2003.
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Cultural capital

A primary goal of the AVID programme, particularly with regard to AVID Schoolwide, is to reach out to the parents 
and guardians of its students in order to foster meaningful connections with families and encourage them to get 
GLUHFWO\�LQYROYHG�LQ�WKHLU�FKLOGşV�DFDGHPLF�MRXUQH\�WR�FROOHJH�UHDGLQHVV��7KH�LPSRUWDQFH�RI�EULQJLQJ�VWXGHQWVş�SDUHQWV�
JXDUGLDQV�DORQJ�RQ�WKH�MRXUQH\�LV�FRQWH[WXDOLVHG�LQ�WKH�IROORZLQJ�GLVFXVVLRQ�RQ�WKH�VLJQLʐFDQFH�RI�ŞFXOWXUDO�FDSLWDOş��
and its implications for students from low-income populations.  

&XOWXUDO�FDSLWDO�LV�GLʒFXOW�WR�GHʐQH�EHFDXVH�LW�LV�VRFLDOO\�FRQVWUXFWHG�DQG�šLQʑXHQFHG�E\�FRQWH[W��DʏHFWHG�E\�SRZHU�
and shaped by the continuously shifting meanings which underlie social discourse” (Bernhardt, 2013, p. 210). Lareau 
DQG�:HLQLQJHU��������FLWHG�LQ�%HUQKDUGW��������DWWHPSW�WR�GHʐQH�FXOWXUDO�FDSLWDO�DV�IROORZV��

$Q\�JLYHQ�ŞFRPSHWHQFHş�IXQFWLRQV�DV�FXOWXUDO�FDSLWDO�LI�LW�HQDEOHV�WKH�DSSURSULDWLRQ�RI�WKH�ŞFXOWXUDO�KHULWDJHş�RI�
D�VRFLHW\��EXW�LV�XQHTXDOO\�GLVWULEXWHG�DPRQJ�LWV�PHPEHUV��WKHUHE\�HQJHQGHULQJ�WKH�SRVVLELOLW\�RI�ŞH[FOXVLYH�
DGYDQWDJHVş��S��������

)RU�%RXUGLHX���������FXOWXUDO�FDSLWDO�LQ�LWV�ŞHPERGLHGş�VWDWH�LV�GLVWLQFW�IURP�ŞLQVWLWXWLRQDOş�DQG�ŞREMHFWLʐHGş�FXOWXUDO�
FDSLWDO��LQ�WKDW�LW�LV�ERWK�FRQVFLRXVO\�DFTXLUHG�DQG�LPSOLFLWO\�LQKHULWHG�WKURXJK�D�SURFHVV�RI�VRFLDOLVDWLRQ�WR�FHUWDLQ�
FXOWXUDO�SUDFWLFHV��QRUPV��H[SHFWDWLRQV�DQG�DVVXPSWLRQV��7KLV�SURFHVV�RI�DFTXLVLWLRQ�XVXDOO\�WDNHV�SODFH�ZLWKLQ�WKH�
IDPLO\�XQLW��EXW� LW�DOVR�IUHTXHQWO\�RFFXUV�ZLWKLQ�KLHUDUFKLFDO� LQVWLWXWLRQV�VXFK�DV�VFKRROV�DQG�ZRUNSODFHV��&XOWXUDO�
FDSLWDO� LQ� LWV� HPERGLHG� VWDWH� LV� QRW� HDVLO\�RU�TXLFNO\� WUDQVIHUUDEOH�EXW� LV� DFTXLUHG�RYHU� WLPH�� DV� LW� LQʑXHQFHV� DQ�
LQGLYLGXDOşV�ZD\�RI� WKLQNLQJ�DQG�DFWLQJ��$FFXPXODWLRQ�RI� WKLV�HPERGLHG�VWDWH� UHTXLUHV�VRPH�IRUP�RI�SHGDJRJ\�Ŝ�
the investment of time by parents or other family members, or hired professionals, to sensitise the child to certain 
FXOWXUDO�GLVSRVLWLRQV� �6ZDUW]�������� FLWHG� LQ�%HUQKDUGW���������&XOWXUDO� FDSLWDO� LV� LQʑXHQFHG�E\�GRPLQDQW�EHOLHIV��
norms and values, and provides various social, political, economic and academic advantages to certain members 
RI�VRFLHW\��LW�LV�QRW�GLVWULEXWHG�HTXDOO\�WR�DOO�PHPEHUV�RI�VRFLHW\��,Q�WKLV�VHQVH��FXOWXUH�LV�XQGHUVWRRG�DV�D�UHVRXUFH�
that confers both status and power. Those students who do not have strong foundations of academic, social and 
emotional support, both inside and outside of school, are at a distinct disadvantage (Bernhardt, 2013, p. 209).  

In this regard, an AVID approach recognises the importance of cultural capital and seeks to provide the kinds of 
information, knowledge, understanding and experiences necessary to prepare for and successfully gain admission 
WR�D�SRVW�VHFRQGDU\�LQVWLWXWLRQ��WKDW�DUH�RIWHQ�DEVHQW�DW�KRPH��)RU�H[DPSOH��$9,'�XQGHUVWDQGV�WKDW�SDUHQWV�RI�ʐUVW�
generation college goers may have limited ability to support their children in making critical college decisions, other 
WKDQ�HQFRXUDJLQJ�WKHP�WR�YDOXH�HGXFDWLRQ�DQG�VWULYH�IRU�D�FROOHJH�GHJUHH��5RGHULFN��&RFD�	�1DJDRND��������FLWHG�LQ�
Bernhardt, 2013). In order to provide those parents and guardians with the knowledge and understanding – that is, 
WKH�FXOWXUDO�FDSLWDO�Ŝ�WKDW�ZLOO�HPSRZHU�WKHP�WR�VXSSRUW�WKHLU�FKLOGşV�DFDGHPLF�HQGHDYRXUV�DQG�FUHDWH�D�FRQGXFLYH�
ŞFROOHJH�JRLQJ� FXOWXUHş� LQ� WKH� KRPH�� $9,'� � DOVR� SURYLGHV�ZRUNVKRSV� WKURXJKRXW� WKH� VFKRRO� \HDU� IRU� SDUHQWV� DQG�
guardians (Bernhardt, 2013). 

,Q�FRQQHFWLRQ�ZLWK�WKH�VLJQLʐFDQFH�RI�FXOWXUDO�FDSLWDO�ZLWKLQ�LQVWLWXWLRQV�VXFK�DV�VFKRROV��ZKHUH�DFFHVV�DQG�SULYLOHJH�
DUH�SURYLGHG�WR�VRPH�DQG�QRW�WR�RWKHUV��$9,'�LV�FRJQLVDQW�WKDW�ʐUVW�JHQHUDWLRQ�FROOHJH�JRHUV�DUH�XQOLNHO\�WR�KDYH�
been exposed to the types of knowledge, experiences and language that will help them navigate complex school 
bureaucracies and understand how schools function on a daily basis (Bernhardt, 2013). To combat this, students are 
WDXJKW�WR�VHOI�DGYRFDWH��DUH�H[SRVHG�WR�YDULRXV�VWUDWHJLHV�IRU�HʏHFWLYHO\�FROODERUDWLQJ�ZLWK�WHDFKHUV��DGPLQLVWUDWRUV��
counselors and other school personnel, and socialised to institutional practices, both explicit and implicit (Mehan et 
al., 1994, cited in Bernhardt, 2013). 

,Q�$RWHDURD��VHPLQDO�ZRUN�E\�$OLVRQ�-RQHV��������KLJKOLJKWV�WKH�VLJQLʐFDQFH�RI�FXOWXUDO�FDSLWDO�LQ�WKH�$RWHDURD�1HZ�
Zealand educational context, a site where existing social relations of dominance and subordination are unconsciously 
PDLQWDLQHG��:LWKLQ�WKLV�FRQWH[W��3ÃNHKÃ�PLGGOH�FODVV�VWXGHQWV�KDYH�WKH�GLVWLQFW�DGYDQWDJH�RI�VKDULQJ�WKH�EHOLHIV��
ODQJXDJH��QRUPV�DQG�YDOXHV�RI�WKH�GRPLQDQW�FXOWXUH��6WXGHQWV���H�J��0ÃRUL�DQG�3DVLʐND���ZKR�DUH�QRW�PLGGOH�FODVV��
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ZKR�KDYH�QRW� LQKHULWHG�RU� DFTXLUHG�NQRZOHGJH�RI� WKH�GRPLQDQW� FXOWXUH�� L�H�� FXOWXUDO� FDSLWDO�� � DUH�XQDEOH� WR� WDNH�
advantage of many of the opportunities schools provide, and are therefore unlikely to succeed in that environment. 
In this sense, Jones (1991) argues that the education system is inherently racist and discriminatory. 

Challenges for AVID 

In connection with the discussion around cultural capital and racism in schools, a study by Hubbard and Mehan (1999) 
found that in two community schools in North Carolina, where only a very small percentage of African American 
students had enrolled in 4-year colleges, the implementation of AVID was hindered by the racism inherent in those 
VFKRROV��$SDUW�IURP�WHFKQLFDO�GLʒFXOWLHV��VXFK�DV�ʐQGLQJ�WKH�DSSURSULDWH�WHDFKHUV�DQG�TXDOLʐHG�WXWRUV��WKHUH�ZDV�DQ�
entrenched belief within that community that Black students were of low intelligence and not capable of academic 
achievement. Four years later, the AVID programmes in those two schools still could not be fully implemented due 
to the prevalence of racist attitudes. 

-XVW� DV� ZH� KDYH� H[SHULHQFHG� LQ� $RWHDURD�� OHDUQHUV� IURP� ORZ� VRFLR�HFRQRPLF� EDFNJURXQGV� DUH� VLJQLʐFDQWO\�
underrepresented in higher education, and the barriers for students from low socio-economic backgrounds to 
DFFHVV� KLJKHU� HGXFDWLRQ� DUH� EURDG� DQG�PXOWL�FDXVDO� �$UPVWURQJ�	�&DLUQGXʏ�� ������� 6WXGHQWV� IURP�PLQRULW\� DQG�
non-dominant backgrounds often have negative experiences when dealing with mainstream higher education 
V\VWHPV�� LQFOXGLQJ� VXEWOH� DQG� RYHUW� IRUPV� RI� UDFLVP�� LVVXHV� DVVRFLDWHG� ZLWK� FRQʑLFWV� EHWZHHQ� ,QGLJHQRXV� DQG�
PDLQVWUHDP�FXOWXUDO�YDOXHV�WKDW�DUH�UHʑHFWHG�LQ�FRXUVH�FRQWHQW��DQG�OHYHOV�RI�VXSSRUW�DFURVV�VFKRROV��6RQQ��%LVKRS�	�
Humphries, 2011). In the case of Aboriginal students in an Australian university, Sonn and colleagues (2011) argue 
WKDW�HʏRUWV�DLPHG�DW�VWUHQJWKHQLQJ�FXOWXUDO�LGHQWLWLHV�QHHG�WR�EH�VXSSRUWHG��WKH�GLYHUVLW\�RI�$ERULJLQDO�SHRSOH�PXVW�
be acknowledged, and research and interventions must continue to challenge mainstream norms and structures that 
PDLQWDLQ�VRFLDO�LQHTXDOLW\��6LPLODUO\��LW�KDV�EHHQ�REVHUYHG�E\�D�WHDP�RI�,QGLJHQRXV�PDQDJHUV��IDFXOW\�DQG�VWDʏ�WKDW�
$9,'şV�$+(�SURJUDPPH�LV�ŞFRORXU�EOLQGş�DQG�ŞFXOWXUH�IUHHş�LQ�LWV�RULHQWDWLRQ��6DQWDPDULD��/HH�	�+DUNHU���������S��������
DQG�LV�WKHUHIRUH�PRUH�VXLWHG�WR�EHLQJ�DGDSWHG�WR�ʐW�WKHLU�SDUWLFXODU�FRQWH[W��ZKLFK�DOVR�FHQWUDOLVHV�FXOWXUDO�LGHQWLW\��
rather than being adopted outright.

Board (2015) observed that, once racial and ethnic minority students arrive on a college or university campus, they 
are more likely to experience problems of alienation, marginalisation and loneliness than White students, and these 
and other challenges on campus may have either a direct or indirect impact on their academic performance and social 
development. Relative to White students, racial and ethnic minority students continue to be severely disadvantaged 
in terms of persistence rates, academic achievement levels, enrolment in advanced degree programs, and overall 
SV\FKRORJLFDO� DGMXVWPHQWV�� 2WKHU� LVVXHV� LQFOXGH� PRQRFXOWXUDO� FXUULFXOD�� SURIHVVRUVş� H[SHFWDWLRQV� DQG� DWWLWXGHV��
FXOWXUDO�FRQʑLFWV��LQVWLWXWLRQDO�UDFLVP��ODFN�RI�VXSSRUW�VHUYLFHV��LVRODWLRQ��DQG�SUREOHPV�LQYROYLQJ�VRFLDOLVDWLRQ�DQG�
motivation. While college students of all races face many of these challenges, but minority students face them in a 
compounded manner, resulting in higher dropout rates (Board, 2015).

In relation to the challenges experienced by minority students in education, Bernhardt (2013) highlights the 
LVVXH�RI�SUHYDLOLQJ� DWWLWXGHV� WR� VWXGHQW� DFKLHYHPHQW�ZLWKLQ�HGXFDWLRQDO� LQVWLWXWLRQV�� 5HVSRQVLELOLW\� IRU� VWXGHQWVş�
DFFRPSOLVKPHQWV�DQG�VXFFHVV�LV�VWLOO�ZLGHO\�EHOLHYHG�WR�UHVW�ZLWK�WKH�LQGLYLGXDO�DQG�KLV�RU�KHU�HʏRUWV��)RU�%HUQKDUGW�
��������KRZHYHU��WKH�FDSLWDOLVWLF�LGHD�WKDW�WKRVH�ZKR�ZRUN�WKH�KDUGHVW�ZLOO�HYHQWXDOO\�EHQHʐW�KDV�OLWWOH�FUHGLELOLW\�LQ�
WKH�FRQWH[W�RI�FXOWXUDO�FDSLWDO��(GXFDWLRQDO�HQYLURQPHQWV�DUH�QRW�SROLWLFDOO\�QHXWUDO�FRQWH[WV��DQG�HGXFDWLRQDO�VWDʏ�
QHHG�WR�FRQVLGHU�ZKHWKHU�WKHLU�DFDGHPLF�SURJUDPPHV�UHLQIRUFH�WKH�VRFLDO�VWUDWLʐFDWLRQ�RI�VWXGHQWV��0DQ\�WHDFKHUV�
DUH�FRPSOLFLW�LQ�WKH�GHQLDO�RI�DFFHVV�WR�FXOWXUDO�FDSLWDO�IRU�VWXGHQWV��LQ�WKDW�WKH\�KROG�DQ�DVVXPSWLRQ�WKDW�LW�LV�RWKHUVş�
responsibility to provide students with critical information about the college readiness and preparation process. One 
VROXWLRQ�SURSRVHG�E\�%HUQKDUGW��������ZRXOG�EH�WR�FUHDWH�D�ŞFROOHJH�JRLQJ�FXOWXUHş�LQ�DOO�VFKRRO�FRPPXQLWLHV��D�PRYH�
WKDW�ZRXOG�FRQVWLWXWH�D�VLJQLʐFDQW�VWHS�WRZDUGV�GLVUXSWLQJ�FXUUHQW�QRUPV�ZLWKLQ�WKH�$PHULFDQ�HGXFDWLRQ�V\VWHP��
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Many features of the AVID college readiness programme are designed to address those issues outlined by Board 
(2014) and Bernhardt (2013) - for example: building relationships with minority parents and communities; providing 
workshops to build cultural capital among those parents; and providing the skills and strategies, peer networks 
DQG�WHDFKHU�ERQGLQJ�WKDW�VWXGHQWV�UHTXLUH�WR�VXFFHVVIXOO\�QDYLJDWH�WKH�FROOHJH�H[SHULHQFH��+RZHYHU��ZKLOH�WKRVH�
elements may go some way to building cultural capital for minority and Indigenous students, as reported in the 
study by Hubbard and Mehan (1999) at the beginning of this section, they do not and cannot address the racism and 
discrimination that is ingrained in western educational institutions. 

Summary

This section has provided an overview of the AVID approach to teaching and learning, with a particular focus on 
AHE (AVID for Higher Education) - its strengths, including improved student achievement in preparation for college, 
and some associated challenges. The importance of institutional cultural capital to success in tertiary learning 
HQYLURQPHQWV��SDUWLFXODUO\� IRU�XQGHUUHSUHVHQWHG�VWXGHQW�SRSXODWLRQV�ZKR�DUH�ʐUVW� LQ� IDPLO\� WR� WHUWLDU\��KDV�EHHQ�
KLJKOLJKWHG��6R��WRR��KDV�WKH�LQHTXLWDEOH�GLVWULEXWLRQ�RI�FXOWXUDO�FDSLWDO�DQG�WKH�SUHYDOHQFH�RI�LQVWLWXWLRQDO�UDFLVP�
within western educational institutions. Within that environment, Indigenous and minority students need strong 
foundations of academic, social and emotional support, both in school and outside of school, to succeed. 

The challenges of the AVID approach, particularly in contexts where the cultural identity of students is of primary 
importance to the design and delivery of tertiary teaching and learning programmes, e.g. Indigenous contexts, have 
EHHQ�GLVFXVVHG��:LWKLQ�VXFK�FRQWH[WV��LW�KDV�EHHQ�LGHQWLʐHG�WKDW�DQ�DSSURDFK�RI�DGDSWDWLRQ�RI�XVHIXO�HOHPHQWV�RI�WKH�
$9,'�SURJUDPPH��LQ�DFFRUGDQFH�ZLWK�WKH�UHTXLUHPHQWV�RI�WKH�SDUWLFXODU�WHDFKLQJ�DQG�OHDUQLQJ�FRQWH[W��LV�SUHIHUDEOH�
WR�ZKROHVDOH�DGRSWLRQ�RI�D�SURJUDPPH�WKDW�ZDV�LWVHOI�GHVLJQHG�DQG�GHYHORSHG�IRU�D�VSHFLʐF�FRQWH[W��)LQDOO\��OLNH�
DQ\�LQLWLDWLYH�WKH�FRQWH[W�ZLOO�DOVR�LQʑXHQFH�WKH�VXFFHVV�RI�WKH�$9,'�SURJUDPPH�LWVHOI���,QVWLWXWLRQDO�UDFLVP��ODFN�RI�
UHVRXUFHV��WHDFKHU�FDSDFLW\�DQG�VXSSRUW�DUH�NH\�IDFWRUV�LQ�WKH�HʏHFWLYH�LPSOHPHQWDWLRQ�RI�WKH�SURJUDPPH��DQG�LQ�
turn, the success of the students.
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Findings

Introduction

*LYHQ�DQ�DNR�DSSURDFK�WR�EHWWHU�XQGHUVWDQGLQJ�WHDFKLQJ�DQG� OHDUQLQJ��DQG�WKH�ʐHOGV�RI�VWXG\� LQ�VFRSH�Ŝ�0ÃRUL��
PHGLXP�,7(��0ÃRUL�VWXGHQW�VXFFHVV� LQ�WHUWLDU\��DQG�$9,'�� WKH�ʐQGLQJV�DUH�EURDG�� �$V�SUHYLRXVO\�PHQWLRQHG��JLYHQ�
WKH�QRQ�XQLIRUP�LPSOHPHQWDWLRQ�RI�VHOHFWHG�VWUDWHJLHV�DFURVV�VL[�FRXUVHV�RYHU�WZR�FDPSXVHV�E\�GLʏHUHQW�VWDʏ�LQ�
RQO\�RQH�VHPHVWHU��WKH�PHDVXUHPHQW�RI�DFDGHPLF�RXWFRPHV��*3$��SURYLGHG�OLWWOH�YDOXH��5DWKHU�WKH�TXDOLWDWLYH�GDWD�
SURYLGHV�LQVLJKW�LQWR�WKH�SRVLWLYH�LPSDFW�RI�DGDSWHG�$9,'�VWUDWHJLHV�IRU�ERWK�VWDʏ�DQG�VWXGHQWV��7KH�ʐQGLQJV�KHUH�
present the outcomes of the investigation, adaptation and implementation of AVID, including exemplars of some 
VXFFHVVIXO�VHOHFWHG�VWUDWHJLHV�UHOHYDQW�WR�WKH�0ÃRUL�PHGLXP�,7(�SURJUDPPH����)RU�HDVH�RI�UHDGLQJ��WKH�ʐQGLQJV�KDYH�
EHHQ�RUJDQLVHG�LQWR�WZR�GLVWLQFW�SDUWV��3DUW����6WDʏ�H[SHULHQFHV��DQG�3DUW�����6WXGHQWVş�YRLFHV�

7KH�VWDʏ�H[SHULHQFHV�GLVFXVVHG�LQ�3DUW����IRFXV�RQ�WKH�EHQHʐWV�DQG�FKDOOHQJHV�RI�DGDSWDWLRQ�DQG�LPSOHPHQWDWLRQ�
RI�$9,'��SDUWLFXODUO\� WKHLU�HQJDJHPHQW�ZLWK�VSHFLʐF�VWUDWHJLHV� WKDW�ZHUH� WULDOHG��)LYH�H[HPSODUV�RI�VWUDWHJLHV�DUH�
included and are written in the form of lesson plans much like the original AVID guidelines. These exemplars not 
RQO\�VHUYH�DV�UHVRXUFHV�IRU�RWKHUV��EXW�DOVR�GHPRQVWUDWH�WKH�ZD\V�LQ�ZKLFK�$9,'�ZDV�DGDSWHG�ZLWKLQ�D�WH�DR�0ÃRUL�
DSSURDFK�� 7KH� VWDʏ�DOVR�GLVFXVV� WKH� LPSDFW�RI� WKH�SURMHFW�� DQG�$9,'�DV�SURIHVVLRQDO�GHYHORSPHQW��RQ� WKHLU�RZQ�
teaching.

,Q�3DUW����WKH�VWXGHQWVş�YRLFHV�VSHDN�PRUH�JHQHUDOO\�DERXW�WKHLU�H[SHULHQFHV�RI�WHDFKLQJ�DQG�OHDUQLQJ�LQ�WKH�0ÃRUL�
PHGLXP�,7(�SURJUDPPH�UDWKHU�WKDQ�VSHFLʐFDOO\�DERXW�WKH�DGDSWHG�$9,'�VWUDWHJLHV��:KLOH�VWXGHQWV�ZHUH�DZDUH�RI�
the research project, they were unaware which were AVID-informed strategies; nor were students asked to directly 
HYDOXDWH�VSHFLʐF�VWUDWHJLHV��7KH�VWXGHQWVş�YRLFHV�HFKR�PXFK�RI�ZKDW�LV�LGHQWLʐHG�LQ�WKH�OLWHUDWXUH��SURYLGLQJ�LQVLJKW�
LQWR�WKH�PXOWLSOH�FKDOOHQJHV�IRU�VWXGHQW�WHDFKHUV�LQ�0ÃRUL�PHGLXP�,7(��+RZHYHU��VWXGHQWV�H[SHFWDWLRQV�RI�HʏHFWLYH�
WHDFKLQJ�LQ�WKLV�VHWWLQJ�DUH�FOHDU��DQG�WKHLU�FRPPLWPHQW�WR�WKH�UHJHQHUDWLRQ�RI�WH�UHR�DQG�WLNDQJD�0ÃRUL�LV�ʐUP�

$V�WKH�WLWOH�RI�WKLV�UHSRUW�VXJJHVWV��WKH�ʐQGLQJV�DUH�PRUH�WKDQ�D�FROOHFWLRQ�RI�FXOWXUDOO\�DSSURSULDWH�$9,'�LQIRUPHG�
VWUDWHJLHV�RU�DFWLYLWLHV�ʐW�IRU�SXUSRVH�LQ�WKH�0ÃRUL�PHGLXP�,7(�FRQWH[W��7DLNÃNÃ�GUDZV�DWWHQWLRQ�WR�WKH�EURDGHU�DQG�
deeper issues that impact the success of these strategies.  Furthermore, this section illuminates many of the issues 
LGHQWLʐHG�LQ�WKH�OLWHUDWXUH�UHYLHZ�RI�0ÃRUL�PHGLXP�,7(��0ÃRUL�LQ�WHUWLDU\�HGXFDWLRQ��DQG�$9,'�

Part 1: Staff experiences

The Adaptation of AVID

)URP�WKH�RXWVHW��VWDʏ�XQGHUVWRRG�WKH�FXOWXUDO�OLPLWDWLRQV�RI�$9,'�DV�D�86�EDVHG�WHDFKLQJ�DQG�OHDUQLQJ�V\VWHP��7KH�
intention was always to investigate AVID for adaptation to a New Zealand context, as previously stated, originally 
DFURVV�D�QXUVLQJ�DQG�0ÃRUL�PHGLXP�,7(�SURJUDPPHV�LQ�WZR�GLʏHUHQW�LQVWLWXWLRQV��$W�WKH�KHDUW�RI�WKH�$9,'�WUDLQLQJ�
ZDV�WKH�DLP�WR�HTXLS�WHDFKHUV�ZLWK�QHZ�DQG�HʏHFWLYH�WHDFKLQJ�VWUDWHJLHV�DQG�DFWLYLWLHV�IRU�0ÃRUL�VWXGHQWV��*LYHQ�WKH�
RULJLQDO�DLP�RI�WKH�SURMHFW��WKH�IRFXV�RI�WKH�DGDSWDWLRQ�GXULQJ�VWDʏ��QXUVLQJ�DQG�0ÃRUL�PHGLXP�,7(��WUDLQLQJ�DW�WKH�
$9,'�6XPPHU�,QVWLWXWH�LQ�$XVWUDOLD��ZDV�FXOWXUDO��$W�ʐUVW�WKHUH�ZDV�VRPH�KHVLWDQF\�WR�H[SORUH�$9,'��2QH�VWDʏ�PHPEHU�
DVNHG�WKH�IROORZLQJ�TXHVWLRQ�

[AVID] is a Pākehā programme and concept, by taking it across to Māori do we lose a Māori cultural essence? And 
then remembering, well actually most of the things we do in teaching we have brought across from mainstream, 
and we have adapted it for our own to suit ourselves. So there are some of these strategies that are useful, and 
then we put in the Māori flavour, or not just the Māori flavour but make it our own (Kaiako, Epsom campus).
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As the comment above notes, a key part of adapting AVID was to think about the strategies as tools that could be 
used to fashion our teaching and learning, in our own context and for our own purposes. In this regard, adaptation 
LQFOXGHV�XVLQJ�WH�UHR�DQG�WLNDQJD�0ÃRUL��DV�LOOXVWUDWHG�LQ�WKH�IROORZLQJ�FRPPHQW�

My understanding is that the lecturers are trying to do some adaptation so that it is not transplanting what is 
essentially a North American programme . . . it would take a lot to do a homegrown version of multiple strategies 
… And when I say homegrown, I am thinking about tikanga Māori . . . our Māori ways of talking about (for 
instance) approaching text, I am talking about a work. How do you approach a work? How do you approach 
whaikōrero for example and get understanding out of it? Do you do things like, you know, the whakapapa of the 
author and what they bring in terms of their expertise and so on as well? So there must be ways to actually make 
it Māori �3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

0RUH�WKDQ�PHUHO\�WUDQVODWLQJ�DQ�$9,'�VWUDWHJ\�LQWR�WH�UHR�0ÃRUL��WKH�VWDʏ�ZHUH�LQWHUHVWHG�LQ�KRZ�WKH�VWUDWHJLHV�PLJKW�
EH�LQFRUSRUDWHG�WR�VLW�ZLWKLQ��RU�DORQJVLGH�WLNDQJD�0ÃRUL�

/LQJXLVWLF�DQG�FXOWXUDO�DGDSWDWLRQV�RI�$9,'�ZHUH�IUHTXHQWO\�GLVFXVVHG�DV�WKH�PRVW�LPSRUWDQW�ZRUN�WKDW�VWDʏ�ZHUH�
UHTXLUHG�WR�GR�LQ�RUGHU�WR�LPSOHPHQW�LW�VXFFHVVIXOO\�LQ�WKHLU�FODVVHV��2QH�VWDʏ�PHPEHU�UHʑHFWV�RQ�WKH�ZD\�WKH�QDPHV�
of the AVID strategies became a barrier to learning.

I think the most challenging thing about using the AVID strategies in our programme, and I know it sounds 
stupid, but it’s the names of the strategies. I found that it was like a block for our students, like Socratic seminars. 
If I called it that, and I did the first time, they were just like what are you talking about? And they got really hung 
up on the words. And so in the end I was like okay we’re not calling it that. I just had to call them other things 
because if I called them by the names that they’re called in AVID, it’s weird, but it really did put up a block for 
them [students] (Kaiako, Tai Tokerau campus).

%H\RQG�WKH�ODQJXDJH�DQG�FKDQJLQJ�WKH�QDPHV�RI�WKH�DFWLYLWLHV��VWDʏ�DOVR�WULHG�WR�HQVXUH�WKH�OHDUQLQJ�VWUDWHJLHV�ŞʐWş�
LQWR�D�0ÃRUL�ZRUOGYLHZ�VR�WKDW�VWXGHQWV�FRXOG�UHODWH�WR�WKH�NQRZOHGJH��VNLOOV�RU�DFWLYLWLHV���6XFK�D�NDXSDSD�0ÃRUL�
DSSURDFK�LQFOXGHG�EHLQJ�FRJQLVDQW�RI�D�0ÃRUL�ZD\�RI�WKLQNLQJ��

That is really the main thing, the language, and I guess just sort of making sure that whatever strategy I use or 
am using fits in with Māori thinking. So not taking them too far away, you know, so that they’re not looking at me 
like what are you trying to make us do, this is weird, or this is too far out there. So just making sure that they sit 
and make sense in whatever we are doing (Kaiako, Tai Tokerau campus).

:KHQ�DGDSWDWLRQ�RI�DQ�$9,'�VWUDWHJ\�ZDV�XVHG�DV�D�WRRO�DQG�LQFRUSRUDWHG�ZLWKLQ�WH�UHR��WLNDQJD�0ÃRUL�DQG�WH�DR�
0ÃRUL��WKHUH�ZDV�D�PXFK�KLJKHU�HQJDJHPHQW�E\�VWXGHQWV��

Oh even that [AVID] debating strategy.  So there’s some debating activities, and we did a debate in Ngā Toi class, 
and I thought oh we’ll see how this goes. It was a debate that is actually going on in our community as well, and 
they got really heated and hot under the collar. But before we started we talked about how you debate on the 
marae, and how they have these hot and heated debates and then afterwards, you know, kua tau [there is calm]. 
And that is exactly what they did. At some points I thought, oh my gosh, I think I might need to stop this. But then 
afterwards they all hongi with each other, and they all started laughing! It was really interesting (Kaiako, Tai 
Tokerau campus).

Yeah, so definitely you have to adapt it to suit the context and to suit what is familiar to the students (Kaiako, Tai 
Tokerau campus).

$OO�$9,'�VWUDWHJLHV�UHTXLUH�FXVWRPL]DWLRQ�LQ�UHODWLRQ�WR�FODVV�OHYHO��WKH�FRXUVH�VXEMHFW��WRSLF��SXUSRVH�DQG�FRQWH[W��
7KHUH�ZHUH�IHZ�$9,'�DFWLYLWLHV�WKDW�FRXOG�EH�XVHG�GLUHFWO\�DV�LQWURGXFHG�E\�$9,'�LQ�$XVWUDOLD���7KH�0ÃRUL�VWDʏ�ZHUH�
highly conscious that the AVID pedagogies are developed and operated by teachers and students in a particular US 
FXOWXUDO�FRQWH[W���$GDSWDWLRQ��WR�GLʏHUHQW�GHJUHHV��ZDV�DOZD\V�JRLQJ�WR�EH�QHFHVVDU\��7KH�VWDʏ�IRXQG�WKDW�FXOWXUDOO\�
relevant, linguistically aligned, and locally applicable adaptations of AVID  were the most successful. 
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,W� LV� LPSRUWDQW� WR�QRWH� WKDW� WKH�RULJLQDO�FROODERUDWLYH� LQWHQW�RI� WKH� UHVHDUFK�SURMHFW�ZLWK�0ÃRUL� VWDʏ� LQ�D�QXUVLQJ�
programme was to investigate the value of AVID strategies in relation to improving metacognitive and critical 
WKLQNLQJ�VNLOOV��DQG�DFDGHPLF�RXWFRPHV��6XFK�DQ�DSSURDFK�PHDQW�WKDW�WKH�VWDʏ��QXUVLQJ�DQG�0ÃRUL�PHGLXP�,7(���DV�
D�ODUJH�FROODERUDWLYH�UHVHDUFK�WHDP�LQLWLDOO\�IRFXVHG�RQ�JHQHULF�WHDFKLQJ�DQG�OHDUQLQJ�VWUDWHJLHV�UDWKHU�WKDQ�VSHFLʐF�
VWUDWHJLHV�WKDW�PLJKW�DGGUHVV�0ÃRUL�PHGLXP�SHGDJRJLFDO�FKDOOHQJHV���IRU�H[DPSOH�WKH�ZD\V�LQ�ZKLFK�$9,'�DFWLYLWLHV�
PLJKW�HQKDQFH�WKH�0ÃRUL�ODQJXDJH�SURʐFLHQF\�RI�VWXGHQWV��+HQFH��WKH�VWDʏ�FRPPHQWV�UHʑHFW�D�JHQHULF�DSSURDFK�WR�
EHWWHU�WHDFKLQJ�DQG�OHDUQLQJ�DFURVV�(QJOLVK�DQG�0ÃRUL�PHGLXPV�DW�XQLYHUVLW\�LQ�DQ�XQGHUJUDGXDWH�SURJUDPPH�

Selected AVID teaching strategies

7KH�VWDʏ�HQMR\HG�SDUWLFLSDWLQJ�LQ��DQG�OHDUQLQJ�KRZ�WR�IDFLOLWDWH�PDQ\�RI�WKH�$9,'�VWUDWHJLHV��PDLQO\�EDVHG�RQ�WKH�
handbook AVID Postsecondary strategies for success (Custer et al., 2011). There were a number of AVID strategies 
that teachers could employ depending on the nature of the course; in particular, the course content, structure and 
DVVHVVPHQW�WDVNV��$V�PHQWLRQHG�SUHYLRXVO\��WKH�VWDʏ�ZHUH�WHDFKLQJ��D�UDQJH�RI�FRXUVHV�ZLWKLQ�WKH�0ÃRUL�PHGLXP�,7(�
SURJUDPPH��LQFOXGLQJ�1JÃ�7RL��$UWV���7H�$URPDWDZDL�PR�WH�$NR��$VVHVVPHQW�IRU�/HDUQLQJ�DQG�7HDFKLQJ��DQG�7H�5HR�
0DWDWLQL��$GYDQFHG�0ÃRUL�/DQJXDJH�/LWHUDF\���:KLOH�PDQ\�RI�WKH�$9,'�VWUDWHJLHV�FRXOG�EH�DGDSWHG�DQG�LPSOHPHQWHG��
WKH�VWDʏ�LGHQWLʐHG�ZKLFK�VWUDWHJLHV�ZHUH�PRVW�DSSOLFDEOH�WR�WKH�QHHGV�RI�VWXGHQWV�LQ�WKH�SURJUDPPH��7KLV�GLG�QRW�
PHDQ�WKDW�WKHUH�ZDV�D�VWDQGDUG�DSSURDFK�WR�WKH�VHOHFWLRQ�RU�LPSOHPHQWDWLRQ�RI�VWUDWHJLHV��DV�FODVVHV�GLʏHUHG�LQ�WKHLU�
GHOLYHU\�DQG�WKH�DPRXQW�RI�LQYROYHPHQW�RI�WKH�0ÃRUL�VWXGHQW�VXSSRUW�VWDʏ��,W�ZDV�QRW�SRVVLEOH�WR�LPSOHPHQW�VSHFLʐF�
VWUDWHJLHV�LQ�D�XQLIRUP�PDQQHU��,QVWHDG��WKH�VWDʏ�GHFLGHG�WR�DGDSW�DQG�LPSOHPHQW�VWUDWHJLHV�IURP�WKH�:,&25�VXLWH�
in their own way.  Strategies were primarily selected from two key AVID areas: Writing and Speaking to Learn; and 
,QTXLU\��7KH�IROORZLQJ�FRPPHQWV�KLJKOLJKW�WKHLU�H[SHULHQFHV�RI�WKH�VWUDWHJLHV�WKH\�WULDOHG�IURP�WKHVH�WZR�DUHDV�

Inquiry

6WUDWHJLHV�DQG�DFWLYLWLHV�WKDW�IDOO�ZLWKLQ�WKLV�VHFWLRQ�SURSRVH�WKDW�LQTXLU\�LV�IXQGDPHQWDO�WR�GHHS�OHDUQLQJ���5DWKHU�
WKDQ� ŞEDQNLQJş�NQRZOHGJH� �)UHLUH��������YLD� OHFWXUHUV��$9,'�HQFRXUDJHV�VWXGHQWV� WR� WKLQN�FULWLFDOO\� LQ�RUGHU� WR�EH�
DEOH�WR�XQGHUVWDQG�LVVXHV�DQG�HQJDJH�LQ�VROYLQJ�FRPSOH[�SUREOHPV���7KH�VWDʏ�LQ�WKLV�SURMHFW�DJUHHG�WKDW�GHYHORSLQJ�
WKHVH� VRUWV� RI� VWUDWHJLHV� DQG� DFWLYLWLHV�ZHUH�PRVW� XVHIXO� WR� WKH� VWXGHQWV� LQ� WKLV� SURJUDPPH�� � ,QTXLU\� VWUDWHJLHV�
LQFOXGHG�DVNLQJ�UHOHYDQW�DQG�SHUWLQHQW�TXHVWLRQV��UHFRJQLVLQJ�GLʏHUHQW�VLGHV�RI�DQ�DUJXPHQW�RU�LVVXH���LQYHVWLJDWLQJ�
WKH�OHJLWLPDF\�RI�GDWD��VRXUFHV��RU�HYLGHQFH��DQG�VWLPXODWLQJ�GHHSHU�WKLQNLQJ�RU�LQTXLU\���7KUHH�VSHFLʐF�DFWLYLWLHV�Ŝ�
Philosophical Chairs, Purposeful Reading, and the Socratic Seminar – are discussed here.

Philosophical Chairs

7KH�3KLORVRSKLFDO�&KDLUV�DFWLYLW\� IDOOV�ZLWKLQ� WKH� ,QTXLU\� VHFWLRQ�� �'HVFULEHG�E\�$9,'�DV�RQH�RI� LWV�PRVW�SRSXODU�
and high engagement strategies (Custer et al., 2011), it is an activity that involves reading, writing, making notes, 
organising ideas, and culminates in constructing an argument much like the form of a debate.  In brief, students 
are asked to take a position (i.e.�DJUHH��GLVDJUHH��RU�XQGHFLGHG��LQ�UHVSRQVH�WR�D�VWDWHPHQW�RU�TXHVWLRQ���6WXGHQWV�
who agree with the statement sit or stand on one side, and those who disagree are situated on the opposite side, 
while those who are undecided are in the middle.  Students participate in the dialogue (according to the rules of 
Philosophical Chairs) with the aim of convincing others to join their position, anyone at anytime can change their 
SRVLWLRQ�E\�PRYLQJ�WR�D�GLʏHUHQW�SDUW�RI�WKH�URRP�ZLWK�WKH�JURXS�ZKR�DJUHH��GLVDJUHH�RU�DUH�XQGHFLGHG��

$Q�H[DPSOH�RI�WKH�ZD\�RQH�VWDʏ�PHPEHU�XVHG�WKLV�DFWLYLW\�WR�SURPRWH�GHHS�LQTXLU\�IROORZV���,Q�WKLV�H[FHUSW��VKH�ZDV�
teaching about the arrival of missionaries to Aotearoa as part of the colonisation process, as well as the establishment 
of the New Zealand schooling system.

One I’ve done is Philosophical Chairs, one group over there, and one group over here. I used it in my class for 
talking about missionaries and Māori, what Māori wanted and what missionaries wanted . . . This group over 
here are arguing, they are the missionaries and they are saying this is what we’ve brought you and this is what 
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we want you to take, etc.  And the Māori over here saying, ‘Well, this is what we have and you have done this’ , so 
they are arguing in that way. I used it in that way which is quite fun . . . The last time I did it all of the missionaries 
said we want to be with the Māori group now. I have to organise that one better. It’s fun but I’ve been leaving it 
too late in the session and not getting enough out of it (Kaiako, Epsom campus).

7KLV� VWDʏ�PHPEHU� UHFRJQLVHV� WKH�YDOXH�RI� WKH�3KLORVRSKLFDO�&KDLU�DFWLYLW\� IRUPDW�� LQ�SDUWLFXODU��PDNLQJ�DQ�RIWHQ�
GLʒFXOW�WR�GLVFXVV�WRSLF�PRUH�ŞIXQş�DQG�HQJDJLQJ���+RZHYHU��VKH�DOVR�DFNQRZOHGJHV�WKDW�SURSHU�RUJDQLVDWLRQ�RI�VXFK�
DFWLYLWLHV��LQFOXGLQJ�WLPLQJ��LV�FULWLFDO�LQ�RSWLPLVLQJ�EHQHʐWV�IURP�WKH�DFWLYLW\�LWVHOI���7KH�3KLORVRSKLFDO�&KDLUV�DFWLYLW\�
ZDV�DGDSWHG�DQG�LV�FDOOHG�Ş7DXXWXXWXş��7KLV�H[HPSODU��WKH�ʐUVW�RI�ʐYH��LV�GHVFULEHG�KHUH�LQ�GHWDLO�

3auutuutu �2OeaJinF in turn�
 He Whakamārama (An explanation):

7DXXWXXWX�LV�D�FROODERUDWLYH�ZKDNDURQJR��OLVWHQLQJ��DQG�NďUHUR��VSHDNLQJ��DFWLYLW\�WKDW�HQDEOHV�VWXGHQWV�WR�GHYHORS�
DQG�H[SUHVV�WKHLU�LGHDV���,Q�UHVSRQVH�WR�D�FRQWHQWLRXV�TXHVWLRQ�RU�SURPSW��WKH�VWXGHQWV�DUH�UHTXLUHG�WR�WDNH�D�SRVLWLRQ�
and verbally provide their rationale. Like tauutuutu, the kawa relating to whaikorero where the speakers from each 
VLGH�DOWHUQDWH��WDNLQJ�WXUQV�WR�VSHDN��WKH�VWXGHQWV�WDNH�WXUQV�WR�SUHVHQW�HDFK�VLGHşV�YLHZV��7KH�VWXGHQWV�DUH�VHHNLQJ�
to persuade their peers that their team has the most compelling argument by refuting the opposition and extending 
WKH�DUJXPHQWV�RI�WKHLU�RZQ�JURXS���7KLV�DFWLYLW\�QRW�RQO\�UHTXLUHV�RUDO�VNLOOV��EXW�DFWLYH�OLVWHQLQJ�

Whāinga (Aims):

Ş To practice active listening and persuasive speaking skills;

Ş 7R�GHYHORS�DUJXPHQWV�EDVHG�RQ�PÃWDXUDQJD�0ÃRUL��HGXFDWLRQDO�WKHRULHV�DQG�SKLORVRSKLHV��DQG�RU�UHVHDUFK
evidence and literature;

Ş 7R�SUDFWLFH�GHEDWLQJ�DQ�LGHD�V�IROORZLQJ�FXOWXUDO�SURWRFROV�DQG�SUDFWLFHV��L�H��WDXXWXXWX��ZKDLNďUHUR��PDQDDNL�
aroha;

Ş To be open to new information, listen to alternative views and be prepared to review and change your own
position.

Ngā Tohutohu (Instructions):

�
 $IWHU�UHDGLQJ�RU�LQYHVWLJDWLQJ�D�SDUWLFXODU�WRSLF��WKH�VWXGHQWV�DUH�SURYLGHG�ZLWK�D�FRQWHQWLRXV�SURPSW�RU�TXHVWLRQ�
)RU� H[DPSOH�� š,�ZKDL� KXD� DL� WH� LZL�0ÃRUL� L� WH�ZKDNDWXZKHUDWDQJD�R�QJÃ� NXUD�PLKLQDUHŢ�RU� š0ÃRUL� EHQHʐWWHG
through the establishment of mission schools”.

�
 6WXGHQWV�DUH�DVNHG�WR�DJUHH��GLVDJUHH��RU�FKRRVH�WR�EH�XQGHFLGHG�DERXW�WKH�TXHVWLRQ�RU�SURPSW�Ŝ�WKLV�VKRXOG
roughly divide the class in half (agree and disagree, with some undecided).9 Alternatively, the teacher can allocate 
students to each side to ensure the class is more evenly split.10

�
 Each student should form their arguments and rationale for the position they are taking (or have been given).
There are a number of other strategies/activities that can be used here to help students to develop their
arguments, i.e. Tuhituhi Mai.

�
 Each group may also be given some time to share their ideas and collaborate to develop their key arguments
ZLWK�UHIHUHQFH�WR�FRXUVH�FRQWHQW��UHDGLQJV�HWF��LQFOXGLQJ�SULRU�NQRZOHGJH�DQG�PÃWDXUDQJD�0ÃRUL�

�
 7KH�WHDFKHU�GLUHFWV�WKH�VWXGHQWV�ZKR�DJUHH�ZLWK�WKH�SURPSW�RU�TXHVWLRQ��WR�VWDQG�RQ�RQH�VLGH�RI�WKH�URRP��DQG
the students who disagree to stand on the opposite side. The undecided students stand to the side between the
two groups.

9 If the class is not roughly evenly split, it is an indication that the question prompt needs to be revised.
10 Assigning students to a side or position is particularly useful to encourage critical thinking because they are forced to 

develop an argument based on ideas that may not be consistent with their own.
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�
 7KH�DLP�RI�WKH�DʒUPDWLYH�DQG�QHJDWLYH�WHDPV�LV�WR�FRQYLQFH�WKHLU�SHHUV�WKDW�WKHLU�DUJXPHQW�LV�FRUUHFW��UHVXOWLQJ
in movement between teams, especially the undecided students.  At the end of the activity, the team with the
ODUJHVW�QXPEHU�ŞZLQVş�

�
 7KH�NDZD�IRU�WKLV�DFWLYLW\�LV�VLJQDOHG�E\�WKH�QDPH�Ş7DXXWXXWXş���7KH�WHDFKHU�ZLOO�UHPLQG�VWXGHQWV�WKDW�

Ş Only one person may speak at a time, and speakers must alternate from side to side, or between teams; for
example, DQ�DʒUPDWLYH�VSHDNHU�LV�IROORZHG�E\�D�QHJDWLYH�VSHDNHU���ZKR�LV�WKHQ�IROORZHG�E\�DQ�XQGHFLGHG
speaker

Ş Students may only speak again if everyone in the team has spoken

Ş No side conversations between team members, and no interjection

Ş LStudents must listen carefully to the speakers on the opposition, and must begin their korero by
acknowledging the argument presented by the previous speaker

Ş Students should speak to the kaupapa (subject) not the speaker

Ş Most importantly, students are encouraged to keep an open mind and move to another team if their opinion
is swayed by a compelling argument.  Students can change sides as many times as they wish.

�
 Teacher will set the duration for the Tauututu activity, but can close the activity at any time.

�
 $W� WKH�HQG�RI� WKH�DFWLYLW\�VWXGHQWV�ZLOO�GHEULHI� WR� UHʑHFW�RQ� WKHLU�SHUVRQDO�RSLQLRQV�RQ� WKH� WRSLF�DQG�ZKLFK
DUJXPHQWV�ZHUH�PRVW�FRQYLQFLQJ�RU�VWLPXODWHG�IXUWKHU�TXHVWLRQV�DQG�WKLQNLQJ���7KH�GHEULHI�PD\�EH�FRQGXFWHG
through: a discussion in pairs; small groups; the whole class; or in a written form, e.g. VHH�Ş+HL�:KDNDXWXş�VWXGHQW
form to complete (below).  The debrief could also be a combination of activities.


�7DXXWXXWX�LV�DQ�DGDSWDWLRQ�RI�WKH�Ş3KLORVRSKLFDO�&KDLUVş�VWUDWHJ\�IURP�AVID Postsecondary Strategies for Success (Custer et al., 2011, p. 94-99).

Tauutuutu (Māori version)

 He Whakamārama (An explanation):
.R�WH�Ş7DXXWXXWXş�KH�PDKL�ZKDNDURQJR�PH�WH�NďUHUR��KHL�ÃZKLQD�L�QJÃ�ÃNRQJD�NL�WH�ZKDNDSXDNL�L�ď�UÃWRX�ZKDNDDUR��
.D�ZKDNDULWH�WH�NDLDNR�L�WÕWDKL�SÃWDL��UHUHQJD�NďUHUR�UÃQHL��Pď�WH�WDXWRKHWRKH���Ã��PÃ�QJÃ�ÃNRQJD�H�ÃWD�ZKLULZKLUL�NR�
WÕKHD�WDKD�R�WH�WDXWRKHWRKH�ND�NDZH�DNH�UÃWRX��KH�DKD�KRNL�WH�WDNH�H�SÕUÃ�DQD�ď�UÃWRX�ZKDNDDUR��3ÕUÃ�NL�WH�WDXXWXXWX���
DUÃ��WH�NDZD�R�WH�ZKDLNďUHUR���ND�Wĭ�WÕWDKL�WDQJDWD�NL�WH�NďUHUR��NÃWDKL�ND�ZKDNDZKLWL�DWX�NL�WÕUÃ�DWX�WDKD��.R�WH�ZHUR�QXL�
NR�WH�ZKDNDDZHDZH�L�WH�KXQJD�ZKDNDURQJR��PÃ�WH�NDKD�R�Ã�UÃWRX�NďUHUR��Ã��PÃ�WH�WDXSDWXSDWX�DQď�KRNL�L�QJÃ�NďUHUR�
R WÕUÃ�DWX�UďSĭ��+H�PDKL�WÕQHL�H�KÃQJDL�DQD�NL�QJÃ�SĭNHQJD�ZKDNDZKLWL�NďUHUR�PH�WH�ÃWD�ZKDNDURQJR�

Whāinga:

Ş .R�WH�ZKDNDKDUDWDX�L�WH�ÃWD�ZKDNDURQJR�PH�WH�NďUHUR�ZKDNDZDL�

Ş .R�WH�ZKDNDZKDQDNH�L�QJÃ�NďUHUR�WDXWRKH�H�SÃ�DQD�NL�WH�PÃWDXUDQJD�0ÃRUL��WH�DULÃ�PÃWDXUDQJD��PH�WH�UDQJDKDX�

Ş .R�WH�ZKDNDKDUDWDX�L�WH�WDXSDWXSDWX�L�UDUR�L�WH�PDUX�R�QJÃ�WLNDQJD�0ÃRUL�

Ş .R�WH�WXZKHUD�L�ďX�ZKDNDDUR�NL�QJÃ�NďUHUR�KRX��NL�QJÃ�NďUHUR�UHUHNÕ��Ã��WDH�QRD�DWX�NL�WH�KXULQJD�L�ďX�ZKDNDDUR�

Ngā Tohutohu (Instructions):

�
 .LD�PXWX�WH�SÃQXL�L�QJÃ�NďUHUR��WH�UDQJDKDX�UÃQHL�L�WÕWDKL�WDNH��ND�KRDWX�NL�QJÃ�ÃNRQJD�WÕWDKL�SÃWDL��WÕWDKL�NďUHUR
WDXWRKH�UÃQHL��+HL�WDXLUD��š,�ZKDL�KXD�DL�WH�LZL�0ÃRUL�L�WH�ZKDNDWXZKHUDWDQJD�R�QJÃ�NXUD�PLKLQDUHŢ�

�
 .D�SÃWDL� NL�QJÃ�ÃNRQJD�PHKHPHD�ND�ZKDNDDH�NL� WDXD�SÃWDL�� NÃRUH� UÃQHL�H�ZKDNDDH�� NÃRUH� UÃQHL�H�PďKLR��.D
ZKDNDUďSĭWLD��WH�KXQJD�ZKDNDDH��WH�KXQJD�NRUH�ZKDNDDH��PH�WH�KXQJD�QRKR�WDLDSD���Ã��NR�WH�WĭPDQDNR��ND�ÃKXD
ULWH�WH�QXL�R�WH�UďSĭ�ZKDNDDH�PH�WH�UďSĭ�ZKDNDKÕ��.L�WH�NRUH�H�WLQR�ULWH�WH�QXL�R�QJÃ�UďSĭ�H�UXD��PÃ�WH�NDLDNR�DQď
H�ZKDNDULWH�QJÃ�ÃNRQJD�NL�QJÃ�UďSĭ�

�
 0Ã�LD�ÃNRQJD�H�ZKDNDULWH�ÃQD�DNH�NďUHUR�WDXWRKH�L�UXQJD�DQď�L�WH�ÃKXD�R�Wď�UÃWRX�Wĭ��+H�QXL�QJÃ�UDXWDNL��PDKL�KRNL
KHL�ÃZKLQD�L�QJÃ�ÃNRQJD�PH�Ã�UÃWRX�NďUHUR�WDXWRKH��SÕUÃ�L�WH�PDKL�Ş7XKLWXKL�PDLş��

�
 .D�ZKDL�ZÃ�LD�UďSĭ�NL�WH�ZKDNDZKLWL�ZKDNDDUR��ZKDNDULWH�UDXWDNL�L�ZDHQJDQXL�L�D�UÃWRX��PH�WH�DUR�DWX�KRNL�NL�QJÃ
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tuhinga.

�
 0Ã�WH�NDLDNR�H�WRKXWRKX�NL�WH�UďSĭ�ZKDNDDH�NLD�Wĭ�NL�WÕWDKL�WDKD�R�WH�DNRPDQJD��PH�WH�UďSĭ�ZKDNDKÕ�NL�WÕUÃ�DWX
WDKD�R�WH�DNRPDQJD��.R�WH�KXQJD�QRKR�WDLDSD�ND�Wĭ�NL�ZDHQJD�L�QJÃ�UďSĭ�H�UXD�

�
 .R�WH�ZKÃLQJD�R�WH�UďSĭ�ZKDNDDH�PH�WH�UďSĭ�ZKDNDKÕ��NR�WH�ZKDNDZKHUH�L�ď�UÃWRX�KRD��L�UXQJD�DQď�L�WH�WLND�R�Ã
UÃWRX�NďUHUR�WDXWRKH��Ã��NLD�ZKDNDDH�PDL�ÕUD�DWX�UďSĭ�NL�D�UÃWRX�NďUHUR��LQDUÃ�NR�UÃWRX�H�QRKR�WDLDSD�DQD��+HL�WH
PXWXQJD�R�WH�PDKL�NR�WH�UďSĭ�QXL�DNH��ND�WRD�

�
 .R�WH�NDZD�R�WÕQHL�WDXPDKL�H�KÃQJDL�DQD�NL�WDQD�LQJRD�Ş7DXXWXXWXş��.D�ZKDNDPDXPDKDUD�WH�NDLDNR�NL�QJÃ�ÃNRQJD
QJÃ�WLNDQJD�H�SÕQHL�DQD�

Ş .LD�NRWDKL�DQDNH�WH�WDQJDWD�H�NďUHUR�DQD�L�LD�ZÃ���.D�WíPDWD�L�WÕWDKL�WDKD��NÃWDKL�ND�ZKDNDZKLWL�NL�WÕUÃ�DWX�WDKD�
ki waenganui hoki

Ş .D�ZKDL�ZÃ�DQď�QJÃ�ÃNRQJD�NL�WH�NďUHUR��LQD�NXD�Wĭ�NÕ�QJÃ�WÃQJDWD�NDWRD�R�WďQD�UďSĭ�NL�WH�NďUHUR

Ş .LD�NDXD�QJÃ�WíPD�H�NďUHUR�NL�ZDHQJD�L�D�UÃWRX�DQď��Ã��NLD�NDXD�KRNL�H�NRKLNRWLD

Ş ÂWD�ZKDNDURQJR�NL�QJÃ�NDLNďUHUR�R�WH�UďSĭ�WDXWÕWHWH��+HL�WíPDWDQJD��PH�PLKL�WH�NDLNďUHUR�NL�WH�NDLNďUHUR�L
PXD�L�D�LD��NL�ÃQD�NďUHUR�KRNL

Ş 0H�DUR�DWX�NL�WH�NDXSDSD��NDXD�NL�WH�NDLNďUHUR

Ş 0H� ZKDNDKDX� NL� QJÃ� ÃNRQJD�� KH� PHD� QXL� NLD� QRKR� WXZKHUD� ď� UÃWRX� KLQHQJDUR� NL� QJÃ� NďUHUR� NDWRD�
Ã�� NLD�ZKDNDZKLWLD� NL� WÕWDKL� DWX� UďSĭ�PÕQÃ�ND�ZKDNDDH�NL� Ã� UÃWRX�NďUHUR�� (�ZÃWHD�DQD�QJÃ�ÃNRQJD�NL� WH
ZKDNDZKLWLZKLWL�KDHUH�NL�ZDHQJD�L�QJÃ�UďSĭ��SXWD�QRD�L�WH�WDXPDKL�

�
 0Ã�WH�NDLDNR�H�ZKDNDULWH�WH�URD�R�WH�7DXXWXWX��KHRL�DQď�ND�WDHD�H�LD�WH�NDWL�DNH�L�WH�ZÃ�SDL�NL�D�LD�

�
 +HL� WH� PXWXQJD� R� WÕQHL� PDKL� ND� ZKDL� ZÃ� WH� ÃNRQJD� NL� WH� DURPÃWDL� L� ďQD� ZKDNDDUR� Pď� QJÃ� NďUHUR� L� SXWD�
L� QJÃ� ÃKXDWDQJD�KRNL� L�ZKDNDDZH� L� D� LD��0ď� WÕQHL�PDKL� H� ÃKHL� DQD� NL� WH�QRKR� WDNLUXD�� KHL� UďSĭ� LWL� UÃQHL�� KHL
DNRPDQJD�NRWDKL� UÃQHL��Ã��NL� WH� WXKL� UÃQHL� L�QJÃ�ZKDNDDUR��+HL� WDXLUD�� WLURKLD� WH�SXND� Ş+HL�:KDNDXWXş� �NL� UDUR��

‘Hei Whakautu’ 

$NRQJD��VWXGHQWşV�QDPH��

7H�.DXSDSD��SURPSW�TXHVWLRQ��

Taku Taha Tuatahi (my original side/position):

.L�DX�QHL��L�WH�ZKDNDURQJR�DKDX�NL�WH�NďUHUR�R�QJÃ�WÃQJDWD�R�WÕUÃ�WDKD�

(In my view, when it came to listening to argument of the opposition, I was:)

____    He tino pai    (very good)

BBBB���� +H�ÃKXD�SDL����JRRG�

____    He koretake   (hopeless)

,�WH�PXWXQJD��NR�WÕQHL�WDNX�WDKD��$W�WKH�HQG��P\�SRVLWLRQ�VLGH�LV��

.R�WH�WDNH�L�QHNH�DX��NÃRUH�DX�L�QHNH��7KH�UHDVRQ�V�,�FKDQJHG���GLG�QRW�FKDQJH�P\�SRVLWLRQ�VLGH��
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Purposeful Reading

6WDʏ�UHSRUWHG�WKDW�WKH�UHDGLQJ�VWUDWHJLHV�ZHUH�UHDOO\�XVHIXO�LQ�DVVLVWLQJ�VWXGHQWV�WR�EHWWHU�HQJDJH�ZLWK�ZKDW�DQG�KRZ�
WKH\�ZHUH�UHDGLQJ��DV�ZHOO�DV�ZK\�WKH\�ZHUH�UHDGLQJ�D�SDUWLFXODU�WH[W���2QH�VWDʏ�PHPEHU�HPSKDVLVHG�WKH�LPSRUWDQFH�
of reading in their courses, as well as the challenges of reading.

I know that the students right through the faculty are not reading their readings in the quantity or depth that 
their lecturers would hope. And having some strategies where you realise you don’t have to read every word of a 
55 page article . . .  just realising that you can find out what it’s about, you can find the section that really matters 
to you, you go in with a purpose for reading as in what answer am I trying to find here��3URIHVVLRQDO�VWDʏ��(SVRP�
campus).

Many of the students, especially those who had been away from study for longer periods, had little experience of 
evaluating  or understanding the legitimacy of sources. 

6RPH�RI�WKH�VWUDWHJLHV�ZLWKLQ�WKH�,QTXLU\�VHFWLRQ�RI�:,&25�SURYLGHG�V\VWHPDWLF�ZD\V�RI�FULWLFDOO\�WKLQNLQJ�DERXW��DQG�
DQDO\VLQJ�SULPDU\�VRXUFHV��VXFK�DV�WH[WV���7KH�VWXGHQW�VXSSRUW�VWDʏ��LQ�SDUWLFXODU��VSHQW�WLPH�WHDFKLQJ�WKHVH�VWUDWHJLHV�
ZLWK�VXFFHVV���6RPH�RI�WKH�H[SHULHQFHV�RI�WKH�VWDʏ��IROORZ�

We’ve done nearly the whole lot of just marking the text, like identifying keywords and themes and if you’ve got 
questions, asterisk beside it, you know, the whole thing. We go through with them, and we’ve done that all the 
way from post grad to foundation. And just being able to identify what the genre is, you know, like how to attack 
a text instead of reading the whole thing, and it’s 55 pages long!  Instead, going to the intro, going to the first 
sentence of each paragraph, and looking for an abstract, looking for all these targeted kind of things to read … 
Lots and lots of strategies��3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

Yeah, so the reading would be dissecting a paragraph . . . so can you find the point of this paragraph, what’s the 
evidence or the example, can you see how it links to the next one, kind of thing. There is marking up the text … so 
you are not just highlighting everything, you are actually using a kind of code, so you would circle key words and 
phrases, you would underline a key point, you would make annotations, you would draw some kind of arrow as 
a connector and you would use your highlighter sparingly for the evidence, or something like that. So that kind 
of marking up texts��3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

For example, it might be like going back and revisiting the genre thing. So what type of genre is this? Who are the 
audience? What is the main statement the person is making? What style?  . . . You might be doing a presentation 
on pūrākau, and so instead of reading a whole thesis on pūrākau  they should be able to summarise the text 
really quickly and be able to pull out stuff as well, identifying what they need to answer the questions rather than 
just reading for reading’s sake. So what do they, and also identifying what they know previously that they are not 
some sort of empty vessel coming to absorb all this information��3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

$OLJQHG� WR�DQ�$9,'�DSSURDFK� WKDW� VHHNV� WR� LQFUHDVH�VWXGHQWVş� FXOWXUDO�DQG� LQVWLWXWLRQDO� FDSLWDO�� VWDʏ�HQFRXUDJHG�
students to understand how a text (in this case) works, not just what the text says.  Strategies such as these enabled 
VWXGHQWV�WR�QDYLJDWH�WH[WV�DQG�PDQDJH�WKHLU�UHDGLQJ�PRUH�HʏHFWLYHO\��ZLWK�D�IRFXV�RQ�UHDGLQJ�IRU�SXUSRVH��

:KLOH�VWDʏ�KDG�SUHYLRXVO\�HQFRXUDJHG�DQG�WDXJKW�EHWWHU�UHDGLQJ��WKH�$9,'�VWUDWHJLHV�SURYLGHG�D�VWUDLJKWIRUZDUG�ZD\�
of approaching a text. 

Yes, but we don’t often make them explicit and that is what I think AVID does, it make things explicit (Professional 
VWDʏ��(SVRP�FDPSXV��

$V�ZHOO�DV�PDNLQJ� WKH�ZD\�D� WH[W�ZRUNV�H[SOLFLW�� VWDʏ� UHSRUWHG� WKDW� WHDFKLQJ� WKH�VWUDWHJLHV� UHVXOWHG� LQ�D�GHHSHU�
engagement with the text.  Collaboration with others, evident in the previously discussed Philosophical Chairs 
DFWLYLW\��LV�RQH�RI�WKH�NH\�HOHPHQWV�RI�,QTXLU\���$FFRUGLQJ�WR�VWDʏ��WKH�VWXGHQWVş�UHVSRQVH�ZDV�YHU\�SRVLWLYH�
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I’ve had a whole [academic student support] session to talk about reading strategies, mostly pre-reading 
strategies as in figuring out what you’re looking at - the introduction and conclusion, trying to find the key 
points in the paragraph, that kind of thing.  I still remember the buzz I got out of the first one. I got a buzz out 
of the others as well but they were there for nearly two hours, and the students were, in my opinion, completely 
engaged for the whole time. I had them working in twos and threes and about five or six different activities and 
the feedback we got was really, really positive��3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

Reading for purpose was an essential strategy in all courses. The AVID activities provided a step-by-step guide for 
VWXGHQWV�WR�DSSURDFK�D�WH[W�ZLWK�PRUH�FRQʐGHQFH�DQG�VNLOO��7KLV�VWUDWHJ\�ZDV�DOVR�WDXJKW�WR�SURIHVVLRQDO�VWDʏ��DV�
OHFWXUHUV�RIWHQ�IHOW�WKHUH�ZDV�QRW�HQRXJK�WLPH�GXULQJ�FODVV���7KH�WZR�H[HPSODUV��ŞÂWD�3ÃQXLş�DQG�Ş1Ã�ZDL�WÕQHL�L�WXKL"ş�
are both adaptations of Reading for Purpose AVID activities and are the second and third exemplars described below 
in detail.

»ta Pānui 
He Whakamārama (An explanation):

ÂWD�3ÃQXL�KHOSV�VWXGHQWV�WR�HQJDJH�PRUH�ULJRURXVO\�ZLWK�D�UHDGLQJ�� �2IWHQ�VWXGHQWV�VWUXJJOH�ZLWK�XQGHUVWDQGLQJ�
DFDGHPLF�WH[WV�LQ�ERWK�(QJOLVK�DQG�WH�UHR�0ÃRUL��7KLV�DFWLYLW\�SURYLGHV�VWHSV�WKDW�HQDEOHV�VWXGHQWV�WR�DFFHVV�FKDOOHQJLQJ�
WH[WV�PRUH�HʏHFWLYHO\���:KLOH�WKLV�DFWLYLW\�UHTXLUHV�DFWLYH�LQGHSHQGHQW�UHDGLQJ��LW�EHFRPHV�D�FROODERUDWLYH�HQGHDYRXU�
as students work together to help each other better understand the text.

 Whāinga (Aims):

·      To actively read and comprehend an academic text;

·      To read closely and engage with a section of the text.

Ngā Tohutohu (Instructions):

�
 Students should independently read the entire selected text (2-3 pages max).

�
 Students should number the paragraphs of the text.

�
 Teacher separates the students into groups of 4-5, and divides the text up between the groups in even parts.  For 
example, each group may have 2-3 paragraphs.

�
 Students are directed to independently circle key words, phrases, dates, and references in the section of the text 
allocated to them.  Before they begin, the teacher will need to clarify how to identify key words, etc. Circling key 
words can be modeled, and/or brainstormed with the students.

�
 Next, students are directed to independently underline the key ideas in the same text.  Again, the teacher should 
model this process, so that students are able to distinguish key ideas presented in the text.

�
 In their groups, students compare and discuss their marking of the text, in particular, the reason they have 
LGHQWLʐHG� NH\�ZRUGV� DQG� LGHDV�� 6WXGHQWV� FROOHFWLYHO\� GHFLGH� RQ� WKH�PRVW� UHOHYDQW�ZRUGV� DQG� LGHDV� LQ� WKHLU�
section of the text, this should be consistent amongst the group.

�
 Once each group has completed marking up the text (circling and underlining), the group should collectively 
write (in their own words) a summary sentence (or two) for each paragraph.

�
 The teacher now numbers each person in the group from 1 to 4/5 (depending on the size of the group).  The class 
then rearranges itself according to their numbers, eg. All number ones now become a group.

�
 Each person in their new group is now considered the expert on their paragraphs and leads their peers through 
the text, explaining the key words and ideas, as well as their summary sentences.


ÂWD�3ÃQXL�LV�DQ�DGDSWDWLRQ�RI�WKH�$9,'�VWUDWHJLHV��Ş0DUNLQJ�WKH�WH[Wş��&XVWHU��������S������DQG�Ş-LJVDZ�+RPH�*URXS�
([SHUW�*URXSş��LELG���S�������



56

Āta Pānui (Māori version) 

He Whakamārama:

.R�ÂWD�3ÃQXL�KH�PDKL�KHL�ÃZKLQD�L�QJÃ�ÃNRQJD�NL�WH�PÃUDPD�L�QJÃ�WXKLQJD�H�SÃQXLWLD�DQD�H�UÃWRX��$KDNRD�KH�PDKL�
WDNLWDKL�WÕQHL��NHL�UHLUD�DQď�WH�PDKL�Ã�UďSĭ��NLD�ÃZKLQD�WÕWDKL�L�WÕWDKL�����

Whāinga:
Ş .LD�ÃWD�SÃQXL�PH�WH�DURÃ�L�WH�WXKLQJD�PÃWDL�
Ş .LD�ÃWD�SÃQXL�PH�WH�DUR�DWX�NL�WÕWDKL�ZÃKDQJD�R�WH�WXKLQJD�

 Ngā Tohutohu (Instructions):

�
 0H�SÃQXL�WDNLWDKL�WH�ÃNRQJD�L�WH�URDQJD�R�QJÃ�WXKLQJD�L�WíSDNRKLD�DL�H�WH�NDLDNR������ZKÃUDQJL�WH�QXLQJD��

�
 0Ã�WH�ÃNRQJD�H�ZKDNDUDXSDSD�QJÃ�NďZDH�R�WH�WXKLQJD�

�
 .D�ZKDNDUďSĭ�WH�NDLDNR�L�QJÃ�ÃNRQJD�NLD�WDNLZKÃ��WDNLULPD�UÃQHL��NÃWDKL�ND�KRDWX�ÕWDKL�ZÃKDQJD�R�WH�WXKLQJD�NL�LD
UďSĭ��+HL�WDXLUD��NLD�����QJÃ�NďZDH�PÃ�LD�UďSĭ�

�
 0D� WH� ÃNRQJD�H�ZDLWRKX�QJÃ� NXSX�PDWXD� L� URWR� L� WH�ZÃKDQJD�R� WH� WXKLQJD� D� Wď� UÃWRX� UďSĭ�� � ,�PXD� WRQX� L� WH
WíPDWDQJD��ND�ZKDNDPÃUDPD�WH�NDLDNR�PH�SÕKHD�WH�WDXWXKL�L�QJÃ�NXSX�PDWXD�

�
 :KDL�PXUL�PDL��PÃ�QJÃ�ÃNRQJD�H�WÃUDUR�QJÃ�ZKDNDDUR�PDWXD�L�URWR�L�WH�WXKLQJD���0Ã�WH�NDLDNR�DQď�H�ZKDNDWDXLUD
WÕQHL�WXNDQJD�NLD�PÃUDPD�SDL�QJÃ�ÃNRQJD�L�WH�ÃKXDWDQJD�R�QJÃ�ZKDNDDUR�PDWXD�

�
 ,�URWR�L�QJÃ�UďSĭ��ND�PDWDSDNLKLD�H�QJÃ�ÃNRQJD�QJÃ�NďUHUR�NXD�WRKXD�H�UÃWRX��PH�WH�ZKDNDPÃUDPD�KH�DKD�WH�WDNH�L
WíSDNR�DL�UÃWRX�L�DXD�NXSX�PH�DXD�ZKDNDDUR��0Ã�QJÃ�ÃNRQJD�DQď�H�ZKDNDWDX�QJÃWDKL�QJÃ�NXSX�PH�QJÃ�ZKDNDDUR
H�WLQR�ZKDL�WDNH�DQD��0H�WDXULWH�WH�ÃKXD�R�QJÃ�UďSĭ�

�
 .LD�PXWX�L�QJÃ�UďSĭ�WH�PDKL�NL�WH�ZDLWRKX�L�WH�WXKLQJD��PH�ZKDNDZKÃLWL�L�QJÃ�NďUHUR�NL�WH�UÃUDQJL�NRWDKL��H�UXD
UÃQHL��Pď�LD�NďZDH�

�
 ,�QÃLDQHL�ND�KRDWX�QDPD�WH�NDLDNR�NL�LD�WDQJDWD�L�URWR�L�WH�UďSĭ��PDL�L�WH���NL�WH������NHL�WH�ÃKXD�WRQX�R�WH�UďSĭ���.D
ZKDNDUďSĭ�DQď�QJÃ�ÃNRQJD�PÃ�Ã�UÃWRX�QDPD��KHL�WDXLUD��ND�QRKR�QJÃWDKL�UÃWRX�H�SXSXUL�DQD�L�WH�QDPD�UXD��

�
 .D� QRKR� LD� WDQJDWD� R� DXD� UďSĭ� KRX� KHL� SXQD� PďKLRKLR� Pď� WÃQD� DNH� NďZDH�� Ã�� ND� ULUR� PÃQD� QJÃ� NďUHUR� H
ZKDNDPÃUDPD�DWX�NL�DQD�KRD�

-ā Vai tÎnei i tuGi�
He Whakamārama (an explanation):

,Q�WH�DR�0ÃRUL�LW�LV�FXOWXUDOO\�DSSURSULDWH�WR�LQWURGXFH�\RXUVHOI�WR�VRPHRQH�\RX�KDYHQşW�PHW�EHIRUH�LQ�RUGHU�WR�HVWDEOLVK�
D� UHODWLRQVKLS�DQG�FRQQHFW� WKURXJK�ZKDNDSDSD��ZKÃQDX��DQG�RU� WULEDO�DʒOLDWLRQV�� 7KLV�SUDFWLFH�HQDEOHV�0ÃRUL� WR�
position themselves and/or relate to the new person appropriately. Similarly, this activity encourages students to 
DFNQRZOHGJH�WKH�DXWKRUV�RI�D�WH[W�DV�SHRSOH��UDWKHU�WKDQ�DV�DEVWUDFW��DQRQ\PRXV�DQG�REMHFWLYH�ʐJXUH��Ş1Ã�ZDL�WÕQHL�L�
WXKL"ş�DOORZV�VWXGHQWV�WR�UHFRJQL]H�WKH�SHUVRQ�SHRSOH�EHKLQG�D�WH[W���WKHLU�EDFNJURXQG��FXOWXUDO�FRQWH[W�DQG�SXUSRVH�
for writing. This activity enables students to critically think about the credibility of the ideas presented in the text, 
rather than assuming anything in print or on the internet is the truth or factual.

Whāinga (aims):

Ş To become familiar with authors and their texts;

Ş To understand the relationship between the author (i.e. cultural background, social context) and the ideas they
are presenting in the text;

Ş 7R�FULWLFDOO\�WKLQN�DERXW�WKH�DXWKRUşV�SXUSRVH��DQG�WKH�FUHGLELOLW\�RI�WKH�WH[W�
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Ngā Tohutohu (Instructions):

�
 The teacher should select a text that is relevant to the content of the course, but may be vague, confusing and/
RU�ZULWWHQ�IURP�D�GLʏHUHQW�FRQWH[W�

�
 7KH�WHDFKHU�ZLOO�PRGHO�ʐQGLQJ�WKH�DQVZHUV�WR�WKH�VRPH�RI�IROORZLQJ�TXHVWLRQV��VRPH�RI�WKH�DQVZHUV�PD\�QRW
be in the article itself):

Ş 1ď�KHD�WH�NDLWXKL"���:KHUH�LV�WKH�DXWKRU�IURP"�

Ş .R�ZDL�WďQD�LZL"��:KR�LV�WKHLU�WULEH�RU�SHRSOH"�

Ş +H�DKD�WDQD�PDKL"���:KDW�GR�WKH\�GR"�

Ş +H�DKD�WH�LQJRD�R�WH�WXKLQJD"���:KDW�LV�WKH�WLWOH�RI�WKH�DUWLFOH"�

Ş +H�DKD�WH�WDNH�R�WH�WXKLQJD"���:KDW�LV�WKH�SXUSRVH�RI�WKH�DUWLFOH"�

Ş +H�DKD�WÃQD�H�WRKHWRKH�DL"���:KDW�LV�WKHLU�DUJXPHQW"�

Ş +H�DKD�QJÃ�PHD�H�WDXWRNR�DL�L�ďQD�ZKDNDDUR"���:KDW�DQG�RU�ZKR�VXSSRUWV�WKLV�DUJXPHQW"�

Ş .HL�WH�ZKDNDDH�NRH�NL�WDQD�NďUHUR"�+H�DKD�DL"���'R�\RX�DJUHH�ZLWK�WKHLU�DUJXPHQW"�:K\�ZK\�QRW"

�
 ,Q�SDLUV��WKH�VWXGHQWV�ZLOO�FRPSOHWH�WKH�UHPDLQLQJ�TXHVWLRQV��QRW�PRGHOOHG��

�
 (QFRXUDJH� VWXGHQWV� WR� GLVFXVV� WKHLU� UHVSRQVHV�� DQG� UHʑHFW� DV� D� FODVV� RQ� WKH� UHDVRQV�ZK\� LW� LV� LPSRUWDQW� WR
critically think about the text in relation to the author.

�
 $VVLJQ�D�QHZ�WH[W�WR�WKH�VWXGHQWV��LQ�SDLUV�ZRUN�WKURXJK�Ş1Ã�ZDL�WÕQHL�L�WXKL"ş�TXHVWLRQV�DQG�GLVFXVVLRQ�


 Ş1Ã�ZDL� WÕQHL� L� WXKL"ş� LV� DQ� DGDSWDWLRQ�RI� WKH�$9,'� VWUDWHJ\� Ş4XHVWLRQLQJ� WKH� DXWKRUş� IURP�$9,'�3RVWVHFRQGDU\
Strategies for Success (Custer, 2001, pp. 195-197).

Nā wai tēnei i tuhi? (Māori version)

He Whakamārama:

,�URWR�L�WH�DR�0ÃRUL�KH�WLNDQJD�WH�ZKDNDZKDQDXQJDWDQJD��KHL�WĭKRQRKRQR�L�QJÃ�KHUHQJD�NL�ZDHQJDQXL�L�QJÃ�WÃQJDWD��
.R�WÕQHL�WLNDQJD�H�ÃUDKL�DQD�L�WH�WDQJDWD�NL�WH�ZKDL�ZÃKL�PH�WH�ZKDL�KRQRQJD��$Qď�UÃ��KH�PDKL�H�DNLDNL�DQD�L�QJÃ�ÃNRQJD�
NL�WH�ZKDL�ZKDNDDUR�NL�WH�ÃKXD�WRQX�SHD�R�WH�WDQJDWD�L�WXKL�DL�L�QJÃ�WXKLQJD��.R�WÕQHL�PDKL��Ş1Ã�ZDL�WÕQHL�L�WXKL"ş�H�
ÃZKLQD�L�QJÃ�ÃNRQJD�NLD�ÃKXNDKXND�NR�ZDL�WÕUÃ�NHL�PXUL�L�QJÃ�NXSX��.D�ZKDL�ZÃKL�QJÃ�ÃNRQJD�NL�WH�DURKDHKDH�L�QJÃ�
ZKDNDDUR�L�URWR�L�QJÃ�WXKLQJD��DWX�L�WH�ZKDNDSRQR�QRD�LKR�NL�QJÃ�NďUHUR�ND�SXWD�L�QJÃ�SXNDSXND�PH�WH�LSXUDQJL��

Whāinga:
Ş .LD�ZDLD�KDHUH�NL�QJÃ�NDLWXKL�PH�Ã�UÃWRX�NďUHUR�
Ş .LD�PÃUDPD�WH�KRQRQJD�R�WH�NDLWXKL��Qď�KHD�LD��WDQD�ZKDNDWLSXUDQJD��NL�QJÃ�ZKDNDDUR�H�ZKDNDSXWD�DQD�LD�
Ş Kia arohaehae i te aronga me te kounga o te tuhinga.

Ngā Tohutohu:
�
 0H�ZKLULZKLUL�WH�NDLDNR�L�WÕWDKL�WXKLQJD�KRX��WÕUÃ�SHD�Qď�KRURSDNL�NÕ��H�ZKDL�SÃQJD�DQD�NL�WH�NDXSDSD�
�
 0Ã�WH�NDLDNR�H�ZKDNDWDXLUD�DWX�PH�SÕKHD�WH�NLPL�ZKDNDXWX�NL�QJÃ�SÃWDL�NHL�UDUR�LKR�QHL�H�SÃ�DQD�NL�WH�WXKLQJD�KRX�

Ş 1ď�KHD�WH�NDLWXKL"
Ş .R�ZDL�WďQD�LZL"
Ş +H�DKD�WDQD�PDKL"
Ş +H�DKD�WH�LQJRD�R�WH�WXKLQJD"
Ş +H�DKD�WH�WDNH�R�WH�WXKLQJD"
Ş +H�DKD�WÃQD�H�WRKHWRKH�DL"
Ş +H�DKD�QJÃ�WĭÃKXDWDQJD�H�WDXWRNR�DL�L�ďQD�ZKDNDDUR"
Ş .HL�WH�ZKDNDDH�NRH�NL�WDQD�NďUHUR"�+H�DKD�DL"



58

�
 .LD�WDNLUXD�QJÃ�ÃNRQJD�Ã��PÃ�LD�WDNLUXD�H�ZKDNDRWL�QJÃ�SÃWDL�
�
 0H�DNLDNL�L�QJÃ�ÃNRQJD�NL�WH�ZKDNDZKLWLZKLWL�NďUHUR�Pď�Ã�UÃWRX�ZKDNDXWX��PH�WH�ZKDNDDUR�KXULWDR�DQď�KRNL�KHL

akoranga ki te hua o te arohaehae i te hononga o te tuhinga ki te kaituhi.
�
 +RDWX� WÕWDKL� DWX� WXKLQJD� KRX� NL� QJÃ� ÃNRQJD�� PH� PDKL� WDNLUXD� DQď� NL� WH� ZKDNDXWX� L� QJÃ� SÃWDL�

Socratic Seminar

7KH�6RFUDWLF�VHPLQDU� IDOOV�ZLWKLQ� WKH� ,QTXLU\�DUHD��DQG�DLPV� WR�SURPRWH�GHHS�DQG�FULWLFDO� WKLQNLQJ�� �1DPHG�DIWHU�
WKH�*UHHN�SKLORVRSKHU�6RFUDWHV��ZKRP�YDOXHG�PRUH�KLJKO\�WKH�DELOLW\�WR�ŞWKLQN�IRU�RQHVHOIş�WKDQ�NQRZLQJ�WKH�ŞULJKW�
DQVZHUş�� WKH� 6RFUDWLF� PHWKRG� HQFRXUDJHV� DQ� LQTXLU\�EDVHG� GLDORJXH� DPRQJVW� VWXGHQWV� EDVHG� RQ� šDVNLQJ� DQG�
DQVZHULQJ�TXHVWLRQV�WR�VWLPXODWH�FULWLFDO�WKRXJKW�DQG�LOOXPLQDWH�LGHDVŢ��&XVWHU�HW�DO���������S�������� �,Q�VKRUW��WKH�
6RFUDWLF�VHPLQDU�LQYROYHV�SRVLQJ�D�TXHVWLRQ�EDVHG�RQ�VRPHWKLQJ�WKH�VWXGHQWV�DUH�UHDGLQJ�RU�VWXG\LQJ���7KH�VWXGHQWV�
arrange their chairs in a circle and participate in a dialogue with each other according to the Socratic Seminar rules 
�VHH�&XVWHU�HW�DO��������SS����������IRU�PRUH�GHWDLOV����2QH�RI�WKH�VWDʏ�PHPEHUV�XVHG�WKH�6RFUDWLF�6HPLQDU�DFWLYLW\�
LQ�WKH�1JÃ�7RL�FODVV��6KH�PDGH�WKH�IROORZLQJ�FRPPHQW�

I think the best thing about that was it [Socratic Seminar] really focused them in. Rather than having all this 
conversation about all sorts of other things, I wanted them to focus on the techniques and the style that the artist 
used and so it really did, it was really useful in focusing them in. Like, they were quite clear about what it was they 
were talking about and what they were looking for in the work (Kaiako, Tai Tokerau campus).

One of the key outcomes of experimenting with the Socratic Seminar was a more purposeful, focused and engaged 
GLVFXVVLRQ��6WDʏ�KDG�YDU\LQJ�OHYHOV�RI�VXFFHVV�ZLWK�WKLV�DFWLYLW\��RIWHQ�GHSHQGHQW�RQ�WKH�FRXUVH�FRQWHQW��FODVV�DQG�
facilitation.  In the end, we did not adapt this Socratic Seminar as an exemplar, because of its complex nature and 
PXOWLSOH�SDUWV��5DWKHU��VWDʏ�ZHUH�HQFRXUDJHG�WR�FDUHIXOO\�UHDG�WKH�GHWDLOHG�H[SODQDWLRQ�DQG�LQVWUXFWLRQV��VHH�&XVWHU�
et al., 2011, pp. 101-112), and adapt the parts most relevant and useful to suit their classroom context.  While this 
DFWLYLW\�DOVR�IHOW�QHZ�DQG�TXLWH�IRUHLJQ�WR�WKH�VWDʏ��PDLQWDLQLQJ�WKH�LQWHJULW\�RI�WKH�QDPH�Ş6RFUDWLF�6HPLQDUVş�FOHDUO\�
posits its cultural origins and indicates its intent.

Writing and Speaking to Learn

7KH�DELOLW\�WR�EH�DUWLFXODWH�LQ�(QJOLVK�DQG�RU�WH�UHR�0ÃRUL� LV� LGHQWLʐHG�E\�VWXGHQWV� LQ�0ÃRUL� ,7(�SURJUDPPHV�DV�D�
NH\�DFDGHPLF�FKDOOHQJH��+ďKHSD�HW�DO�����������$9,'�DOVR�UHFRJQLVHV�WKDW�RUDO�DQG�ZULWWHQ�FRPPXQLFDWLRQ�LV�FHQWUDO�
WR�DFDGHPLF�VXFFHVV��&XVWHU�HW�DO����������ERWK�DUH�IXQGDPHQWDO�WR�OHDUQLQJ��FRQʐGHQFH�DQG�VHOI�H[SUHVVLRQ�LQ�WKH�
tertiary context. The inability (or perceived inability) to both speak and write has a direct impact on the student-
WHDFKHUVş�SURJUHVV�DW�XQLYHUVLW\�DQG�LQ�WKHLU�SURIHVVLRQDO�ʐHOG���,QH[WULFDEO\�OLQNHG�WR�UHDGLQJ��LQTXLU\��OLVWHQLQJ�DQG�
FROODERUDWLRQ��$9,'�SUHVHQWV�ŞZULWLQJ�DQG�VSHDNLQJ�WR�OHDUQş�DFWLYLWLHV�WR�DGGUHVV�šFRPPRQ�VWXGHQW�ZULWLQJ�LVVXHV�DV�
well as easily implementable steps to follow for any instructor interested in supporting student writing” (Custer et 
al., 2011, p. 26).

Writing for purpose

$NLQ�WR�ŞUHDGLQJ�IRU�SXUSRVHş�LQ�WKH�SUHYLRXV�VHFWLRQ�LV�ŞZULWLQJ�IRU�SXUSRVHş���,Q�WKH�RQOLQH�VXUYH\�FRQGXFWHG�LQ�WKLV�
SURMHFW��ZULWLQJ�LQ�(QJOLVK�DQG�0ÃRUL�ZDV�RQH�RI�WKH�DVSHFWV�RI�DFDGHPLF�OHDUQLQJ�WKDW�VWXGHQWV�IHOW�OHDVW�FRQʐGHQW�
DERXW�� �:ULWLQJ�ZDV�LGHQWLʐHG�DV�PRUH�GLʒFXOW�WKDQ�UHDGLQJ�LQ�ERWK�ODQJXDJHV��\HW�ZULWLQJ�LV�D�IXQGDPHQWDO�VNLOO�
UHTXLUHG�LQ�WKH�0ÃRUL�PHGLXP�,7(�SURJUDPPH�DQG�EH\RQG�LQ�WKH�SURIHVVLRQ�RI�WHDFKLQJ���$9,'�SURYLGHV�D�QXPEHU�
RI�VWUDWHJLHV�WR�SURPRWH�EHWWHU�ZULWLQJ��LQFOXGLQJ�Ş4XLFNZULWHVş��LQIRUPDO�IUHH�ZULWLQJ�DFWLYLW\�LQ�D�VSHFLʐF�DPRXQW�RI�
WLPH�LQ�UHVSRQVH�WR�D�SURPSW���VFDʏROGHG�ZULWLQJ�DFWLYLWLHV��DQG�DQDO\VLV�RI�D�ZULWLQJ�SURPSW��H�J��HVVD\�RU�DVVLJQPHQW�
TXHVWLRQ����7KLV�VWUDWHJ\�DOVR�UHFHLYHG�D�SRVLWLYH�UHVSRQVH�IURP�VWDʏ�DQG�VWXGHQWV���2QH�VWDʏ�PHPEHU�H[SODLQV�

Writing for university purposes, like how to break down a question, what are the key words in a question, you 
know … like the critical reading strategies. It seems to me it doesn’t matter what year they are. These are some 
of the things that we have taken for granted like paragraphs, from post grad right through, they seem to really 
engage with it [strategies] and really enjoy it  (Kaiako, Tai Tokerau campus).
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Writing strategies, as AVID recognises, are not unconnected to other skills in particular, reading and critical thinking.  
The inability to write (in an academic sense) is often because the student is struggling with the subject matter, their 
SXUSRVH�IRU�ZULWLQJ�DQG�WKH�DXGLHQFH���7KHUHIRUH�SUDFWLFLQJ�ZULWLQJ�DOEHLW�LQGLUHFWO\�ZDV�RIWHQ�VHHQ�E\�VWDʏ�DV�SDUW�RI�
DOO�WKH�DFWLYLWLHV���2QH�VWDʏ�PHPEHU�PDNHV�WKH�IROORZLQJ�FRPPHQW�

It’s really hard to pinpoint the [writing] thing because it’s kind of more of a collective, it’s just better teaching 
practices. So like I said the KWL [Know, Want to know, Learned] tables, Quickwrites, collaboration kind of things 
. . . what else have we done, we’ve done so much. We have debates and we’ve had kind of a whispering chairs 
and stuff like that. I think it’s like it’s all the strategies that pulled together to make a cohesive, supportive space
�3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

2QH�RI� WKHVH�ZULWLQJ�VWUDWHJLHV�EDVHG�RQ�$9,'şV�4XLFNZULWH�� LW� LV� FDOOHG� Ş7XKLWXKL�0DLş�DQG� IHDWXUHV�DV� WKH� IRXUWK�
exemplar and is explained in detail here.

3uGituGi Mai �6rite�
He Whakamārama (An explanation):

The aim of this activity is to engage students in writing in an informal and spontaneous way, as a precursor to more 
VWUXFWXUHG�ZULWLQJ��2IWHQ�VWXGHQWV�FDQ�IHHO�LQKLELWHG�E\�WKHLU�ODFN�RI�FRQʐGHQFH�LQ�DFDGHPLF�ZULWLQJ�LQ�(QJOLVK�DQG�
RU�WH�UHR�0ÃRUL��7KLV�VWUDWHJ\�KHOSV�VWXGHQWV�WR�ZULWH�ZLWKRXW�IHDU�RI�MXGJPHQW�IURP�WKHLU�SHHUV�DQG�RU�WHDFKHU��7KH�
low-stakes environment lessens student anxiety and enables them to practice writing.  This activity emphasizes the 
importance of clarifying their ideas, rather than focusing on academic writing style and grammar. 

Whāinga (Aims):
Ş 7R�UHʑHFW�DQG�UHVSRQG�WR�FRQWHQW�FRYHUHG�LQ�D�OHFWXUH�RU�UHDGLQJ�
Ş 7R�SUDFWLFH�DUWLFXODWLQJ�WKHLU�LGHDV�LQ�ZULWLQJ�LQ�(QJOLVK�DQG�RU�WH�UHR�0ÃRUL�

Ngā Tohutohu (Instructions):

�
  This activity can be used at anytime during the class.  If used at the beginning of the class, it should draw on 
VWXGHQWVş�SULRU�NQRZOHGJH�RI�WKH�WRSLF�RU�LVVXH���)RU�H[DPSOH��š.L�ďX�ZKDNDDUR��KH�DKD�WH�WLQR�UDXWDNL�KHL�WDXWRNR�
L�QJÃ�WDPD�0ÃRUL�NLD�HNH�DL�UÃWRX�L�URWR�L�QJÃ�NXUD�WXDWDKL"Ţ�RU��š,Q�\RX�RSLQLRQ��ZKDW�ZRXOG�EH�WKH�PRVW�HʏHFWLYH�
VWUDWHJ\�WR�UDLVH�0ÃRUL�ER\Vş�DFKLHYHPHQW�LQ�SULPDU\�VFKRROV�WRGD\"Ţ

�
 Students are given a short time in which to write their responses (approx. 5 minutes depending on the nature 
RI�WKH�TXHVWLRQ�RU�SURPSW���DQG�DUH�LQIRUPHG�WKDW�WKHLU�ZRUN�ZLOO�QRW�EH�UHDG�E\�DQ\RQH�HOVH���7KHUH�LV�QR�WDONLQJ�
during this activity.

�
 At the end of the allocated timeframe, students can be asked to either:

Ş In pairs or small groups, share their written ideas.  This aims to stimulate further ideas before engaging in 
the course content.

Ş Put their writing aside, and return to it towards the end of the lesson or week, after they have engaged in the 
course content.   An opportunity can be provided to edit, rewrite, change or extend their initial writing.  Again 
WKLV�IROORZ�XS�DFWLYLW\�ZRXOG�IROORZ�WKH�VDPH�Ş7XKLWXKL�PDLş�IRUPDW�

Ş -RXUQDO�WKLV�SLHFH�RI�ZULWLQJ�DV�SDUW�RI�D�FROOHFWLRQ�RI�Ş7XKLWXKL�PDLş�DFWLYLWLHV��LQ�RUGHU�WR�WUDFN�WKH�GHYHORSPHQW�
RI�LGHDV�DV�SDUW�RI�EHLQJ�D�UHʑH[LYH�WHDFKHU�DQG�OHDUQHU��

�
 ,I� Ş7XKLWXKL�PDLş� LV� XVHG� DV� D� UHJXODU�ZULWLQJ� DFWLYLW\�� WKH� WHDFKHU� FRXOG�SHULRGLFDOO\� DVN� VWXGHQWV� WR� VHOHFW� D�
VSHFLʐF�Ş7XKLWXKL�PDLş�SLHFH�WR�EH�GHYHORSHG�IRU�IHHGEDFN�IRU�D�SDUWLFXODU�SXUSRVH��VXFK�DV�FODULW\�DQG�ORJLFDO�
development of ideas or breadth of understanding.

* Tuhituhi mai is an adaptation of a Quickwrite activity, from AVID Postsecondary Strategies for Success (Custer et al., 
2011, pp. 27-28).
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Tuhituhi Mai (Māori version)

He Whakamārama:

.R�WH�ZKÃLQJD�R�WÕQHL�PDKL�NR�WH�ZKDNDKLNR�L�QJÃ�ÃNRQJD�NL�QJÃ�PDKL�WXKLWXKL��ďSDNL�QHL���KHL�WíPDWDQJD�NL�WH�WXKLWXKL�
ďNDZD��,�ÕWDKL�ZÃ�ND�ÃZDQJDZDQJD�QJÃ�ÃNRQJD�QÃ�WH�DKDDKD�NL�WH�PDKL�WXKLWXKL�PÃWDL�L�URWR�L�WH�UHR�0ÃRUL�PH�WH�
UHR�,QJDULKL�KRNL��Ã��NR�WÕQHL�PDKL�KH�PHD�ÃZKLQD�L�QJÃ�ÃNRQJD�NL�WH�WXKLWXKL�QRD�PH�WH�NRUH�ÃZDQJDZDQJD�NL�QJÃ�
ZKDNDZÃ�D�ď�UÃWRX�KRD��D�QJÃ�NDLDNR�UÃQHL��.R�WH�WĭPDQDNR��NL�WH�NRUH�WH�NDLDNR�H�ZKDNDZÃ��NÃRUH�WH�ÃNRQJD�H�DQLSÃ��Ã��
ND�QJÃZDUL�QRD�WH�ZKDNDKDUDWDX�L�WH�PDKL�WXKLWXKL��.R�WÕQHL�PDKL�H�DUR�DQD�NL�WH�ZKDNDPÃUDPDWDQJD�R�QJÃ�ZKDNDDUR��
NDXD�NR�WH�DUR�QRD�NL�WH�NÃUDZDUDZD�PH�WH�WXKL�Ã�PÃWDL�QHL��������

Whāinga:

Ş .D�ZKDNDDURKLD�QJÃ�WDNH�L�ZKDNDWDNRWRKLD�DL�L�WH�NDXKDX��Ã��ND�ZKDNDKRNL�NďUHUR���

Ş .D�ZKDNDKDUDWDX�NL�WH�ZKDNDSXWD�L�ď�UÃWRX�ZKDNDDUR�PÃ�WH�WXKLWXKL�NL�WH�UHR�,QJDULKL��NL�WH�UHR�0ÃRUL�UÃQHL��

Ngā Tohutohu:
�
 .D�WDHD�WH�ZKDNDPDKL�WÕQHL�WDXPDKL�L�URWR�L�WH�DNRUDQJD�L�QJÃ�ZÃ�NDWRD��0HKHPHD�ND�ZKDNDPDKLD�L�WH�WíPDWDQJD�R�

WH�DNRUDQJD��PH�DUR�WXDWDKL�NL�ď�UÃWRX�PďKLRWDQJD�NÕ�NL�WH�NDXSDSD��WH�WDNH�UÃQHL��+HL�WDXLUD��š.L�ďX�ZKDNDDUR��KH�
DKD�WH�WLQR�UDXWDNL�KHL�WDXWRNR�L�QJÃ�WDPD�0ÃRUL�NLD�HNH�DL�UÃWRX�L�URWR�L�QJÃ�NXUD�WXDWDKL"Ţ��

�
 .D�ZDLKR�QJÃ�ÃNRQJD�NL�WH�WXKL�L�Ã�UÃWRX�DNH�ZKDNDXWX��NLD�ULPD�PLQHWL�SHD��NHL�WH�ÃKXD�WRQX�R�WH�SÃWDL���ND�
ZKDNDPďKLR�DWX�KRNL�H�NRUH�WÕWDKL�DWX�H�SÃQXL�Ã�UÃWRX�NďUHUR��.LD�NDXD�WÕWDKL�H�NďUHUR�L�WÕQHL�ZÃ�

�
 +HL�WH�PXWXQJD�R�WDXD�ZÃ��ND�DUR�DWX�QJÃ�ÃNRQJD�NL�WH�
• PDKL�WDNLUXD��WDNLWRUX�UÃQHL�PH�WH�ZKDNDZKLWL�ZKDNDDUR�Pď�QJÃ�NďUHUR�L�SXWD��(�WĭPDQDNRKLD�DQD��PÃ�WDXD�

PDKL�ND�SXWD�KH�ZKDNDDUR�DQď�L�PXD�WRQX�L�WH�XUX�DWX�NL�QJÃ�PDKL�R�WH�KďWDND�
• ZDLKR�Ã�UÃWRX�WXKLQJD��ND�KRNL�DQď�L�WH�PXWXQJD�R�WH�DNRUDQJD��WH�ZLNL�UÃQHL��.D�ZKDNDULWH�L�WH�ZÃ�NL�WH�

ZKDNDWLND��WH�ZKDNDUHUHNÕ�UÃQHL�L�Ã�UÃWRX�WXKLQJD��.D�ZKDL�DQď�L�WH�WLNDQJD�R�WH�Ş7XKLWXKL�PDLş�
• NRKLD�QJÃ�WXKLQJD�KHL�ZÃKDQJD�R�WH�Ş7XKLWXKL�PDLş��R�LD�ÃNRQJD���NLD�NLWH�L�WH�ZKDQDNHWDQJD�R�QJÃ�ZKDNDDUR�NL�

WH�Wĭ�R�WH�NDLDNR�PH�WH�ÃNRQJD��

�
��� 0HKHPHD�ND�ZKDNDPDKL�L�WH�Ş7XKLWXKL�PDLş�L�LD�WH�ZÃ��WRQRD�QJÃ�ÃNRQJD�NLD�WXKL�WÕWDKL�WXKLQJD�PRWXKDNH�NLD�ZKDL
� ZÃKL�NL�WH�ZKDNDKRNL�NďUHUR�Pď�WÕWDKL�WDNH�DNH��DUÃ��NR�WH�PÃUDPDWDQJD�PH�WH�ZKDQDNHWDQJD�R�QJÃ�ZKDNDDUR����

Of all the writing strategies, one of the most popular and practical activities was the Cornell Note-taking system.  
Originally developed at Cornell University in 1949, Cornell note-taking has become a cornerstone AVID strategy.  
Based on research on memory and learning theory, AVID describes Cornell note-taking as “much more than just a 
way to record information.  Cornell notes is a complete system that takes the students through the cycle of learning 
Ŝ�TXHVWLRQLQJ��VXPPDULVLQJ��UHʑHFWLQJ��UHYLHZLQJ�DQG�DVVHVVLQJ�Ŝ�DQG�LQFRUSRUDWHV�DOO�:,&25�VWUDWHJLHVŢ��&XVWHU�HW�
DO��������S��������$JDLQ��QRWH�WDNLQJ�LV�DQ�HVVHQWLDO�VNLOO�DW�XQLYHUVLW\�WKDW�KDV�RIWHQ�EHHQ�WDNHQ�IRU�JUDQWHG�E\�VWDʏ���
,Q�WKLV�SURMHFW��VWDʏ�IRXQG�WKDW�WHDFKLQJ�QRWH�WDNLQJ�LQ�WKLV�ZD\�PDGH�HYHU\�VWHS�SXUSRVHIXO�DQG�H[SOLFLW����2QH�VWDʏ�
member explains:

Cornell [note-taking] is the big one I would say for me. It’s just a process  . . . but because we just assume that 
students have good note taking strategies, like even when I went back to my own study myself I just wrote madly 
at every lecture, and just took down every ‘a’, ‘the’, ‘and’. So now . . . the students come back to me and have said, 
‘Because we used that strategy, I get to the exams now.’ And I am really worried that they are not worried, so I 
start stressing because they are actually not freaking out. So that is a really amazing kind of thing (Professional 
VWDʏ��(SVRP�FDPSXV��

6R�SRSXODU�ZDV�WKH�&RUQHOO�1RWH�WDNLQJ�V\VWHP�WKDW�WKH�VWDʏ�DQG�VWXGHQWV�SURGXFHG�D�0ÃRUL�ODQJXDJH�YHUVLRQ�RI�WKH�
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Handout. As with the approach to Socratic Seminar, neither was the Cornell Notes-taking system was not adapted; 
UDWKHU� WKH� VWXGHQW� KDQGRXW�ZDV� WUDQVODWHG� DQG�GHYHORSHG� LQWR� D� ERRN�QRWHSDG� IRU� XVH� LQ� VWXGHQWVş� FODVVHV�� $OO�
LQVWUXFWLRQV�UHPDLQ�WKH�VDPH�DV�LQ�$9,'şV�V\VWHP�DQG�WKHUHIRUH�DUH�QRW�LQFOXGHG�KHUH��6HH�&XVWHU�HW�DO���������SS��
34 -55). 

However, student note-taking is only part of the Cornell strategy, the other part relies on the teacher linking it to 
learning. For example, the teacher should begin the class with the purpose of the lecture/class, such as a creating 
DQ�HVVHQWLDO�TXHVWLRQ�DQG�RU�H[SHFWHG�OHDUQLQJ�RXWFRPH��7KH�WHDFKHU�ZRXOG�DOVR�SURYLGH�WLPH�LQ�FODVV�IRU�JURXS�
SURFHVVLQJ�� GLVFXVVLRQ� DQG� LQGHSHQGHQW� VXPPDULVLQJ�� � ,Q� UHDOLW\�� WKH� SURIHVVLRQDO� VWDʏ� RIWHQ� WDXJKW� WKH� QRWH�
WDNLQJ�SURFHVV�DQG�DFDGHPLF�VWDʏ�LPSOHPHQWHG�DV�WKH\�FRXOG���8QIRUWXQDWHO\��WKH�WHDFKHUV�ZHUH�QRW�DEOH�WR�IROORZ�
through with the Cornell system, usually due to the time pressures involved in getting through the course content. A 
SURIHVVLRQDO�VWDʏ�PHPEHU�H[SODLQV�

My challenge was that the whole concept [of AVID] was to be this kind of wraparound programme right, and I 
was doing it hard and I loved it but I think I was still seen as a tack on. Here I am teaching about Cornell and I 
need the lecturers to give the essential question and I need them to be checking on their summary, and I need 
them to be supporting me and it’s the disconnectedness. The other thing is lecturers I felt came back invigorated, 
‘Oh I love AVID, I want to do this’, and then as soon as it got hard they went fall back into their default lecturing 
style, which completely defeated what I was trying to do. So here I am presenting all this stuff... And so the 
inconsistencies were really hard I felt �3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

)RU�RSWLPXP�VXFFHVV��&RUQHOO�QRWH�WDNLQJ�LQ�SDUWLFXODU��UHTXLUHG�ERWK�VWXGHQWV�DQG�WHDFKHUV�WR�XQGHUVWDQG�DQG�EH�
actively committed and engaged in the teaching and learning process.

Community building activities

$Q�LPSRUWDQW�SDUW�RI�WKH�$9,'�DSSURDFK��WKDW�IDOOV�RXWVLGH�WKH�Ş:ULWLQJ�DQG�VSHDNLQJ�WR�OHDUQş�DQG�Ş,QTXLU\ş�VHFWLRQV��
LV�Ş%XLOGLQJ�WKH�FRPPXQLW\ş�DPRQJVW�WKH�WHDFKHUV�DQG�VWXGHQWV��DQG�DPRQJ�WKH�VWXGHQWV�WKHPVHOYHV��/LNH�PXFK�RI�
the research in Aotearoa New Zealand that advocates for the development of relationships between teacher and 
students (Curtis et al., 2012; Hohepa et al., 2014; McMurchy-Pilkington, 2013) and high expectations (Tahau-Hodges, 
2010), AVID too values and begins with these things.  AVID states “Despite the many challenges and ever-changing 
environment, one tenet remains constant: the best way to communicate high expectations, demand rigour, and offer 
strong support is to build relationships with and among students (original emphasis, p. 11).  As well as strategies 
that build relationships, AVID provides activities to sustain relationships as a community, including developing social 
contracts that create explicit expectations, a lesson structure, and collaborative learning environments.

7KH�VWDʏ�LGHQWLʐHG�WKDW�WKH�ZKDQDXQJDWDQJD�SURFHVVHV�ZLWKLQ�WKH�SURJUDPPH�DOUHDG\�SURYLGH�ZD\V�RI�HVWDEOLVKLQJ�
FRQQHFWLRQV�DPRQJVW�VWXGHQWV�DQG�ZLWK�VWDʏ�PHPEHUV���7KHVH�UHODWLRQVKLSV�PHDQW�WKH�VWXGHQWV�DQG�WHDFKHUV�DUH�
RSHUDWLQJ�ZLWKLQ� WULEDO��ZKÃQDX�DQG�KDSX� UHODWLRQVKLSV�� DV�ZHOO� DV� WXDNDQD�WHLQD�� DV�ZKDHD��PDWXD�DQG� VR� IRUWK�� �
+RZHYHU�� WKH�VWDʏ�ZHUH�DEOH� WR� LQFRUSRUDWH�VRPH�RI� WKH�FRPPXQLW\�EXLOGLQJ�DFWLYLWLHV� WR�HQKDQFH�WKH�VWXGHQWVş�
FRQQHFWHGQHVV�DV�OHDUQHUV���7ZR�GLʏHUHQW�VWDʏ�PHPEHUV�WDON�DERXW�WKH�XVHIXOQHVV�RI�GHYHORSLQJ�D�WHDFKLQJ�OHDUQLQJ�
contract:

So at the very beginning we did some of that community building stuff which was helpful, that was really useful, 
especially for Ngā Toi. We did like a kawenata (covenant), because they have to do things that are outside their 
comfort zone, like dance and drama and that sort of thing. Even though we sort of twisted around to do it in our 
own way a lot of the times, I found it useful. And the students found it useful too because they started off the 
semester knowing what the expectations were and that actually they have to participate. And every now and 
again we would get one that would say, ‘Oh Whaea, I can’t, oh I couldn’t possibly do that!’, and the rest of them 
would say, ‘Yes you can, that’s what we said we were going to do.’ Yeah so it was quite good. (Kaiako, Tai Tokerau 
campus).

Then we do this activity from AVID, page 12, around finding ‘A most unusual connection’, which I call ‘He hononga 
ki’, and that is just around them getting to know each other a bit better. And then they get into groups and we 
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do the, what they call here developing a social contract. I called it ‘Tikanga mō tā tātou akoranga’. And a bit of 
an explanation, get them to do the quick write about what encourages their learning, those sorts of things, what 
an ideal classroom looks like, brainstorming around teacher activities that help them learn and so on, all those 
questions that are already in the book. And I’ve got Māori [words], I put it up on PowerPoint with Māori words for 
the AVID ones. And they work in groups .. and then we save them … so that we start the year with these principles 
that they set up themselves (Kaiako, Epsom campus).

6WDʏ�ZKR� XVHG� FRPPXQLW\� EXLOGLQJ� DFWLYLWLHV�ZHUH� DEOH� WR� EXLOG� UHODWLRQVKLSV�ZLWK� DQG� EHWZHHQ� VWXGHQWV� DV� D�
community of learners, as opposed to whanaungatanga relationships based on personal and whakapapa connections. 
Furthermore, it became more apparent as AVID activities were used, that while the students might have strong 
whanaungatanga relationships, these did not necessarily mean that they actively engaged in learning conversations 
RU�DFWLYLWLHV�LQ�WKH�FODVVURRP���2QH�VWDʏ�PHPEHU�DUWLFXODWHV�WKLV�LGHD�

I think they are two different things: having good whanaungatanga and being able to participate in group 
activities - they are quite different things. Participating in group activities, it’s something we have to learn, and 
perhaps that’s what we need to teach them as well. Because we can have one group where we are doing a brain 
storm and we’ll put up their questions and yet one group will not understand that fully and not do it properly, 
whereas another group will because they have had experience of it before or prompting and pushing to get 
it clear, make it clear. It depends on the people and the experiences they have had, maturity, learning and the 
teacher facilitating so it’s clearer. I don’t think that simply knowing each other means that they are going to work 
well in groups��$FDGHPLF�VWDʏ��(SVRP�FDPSXV��

A collaborative approach to learning activities was a feature of AVID, and while some aspects aligned to Kaupapa 
0ÃRUL�SULQFLSOHV�VXFK�DV�ZKÃQDX�RU�ZKDQDXQJDWDQJD��WKH\�ZHUH�GLʏHUHQW�LQ�LQWHQW��FXOWXUDO�RULHQWDWLRQ��DQG�SXUSRVH�

7KH�GHYHORSPHQW�RI�D�VRFLDO�FRQWUDFW�DFWLYLW\�DOVR�KLJKOLJKWHG�WKH�GLʏHUHQFH�EHWZHHQ�ZKDQDXQJDWDQJD�UHODWLRQVKLSV�
DQG�HʏHFWLYH�ZRUNLQJ�DQG�SURIHVVLRQDO�UHODWLRQVKLSV��)RU�H[DPSOH��RQH�VWDʏ�PHPEHU�UHIHUUHG�WR�D�VLWXDWLRQ�ZKHUH�WKH�
class contract enabled a student to remind their classmate of their responsibilities as learners, without jeopardising 
their whanaungatanga relationship. The kaiako said:

One student had been spending a lot of time helping another student who had missed a lot of classes.  It got to 
a point where she felt like she was putting in more effort than the other student who was asking for help, and it 
was taking her away from her own study.  She was then able to say to her classmate, “remember in our kawenata 
we all agree that we have to take responsibility for our own learning, so you’ll need to do your work yourself”.   It 
was a way through for her, without feeling bad (Kaiako, Tai Tokerau).

The AVID adapted contract developed in class helped in mediating between whanaungatanga expectations and 
professional responsibilities. The contract helped create and clarify expectations, roles and responsibilities in this 
OHDUQLQJ�FRPPXQLW\�HQYLURQPHQW��7KH�FRQWUDFW�ZDV�GHYHORSHG�LQ�D�ZD\�WKDW�ZDV�FRQVLVWHQW�ZLWK�WLNDQJD�0ÃRUL��ZLWK�
WKH�DLP�RI�NHHSLQJ�HYHU\RQH�VDIH��DFFRXQWDEOH�DQG�HQJDJHG� LQ� OHDUQLQJ�� Ş+H�.DZHQDWD�$NRş�DSSHDUV�DV� WKH�ʐIWK�
H[HPSODU�EHORZ�DQG�LV�DQ�DGDSWDWLRQ�RI�$9,'şV�Ş'HYHORSLQJ�D�6RFLDO�&RQWUDFWş�DFWLYLW\�

'e *aVenata  Jo
He Whakamārama (an explanation):

This activity is designed to take place at the beginning of the course to ensure students and the teachers are clear about 
teaching and learning roles, responsibilities and expectations.  He Kawenata Ako should follow whakawhanaugatanga 
within the class, so that students already feel connected and comfortable with each other.  Moreover, this activity 
shifts the relationship with each other, and perhaps the teacher, from the whanaungatanga (familial and personal 
relationships) to more of a professional working relationship as a student teacher. While this activity might appear to 
EH�EDVLF��LW�DOVR�UHFRJQL]HV�WKDW�PDQ\�RI�WKH�VWXGHQWV�DUH�WKH�ʐUVW�LQ�WKHLU�IDPLO\�WR�XQGHUWDNH�WHUWLDU\�HGXFDWLRQ��DQG�
may be unsure of what to expect and how to navigate the tertiary classroom and institution. 
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Whāinga (aims):

Ş 7R�GHʐQH� WKH� UROHV�DQG� UHVSRQVLELOLWLHV�RI� OHDUQHUV�DQG� WHDFKHUV�ZLWKLQ� WKH�FRXUVH�DV�D� ŞZKÃQDXş�RU� OHDUQLQJ�
community;

Ş 7R�FUHDWH�D�VDIH�OHDUQLQJ�HQYLURQPHQW��ZKHUH�VWXGHQWV�IHHO�VXSSRUWHG�WR�VSHDN�DQG�EH�0ÃRUL��DUH�FRQʐGHQW�WR�DVN�
TXHVWLRQV��H[SUHVV�WKHPVHOYHV�DQG�DFWLYHO\�HQJDJH�LQ�WKH�FRXUVH�

Ş 7R�FODULI\�H[SHFWDWLRQV�DQG�FRQVHTXHQFHV�LI�WKH�NDZHQDWD�DNR�LV�EURNHQ�

Ngā Tohutohu (Instructions):

�
 Teachers should explain the purpose for collectively developing a kawenata ako for the course.

�
 7HDFKHUV�ZLOO�VKDUH�WKH�ZKÃLQJD��DLPV��RI�WKLV�DFWLYLW\�ZLWK�WKH�VWXGHQWV���7KLV�SURFHVV�DOVR�PRGHOV�JRRG�WHDFKLQJ�
practice.

�
 7HDFKHUV�SRVH�WKH�IROORZLQJ�TXHVWLRQV�

Ş :KDW�DUH�WKH�UROHV�DQG�UHVSRQVLELOLWLHV�RI�VWXGHQWV�DQG�WHDFKHUV"

Ş :KDW�GRHV�D�VDIH�DQG�VXSSRUWLYH�OHDUQLQJ�HQYLURQPHQW�ORRN�IHHO�OLNH"

Ş :KDW�DUH�WKH�FRQVHTXHQFHV�LI�WKH�NDZHQDWD�DNR�LV�EURNHQ"

Ş :KDW�VWUDWHJLHV�GR�ZH�KDYH�IRU�GHDOLQJ�ZLWK�FRQʑLFW"

�
 6WXGHQWV� VSHQG� D� IHZ�PLQXWHV� LQGHSHQGHQWO\� UHʑHFWLQJ� DQG�RU� ZULWLQJ� WKHLU� LQLWLDO� UHVSRQVHV� WR� WKH� DERYH�
TXHVWLRQV�

�
 (DFK�RI�WKH�DERYH�TXHVWLRQV�LV�ZULWWHQ�RQ�D�ODUJH�SRVWHU�VL]HG�SLHFH�RI�SDSHU��7KHVH�IRXU�TXHVWLRQV�DUH�SODFHG�
DURXQG�WKH�URRP��7KH�FODVV�LV�GLYLGHG�LQWR�IRXU�JURXSV�DQG�DOORFDWHG�D�TXHVWLRQ�WR�EHJLQ�ZLWK�

�
 (DFK�JURXS�UHFRUGV�RQ�WKH�VKHHW�WKHLU�UHVSRQVHV�WR�WKH�TXHVWLRQ��7KH\�KDYH����PLQXWHV�WR�UHVSRQG�

�
 (DFK�JURXS�URWDWHV�WR�WKH�QH[W�TXHVWLRQ�UHDGLQJ�FDUHIXOO\�WKURXJK�WKH�TXHVWLRQ�DV�ZHOO�DV�WKH�UHVSRQVH�V�RI�WKH�
SUHYLRXV�JURXS�V��7KH�QHZ�JURXS�ZLOO�DGG�WKHLU�WKRXJKWV�DQG�LGHDV�WR�WKH�TXHVWLRQ��DV�ZHOO�DV�WKH�UHVSRQVH�RI�
the previous groups.

�
 &RQWLQXH�WKLV�SURFHVV�XQWLO�HDFK�JURXS�KDV�UHVSRQGHG�WR�DOO�TXHVWLRQV�

�
 6WXGHQWV�KDYH�WLPH�WR�UHʑHFW�FROOHFWLYHO\�WKURXJK�D�ZKROH�FODVV�GLVFXVVLRQ�

��
 The teacher collates all student responses and creates a master list. Students and the teacher need to reach 
DJUHHPHQW�DERXW�ZKLFK�VWDWHPHQWV�DUH�PRVW�LPSRUWDQW�WR�WKH�FODVV�LQ�UHODWLRQ�WR�HDFK�TXHVWLRQ��7R�JDLQ�FRQVHQVXV�

Ş 7KH�PDVWHU�OLVW�IRU�HDFK�TXHVWLRQ�LV�SUHVHQWHG�WR�VWXGHQWV�

Ş ,Q�JURXSV��VWXGHQWV�GHFLGHG�ZKLFK�DUH�WKH�����PRVW�LPSRUWDQW�VWDWHPHQWV�LQ��UHODWLRQ�WR�HDFK�TXHVWLRQ�

Ş The teacher collates these, then presents them back to the class.

Ş Students discuss the statements until they reach consensus.

��
 2QFH�D�ʐQDO�OLVW�KDV�EHHQ�FRPSOHWHG�DQG�DJUHHG�RQ�E\�DOO��LQFOXGLQJ�WKH�WHDFKHU��VWXGHQWV�DUH�DVNHG�LI�WKH\�DJUHH�
with the following statements:

Ş .XD�URQJR�DNX�WDULQJD��NXD�PÃUDPD��,�KDYH�KHDUG�DQG�XQGHUVWDQG�

Ş .XD�UDQJRQD�DNX�NďUHUR��NXD�PÃUDPD��,�KDYH�EHHQ�KHDUG�DQG�XQGHUVWRRG��

Ş Kei te tautoko au i te kawenata ako nei (I support the kawenata ako).

��
 7KH�PDQD�RI�WKH�NDZHQDWD�DNR�LV�DFWLYDWHG�E\�WKH�VLJQLQJ�RI�WKH�VWXGHQWşV�QDPHV��DQG�XSKHOG�WKURXJK�UHJXODU�
monitoring, ongoing discussions and review. The kawenata ako is a living document that needs to be enforced 
E\�DOO�WR�EH�PRVW�HʏHFWLYH�


�+H�.DZHQDWD�$NR�LV�DQ�DGDSWDWLRQ�RI�$9,'şV�Ş'HYHORSLQJ�D�6RFLDO�&RQWUDFWş�DFWLYLW\��&XVWHU�HW��DO���������SS���������
DQG�Ş:RUOG�&DI«ş��LELG���S�������
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He Kawenata Ako (Māori version)
He Whakamārama:

.XD�ZKDNDULWHD�WH�PDKL�QHL�Pď�WH�WíPDWDQJD�R�WH�WDX��NLD�QRKR�PÃUDPD�DL�QJÃ�ÃNRQJD�PH�QJÃ�NDLDNR�NL�QJÃ�WĭPRPR�
ÃKXDWDQJD�DNR��WDH�QRD�NL�QJÃ�ZKÃLQJD�PH�QJÃ�KDHSDSD�R�WH�DNRUDQJD��0H�ZKDL�DNH�WH�.DZHQDWD�$NR�L�QJÃ�PDKL�
ZKDNDZKDQDXQJDWDQJD�D�WH�NDUDHKH��NLD�QRKR�KDXPDUX�DL�QJÃ�ÃNRQJD�NDWRD��:DLKRNL��NR�WÕQHL�PDKL�KH�ZKDNDUHQDUHQD�
UDZD�L�QJÃ�ZKíWDX�PDKL�NL�ZDHQJDQXL�L�WH�KXQJD�DNR�PH�WH�NDLDNR�LKXSXNX��PDL�L�WH�KRQRQJD�ďSDNL�NL�WH�KRQRQJD�
ďNDZD��$KDNRD�KH�PÃPÃ�QRD� LKR� WH�PDKL�ZKDNDZKDQDXQJD�NL� D� WÃWRX� WH� LZL�0ÃRUL�� H�ZKDL�KXD�DQD�DQď�KRNL� WH�
ZKDNDZKDQDXQJDWDQJD�KHL�ÃZKLQD��KHL�WDXWRNR�KRNL�L�ÕUÃ�R�QJÃ�ÃNRQJD�H�XUX�WXDWDKL�PDL�DQD�L�ď�UÃWRX�ZKÃQDX�NL�WH�
ZKDUH�ZÃQDQJD��

Whāinga:
• .LD�WDXWXKL�L�QJÃ�PDKL�PH�QJÃ�KDHSDSD�R�WH�ÃNRQJD�PH�WH�NDLDNR�L�URWR�L�WH�NDXSDSD�DNR�KHL�ZKÃQDX�DNR��KHL�

KDSRUL�DNR�UÃQHL��

• .LD�ZKDNDULWHD�WH�NDUDHKH�KHL�ZÃKL�KDXPDUX��NLD�UDQJRQD�H�QJÃ�ÃNRQJD�0ÃRUL�WH�PDQDDNLWDQJD��Ã��NLD�Wĭ�NDKD��Wĭ�
PÃLD�PH�WH�NRUH�ÃZDQJDZDQJD�NL�WH�ZKDNDSXWD�SÃWDL��WH�ZKDNDZKLWL�ZKDNDDUR�KRNL�L�URWR�L�QJÃ�PDKL�R�WH�DNRUDQJD�

• .LD�ZKDNDPÃUDPDKLD�QJÃ�WĭPDQDNR��WDH�DWX�KRNL�NL�WH�WXNXQJD�LQD�NÃKRUH�WH�.DZHQDWD�$NR�H�ZKDNDSĭPDXWLD�DQD�

Ngā Tohutohu:

�
 0Ã�QJÃ�NDLDNR�H�ZKDNDPÃUDPD�WH�WLNDQJD�R�WH�QRKR�QJÃWDKL�NL�WH�ZKDNDULWH�L�WH�.DZHQDWD�$NR�Pď�WH�DNRUDQJD��

�
 0Ã�QJÃ�NDLDNR�H�ZKDNDPÃUDPD�NL�QJÃ�ÃNRQJD�QJÃ�ZKÃLQJD�R�WH�PDKL�QHL��+H�WDXLUD�ZKDL�KXD�KRNL�WÕQHL�PRPR�
WXNDQJD�Pď�UÃWRX�KHL�NDLDNR��

�
 0Ã�QJÃ�NDLDNR�H�SÃWDL�DWX�NL�QJÃ�ÃNRQJD�

• KH�DKD�QJÃ�KDHSDSD�R�QJÃ�ÃNRQJD�PH�QJÃ�NDLDNR"

• SÕKHD�QHL�WH�ÃKXD�R�WH�NDUDHKH�KDXPDUX"

• KH�DKD�WH�WXNDQJD�PÕQÃ�ND�ZKDWLD�WH�.DZHQDWD�$NR"��

• KH�DKD�QJÃ�UDXWDNL�LQD�ND�SXWD�KH�UDUXUDUX"

�
 0ď�WÕWDKL�ZÃ�SRWR�PH�ZKDL�ZKDNDDUR��PH�WXKL�ZKDNDDUR�UÃQHL�QJÃ�ÃNRQJD�Pď�QJÃ�SÃWDL�R�UXQJD�DNH�

�
 .D�WXKL�L�LD�SÃWDL�NL�WÕWDKL�SHSD�QXL��ND�ZDLKR�NL�QJÃ�NRNRQJD�R�WH�DNRPDQJD��.D�ZKDNDUďSĭWLD�QJÃ�ÃNRQJD�NLD�ZKÃ�
QJÃ�UďSĭ��Ã��ND�ZKDNDXWX�LD�UďSĭ�L�WÕWDKL�R�QJÃ�SÃWDL�

�
 0Ã�LD�UďSĭ�H�WXKL�NL�WH�SHSD�ď�UÃWRX�ZKDNDDUR�H�SÃ�DQD�NL�QJÃ�SÃWDL��NLD�WHNDX�PLQHWL�WH�URD��

�
 .D�KXUL�KDHUH�QJÃ�UďSĭ�NL�LD�SÃWDL��NÃWDKL�ND�SÃQXL�L�WH�SÃWDL�PH�QJÃ�ZKDNDDUR�R�WH�UďSĭ�L�WXKL�ZKDNDXWX�DL�L�PXD�
L�D�UÃWRX��.ÃWDKL�ND�WÃSLUL�KRNL�L�ď�UÃWRX�ZKDNDDUR�NL�ÕUÃ�NXD�WXKL�NÕWLD�

�
 +DHUH�WRQX�WÕQHL�PDKL�NLD�WDH�DWX�LD�UďSĭ�NL�LD�SÃWDL�

�
 .D�ZKDL�ZÃ�QJÃ�ÃNRQJD�NL�WH�ZKDNDZKLWL�ZKDNDDUR�

��
 0Ã�WH�NDLDNR�H�ZKDNDZKÃLWL�QJÃ�ZKDNDDUR��ND�ZKDNDULWH�KH�UÃUDQJL�PDWXD��0H�ZKDNDDH�QJÃWDKL�QJÃ�ÃNRQJD�PH�
WH�NDLDNR�NL�QJÃ�NďUHUR�R�LD�SÃWDL�H�ZKDL�SÃQJD�PDWXD�DQD�NL�D�UÃWRX��.LD�ZKDL�ZKDNDDHWDQJD�

Ş 0H�ZKDNDULWH�KH�UÃUDQJL�PDWXD�Pď�LD�SÃWDL�KHL�ZKDNDDWX�NL�QJÃ�ÃNRQJD��

Ş 0Ã�QJÃ�ÃNRQJD��L�URWR�L�QJÃ�UďSĭ��H�ZKDNDWDX�NR�ÕKHD�QJÃ�NďUHUR�PDWXD�R�LD�SÃWDL��NLD�ZKÃ�NL�WH�ULPD��

Ş 0Ã�WH�NDLDNR�H�ZKDNDNDR�PDL�L�DXD�NďUHUR�PDWXD��NÃWDKL�ND�ZKDNDDWX�NL�QJÃ�ÃNRQJD�

Ş 0Ã�QJÃ�ÃNRQJD�H�ZKDNDZKLWL�ZKDNDDUR�H�SÃ�DQD�NL�QJÃ�NďUHUR�PDWXD��NLD�ZKDNDDH�QJDWDKL�WH�NDWRD��

��
�.D�PXWX�WH�UÃUDQJL�ZKDNDPXWXQJD�PH�WH�ZKDNDDH�PDL�R�WH�NDWRD��WDH�DWX�KRNL�NL�WH�NDLDNR���ND�SÃWDL�NL�QJÃ�ÃNRQJD�
PHKHPHD�H�ZKDNDDH�DQD�UÃWRX�NL�ÕQHL�NďUHUR�

• .XD�URQJR�DNX�WDULQJD��NHL�WH�PÃUDPD

• .XD�UDQJRQD�DNX�NďUHUR��NXD�PÃUDPDKLD

• Kei te tautoko au i te Kawenata Ako nei
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��
 .D�ZKDL�PDQD�WH�.DZHQDWD�$NR�L�WH�KDLQDWDQJD�R�QJÃ�ÃNRQJD��Ã��ND�PDX�WRQX��ND�KRNL�DWX��ND�DURWDNH�WRQXKLD��.L
WÃ�WH�.DZHQDWD�$NR�KH�PHD�RUD��Qď�UHLUD�PH�ZKDNDSÃ�DWX�L�LD�WH�ZÃ�NLD�ZKDL�PDQD�KDHUH�DNH�QHL�

Another section of the AVID strategies that was particularly useful, was the section dedicated to helping students 
WR�EH�EHWWHU�RUJDQLVHG��/LNH�WKH�Ş+H�.DZHQDWD�$NRş�DFWLYLW\�WKDW�FODULʐHG�H[SHFWDWLRQV�LQ�WKH�OHDUQLQJ�HQYLURQPHQW��
$9,'şV�RUJDQLVDWLRQDO�VWUDWHJLHV��VHH�&XVWHU��������SS�����������VXSSRUW�VWXGHQWV�WR�EHWWHU�PDQDJH�WKH�GHPDQGV�RI�D�
tertiary programme. Strategies that enabled students to establish priorities, manage their time, plan for assignments 
DQG�SUDFWLFXP��DQG�RUJDQLVH�WKHLU�PDWHULDOV��HWF��VXSSRUWHG�WKH�ZRUN�WKDW�$FDGHPLF�0ÃRUL�6WXGHQW�6XSSRUW�6HUYLFHV�
ZHUH�DOUHDG\�GRLQJ��+RZHYHU��VWDʏ�QRWHG�KRZ�XVHIXO�WKH�$9,'�H[SODQDWLRQV��JXLGHOLQHV�DQG�KDQGRXWV�ZHUH��7KHVH�
PDWHULDOV�ZHUH�QRW�IRUPDOO\�DGDSWHG��EXW�XVHG�WR�VXSSRUW� LQLWLDWLYHV�VXFK�DV�ZÃQDQJD�DQG�H[LVWLQJ�DFWLYLWLHV�WKDW�
were already in place.
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The value of the adapted AVID strategies

,Q�JHQHUDO��WKH�VWDʏ�IRXQG�WKH�VWUDWHJLHV�YHU\�XVHIXO��DQG�ZKLOH�VRPH�RI�VWUDWHJLHV�ZHUH�QRW�QHZ��IRU�RWKHU�VWDʏ�LW�ZDV�
WKHLU�ʐUVW�LQWURGXFWLRQ�WR�WKHVH�VWUDWHJLHV�HVSHFLDOO\�WKRVH�VWDʏ�ZKR�KDG�QRW�EHHQ�WHDFKHU�WUDLQHG�

It’s definitely a good, [AVID] has really good strategies  (Kaiako, Epsom campus).

I was doing stuff like that already, but you know what AVID does is gives me the strategies to maybe communicate 
it a bit better��3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

So when I went to the AVID programme I think some of the things that were really significant for me is that there 
were a lot of actual teaching strategies that I didn’t necessarily know or have experience in. The areas they were 
talking about, critical reading, writing, inquiry, organisation has resonated very much with what we in the Library 
and Learning Services know are key skills, and without them students are really struggling. And it’s a message 
that the library has been trying to get across with varying degrees of success �3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

6WDʏ�ZHUH�DOVR�DEOH� WR�VXFFHVVIXOO\� LQFRUSRUDWH�$9,'�VWUDWHJLHV�ZLWK�RWKHU�FODVVHV�DQG�JURXSV�� UHJDUGOHVV�RI� WKH�
discipline and course content. 

I did a workshop with them late in the semester. It was part of a course that [X] ran for them and I just did a 
workshop on like reading exam questions and assignment questions and looking for keywords and all that sort 
of stuff. And I got the feedback forms and they really appreciated that, and that was drawing from a lot of the 
AVID stuff (Kaiako, Tai Tokerau campus).

The other thing we also do is we make the students teach other students. We have PE in there and social work 
and all sorts of subjects, and they will be doing their particular subject and they will have to get up and teach. 
You will be surprised at how engaged the other students are, they are just wanting to learn because it’s so 
engaging and it’s clever and using acronyms and imagery and you know all that sort of stuff �3URIHVVLRQDO�VWDʏ��
Epsom campus).

)XUWKHUPRUH��VWDʏ�DQG�VWXGHQWV�UHFRJQLVHG�WKH�DFWLYLWLHV�ZHUH�WUDQVIHUDEOH�IRU�VWXGHQWV�WKHPVHOYHV�WR�XVH�LQ�WKH�
SULPDU\� VFKRRO� FODVVURRP�� �6RPH�VWDʏ� WKRXJKW� WKLV�SURYLGHG�ERWK�DQ�HʏHFWLYH� OHDUQLQJ� VWUDWHJ\� IRU� VWXGHQWV� �DW�
WHUWLDU\���DQG�PRGHOLQJ�RI�DQ�HʏHFWLYH�WHDFKLQJ�VWUDWHJ\�IRU�WKH�FODVVURRP�

It needs to come back to what our students actually need and how are we going to deliver that.  Obviously there 
is an enormous amount about te reo and building their confidence in that area, and all the stuff about learning 
to teach . . . I actually did a couple of AVID strategies in [a particular course] and got some evaluations  . . . and 
some of the evaluations I got back was that they like learning the strategies themselves, so they could use them 
in their own teaching. And I think that that was a really good outcome. So I think we need to go back and say 
what do our students need. I think they will see the value of something that they can also replicate themselves
�3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

,I�FDUHIXOO\�SODQQHG�� LQWURGXFHG�DQG�IDFLOLWDWHG��VWDʏ�IRXQG�WKDW�VRPH�RI�WKH�VWUDWHJLHV�ZHUH�D�YDOXDEOH�UHVRXUFH��
enabling them to teach better and more fully engage students in learning.

Professional development on teaching at tertiary

$Q�LPSRUWDQW�SDUW�RI�WKLV�SURMHFW��DQG�RQH�RI�WKH�ʐUVW�PRWLYDWRUV�WKDW�VWDʏ�FRPPHQWHG�RQ��ZDV�WKH�RSSRUWXQLW\�WR�
LQYHVWLJDWH�$9,'�WKURXJK�SDUWLFLSDWLRQ�LQ�$9,'�SURIHVVLRQDO�GHYHORSPHQW�WUDLQLQJ���2I�WKH�QLQH�VWDʏ�LQYROYHG�LQ�WKH�
DGDSWDWLRQ��LPSOHPHQWDWLRQ�DQG�UHVHDUFK�RI�$9,'��RQO\�RQH�VWDʏ�PHPEHU�KDG�XQGHUWDNHQ�DQ\�SUHYLRXV�SUHSDUDWLRQ�
LQ� WHUWLDU\� WHDFKLQJ��7KLV�SDUWLFXODU�VWDʏ�PHPEHU�ZDV�QRW� IRUPHUO\�D� WHDFKHU� LQ�VFKRRO��DQG� WKH� WHUWLDU\� WHDFKLQJ�
training he had participated in occurred at the beginning of his career at university, more than ten years earlier.  
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$OWKRXJK� VRPH�RI� WKH�RWKHU� VWDʏ�ZHUH�HLWKHU�SULPDU\�RU� VHFRQGDU\�OHYHO� WHDFKHU� WUDLQHG�� WKH\�KDG�QRW�KDG� DQ\�
SURIHVVLRQDO�GHYHORSPHQW�EH\RQG�DWWHQGLQJ�VKRUW�RSWLRQDO�XQLYHUVLW\�VHPLQDUV�� �0RVW�VWDʏ�DVVXPHG� WHDFKLQJ�DW�
XQLYHUVLW\�PHDQW�ŞOHFWXULQJş�DV�WKH\�WKHPVHOYHV�KDG�H[SHULHQFHG�DV�VWXGHQWV��

7KH�WZR�FRPPHQWV�DERXW�WKH�$9,'�WUDLQLQJ�WKDW�IROORZ�DUH�LQGLFDWLYH�RI�VWDʏ�H[SHULHQFHV�

The AVID training was useful. Because a lot of the strategies are similar to primary school teaching strategies 
that you use . . . The thing I found most useful was that it sort of showed me how I can use those strategies in a 
tertiary setting. When I moved into tertiary from primary, I kind of thought ‘Oh we’re teaching adults now, we kind 
of have to leave those strategies behind’.  Yeah, it was useful in terms of that - some of the activities and things 
are similar to what we do in primary school and just adapting it to suit adults (Kaiako, Tai Tokerau Campus).

What it did was it affirmed what I was doing well, but it also reminded me not to forget about good teaching 
practice . . . When you get to university you sort of feel like you have to lecture and kind of get the student to 
receive information through osmosis. And so [AVID] really gave me a lot of strategies that I can incorporate on 
a daily basis. And also what it did was it really resonated with the Māori side of things like the collaboration . . . 
and it just lent itself normally and naturally to what I do. So that was really good. It just reaffirmed that sort of 
stuff��3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

7KH�$9,'�WUDLQLQJ�DOVR�VHUYHG�DV�DQ�RSSRUWXQLW\�IRU�VWDʏ�WR�HQJDJH�ZLWK�HDFK�RWKHU�DV�0ÃRUL�VWDʏ�DQG�RU�VWDʏ�ZRUNLQJ�
LQ�WKH�0ÃRUL�PHGLXP�SURJUDPPH�VSHFLʐFDOO\�DURXQG�WHDFKLQJ�DQG�OHDUQLQJ��D�UDUH�RSSRUWXQLW\�DW�ZRUN�� �7KH�VWDʏ�
QRWHG�WKDW�WKH�$9,'�VWUDWHJLHV�FRQʐUPHG�JRRG�WHDFKLQJ�SUDFWLFHV��RIWHQ�SUHYLRXVO\�XVHG�DW�SULPDU\�RU�VHFRQGDU\�
VFKRROV��DQG�JDYH�WKH�VWDʏ�PRUH�FRQʐGHQFH�WR�XVH�WKHVH�VWUDWHJLHV�ZLWK�WKHLU�FODVVHV�DW�WHUWLDU\�OHYHO��UDWKHU�WKDQ�
PHUHO\�ŞOHFWXULQJş�VWXGHQWV��2QH�VWDʏ�PHPEHU�VDLG�

[AVID] gives you strategies to improve your delivery and actually help enthuse. I became more enthusiastic about 
teaching because I could see ways to make it more exciting and interesting for the students and myself (Kaiako, 
Epsom campus).

As noted above, the AVID training not only provided a suite of explicit pedagogies, explained (with research) and 
PRGHOHG��EXW�DOVR�LQVSLUHG�VWDʏ�DERXW�WHDFKLQJ��

Academic and professional staff teaching collaboratively

$QRWKHU� XQDQWLFLSDWHG� RXWFRPH� RI� WKH� SURMHFW� ZDV� WKH� EHQHʐWV� RI� SURIHVVLRQDO� DQG� DFDGHPLF� VWDʏ� ZRUNLQJ�
SXUSRVHIXOO\� WRJHWKHU� LQ� OHDUQLQJ�� WHDFKLQJ�� DQG� UHVHDUFK�� � 3URIHVVLRQDO� VWDʏ�� LQ� SDUWLFXODU�� HPSKDVLVHG� WKDW� WKLV�
approach to improving student success was fairly uncommon, and this was an exciting, inclusive initiative.  An ako 
DSSURDFK�WR�WKH�SURMHFW�VDZ�WKH�UHODWLRQVKLSV�EHWZHHQ�DFDGHPLF�DQG�SURIHVVLRQDO�VWDʏ��DQG�VWXGHQWV��DV�FULWLFDO��RQH�
could not exist without the other.  

I felt inspired actually and that was partly I think just learning new things myself, but also being part of a group 
that was actually talking about teaching and learning, and also being part of a group with academics in it 
talking about teaching and learning. There wasn’t this divide and the sense that the academics do this bit and 
the professional staff do that bit because really we are all paddling the same waka. We have to be paddling the 
same waka. So I felt quite inspired. I came back on quite a high both times …. So it was energising (Professional 
VWDʏ��(SVRP�FDPSXV��

And just not seeing this [student support services] as a tag on, not seeing it [academic learning] as two separate 
things, ‘cause there is this real mentality I think that professional staff and academic staff need to live in these 
two separate worlds.  But for it to work really well, if you just got rid of that division and those titles and . . . if you 
put the student as the focus, it doesn’t matter if it is professional staff or academic �3URIHVVLRQDO�VWDʏ��(SVRP�
campus).
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7KH�UROHV�RI�SURIHVVLRQDO�VWDʏ�DQG�DFDGHPLF�VWDʏ�ZHUH�HTXDOO\�YDOXHG�LQ�HQGHDYRXUV�WR�LPSURYH�WKH�WHDFKLQJ�DQG�
learning of students.

0RVW�LPSRUWDQWO\��VWDʏ�EHOLHYHG�D�PRUH�FROOHFWLYH�DSSURDFK�WR�ZRUNLQJ��LQ�ZKLFK�WKH�ZRUN�RI�DFDGHPLF�DQG�SURIHVVLRQDO�
VWDʏ�ZDV�EHWWHU�LQWHJUDWHG��ZRXOG�PDNH�D�UHDO�GLʏHUHQFH�WR�LPSURYLQJ�VWXGHQWVş�OHDUQLQJ��

One of the things that very, very much interested us was the coming together of academics and professional 
staff within the context of classroom teaching and curriculum.   Because we know well, and there is research 
all over to back it up, if you offer extracurricular skills-based stuff to students that’s not very effective. What is 
effective is in-class, woven in, assessed, and everybody on the same page, so the academics modelling, teaching, 
the professional support staff are doing the same things, it’s all interwoven. And it seemed to me that AVID was 
talking about those kinds of ways of improving capabilities of students to learn at academic levels (Professional 
VWDʏ��(SVRP�FDPSXV��

I am absolutely convinced about [academic and professional staff working together]. There isn’t a very high level 
of awareness I think of that kind of integrated approach to those kinds of capabilities in literacies. We see a lot in 
the library when students will bring in an assignment, and not so that we can help them with the assignment - it’s 
usually something about referencing. But you can see they haven’t got the question or they are trying to find stuff 
and they haven’t been able to deconstruct the question��3URIHVVLRQDO�VWDʏ��(SVRP�FDPSXV��

$V�D�UHVXOW�RI�DFDGHPLF�DQG�SURIHVVLRQDO�VWDʏ�QRW�RQO\�WDONLQJ�DERXW�WKH�FRQWHQW�RI�WKHLU�FRXUVH�EXW�WKH�SHGDJRJLHV�
WKH\�PLJKW�XVH�WR�GHOLYHU�WKHP��HQDEOHG�SURIHVVLRQDO�VWDʏ��LQ�SDUWLFXODU��ZHUH�EHWWHU�DEOH�WR�DOLJQ�WKHLU�VXSSRUW�WR�WKH�
VWXGHQWVş�QHHGV��)RU�H[DPSOH��WKH�VXEMHFW�OLEUDULDQ��LQ�FROODERUDWLRQ�ZLWK�WKH�DFDGHPLF�FRXUVH�OHFWXUHU��ZDV�DEOH�WR�
SURYLGH�VHOHFWHG�DFWLYLWLHV�QRW�RQO\�DOLJQHG�WR�WKH�FRQWHQW�RI�VSHFLʐF�FRXUVHV�EXW�DOVR�DW�WKH�DSSURSULDWH�WLPH�GXULQJ�
the course, supporting the students to better understand course material or complete assessments tasks.

The challenge of sustaining new strategies

'HVSLWH�WKH�XVHIXOQHVV�RI�$9,'�VWUDWHJLHV��RQH�RI�WKH�PRVW�FRPPRQ�FRPPHQWV�IURP�VWDʏ�ZDV�WKH�FKDOOHQJH�WR�NHHS�
the momentum going and sustain the commitment to using the strategies.  The following comments indicate this 
GLʒFXOW\�

There were a lot of very useful activities but I’d really like to have more time, more workshops to keep those 
activities fresh in my mind because you get so busy once you start teaching. You are full of enthusiasm for these 
processes and strategies we have picked up through AVID but when it comes time to teach you actually forget 
about them, or you mean to incorporate them but you just get caught up with the hustle and bustle of having to 
complete things within a certain time and it just kind of goes by the by (Kaiako, Epsom Campus).

But like I say, it’s just us or me continuing. I’ve got [these strategies] off pat now . . . I’m well used to them so I will 
use them again and the readings, the modelling of it, but I need to be using others but because I am not being 
reminded (Kaiako, Epsom).

It would be good if we had more workshops and then maybe some kind of commitment to practice one aspect 
and if we meet regularly as we talked about before and we can come back and say look I was able to try this new 
thing and it didn’t work, or I did try it in a different way, it didn’t work last time so this time I tried it this way, those 
sorts of things that we could share (Kaiako, Epsom campus).

/LNH� DQ\� QHZ� LQLWLDWLYH� LW� QHHGV� WR� EH� VXVWDLQHG� WR� EH�PRVW� HʏHFWLYH�� �:LWKRXW� UHJXODU� SUDFWLFH� DQG� XVH�� WKH� VWDʏ�
struggled to remember the suite of activities and tended to use the activities that they were most familiar with. 

There were two key ways the research team attempted to build the momentum and sustainability of the programme.  
)LUVWO\��WKH�UHVHDUFK�WHDP�FROODERUDWHG�ZLWK�WKH�)DFXOW\şV�$VVRFLDWH�'HDQ�RI�7HDFKLQJ�DQG�/HDUQLQJ�DQG�$VVRFLDWH�'HDQ�
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3DVLʐND�WR�H[WHQG�WKH�$9,'�LQLWLDWLYH�ZLQQLQJ�DQ�LQWHUQDO�XQLYHUVLW\�IXQG���7KLV�HQDEOHG�WKH�JURZWK�RI�D�ODUJHU�FRPPXQLW\�
of AVID teachers and learners. Separate to this research project, the AVID strategies were trialed in a large mainstream 
\HDU�RQH�,7(�SURJUDPPH�ZLWK�D�IRFXV�RQ�WKH�WXWRULDOV�IRU�0ÃRUL�DQG�3DVLʐND�VWXGHQWV��6HFRQGO\��WKURXJK�WKH�ODUJHU�JURXS��
ZH�ZHUH�DEOH�WR�RʏHU�UHJXODU�PHHWLQJV�DQG�ZRUNVKRSV�WKDW�VWDʏ�FRXOG�MRLQ��:KLOH�UHJXODU�PHHWLQJV�DQG�ZRUNVKRSV�
SURYLGHG�DQRWKHU�IRUXP�IRU�VWDʏ��WKHVH�PHHWLQJV�ZHUH�RQO\�RʏHUHG�DW�WKH�PDLQ�FDPSXV�DQG�GLG�QRW�SURYLGH�VSDFH�WR�
GLVFXVV�VSHFLʐF�LVVXHV�UHODWHG�WR�0ÃRUL�PHGLXP�WHDFKLQJ�DQG�OHDUQLQJ��)RU�WKH�0ÃRUL�VWDʏ�DQG�UHVHDUFK�WHDP��LW�ZRXOG�
KDYH�EHHQ�PRVW�HʏHFWLYH�LI�WKH�ZKROH�6FKRRO��LQ�ZKLFK�WKH�0ÃRUL�PHGLXP�,7(�ZDV�ORFDWHG��KDG�EHHQ�FRPPLWWHG�WR�DQ�
investigation and implementation of AVID.  The opportunity to present at conferences was one successful strategy for 
WKH�UHVHDUFK�WHDP�WR�FRQWLQXH�WR�FULWLFDOO\�DQG�FROOHFWLYHO\�UHʑHFW�RQ�WKH�$9,'�DGDSWDWLRQV��DQG�NHHS�XS�WKH�PRPHQWXP�

Part 2: The students’ voices and experiences

,Q�FRQWUDVW�WR�WKH�VWDʏ�H[SHULHQFHV�RI�$9,'��WKH�VWXGHQWVş�YRLFHV�VSHDN�PRUH�JHQHUDOO\�DERXW�WKHLU�H[SHULHQFHV�RI�
WHDFKLQJ�DQG� OHDUQLQJ�FOHDUO\� ORFDWHG�ZLWK� � LQ� WKH�0ÃRUL�PHGLXP� ,7(�VHWWLQJ�� �:KLOH�VWXGHQWV�ZHUH�DZDUH�RI� WKH�
UHVHDUFK�SURMHFW��WKH\�ZHUH�XQDZDUH�RI�WKH�VSHFLʐF�VWUDWHJLHV�WKDW�ZHUH�EHLQJ�WULDOHG�DQG�LPSOHPHQWHG���6WXGHQWV�
ZHUH�QRW�DVNHG�WR�GLUHFWO\�HYDOXDWH�VSHFLʐF�VWUDWHJLHV��UDWKHU�WKH�IRFXV�ZDV�RQ�WKHLU�H[SHULHQFHV�RI�VXFFHVVIXO�DQG�
HʏHFWLYH�WHDFKLQJ�DQG�OHDUQLQJ�SHGDJRJLHV��DV�ZHOO�DV�WKHLU�SHUVSHFWLYHV�RQ�WKHLU�RZQ�DFDGHPLF�UHDGLQHVV�IRU�WKH�
0ÃRUL�PHGLXP�,7(�SURJUDPPH��DQG�WKHLU�DVSLUDWLRQV���$V�D�UHVXOW��PDQ\�RI�WKH�VWXGHQWVş�FRPPHQWV�DERXW�WHDFKLQJ�
DQG�OHDUQLQJ�SHGDJRJ\�DUH�EURDG��ZLWK�PDQ\�PRUH�FRPPHQWV�HFKRLQJ�NH\�LVVXHV�LGHQWLʐHG�LQ�WKH�OLWHUDWXUH�UHYLHZ�
UHODWHG� WR�0ÃRUL�PHGLXP� ,7(� LWVHOI�� SDUWLFXODUO\� WKH� FKDOOHQJHV� UHODWHG� WR�0ÃRUL�PHGLXP� OHDUQLQJ� LQ� D� XQLYHUVLW\�
setting.

Effective teaching and learning pedagogy

7KH� VWXGHQWV� VKDUHG� FRPPHQWV� DQG� LQVLJKWV� LQ� IRFXV� JURXS� LQWHUYLHZV�� KXL� DQG�ZÃQDQJD� DERXW� WKHLU� YLHZV� RQ�
HʏHFWLYH�WHDFKLQJ�DQG�OHDUQLQJ�LQ�WKHLU�0ÃRUL�PHGLXP�,7(�SURJUDPPH�

7KH�VWXGHQWV�LGHQWLʐHG�WKH�IROORZLQJ�WHDFKLQJ��DQG�OHDUQLQJ��VWUDWHJLHV�DV�PRVW�HʏHFWLYH�LQ�WKH�FODVVURRP�

Ş 7HDFKHUV�ZKR�PRGHO� JRRG� WHDFKLQJ�DQG� OHDUQLQJ�SUDFWLFHV� �QRW� MXVW� WHDFK� ŞDERXWş� WKHP��HVSHFLDOO\� LQ� WH� UHR
0ÃRUL��H�J��VFDʏROGLQJ��IRUPDWLYH�DVVHVVPHQW��FRQVWUXFWLYH�IHHGEDFN�

Ş Teachers who are well organised for their classes, provide relevant readings and useful resources, in a timely
manner (i.e. prior to class);
Teachers who set clear expected learning outcomes for each class;

Ş Teachers who set relevant assessment tasks with self-evident criteria, and show fairness and consistency in their
marking;

Ş 7HDFKHUV�ZKR�DUH�DEOH�WR�FRQQHFW�WKHRU\�WR�SUDFWLFH��DQG�YLFH�YHUVD���DQG�DFDGHPLF�ODQJXDJH��0ÃRUL�DQG�(QJOLVK�
WR�HYHU\GD\�ODQJXDJH��0ÃRUL�DQG�(QJOLVK��IRU�HDVH�RI�XQGHUVWDQGLQJ�

Ş Tasks that actively and purposefully engage students in discussion, and text (reading and writing) with the
teacher, and with their peers in class;

Ş &RQWHQW�WKDW�LV�UHOHYDQW��SDUWLFXODUO\�WKH�LQFOXVLRQ�RI�NDXSDSD�0ÃRUL�WKHRULHV�

The following comments illustrate some of the above points. For example, the ability of the teacher to provide clear 
LQVWUXFWLRQV��H[SHFWDWLRQV��DQG�H[SODQDWLRQV�ZDV�FULWLFDO�IRU�VWXGHQWV�VWXG\LQJ�LQ�0ÃRUL�DQG�(QJOLVK�

A lot of stuff that we learnt was quite hard. It’s a whole new [specialist] reo on top of the reo we are already 
learning, and [the teacher] simplifies everything. He talks to us like normal people, doesn’t use all these big flash 
words or [anything] like that. He breaks it all down so that we have a good clear understanding of everything. 
And he’s very open, so you’re not afraid to ask him questions – as opposed to the other lecturers where you kind 
of sit there and feel like . . . if I ask, I’m going to look like the dummy (2nd Year  student, Epsom campus).

I need everything in front of me and clear instruction as to how to dissect it, and what they want out of it from 
me (2nd Year student, Tai Tokerau campus).
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7KH�VWXGHQWV�ZHUH�FRJQLVDQW�WKDW�WKH\�ZHUH�UHTXLUHG�WR�RSHUDWH�ZLWKLQ�WKH�DFDGHPLF�VWULFWXUHV�RI�WKH�SURJUDPPH��DQG�
DFNQRZOHGJHG�WHDFKHUV�ZKR�ZHUH�DEOH�WR�KHOS�WKHP�WR�QDYLJDWH�WKH�UHTXLUHPHQWV���)RU�H[DPSOH��WKH�WZR�FRPPHQWV�
that follow pertain to academic reading (the comments are made in reference to two adapted AVID activities, the 
VHFRQG�EHLQJ�WKH�ŞÂWD�SÃQXLş�DFWLYLW\��

I learnt a lot as far as answering the question clearly in a way that fits academic requirements . . . Answer the 
question and don’t make it harder than what it was . . . So I think I learnt a lot off [the teacher] as far as being 
quite focused on what was being asked of you in your assignment. And it worked well later on when we had 
exams as well. It was actually really good for me (3rd Year student, Tai Tokerau campus).

I had a really good academic learning experience yesterday . . . There was only four of us in the class and the 
reading was split up into four sections and we were given 20 minutes before we had to let the other learners 
know about the particular topic that we were talking about. So, because I wasn’t able to rely on someone else to 
do the work for me, in those 20 minutes I worked really hard to make sure I got the information required, in order 
to give it out [to the other groups] (3rd Year student, Tai Tokerau campus).

Regardless of class numbers (in this case small), well organised and planned set activities ensure students successfully 
interact with a text, and each other, in meaningful and purposeful ways. Students experienced deeper engagement 
in the activities, which in turn, facilitated better learning. 

From another perspective, one that was not explicitly addressed in any of the literature, some students felt that 
while some of the strategies enabled them to pass their courses, they had not fully engaged with the theories or 
LGHDV��7KHVH�VWXGHQWV�KDG�GHYHORSHG�VSHFLʐF�VWUDWHJLHV�WKDW�HQDEOHG�WKHP�WR�FLUFXPYHQW�DFDGHPLF�FRQYHQWLRQV�WR�
FRPSOHWH�DVVLJQPHQWV��DQG�DFKLHYH�D�ŞSDVVş�JUDGH��EXW�IHOW�LW�GLG�QRW�QHFHVVDULO\�HQKDQFH�WKHLU�OHDUQLQJ�

The . . . thing I’ve learnt is that I can actually be successful and not learn anything, which is a sad thing but it’s 
just something I’ve got real good at in terms of academic success. So you look at the results and you go, ‘Far out, 
he must have learnt heaps!’ But I actually didn’t learn, I learnt hardly anything, but I just knew how to get the 
marks. So I suppose I have learnt, I’ve learnt how to play the game at tertiary level . . . I looked at the criteria, I 
looked at the question, I asked very specific questions to the lecturer – because I know that they are marking: ‘Is 
dah, dah, dah?’ ‘Yeah.’ Make a note, and then I write my essay or my assignment to that criteria and there it is. But 
I didn’t have to learn a lot, which is sad . . . because I came here to try and learn as much as I can. But everyone 
said you work smarter, not harder. So I have worked smarter, but my basket is not filling up like I want it to (3rd

Year student, Epsom campus).

Well I know what I want to say, and I write it, and then I go looking in the readings for something to support what 
I’ve already said or what I already think on a certain kaupapa. So then I just drop the reference in. So I do use 
them, but I don’t read them (3rd Year student, Epsom campus).

7KH� VWXGHQWV�KDG�PDVWHUHG� WKH� FXOWXUDO� FDSLWDO� DQG� LQVWLWXWLRQDO� NQRZOHGJH� UHTXLUHG� WR� ŞVXFFHHGş� LQ� WKH� WHUWLDU\�
HQYLURQPHQW�DQG�QHJRWLDWH�WKH�DFDGHPLF�FRQWH[W��EXW�IHOW�XQVDWLVʐHG�ZLWK�WKHLU�OHDUQLQJ���5HLQIRUFLQJ�WKH�ʐQGLQJV�RI�
*UHHQZRRG�DQG�7H�$LND��������DERXW�0ÃRUL�VWXGHQW�VXFFHVV��VXFFHVV�IRU�WKHVH�VWXGHQWV�ZDV�QRW�MXVW�DERXW�DFKLHYLQJ�
high grades but, in this case, real learning that would enhance their te reo, develop their skills, deepen their thinking 
and broaden their knowledge. 
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Māori Academic Student Support

-XVW�DV�VWXGHQWV�ZHUH�FROOHFWLYHO\�DEOH�WR�LGHQWLI\�ZKDW�WKH\�FRQVLGHUHG�WR�EH�HʏHFWLYH�WHDFKLQJ�LQ�WKH�FODVVURRP��
WKH\�DOVR�LGHQWLʐHG�OHDUQLQJ�SUDFWLFHV�WKDW�FRQWULEXWHG�WR�WKHLU�DFDGHPLF�VWXGLHV�RXWVLGH�RI�WKH�FODVVURRP���2QH�RI�
the common themes that emerged from the student data, was the organisational strategies (many of which were 
LQIRUPHG�E\�$9,'��WKDW�WKH\�OHDUQW�IURP�DWWHQGLQJ�ZÃQDQJD�ZLWK�0ÃRUL�VWXGHQW�VXSSRUW�VWDʏ��

I’d say a lot of it is balance. Balancing your life with all your mahi and stuff, and I think, as an academic, I’m 
learning continuously. Everyday I’m learning new things. Coming to uni, all of those resources and tools we have 
available to us, it helps me to continue learning on my academic path. Just being consistent, organised and 
prepared (3rd Year student, Tai Tokerau campus).

Also time management is huge. Setting goals and prioritising, just like [X] mentioned. I think I’m a keen learner, 
[although] sometimes I think I can be a selective listener (1st Year student, Epsom campus).

I don’t know if this counts but there’s only been one [bad] experience so far and that’s almost failing a paper 
due to too many outside commitments and not enough time, space or energy for my study commitments. It 
was a pretty tragic experience for me, especially when my original marks were high. That almost became ‘0’ 
due to handing in an assignment late. I did pass the paper . . . but only just, and with a lot of stress. I guess the 
underlying factor to this is time management, and priority and also commitment. If personal or outside-of-study 
commitments become too overwhelming, it’s the studying that will suffer first and become last on [your] list of 
priorities (3rd Year student, Epsom campus). 

In connection to cultural capital, learning organisational skills for academic success was important for students. 
7KLV�XS�VNLOOLQJ�WRRN�SODFH�RXWVLGH�RI�OHFWXUHV��DV�SDUW�RI�WKH�LQLWLDWLYHV�UXQ�E\�WKH�$FDGHPLF�0ÃRUL�6WXGHQW�6XSSRUW�
6HUYLFHV���0DQ\�VWXGHQWV�KLJKO\�YDOXHG�WKH�VWXGHQW�VXSSRUW�LQLWLDWLYHV�SURYLGHG��DQG�ZHUH�TXLFN�WR�DFNQRZOHGJH�WKH�
ZRUN�RI�VXSSRUW�VHUYLFHV�VWDʏ��LQ�SDUWLFXODU��WKH�VWURQJ�UHODWLRQVKLSV�WKDW�WKH\�KDG�GHYHORSHG�ZLWK�VWXGHQWV��DQG�WKH�
positive environment they had created for learning. One student believed that these initiatives were a key factor in 
the retention of students in the programme.

To be in an environment where you can bounce your ideas off and ask questions without that whakamā, and to 
see people who aren’t specialists in their field still being able to help you . . . Without wānanga there probably 
wouldn’t have been much of a success rate for [X] in our class. Actually some of those who are not here in Year 
2 are the ones who didn’t come to wānanga, all of them, I think, didn’t attend any of our wānanga (2nd Year 
student, Epsom Campus).

$V�ZHOO�DV�ZÃQDQJD�DQG�RWKHU�DFWLYLWLHV��WKH�0ÃRUL�$FDGHPLF�6WXGHQW�6XSSRUW�6HUYLFH�SURYLGHV�D�QXPEHU�RI�PHQWRUV��
RU� 3RX�:KLULQDNL�� \HDU� WKUHH� VWXGHQWV� ZKRP� VXSSRUW� VWXGHQWV� DW� WKH� ZÃQDQJD�� DV� ZHOO� DV� SURYLGLQJ� LQGLYLGXDO�
mentoring and assistance.  As the title suggests, Pou Whirinaki is a person whom you can lean or depend on.   In this 
project, many of the Pou Whirinaki were also trained in key AVID adapted strategies such as the Cornell note-taking 
V\VWHP�DQG� ŞÂWD�SÃQXLş��DQG� WKH�$9,'�2UJDQLVDWLRQDO�VWUDWHJLHV�� WR�DVVLVW�ZLWK� WKHLU�ZRUN��7KH� IROORZLQJ�FRPPHQW�
LOOXVWUDWHV�WKH�UROH�RI�WKHVH�VWXGHQWV��DQG�WKH�VLJQLʐFDQW�ZRUN�WKDW�WKH\�GR�DORQJVLGH�WKHLU�SHHUV�

Pou Whirinaki have gone through the years, and their experience means that that they can draw out of you what 
is required. With [X] and the engagement that we get into groups, we create learning styles, learning techniques 
that will help us remember, recall information for exams and for assignments - just like the writing techniques, 
the note taking techniques, the essay writing. That was huge when we realised in a lecture last year that in the 
year 2 mainstream, they are still having problems - that should have been resolved in Year 1. But because we 
had the advantage of doing the wānanga, we were way past that in regards to essay writing (3rd Year student, 
Epsom campus).
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5HLQIRUFLQJ�7DKXD�+RGJHVş��������UHVHDUFK�DERXW�PHQWRULQJ��WKH�VWXGHQWV�UHFRJQLVHG�WKH�YDOXH�RI�WKH�H[SHULHQFH�
and help of the Pou Whirinaki. 

7KH�SUDFWLFDO�VNLOOV� WKH�VXSSRUW�VHUYLFHV�SURYLGH��ZKLFK�H[WHQGV�WR� OLEUDU\�VWDʏ��DUH�FULWLFDO� WR�VWXGHQWVş�DFDGHPLF�
success and therefore  much appreciated by students.

Last year, [X] the librarian showed us how to research and go onto all these academic sites and . . .  basing our 
assignments on that we could back it all up with this research. It really opened up a whole new world for me and 
I thought, ‘It’s not as stuffy, talking about stuff that doesn’t affect everyday people’ (3rd Year student, Tai Tokerau 
campus).

7RJHWKHU�ZLWK�WKH�0ÃRUL�$FDGHPLF�6WXGHQW�6XSSRUW�VWDʏ�PHPEHU��WKH�0ÃRUL�VXEMHFW�OLEUDULDQ�KDV�D�JRRG�NQRZOHGJH�
of some of the courses and has developed relationships with students that encourage the students to better utilise 
WKH�OLEUDU\�VHUYLFHV��7KH�OLEUDULDQşV�FORVH�LQYROYHPHQW�ZLWK�WKH�SURJUDPşV�VWDʏ�DQG�UHVSHFWLYH�FRXUVHV��HQDEOHG�KHU�WR�
EHWWHU�UHVSRQG�WR�WKH�UHTXLUHPHQWV�RI�VWXGHQWV���

Student academic readiness

Student support was highly valued, as many of the students were unfamiliar with the tertiary setting and did not feel 
DFDGHPLFDOO\�FRQʐGHQW��*LYHQ�WKH�VWXGHQW�FRKRUW�GHPRJUDSKLFV�VKRZ�QHDUO\�����RI�WKH�VWXGHQWV�DUH�ROGHU�WKDQ�
25 years old, and the mean age of the group is 5 years older than the mean age of student enrolled in the English 
medium programme – the students in the project were more likely to have been out of school for a long period of 
WLPH��RU�DZD\�IURP�DFDGHPLF�VWXG\���$V�LQ�RWKHU�0ÃRUL�PHGLXP�,7(�SURJUDPPHV��WKHVH�PDWXUH�VWXGHQWV�RIWHQ�IRXQG�
WKDW�WKH\�UHTXLUHG�D�QXPEHU�RI�VXSSRUW�PHFKDQLVPV�LQ�RUGHU�WR�VXFFHVVIXOO\�FRPSOHWH�WKHLU�SURJUDPPHV��+ďKHSD�
et al., 2014).

Anything that will help us just better our skills . . . because, for a lot of us, actually it’s been awhile since we’ve 
been in school. Like some of the guys in our class haven’t been in school and they don’t know how to write 
essays and those kinds of things . . . Like, you need to reference like this, and a lot of people don’t even know what 
referencing is  (2nd Year student, Tai Tokerau Campus).

$�ODFN�RI�LQVWLWXWLRQDO�IDPLOLDULW\�DQG�XQGHUVWDQGLQJ�Ŝ�UHIHUUHG�WR�LQ�WKH�OLWHUDWXUH�DV�ODFNLQJ�ŞFXOWXUDO�FDSLWDOş�Ŝ�DOVR�
SUHVHQWV�D�PDMRU�FKDOOHQJH�WR�WKHVH�VWXGHQWV�ZKR�DUH�ŞʐUVW�JHQHUDWLRQş�LQ�WHUPV�RI�WHUWLDU\�HGXFDWLRQ�

Whether it be in English or Māori the academic challenges in my view are exactly the same, especially if you are 
unfamiliar with how the academic world really works (3rd Year Student, Epsom Campus).    

+RZHYHU��WKH�LVVXH�RI�SURʐFLHQF\�LQ�WH�UHR�0ÃRUL��GLVFXVVHG�LQ�PRUH�GHSWK�EHORZ��VDZ�VWXGHQWV�JHQHUDOO\�IHHOLQJ�
PRUH�FRQʐGHQW�LQ�WKHLU�DFDGHPLF�VWXGLHV�LQ�(QJOLVK�

7KH� RQOLQH� VXUYH\� FOHDUO\� VKRZHG� WKDW� VWXGHQWV� IHHO� PRUH� FRQʐGHQW� LQ� (QJOLVK� LQ� DFDGHPLF� UHDGLQJ�� VSHDNLQJ��
DVVHVVPHQW�FRPSOHWLRQ��HVVD\�ZULWLQJ�DQG�SUHSDUHGQHVV��WKDQ�HDFK�RI�WKHVH�WKLQJV�LQ�0ÃRUL���7KH�VWXGHQWV�UHSRUWHG�
WKDW�WKH\�IHOW�WKH�OHDVW�FRQʐGHQW�LQ�DFDGHPLF�UHDGLQJ�DQG�HVVD\�ZULWLQJ�LQ�0ÃRUL��

(FKRLQJ�WKH�OLWHUDWXUH�DERXW�VWXGHQW�H[SHULHQFHV�LQ�0ÃRUL�PHGLXP�,7(��GHVSLWH�WKH�FRQʐGHQFH�RI�WKRVH�VWXGHQWV�
ZKR�LGHQWLʐHG�WKHPVHOYHV�DV�PRUH�ʑXHQW�LQ�WH�UHR�0ÃRUL��WKH\�VWLOO�VWUXJJOHG�ZLWK�WKH�DFDGHPLF�GHPDQGV�RI�WKH�
programme.

The language and the level of language can be totally overwhelming; the vocab and the way the subjects are 
delivered from lecturer to lecturer are totally different, both in Māori and English.  Māori is my first language 
and therefore it’s easier for me to express my thoughts more fluidly in Māori - but to write and articulate those 
thoughts at an academic level using Māori academic vocab that doesn’t come naturally to my ears, eyes or 
tongue ... or being able to deliver something that itself makes sense requires a lot more time and careful thought 



73

and consideration than it does in English. Academic English was foreign to me when I started here - so the 
whole process of understanding complex texts and subjects such as diversity or education psychology, and even 
language acquisition, I think is more of a challenge in Māori (3rd Year Student, Epsom Campus).    

A lack of familiarity with university systems, classroom practices, course content and academic expectations was 
GDXQWLQJ�IRU�PDQ\�RI�WKH�VWXGHQWV��+RZHYHU��WKLV�ZDV�FRPSRXQGHG�E\�WKH�DFDGHPLF�ELOLQJXDO�GHPDQGV�RI�WKH�0ÃRUL�
PHGLXP�,7(�FRQWH[W��H�J��VSHFLDOLVHG�FXUULFXOXP�ZRUGV�LQ�WH�UHR�0ÃRUL�DQG�ZULWLQJ�HVVD\V�LQ�DQ�DFDGHPLF�0ÃRUL�JHQUH�
posed continual academic challenges.

Te reo Māori proficiency

7KH�LVVXH�RI�WH�UHR�0ÃRUL�SURʐFLHQF\�DQG�FRPSHWHQF\�ZDV�LGHQWLʐHG�E\�WKH�IRFXV�JURXS�SDUWLFLSDQWV�DV�VLJQLʐFDQW��
)RU�VRPH��WKH�YDULDQFH�LQ�WKHLU�ʐUVW�ODQJXDJH��PRVW�RIWHQ�(QJOLVK��DQG�VHFRQG�ODQJXDJH��PRVW�RIWHQ�0ÃRUL��DELOLWLHV�
was an ongoing concern.

Because my level of Te Reo is not as strong as my level of English is, academic learning in Te Reo is going to be 
more difficult . . . than learning in English (1st Year student, Epsom Campus).

I’ve submitted most of my assignments to date in te reo Māori and only a few in English, to balance out and to 
assess my own ability to write in both languages . . . A follow-up like a workshop to address the gaps in my Māori 
academic writing would be fantastic, if ever an opportunity comes up before the end of this year to do so, as I 
don’t think I hit the mark, or I deviated from what I should be saying (3rd Year student, Epsom campus).       

3DUWLFLSDQWV�LGHQWLʐHG�WKDW�VWXGHQWV�HQWHULQJ�WKH�SURJUDPPH�ZLWK�D�ORZ�OHYHO�RI�SURʐFLHQF\�LQ�WH�UHR�0ÃRUL�VWUXJJOHG�
WR�FRPSUHKHQG�DQG�UHVSRQG�WR�LQVWUXFWLRQV�LQ�WKH�LPPHUVLRQ�HQYLURQPHQW�RI�WKH�0ÃRUL�SDSHUV��WR�WKH�H[WHQW�WKDW�
they felt overwhelmed.

[T]o be honest I don’t think I should even be in [Māori medium ITE] from the start, with my proficiency of Te Reo
Māori. It has gradually grown but not to the [extent] where I would have loved it to have been in the third year.
So . . . for me it’s hard to sit there and be part of a tutorial that is in Te Reo Māori. Firstly, I’ve got to try and break
down what they are actually talking about. Secondly, I’ve got to try and adjust to the university language that
everyone speaks about. And then, by the time I have comprehended some of what is said, it’s hard for me to
write down the notes and reflect on the lessons that have [already] gone. So it’s a struggle. I am probably at the
bottom end of where we would be in our class for the proficiency of Te Reo Māori and that takes a knock as well,
just with everything that you do, compared to the English papers. The English papers are a lot easier because I
can understand, I can comprehend and I can adjust, whereas Te Reo Māori it’s quite hard, especially if you are
directed a question in Te Reo Māori and you are expected to answer in Te Reo Māori. And you are sitting there
like, ‘Um, why did you ask me!’ And you try and avoid it at all costs (3rd Year student, Epsom campus).

7KDW�GLʒFXOW\�ZDV�H[DFHUEDWHG�E\�WKH�UHDOLVDWLRQ�WKDW�WKHUH�ZDV�QRW�WLPH�ZLWKLQ�WKH�SURJUDPPH�LWVHOI�WR�DGHTXDWHO\�
DGGUHVV� WKHLU� WH� UHR�0ÃRUL� SURʐFLHQF\�� OHW� DORQH� WKH� W\SHV� RI� ODQJXDJH� FRPSHWHQF\�� LQ� ERWK�0ÃRUL� DQG� (QJOLVK��
UHTXLUHG�IRU�DFDGHPLF�FODVVURRP�RSHUDWLRQV�

I think it’s incredibly challenging, even though I did reasonably well learning Te Reo in 2007. Down to little 
things like how to say in Mathematics that 8 is larger than 3, getting the ‘i’ and the ‘ki’ in the right place. And 
the time given in the course I think is limited in terms of accessing that information. And it’s also not the focus, 
the focus is on getting the degree in Education rather than getting a degree in Te Reo, and the reality within my 
generation is they aren’t first language speakers (3rd Year student, Tai Tokerau campus).

I think it would be challenging mehemea horekau koe e tino kaha ana i roto i te reo. Āe, that’s when it would be 
challenging for that person to be able to ako i roto i te reo, because you need to know the ins and outs of the reo 
so that it can be properly passed on to the tamariki (3rd Year student, Tai Tokerau campus).
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The grammatical side doesn’t help if you don’t know what the English grammar is, let alone what it’s meant to 
be in Māori. It’s almost like you need a separate class to build that reo and to build that understanding why you 
have to learn grammar. We actually haven’t been told why we need to learn it. We sort of know [it’s] because we 
have to teach it when we go out as teachers, but we haven’t been told you have to learn this. There’s nothing in 
concrete (2nd Year student, Epsom campus).

7KH�VWXGHQWV�XQGHUVWRRG�WKDW�WKH�RQXV�ZDV�RQ�WKHP�WR�LQFUHDVH�WKHLU�UHR�0ÃRUL�SURʐFLHQF\��+RZHYHU�IRU�WKRVH�OLYLQJ�
DZD\�IURP�WKHLU�WULEDO�DUHDV�DQG�VXSSRUW�QHWZRUNV��DQG�ZKR�ZHUH�WKHUHIRUH�UHOLDQW�RQ�ORFDO�VRXUFHV�RI�ʑXHQW�0ÃRUL�
ODQJXDJH��DFFHVVLQJ�DSSURSULDWH�VXSSRUW�ZDV�GLʒFXOW�

I know a lot of it’s on our own backs to improve our reo, but for some of us we don’t have . . . I live nine hours away 
to go home. I can’t afford financially to go home to be surrounded by my own reo. These [Taitokerau students] are 
lucky they get to live up north. That’s so awesome, I’m jealous. But for some that are urban Māori, they don’t have 
the luxury of having our older people and our whānau around to kōrero Māori. And one of our questions we did 
last week was who do you speak Māori to? I have my husband. That’s it. None of my siblings speak te reo. I’m it. 
Me, my kids and my husband, that’s it . . . So you try to . . . watch Māori TV . . . watch whatever you can and listen 
to whatever you can, but it doesn’t help if you’re not ā-waha (2nd Year student, Epsom campus).

Where do I, or can I find someone, anyone, on our campus that I can have regular discussions with in Māori and 
who isn’t a lecturer? Or someone neutral that can critique what I’ve written? Or someone to bounce off when I 
need to have a conversation in te reo that’s above kōhanga or kura tuatahi level of te reo Māori, in order for me 
to grow and learn more? Finding someone above my level and ability to input that info often and willingly is 
really hard to find (3rd Year student, Epsom campus).       

)RU� VWXGHQWV� ZLWK� OHVV� FRQʐGHQFH� LQ� WKHLU� UHR�0ÃRUL� DELOLW\�� ZKDNDPÃ�ZDV� D�PDMRU� IDFWRU� LQKLELWLQJ� WKHP� IURP�
DGYDQFLQJ�WKHLU�OHYHO�RI�SURʐFLHQF\��7KRVH�VWXGHQWV�ZHUH�OHVV�OLNHO\�WR�FRPPLW�WR�VSHDNLQJ�WH�UHR��SDUWLFXODUO\�LQ�WKH�
presence of their tutors and lecturers, for fear of making mistakes and being corrected. They tended instead to slip 
LQWR�(QJOLVK��<HW��LQ�VLWXDWLRQV�ZKHUH�WKH\�GLG�QRW�IHHO�WKH\�ZHUH�EHLQJ�ŞMXGJHGş��ZKHUH�WKHUH�ZDV�QR�DQ[LHW\�DERXW�
ŞJHWWLQJ�LW�ZURQJş��WKRVH�VDPH�VWXGHQWV�IRXQG�WKHLU�UHR�ʑRZHG�PRUH�UHDGLO\�DQG�QDWXUDOO\�

For myself, what I find difficult about speaking te reo is that I don’t do it as much as I would like to. Even when I 
come to uni, ka huri ahau i roto i te reo Pākehā i roto i ngā kauhau, and I think that’s because when I know that 
the lecturer is listening and if I get any kupu wrong, ka tini ngā hapa, and I’m like, ‘Oh they might point that out.’ 
And yet when I’m on practicums, like in my first year, my second year, the flow of my reo just flows out instantly 
kei roto i ngā ruma. But when I feel that there’s a watchful eye over me, I don’t know, with someone that I know 
he mōhio ki te kōrero, I kind of huri ki te reo Pākehā.  And I think that’s my real difficulty in relation to my reo (3rd

Year student, Tai Tokerau campus).

$V� WKH� UHVHDUFK�E\�+RKHSD�DQG�FROOHDJXHV� �������VXJJHVWV��0ÃRUL� ODQJXDJH�SURʐFLHQF\�DV�D� OHDUQHU� LV�FRPSOH[��
,Q�WKLV�SURJUDPPH�HYHQ�WKRVH�VWXGHQWV�ZKR�LGHQWLʐHG�WKHPVHOYHV�DV�PRUH�FRQʐGHQW� LQ�WH�UHR�0ÃRUL�ZHUH�RIWHQ�
FRQVFLRXV�RI�ŞJHWWLQJ�LW�ZURQJş�DW�XQLYHUVLW\�

Additional demands of students in Māori-medium ITE

,Q�D�IRFXV�JURXS�GLVFXVVLRQ�DERXW�WKH�SDUWLFXODU�GLʒFXOWLHV�H[SHULHQFHG�E\�WKH�VWXGHQWV�LQ�WKLV�SURJUDPPH��PDQ\�
LGHQWLʐHG�VSHFLDOLVW�FXUULFXOXP�ODQJXDJH�DV�DQ�DGGLWLRQDO�GHPDQG�DQG��FRQVHTXHQWO\��DQ�DUHD�LQ�ZKLFK�WKH\�UHTXLUHG�
VSHFLʐF�VXSSRUW�

I think mine was in Pāngarau because it’s such a specialist language … and we also have Pūtaiao … that was a 
kind of steep learning for me, to think, ‘Oh, this is actually specialist language that’s not used every day, and I’m 
going to put this in the classroom? I have to understand this because otherwise these kids are going to think, 
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I don’t even know what you’re talking about.’ I thought, yeah, this is not right, it doesn’t fit properly. If I don’t 
know something, I need to find out and I need to figure it. I think we did Pāngarau in our first semester in the first 
year and I thought, ooooh, that is quite [difficult], because of the specialised language that they’ve got  (3rd Year 
student, Tai Tokerau campus).

When I think about that question now, the first thing that pops into my head would be the Pūtaiao paper that we 
did, which we all kind of struggled with. I think it is the specialist language as well, trying to get your head around 
that, and also create the unit plan that has those kupu in it. To me it would have helped to see an example of how 
to do it (3rd Year student, Tai Tokerau campus).

&RQVLVWHQW�ZLWK�WKH�OLWHUDWXUH��+ďKHSD�HW�DO����������IRFXV�JURXS�SDUWLFLSDQWV�IURP�WKH�7DLWRNHUDX�VLWH�DOVR�IRXQG�WKH�
H[SHULHQFH�RI�GLVWDQFH�OHDUQLQJ�GLʒFXOW��,Q�SDUWLFXODU��QRW�KDYLQJ�GLUHFW�DFFHVV�WR�WKH�OHFWXUHU�PHDQW�WKDW�PHDQLQJIXO�
engagement was minimal, resulting in a sense of detachment and isolation for the students.

There’s something about watching a screen that’s getting fed in from Epsom, where a dude is standing there 
talking about his experiences after just explaining or trying to explain what your topic of the day is, and then he 
runs off on this tangent about when he was teaching and da-de-da, and when he comes back to the topic you’re 
completely lost. And because he’s not right there in front of you, that makes it so much harder. Yeah, I prefer a 
teacher to be standing in front of me, that we can harass if we need to, so to speak, rather than the monitor with 
the guy who’s like 300ks away, who is sitting in a room [somewhere] with a thousand students (2nd Year student, 
Tai Tokerau campus).

$OWKRXJK�WHFKQRORJ\�HQDEOHG�WKH�VWXGHQWV�DW�WKH�:KDQJÃUHL�FDPSXV�WR� LQWHUDFW�ZLWK�WKH�OHFWXUHU� LQ�D�FODVVURRP�
based in Auckland, a real sense of connection rarely occurred, mainly due to the teaching style of the lecturers.

Student aspirations

7KLV�VHFWLRQ��DQG�UHSRUW��HQGV�E\�UHWXUQLQJ�WR�ZKDW�LV�WKH�EHJLQQLQJ�SRLQW�IRU�WKH�VWXGHQWVş�HQJDJHPHQW�ZLWK�WKH�
0ÃRUL�PHGLXP�,7(�SURJUDPPH��LQ�SDUWLFXODU��WH�UHR�0ÃRUL��:KHQ�DVNHG��LQ�DQ�RSHQ�HQGHG�TXHVWLRQ��LQ�WKH�RQOLQH�
VXUYH\�DERXW�WKH�UHDVRQV�ZK\�VWXGHQWV�KDG�HQUROOHG�LQ�WKH�0ÃRUL�PHGLXP�,7(�SURJUDPPH��WKH�WRS�UHDVRQ�ZDV�WR�
OHDUQ�DQG�RU�VWUHQJWKHQ�WKHLU�WH�UHR��WLNDQJD�DQG�0ÃRUL�LGHQWLW\�����UHVSRQVHV����7KH�VHFRQG�WRS�UHDVRQ�ZDV�WR�EHFRPH�
D�WHDFKHU�����UHVSRQVHV���IROORZHG�E\�WKH�VWXGHQWV�ZDQWLQJ�WR�ŞFRQWULEXWH�EDFN�WR�WKHLU�FRPPXQLW\ş�����UHVSRQVHV����

2QO\� IRXU� SHRSOH� LGHQWLʐHG� JDLQLQJ� D� GHJUHH� DV� WKH� UHDVRQ� WKH\�KDG� VHOHFWHG� WKLV� SDWKZD\�� ,Q� WKH� IRFXV� JURXS�
interviews and student hui, the aforementioned three top reasons were echoed, and often mentioned together or as 
SDUW�V�RI�WKH�VDPH�UHDVRQ���)RU�LQVWDQFH��0ÃRUL�ODQJXDJH�UHJHQHUDWLRQ�FRXOG�EH�HQDFWHG�WKURXJK�WHDFKLQJ��ZLWK�WKH�
JRDO�RI�UHWXUQLQJ�KRPH�WR�ZRUN�LQ�WKHLU�FRPPXQLWLHV���7KH�VWXGHQWVş�FRPPHQWV�VHUYH�WR�GHPRQVWUDWH�WKHLU�SDVVLRQ��
drive and aspirations.

Consistent with the literature (Hohepa et al. 2014; Skerrett, 2011), many of the students had a passionate commitment 
WR�WKH�UHJHQHUDWLRQ�DQG�LQWHUJHQHUDWLRQDO�WUDQVPLVVLRQ�RI�WH�UHR�0ÃRUL��7KDW�SDVVLRQ�ZDV�RIWHQ�LQVSLUHG�E\�RWKHU�
ZKÃQDX�PHPEHUV��DQG�RU�WKHLU�RZQ�DVSLUDWLRQV�IRU�IXWXUH�JHQHUDWLRQV�

It wasn’t until I had my first child that I wanted to learn te reo. It sort of occurred to me that it would be the third 
generation in our family that wouldn’t have the reo and it would probably be lost forever within our family. So I 
went to . . . a rūmaki reo course and learnt te reo . . . It became my passion, and I saw the opportunity to become 
a teacher where I could use the reo (3rd Year Student, Tai Tokerau Campus).
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Growing up with my grandmother, she was a principal at [X School] and every day, every morning, I’d wake up 
and see her doing her planning. And just seeing that passion that she had for our tamariki to learn how to kōrero 
i roto i te reo Māori . . . And thinking about what kind of career I wanted to get into, that whakaaro popped up 
in my head again. I could hear my grandmother saying it’s important that we continue our reo, we continue 
teaching our tamariki. So I thought the best way to do that is to become a te reo Māori teacher myself  (3rd Year 
Student, Tai Tokerau Campus).

While students had enrolled in teacher education, it was most common for them to identify learning and maintaining 
WH�UHR�DV�RQH�RI�WKH�NH\�UHDVRQV�WR�EH�SXUVXLQJ�WKLV�SDWKZD\�WR�EHFRPH�D�WHDFKHU��6LPLODU�WR�WKH�ʐQGLQJV�RI�+RKHSD�
and colleagues (2014), that commitment was underpinned by a sense of obligation to be the positive example for 
RWKHU�PHPEHUV�RI�WKHLU�ZKÃQDX�

Obligation yes, culturally, because of my background, but an expectation to set an example on behalf of my 
whānau as well (1st Year Student, Epsom Campus).

0DQ\�RI�WKH�VWXGHQWV�LGHQWLʐHG�WKDW�WKH\�ZHUH�ŞʐUVW�JHQHUDWLRQş�XQLYHUVLW\�JRHUV�DQG�VSRNH�RI�WKH�LPSRUWDQFH�RI�
DWWHQGLQJ�XQLYHUVLW\�WR�WKHLU�ZKÃQDX��6WXGHQWV�DVSLUHG�WR�WDNH�D�OHDGHUVKLS�UROH�ZLWKLQ�WKHLU�ZKÃQDX�DQG�EH�UROH�
models in terms of pursuing higher education.

I really want to do this, and it’s something I’ve wanted to do for a long time . . . there’s no high achievers in my 
whānau and I want to be that leader for our whānau (1st Year Student, Tai Tokerau campus).

Also to be a positive role model for my children . . . so they can understand that [education] doesn’t have to stop 
whenever you say it stops. I’m nearly 40, I’ve spent most of my time at home being a mum and they understand 
that now it’s all about mum doing what I’ve always wanted to do passionately (1st Year Student, Epsom Campus).

 While the achievement of the degree or becoming a teacher was important, in many ways this was a means to an 
HQG���7KH�ODUJHU�JRDO�ZDV�EHLQJ�DEOH�WR�VXSSRUW�WKH�ZKÃQDX��E\�DFWLQJ�DV�D�UROH�PRGHO�DQG�OHDGLQJ�E\�H[DPSOH�

Summary

This section has provided an insight into the outcomes of the investigation, adaptation and implementation of AVID 
WHDFKLQJ�DQG�OHDUQLQJ�VWUDWHJLHV�ZLWKLQ�WKH�FRQWH[W�RI�D�0ÃRUL�PHGLXP�,7(�SURJUDPPH��'XH�WR�WKH�LQLWLDO�GHVLJQ�RI�
the research project and the original collaborative research team (with the nursing), that then shifted to be located 
ZLWKLQ�D�0ÃRUL�PHGLXP� ,7(�SURJUDPPH�RQO\� �DOEHLW�DFURVV� WZR�FDPSXVHV��� WKH�VWDʏ�DQG�VWXGHQWVş� FRPPHQWV�DUH�
GLʏHUHQW�LQ�IRFXV��:KHUHDV�VWDʏ�IHOW�WKDW�$9,'�VWUDWHJLHV�FDQ�JHQHUDOO\�HQKDQFH�WKHLU�WHDFKLQJ�DQG�VWXGHQW�OHDUQLQJ�
DQG�XQGHUVWDQGLQJ��WKH�PDQ\�RI�WKH�VWXGHQWVş�FRPPHQWV�ZHUH�PRUH�IRFXVHG�RQ�WKHLU�H[SHULHQFHV�DV�0ÃRUL�PHGLXP�
language learners.  

$FDGHPLF�DQG�SURIHVVLRQDO�VWDʏ�LGHQWLʐHG�WKDW�WKHUH�ZHUH�ERWK�EHQHʐWV�DQG�FKDOOHQJHV�DVVRFLDWHG�ZLWK�WKH�SURFHVV�
RI� DGDSWLQJ� DQG� LPSOHPHQWLQJ� WKH� $9,'� VWUDWHJLHV�� 7KH� EHQHʐWV� LQFOXGHG� HQULFKHG��PRUH� H[SOLFLW� WHDFKLQJ� DQG�
OHDUQLQJ�DFWLYLWLHV��ZKLFK�VWUHQJWKHQHG�VWXGHQW�HQJDJHPHQW�DQG�� LQ� WKH�FDVH�RI� WKRVH�ZKR�ZHUH�ʐUVW�JHQHUDWLRQ�
university-goers, introduced them to fundamental concepts and skills that would build their cultural capacity in 
tertiary education. In addition, the concepts and skills were able to be used by students in their own teaching 
practice. The collaborative nature of the activities adapted from AVID served to strengthen whanaungatanga 
EHWZHHQ�VWDʏ�DQG�VWXGHQWV�DQG�DOVR��XQH[SHFWHGO\��EHWZHHQ�DFDGHPLF�DQG�SURIHVVLRQDO�VWDʏ��ZKR�UDUHO\� LI�HYHU�
KDYH�WKH�RSSRUWXQLW\�WR�ZRUN�FROODERUDWLYHO\��&KDOOHQJHV�IRU�VWDʏ�LQFOXGHG�WKH�LQLWLDO�GLʒFXOW\�RI�DGDSWLQJ�PDWHULDO�
GHYHORSHG�LQ�WKH�86�IRU�D�VSHFLʐF�FXOWXUDO�FRQWH[W�WR�DOLJQ�ZLWK�WH�UHR�DQG�WLNDQJD�0ÃRUL�DQG�ʐW�D�0ÃRUL�ZRUOGYLHZ��
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+DYLQJ�GRQH�VR��KRZHYHU�� DQG�H[SHULHQFHG� WKH�EHQHʐWV�� VWDʏ� IRXQG� WKDW�PDLQWDLQLQJ� WKH� LQFRUSRUDWLRQ�RI� WKRVH�
strategies into already busy classroom schedules was a major challenge. 

7KH�VWXGHQWV��UDWKHU�WKDQ�VSHDNLQJ�GLUHFWO\�WR�WKH�EHQHʐWV�RI�WKH�DGDSWHG�$9,'�WHDFKLQJ�DQG�OHDUQLQJ�VWUDWHJLHV��
KLJKOLJKWHG�WKH�PXOWLSOH�FKDOOHQJHV�WKH\�IDFH�DV�VWXGHQWV�RI�0ÃRUL�PHGLXP�,7(��7KHVH�LQFOXGHG�D�ODFN�RI�LQVWLWXWLRQDO�
NQRZOHGJH�DQG�FXOWXUDO�FDSDFLW\��ZLWK�PDQ\�VWXGHQWV�EHLQJ�WKH�ʐUVW�LQ�WKHLU�IDPLO\�WR�UHFHLYH�D�WHUWLDU\�HGXFDWLRQ��,Q�
this regard, AVID activities from the WICOR suite are most relevant.  The purposeful development of the academic 
FXOWXUDO� FDSLWDO� UHTXLUHG� WR� VXFFHHG�� LQ� WKLV� FDVH�� WR� ŞLQTXLUHş� �UHVHDUFK� DQG� FULWLFDOO\� DQDO\VH��� DQG� ZULWLQJ� DQG�
VSHDNLQJ�WR�OHDUQş��LV�DLPHG�DW�KHOSLQJ�WR�EXLOG�FDSDELOLW\�DV�D�XQLYHUVLW\�VWXGHQW��LQ�WKH�PHGLXP�RI�(QJOLVK�RU�0ÃRUL���
Successfully adapted and implemented AVID activities encourage deeper student engagement in teaching and 
learning, and have the potential to improve academic outcomes. However, AVID adapted strategies in this research 
SURMHFW�ZHUH�QRW�DEOH�WR�DGGUHVV�VWXGHQW�LGHQWLʐHG�FKDOOHQJHV�UHODWHG�WR�WH�UHR�0ÃRUL�SURʐFLHQF\��UHDGLQJ��ZULWLQJ��
speaking and comprehending), and structural constraints such as the bilingual demands of specialist language in 
ERWK� WKH�0ÃRUL� DQG�(QJOLVK� FXUULFXOXP��0RUHRYHU�� WKHUH� LV� OLWWOH� WR�QR� IDFLOLW\�ZLWKLQ� WKH� ,7(�SURJUDPPH� LWVHOI� WR�
UHPHG\�WKH�SUREOHP��RIWHQ�OHDGLQJ�WR�D�VHQVH�RI�ZKDNDPÃ���7KLV�LV�FKDOOHQJLQJ�LQ�LWVHOI�ZKHQ�WKH�PDMRULW\�RI�VWXGHQWV�
KDYH�FRPH�WR�XQLYHUVLW\�ZLWK�KLJK�H[SHFWDWLRQV�RI�ʐOOLQJ�WKHLU�EDVNHWV�RI�NQRZOHGJH��DVSLUDWLRQV�WR�EH�WKH�UROH�PRGHO�
IRU�WKHLU�ZKÃQDX��DQG�WKH�GHVLUH�WR�PDNH�D�PHDQLQJIXO�FRQWULEXWLRQ�WR�WKH�UHJHQHUDWLRQ�RI�WH�UHR�0ÃRUL�
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"oncKuRion 

7KH�DLP�RI�WKLV�SURMHFW�ZDV�WR�VWUHQJWKHQ�H[LVWLQJ�WHDFKLQJ�DQG�OHDUQLQJ�VWUDWHJLHV�WR�LPSURYH�VWXGHQWVş�DFDGHPLF�
RXWFRPHV�LQ�D�0ÃRUL�PHGLXP�,7(�SURJUDPPH���7KH�LQYHVWLJDWLRQ�RI�WKH�86�WHDFKLQJ�DQG�OHDUQLQJ�V\VWHP�$9,'�SURYLGHG�
D�VWUDWHJLF�DOWHUQDWLYH�DSSURDFK�WR�VXSSRUWLQJ�SURIHVVLRQDO�DQG�DFDGHPLF�VWDʏ��DV�ZHOO�DV�VWXGHQW�VXFFHVV���:KLOH�WKH�
$9,'�DSSURDFK�SURYLGHG�D�UDQJH�RI�VXFFHVVIXO�DQG�HʏHFWLYH�VWUDWHJLHV�WKDW�FRXOG�EH�DGDSWHG�DQG�LPSOHPHQWHG��DV�
well as inspiring better teaching and learning, the project highlighted the complexities of teaching and learning for 
0ÃRUL�LQ�WKH�WHUWLDU\�VHFWRU��SDUWLFXODUO\�WKH�0ÃRUL�PHGLXP�,7(�FRQWH[W��7KH�$9,'�VWUDWHJLHV�WKDW�ZHUH�LGHQWLʐHG�DV�
PRVW�XVHIXO�WR�HQKDQFLQJ�WHDFKLQJ�DQG�OHDUQLQJ�WR�WKH�0ÃRUL�PHGLXP�,7(�ZHUH�WKRVH�VWUDWHJLHV�WKDW�GHYHORSHG�DQG�
VWUHQJWKHQHG�VWXGHQWVş�DFDGHPLF�FXOWXUDO�FDSLWDO���7KHVH�VWUDWHJLHV�IDOO�LQWR�WZR�PDLQ��$9,'��FDWHJRULHV��LQTXLU\��DQG�
ZULWLQJ�DQG�VSHDNLQJ�WR�OHDUQ���$FWLYLWLHV�IURP�WKH�Ş&RPPXQLW\�EXLOGLQJş�VHFWLRQ�DOVR�FRPSOHPHQW�H[LVWLQJ�FXOWXUDOO\�
based activities centred on developing whanaungatanga.

7KH�ʐQGLQJ�KLJKOLJKWHG�D�GLVMXQFWXUH�EHWZHHQ�WKH�XVHIXOQHVV�RI�WKH�$9,'�LQIRUPHG�VWUDWHJLHV�DQG�WKH�FRPSOH[LWLHV�
RI�WKH�0ÃRUL�PHGLXP�,7(�VHFWRU���:KLOH�WKH�VWDʏ�DQG��WR�D�OHVVHU�H[WHQW��WKH�VWXGHQWV�FRQVLGHUHG�FULWLFDO��PHDQLQJIXO�
DQG�SXUSRVHIXO�HQJDJHPHQW�LQ�OHDUQLQJ�DQG�WHDFKLQJ�DFWLYLWLHV�WR�EH�PRVW�GHVLUDEOH��WKH�LQWULFDFLHV�RI�0ÃRUL�PHGLXP�
,7(��LQFOXGLQJ�WKH�VWUXFWXUH�RI�WKH�SURJUDPPH��WKH�FXUULFXOXP��DQG�0ÃRUL�ODQJXDJH�SURʐFLHQF\��PHDQW�WKDW�LPSURYLQJ�
WHDFKLQJ�DQG�OHDUQLQJ�LV�FRPSOLFDWHG���$V�WKH�WLWOH�RI�WKLV�UHSRUW�VXJJHVWV��WKH�7DLNÃNÃ�HQFRXUDJHV�XV�WR�UHFRJQLVH�
ZKDW�LV�DW�WKH�KHDUW�RI�WKLV�SURMHFW�Ŝ�LQ�WKLV�FDVH��LW�FDQ�EH�FRQVLGHUHG�WKH�UHJHQHUDWLRQ�RI�WH�UHR�DQG�WLNDQJD�0ÃRUL��7H�
UHR�0ÃRUL�LV�WKH�PRWLYDWLRQ�EHKLQG�WKH�PDMRULW\�RI�VWXGHQWV�DQG�VWDʏ�ZKR�FRPPLW�WR�SXUVXLQJ�DQG�ZRUNLQJ�LQ�0ÃRUL�
medium ITE; but te reo also makes issues of teaching and learning in tertiary much more complex. The historical 
VXSSUHVVLRQ�RI�WH�UHR�0ÃRUL��WKH�FXUUHQW�VWDWXV�RI�WH�UHR�DQG�WLNDQJD�0ÃRUL�ZLWKLQ�LQVWLWXWLRQV�VXFK�DV�XQLYHUVLWLHV��
DQG�WKH�OLPLWHG�RSSRUWXQLWLHV�IRU�0ÃRUL�PHGLXP�OHDUQHUV�WR�DFFHVV�DSSURSULDWH�DFDGHPLF�VXSSRUW�ZLWKLQ�LQVWLWXWLRQV�
DQG�WKHLU�RZQ�FRPPXQLWLHV�DUH�H[DPSOHV�RI�WKH�OD\HUV�RI�FKDOOHQJHV�WR�WHDFKLQJ�DQG�OHDUQLQJ�LQ�0ÃRUL�PHGLXP�,7(�
programmes. 

Therefore, investigating, adapting and implementing AVID-informed teaching strategies is not straightforward; nor 
FDQ�LW�EH�DVVXPHG�WKDW�D�VLQJOH�KDQGHG�DSSURDFK�ZLOO�EH�VXFFHVVIXO�LQ�LPSURYLQJ�DFDGHPLF�RXWFRPHV���7KH�7DLNÃNÃ�
project reminds us that while the focus (or what is on the surface) may appear simple, the issues, including those 
LGHQWLʐHG�LQ�WKH�ʐQGLQJV��DUH�FRPSOH[�DQG�PXOWLSOH��5XLD�WDLWHD��UXLD�WDLWHD�NLD�Wĭ�WDLNÃNÃ�DQDNH�
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Understanding the 
complexities associated with 
Māori language regeneration 
in relation to a Māori medium 

ITE programme is critical 
to the goal of improving 

academic outcomes in this 
project.




